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In identifying ways to create inclusive spaces in the classroom, instructors should 

not be limited by singular modes of discourse to engage students. Particularly when 

teaching first-year students who seek to invent the university and claim their intellectual 

space within it, these considerations must be deeply integrated into the course curriculum 

and not seen as an extended project to be optional or added at the end of a semester. 

Rather, instructors must find ways to integrate multimodal discourses in the first-year 

composition course as a foundation of learning. 

One way to do this is to engage students in multimodal practices of rhetorical 

appeals. This dissertation examines the theories and practices of emotional appeal,  

namely pathos, to construct meaning-making opportunities that transcend gatekeeping 

endeavors of singular modes of persuasion.  
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Through the transmission of affect, students can be given the opportunity to 

affectively respond through various modes of discourse in applying emotional appeal to 

practices of persuasion.  

Identifying the unique rhetorical elements that exist through each mode of 

discourse, including audio and visual modes, can provide students with the agency in 

addressing hidden narratives and concepts of representation, eliminating the exclusion of 

certain discourses through social and civil codes of discourses of safety.  

Healing can be done through a multimodal lens of rhetorical practice, and 

engaging students in the inclusivity of multimodality provides them with a firm 

foundation for agency and voice within the writing classroom. Uncovering the unique 

rhetorical elements of various modes of discourse can provide contexts for inclusivity that 

can transcend barriers of comprehension as students affectively respond to what they 

engage with through multimodal persuasive discourse through the subjective context of 

the emotional appeal. 
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INTRODUCTION 

It was my second year of teaching first-year composition (FYC) to second-

semester cohorts. The course involved a focus on research and argumentation in writing. 

Many of the students in my class had enrolled in this course from my previous 

introductory college writing course that heavily emphasized grammar and sentence 

structure. We had established a close, pedagogical relationship within the walls of this 

small, private university. I felt like I knew each of my students’ writing styles like the 

back of my hand.  

Because of this experience with my students, I wondered how they would handle 

the rigors of research and persuasion as we transcended into deeper waters of rhetoric and 

composition within the second semester.  I have a deep interest in rhetorical practices and 

appeals to emotion, logos, and ethics as rhetorical strategies for persuasion. These 

concepts have been ingrained since my early days of high school English coursework. 

I felt confident that my students would take on these practices with ease and 

interest as they had previously done with concepts of grammar and mechanics. As we 

began the semester, we dove into heavier concepts of rhetorical analysis and research-

based argumentation. We looked at the ways in which texts used logos, ethos, and path

to appeal to audiences to persuade them and to support the writer’s argument through 

research. 
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I began my pedagogy by assigning them various texts to read that focused heavily 

on particular rhetorical appeals. At each class meeting, we would look at one appeal and 

identify the elements of that appeal found in a particular reading. Once these concepts 

were covered, students would provide support for an argumentative claim by using a 

particular rhetorical appeal. 

Students took on these assignments willingly and with full engagement. They 

were able to articulate instances when an author was trying to support their claims to 

argue that smoking should be banned by identifying ethical appeals to credentialism 

through research by esteemed researchers or medical professionals. Students were able to 

identify points in a reading where the author would focus heavily on the statistics and 

data to support their stances against the lowering of the legal drinking age. However, 

when it came to appealing to emotion, students would show signs of confusion regarding 

the ways in which it could be used and applied to practices of persuasive writing. 

Many questions I asked myself were: Why did this appeal give students difficulty 

in understanding the persuasion methods? What makes emotional appeal emotional 

enough to persuade? Have I been teaching emotional appeal unilaterally with logos and 

ethos without considering the ecologies and contexts that surround the emotional 

appeal? 

As an adjunct instructor with limited guidance and much opportunity for 

creativity, I decided to use my classroom as an experimental playground for multimodal 

practices of persuasion. I decided to engage my students outside of the context of reading 

and analyzing written articles that simply discussed emotions, allowing these students to 

fully engage in the practice of emotion. What began as several readings of pleas to 
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audiences to stop gun violence or end drunk driving practices became presentations of 

visuals that showed the physical consequences of gun violence and drunk driving. 

These instances of visual engagement allowed emotion to come alive to students. 

They found patterns of identification through seeing visual representations and hearing 

emotional sounds appealing to a particular argumentative stance. Students found 

themselves in the appeals they could see portrayed through many modes. 

It was through interacting with my students that I saw the need to understand how 

interactivity with emotions worked in ways that it could not through the appeals to ethics 

and logos. I needed to understand what emotional appeals truly were and what the 

politics surrounding it were that made it so contextual to students. Students seemed to 

have little-to-no trouble understanding concepts that focused on credibility or statistics. 

Perhaps, it was because they were socially conditioned to prioritize hard facts and 

established credibility over the perceived murky waters of emotion. I wanted to know 

how emotions deterred or drew in different audiences to respond to an emotionally driven 

artifact. 

This question of emotion only was answered through looking at the different modes of 

discourse that could be used to translate emotional appeals to audiences. This dissertation 

seeks to address the politicization of emotion based on the theory of affect in arresting an 

audience to “feel” through different modes of persuasion. It also hopes to apply practical 

instances of classroom engagement with multimodal persuasive discourse shaped by 

emotional appeal, either in the analysis or the production of these multimodal discourses. 

Therefore, the goal of this dissertation will be to provide evidence on the effectiveness of 
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extending persuasive discourse beyond one singular mode of discourse, namely written 

discourse, in the analysis and application of emotional appeals to persuasive discourse. 

The first chapter of this dissertation, entitled “Emotion and the Politics Thereof,” 

will address the social and cultural positionality of emotion and how it’s reliance and 

establishment within a particular context can shape the way it is allowed to affectively 

translate amongst audiences. Understanding the social and cultural nuances of emotion 

highlights the difficulty of translating or being applied to persuasive discourse through 

one singular mode. Establishing the ways in which affect transmits within a particular 

social context allows for a broader lens to be constructed to understand how it can be 

conceptualized within the context of an insular classroom. 

These instances of affect transmission expressed through various modes will be 

explored in the second chapter entitled, “Affect and Pathos”. This chapter will explore 

the ways in which aural and visual modes of discourse work to transmit affect amongst 

audiences in a persuasive manner. Pathos is enhanced using these various modes of 

discourse, and this chapter seeks to establish how the shaping of public memory and 

collective identity can be shaped for affect to transmit beyond the scope of culturally 

influenced emotional constraint. By turning the FYC classroom into its own discourse 

community, audience connection can transcend culture and provide affect to manifest 

into emotionally driven responses and engagements for connection with these artifacts 

being presented aurally and visually. Transcending beyond the written and the nuances of 

its interpretation and comprehension can allow audiences to be visually and aurally 

arrested by the persuasive discourses to allow affect to transmit smoothly. 
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The third chapter, entitled “Classroom Applications” will explore the 

effectiveness of multimodal applications to the emotional appeal for development of 

students' meaning making experiences in the FYC classroom through the transmission of 

affect. This chapter will include sample classroom assignments and student reflections on 

the use of multimodal applications to engage with emotional appeals to persuasive 

discourse. Connecting the theory of affect and the politics of emotion to the practical 

elements and applications to the FYC classroom further solidifies the defense of the ways 

in which affect is transmitted within the classroom through the multimodal to provide an 

enhanced meaning making experience of the emotional appeal. 

This dissertation's goal is to solidify the need for the multimodal as an integral 

part of engaging with concepts of emotional appeal, or pathos, to cultivate meaning in the 

FYC classroom. Using theoretical concepts of affect and the politicization of emotion to 

identify the practical applications for the classroom furthers this necessity and provides a 

clear justification for the practicality and thorough integration of multimodal applications 

to analyzing and producing persuasive discourse using emotion.  

Furthermore, this dissertation seeks to establish the emotional appeal as an 

integral part of persuasive discourse, rather than as a widely perceived “weaker” form of 

discourse. Eliminating its subjective position within rhetoric and composition means 

highlighting ways it has been applied to persuasive discourse and its potential through 

multimodal applications. In analyzing its use for meaning making through patterns of 

identification aptly found in aural and visual artifacts, emotion as a tool for persuasive 

discourse can work to establish itself as a force as strong as any discourse of logos and 
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credibility. However, it must first escape the bonds of unimodal discourse and be seen 

through new forms of discourse to be established as an appeal worthy of persuasion. 
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CHAPTER ONE: EMOTION AND THE POLITICS THEREOF 

Emotions are a tricky concept to teach within the scope of a first-year writing 

program. There is an undeniable rush to teach it through the same lens as other rhetorical 

strategies of persuasion. We can often find the concept of emotional appeal as a 

persuasive act of discourse sandwiched between other appeals and rhetorical strategies 

taught. It is hardly ever considered a stand-alone concept worth taking the time to grapple 

with in the first-year composition (FYC) classroom. However, the nuances of an appeal 

to emotion go very deep: deep enough to consider how it shapeshifts between various 

contexts of space and time, particularly when teaching persuasive discourse to FYC 

students using objective applications of emotion. This chapter will explore the literature 

on the pathos appeal to persuasive discourse and how it has been constructed in the FYC 

classroom. This will allow for a clear context to identify the ways that expanding the 

application of pathos multimodally can provide more meaning-making experiences for 

students and engage them in a full understanding of the appeal as they seek to apply it to 

their invention of their persuasive appeals. 
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To understand the concept of emotions and the politics that surround it as a tool of 

persuasion, we must go back to Aristotle’s points where the development of rhetorical 

appeals began. In his text, Aristotle indicates the social and moral contexts which 

surround emotion. He points out that “It would not be right to speak of a sense of shame 

as a virtue, for it is more like an emotion than a moral state…the emotion is one which is 

appropriate not to all ages but to youth…as their life being directed by emotion is full of 

mistakes, and it is shame which holds them in check” (132). Here, Aristotle sets the stage 

for how emotion can be perceived in the context of persuasion. The patterns of 

identification that lead audiences to feelings of shame can be utilized to connect students 

to concepts of pathos as they use them to apply to practices of persuasion. 

Aristotle is clear in his understanding that emotion can provide a clear view for 

the patterns of identification and the contexts that strike persuasion. However, emotion 

takes up a precarious space within the FYC classroom when it is applied to persuasive 

acts of discourse. Laura Micciche points out that there has been a “general inattention to 

emotion as a rhetorical concept” (163). This inattention was experienced when I 

witnessed a conversation in my graduate seminars that degraded the emotional appeal as 

a weaker form of rhetorical practice that was deemed too subjective to be considered an 

effective method of persuasion. Blurred by feelings and sentiments over hard, concrete, 

and objective logos and ethos appeals of the Aristotelian triad, persuasion was perceived 

to be weakened by the emotion. Micciche discusses this denigration of the emotional 

appeal by explaining that “The place of emotion in rhetorical studies has been 

overshadowed by persistent desires to view rational deliberation and argumentation as the 

central functions of rhetoric” (164). Rational deliberation has placed emotion in the 
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context of susceptibility to error, which fuels a negative attitude toward applying these 

concepts to what can be perceived as sound, academic persuasive discourse. 

With these considerations of cultural bias as it relates to emotion and its place in 

rhetorical persuasion, instructors must challenge any objective notions of emotional 

appeals before engaging FYC students in the analysis and use of emotional appeal in 

persuasive discourse. When instructors ask students to engage in what is considered 

emotional appeals, it must be understood that subjectivity cannot be a scope of 

standardized assessment for these students. Students cannot be prompted to engage in a 

“correct” or “incorrect” use of emotional appeal, as it is highly political and subjective to 

both the rhetor and the audience. The innate subjectivity or the “squishy rhetoric” of 

emotion, as Micciche puts it, has been traditionally perceived as uncertain and unstable 

within the context of public memory and the ways in which audiences are engaged 

through persuasive discourse (165). Aristotle’s articulation of emotion makes it seem 

unrestrained and relentless. Anything can happen when emotion is involved, so why 

should it be considered in terms of logos and reason? Micciche references Gretchen 

Moon’s study of the abandonment of emotion in rhetoric-based texts, when Moon points 

out that “When [these texts] do discuss emotional appeals, they take emotions for 

granted” and do not position them as essential (qtd. In 165). It is a wonder how this came 

to be when pedagogy is rife with the engagement of emotion in teaching practices and the 

prompting of empathy in the teaching process has been popularized. Micciche furthers 

that “Although it's true that emotion has been under-explored as a rhetorical and 

theoretical concept in composition, emotions have not been wholly excluded from the 

field’s discourse” (166). Instructors are taught to engage with empathy in the instruction 
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of their students, find practices of inclusion and consciousness when grading and 

assessing, and identify opportunities for students to find instances that affectively 

influence students’ writing. 

However, when it comes to rhetorical practices that students are prompted to use 

in their persuasive writing, the emotional appeal often takes a backseat. Micciche points 

out that “The place of emotion in rhetorical studies has been overshadowed by persistent 

desires to view rational deliberation and argumentation as the central functions of 

rhetoric” (164). Thus, the emotional appeal has been viewed with skepticism and a sense 

of denigration as a questionably established method of rhetorical discourse. What is 

trusted with instructors in their articulating and expression of emotion is not easily 

articulated to students when attempting to develop rhetorical practices of persuasion. 

These sentiments are transferred to students in the first-year writing classroom when they 

are attempting to invent the university. If the university committees who develop 

standardized FYC objectives, place the emotional appeal as a less significant form of 

rhetorical engagement, the students have no choice but to follow suit in developing their 

voice within academic discourse and adhering to those objectified standards as a part of 

inventing their voice to adjust to the standards of academic discourse.  

Allowing students to identify new rhetorics to engage them in deeper meaning 

making experiences can provide FYC students a new context for rhetorical practice as 

they seek to invent the university and establish themselves within the academic discourse 

community. These confines of invention that students find themselves experiencing in the 

FYC classroom, must be realized through a new lens when engaging in students in 

persuasive discourse for rhetorical practice.  With the freedom of multimodal applications 
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to emotion comes the responsibility of inventing the university in a new way.  This 

invention occurs as David Bartholomae points out when “[The student] has to anticipate 

and acknowledge his readers' assumptions and biases. Students must begin with 

‘common points of departure’ before introducing new or controversial arguments” (9). To 

engage in rhetorical strategies of persuasion, Bartholomae points out that writers need to 

assume a position of privilege equal or greater to the audience. When students attempt to 

invent the university as a means of persuading their instructors through their writing, the 

affective responses that instructors have toward their students’ ability to persuade using 

the emotional appeal is crucial to the students’ confidence in using these appeals as a 

rhetorical strategy. Students can assume a position of privilege when engaging in 

objective statistics. After all, their audiences may not be aware of the staggering statistics 

of drunk driving that a logical appeal would bring. Students can also assume a position of 

privilege when referencing the credibility of an expert to support their point through an 

ethical appeal. However, students must be able to identify the nuances of the politics of 

emotion that may or may not be relatable to their audience. For instance, how does one 

relate to an argumentative stance on protecting gun rights when the audience has 

personally been affected by gun violence. Here, the nuances of the emotional appeal are 

tied in social contexts that students must work out to appeal to their audience.  

The social contexts that surround the emotional appeal may dissuade students 

away from engaging in practices of emotional appeal if they do not understand the 

nuances and politics around what is allowed to be revealed and felt as an acceptable 

rhetorical practice in the academic discourse. Sarah Ahmed discusses these politicized 

nuances of emotion that make them evermore subjected to scrutiny as a reliable rhetorical 
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practice. Ahmed points out that when the collective “you” appeals to the audience's sense 

of emotion, “the reader is presumed to be moved by the injuries of others” (Cultural 21). 

Instructors are known to chastise students from using personal pronouns such as “you” or 

“I” to further subjectify the stance of their persuasive acts. Even Eastern Kentucky 

University’s Noel Studio for Academic Creativity points out that “Using ‘you’ in a paper 

poses two potential issues: 1) it masks the real person, or persons being referred to, and 2) 

it can offend or exclude the reader” (“Personal Pronouns''). The idea of shaming the 

audience is also politicized as a method of persuasion when the audience does not share 

the same emotion as the writer. Ahmed furthers that in shame, “the ‘bad feeling’ is 

attributed to oneself, rather than to an object or other…” (Cultural 104). The affective 

responses that rhetors seek from engaging in emotional appeals use ideas of collective or 

national shame to evoke a sense of identification among what ought to be supported for 

or against. Ahmed points to religious organizations that use collective pronouns such as 

“you” or “we” to garner funds in support of their endeavors to generate a collective affect 

that allows an individual to see themselves as a part of a greater social issue. Thus, 

emotions of shame brought in by a collective calling to the rhetorical situation provides a 

context, which composition pedagogues seek to use to negate the persuasive elements of 

the emotional appeal as subversive, manipulating, and unworthy of authentic rhetorical 

discourse.  

If emotional appeal implements subjective structures, how much hope do the rest 

of its elements have in the canons of academic discourse? Further identifying the 

politicization of emotions as a practice in rhetorical situations, one must look to what 

ways that audiences are allowed to feel happy as they are being appealed to by emotion 
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through persuasive discourse. Sarah Ahmed points out that “The original meaning of 

happiness preserves the potential of this ‘hap’ to be good or bad (“Happy Objects” 30). 

Placing a moral hold on happiness and what is considered happiness creates subjective 

implications to the theory behind this emotion and emotion’s presence as an authoritative 

appeal to persuasive discourse. 

It can be difficult to understand when happy emotions are appropriate for the 

rhetorical situation, allowing for the subjectiveness of the emotional appeal to abound. 

Appropriating emotion is an act that carries emotional weight. Deciding how to restrain 

one’s emotions in a particular context is a socially constructed matter. Therefore, FYC 

students must wonder how to appeal to an audience in a way that allows them to feel a 

sense of agency through their joy as they respond to emotionally charged persuasive 

discourse. In this context, sadness and joy work together in order to ripen the audience to 

the rhetorical appeal. Ahmed points out that “Happiness thus puts us in intimate contact 

with things” (“Happy Objects” 31). Shame takes the audience’s focus away from the 

object and toward themselves to analyze themselves and their capabilities or lack thereof. 

However, happiness draws the audience to the object, and in this case, the object of 

persuasion. This can be seen when affect is transmitted amongst an audience when they 

collectively laugh at something enjoyable. In my FYC classroom, sharing multimodal 

artifacts of emotional appeal are always done collectively. Not only does this create a 

collective memory, affect can transmit beyond the interpretation of the emotion in these 

artifacts. The transmission of affect in this context can be analyzed by these students as 

they reflect on the interpretation of the artifact against their affective response to it. I have 

often used these practices in my FYC course to allow students to analyze their affective 
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responses as a collective to understand how affect transmits in the public space and how 

can transcend interpretation to shape collective memory and thus, further the emotional 

appeal’s meaning-making abilities. It is the social and the collective transmission of 

affect that allows emotions to rise above those social constraints by a new social order 

that can exist in the classroom. This is often how audiences, particularly FYC students, 

from various backgrounds and cultural contexts can come together to laugh or express 

sadness or fear or any other emotion within the classroom. A new social order that shuns 

emotional restraint and encourages affect to flow freely within the context of shared 

affect can serve to give emotion a rhetorical foothold in ways that might be prohibited 

elsewhere. 

An example of a new social order created within an insular space occurred during 

one class presentation in my FYC classroom in which my students were shown a 

controversial comedy video. After the video, the students reflected on the unease they 

experienced when laughing at and enjoying the video despite its negative and 

oppositional content. However, the cultural and social restraints that barred them from 

expressing a particular emotion were obscured by the affect that was being transmitted in 

the classroom. This transmission of affect within the collective space of the FYC 

classroom must exist to identify how audiences are persuaded by emotion and what 

contexts exist that allow them to be.  If an audience cannot find a sense of intimacy with 

the collective “you” or “we”, how must they engage in the persuasive act, if they can at 

all? In both engaging in and developing the emotional appeal, instructors must consider 

what they ask of students when prompting them to engage in practices of emotional 

appeal. They must help students identify ways in which their attempt to address and 
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connect with the audience is shaped by social and political structures that further the 

dynamics between student and instructor. Students may be tempted to see the academic 

space as a place of objectivity and for this reason, they may gravitate toward structures of 

ethics and logos as methods of persuasion. Objectivity acts as a safeguard against 

emotional bias and instability. 

 The structures of objectivity are the structures that they feel they can rest upon 

when considering all of the social structures of tradition and security that have led them 

to higher education in the first place. Students make their choices to study particular 

fields, finance their education, decide on what institutions to study at, and decide on what 

parts of the country to move to in their pursuit of higher education. They do much of this 

on the basis of logical statistics and ethical credibility and tradition. Students are often 

frowned upon by their peers, friends, and family if they make these decisions based on 

emotion. The rhetoric is rife with degeneration of emotional decision making when it 

comes to the perceived youth and folly of college students. These students are often 

disparaged for their academic choices when deciding not to study within fields simply 

because they enjoy or have a love for that field, but for the sole purpose of finding a job 

and financial stability, thereafter. Before students enter the classroom, the idea of logical 

and ethical decision making over the emotional is ingrained in their perception of the 

choices that they make within the institution.  

Considering the social contexts of emotional restraint, Robert Hariman and John 

Louis Lucaites point out that “In bourgeois societies, emotional life is organized in part 

by a distinction between private experience and public restraint” (137). What is allowed 

to be felt and what must be hidden is socially constructed. The pull between private 
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emotions and public expression has traditionally been considered to be a situation of 

something going wrong. Similar to when a public official loses control and the audience 

witnesses their emotional impulses, instability is insured in a situation that socially is 

meant to symbolize rationality and order above all. Emotional experiences like this can 

be seen in Henry Kissinger’s response to students protesting the U.S. invasion of 

Cambodia when he said, “Emotion is not a policy” (137). This cultural code that has been 

cemented in Western concepts of endurance and grit, can easily shape the way that 

students come into the classroom seeking to establish themselves within U.S. institutions 

of higher learning. 

The politics that allow students to engage in discourses of emotion and display 

their sentiments within the classroom surround more than a simple act of comprehension. 

This is because oftentimes “Public affect is praised only when it is safely contained in 

nonpolitical venues such as sporting events or in decorous spectacles such as state 

funeral; otherwise, it is likely to be regarded with suspicion or condemned outright” 

(Herman and Lucaites 138). Society has largely regulated and politicized emotion and its 

expression. It is not a wonder that students may feel uncomfortable expressing what 

emotionally affects them in the classroom. Engaging in discourses of emotion is not 

simply a matter of comprehension, but of political action and adherence to social and 

civil codes. Students have been conditioned by society to express or display feelings in a 

particular way that lie outside of the context of whether they comprehend what an 

emotional appeal is or not. When instructors penalize students for not effectively using 

the emotional appeal in the rhetorical analysis and practices of persuasive discourse, a 
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failure to consider the cultural affordability of students identifying with emotion in 

rhetorical practices. 

What makes emotion so culturally subjective is the politics that surround it. 

Considering the social consequences of uninhibited emotional expression regulates 

emotion to appropriated cultural and social spaces. Understanding when and where 

emotion is acceptable varies greatly across social contexts. This phenomenon spills into 

academic presumptions that students come to the FYC with. The “alignment of affect and 

dissent” as Hariman and Lucaites put it, puts students in a social bind when considering 

how to apply emotions to the academic space (138). If students are socially trained to see 

emotions as an unstable experience that must be constricted, then how does one 

effectively engage students in the process of applying those elements of emotion to their 

academic writing? In answering this question, these civil and social codes must be 

recognized and challenged. 

In considering the civil codes that shape an audience’s perspective on emotion, 

Hariman and Lucaites argue that “Full appreciation of their value requires moving 

beyond the assumptions that they are private experiences, subject to manipulation, and 

excessive.” (139). Moving audiences toward a place where they are able to see the 

emotional appeal as a viable means of discourse in the academic space means identifying 

cultural points where “emotions are richly articulated in the public media” in order to 

“exceed those constraints” that allow affect to be muted or denigrated as a valuable 

rhetorical practice (139). Doing so will allow students who are developing their 

persuasive discourses to mirror the rhetorical allowances that are appropriated within a 

social or cultural context. 
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Rhetorical mirroring can be applied through a multimodal lens when identifying 

the resonances of protest cries captured through visual and audio media to the affective 

response that transmits to the audience. That visceral feeling which ties the affect of the 

image to a particular public resonance can allow students to feel more comfortable when 

making these choices in the classroom. Doing so can give them a sense of objectivity 

within the subjective to confidently engage in an appeal that is seen as appropriate within 

that cultural context. Particularly in the case of political situations, Hariman and Lucaites 

point out that “the…anguish registers not only personal affect, but the profound social 

rupture that has occurred.” (139). In the case of the Kent State image, in which a college 

student is seen crying over another student’s dead body shortly after the events of the 

Kent State University Massacre of 1970, the student’s visible cry can be seen as, not 

simply one of personal sentiment, but of shared public memory that responds to the 

nations’ emotions of unrest and trauma as the student in centered in a public space and is 

shown grasping onto another presumed student for a physical manifestation of shared 

affect. 
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Figure 1. Kent State University Massacre (Filo) 

 

Through the visual representation of the Kent State Massacre, the mourning 

student can be perceived as singularly representing the sentiment of the country at the 

time of this event. This public memory is cemented in time by this iconic image. How 

can this be so, when public outcry is disparaged, and emotional constraint is encouraged? 

In this case, the public memory of the event creates an emotional appeal for this artifact. 

Finding points within society that reflect the persuasive act of emotional appeal through 

various modes is important to understand when and in what rhetorical situation these 

appeals to emotion can be appropriated and used to appeal to a particular audience. 

Because of these subjective considerations that truly flourish through the 

application of the multimodal in emotionally charged persuasive discourse, FYC students 
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gain a rhetorical advantage in the study of critical analysis through multimodal 

applications to emotional appeal. FYC students’ position within the institution has the 

most timeliness and pragmatism as they work their way through the initial stages of 

identifying who they are within their institution and how they begin to navigate the 

structures that require a large amount of pragmatism in directing them through the rest of 

their education. When considering the socially constructed aspects of identifying through 

logical and ethical appeals, it is important to consider that students may struggle to 

connect with their audiences through means that they themselves find it difficult to build 

a connection.  

Identifying a clear audience for the emotional appeal can be a foreign concept to 

students, particularly as students seek a clear audience in either their peers, their 

instructors, or themselves. In “Inventing the University” Bartholomae points to the 

difficulty that these FYC students have with finding ways to identify with the audience.  

Bartholomae argues the following: 

Expert writers, in other words, can better imagine how a reader will respond to a 

text and can transform or restructure what they have to say around a goal shared 

with a reader. Teaching students to revise for readers, then, will better prepare 

them to write initially with a reader in mind. The success of this pedagogy 

depends upon the degree to which a writer can imagine and conform to a reader's 

goals. The difficulty of this act of imagination, and the burden of such conformity, 

are so much at the heart of the problem that a teacher must pause and take stock 

before offering revision as a solution (9). 
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As both a teacher and a writer, I constantly seek to find ways to put myself in the mind of 

the audience, whether it be the student understanding an assignment or a reviewer 

seeking to approve my work for publication. It is easy for me to see ways in which my 

written communication can translate to others, partially because I have been doing it so 

long. If someone were to use an emotional appeal to me as an audience, they would have 

little difficulty. My first response to anything that is communicated to me is through the 

lens of emotion: my port of call for better or worse. When I introduced emotional appeals 

to my students, I was slightly (not so) aghast at the idea that they could not conceptualize 

appeal to emotion as readily as I would be able to. The emotional appeals process is 

where the invention of the university that Bartholomae coins it as is clearly worked 

through.  

Using the emotional appeal, students are meant to invent the university in all the 

political means surrounding the appeal to the reader. They must seek to identify how 

those in the academic space find it socially acceptable to emotionally connect to a 

persuasive act of discourse. The politics that surround emotion in a FYC classroom under 

the academic standards of any given institution of higher learning are shaped 

contextually. Understanding the social and political contexts of what is felt and allowed 

to be felt requires much construction and practice. It is not simply a means of connecting 

statistics and factual data to establish competency, and it is not simply a method of 

garnering credible sources by which to gain “clout” within persuasive discourse. Rather, 

it is a socially contextual and nuanced way to understand what makes the heart of the 

audience pump, what keeps their academic minds up at night, what triggers them to 

perform and move every day.  It involves finding ways to connect with the audience that 
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goes beyond handing them objective standards of measurement through written 

communication. It involves identifying the audience's feelings and what shapes those 

feelings in a way that transcends commonly held practices of communication within the 

first-year composition classroom. These instances are where what goes on in the 

classroom and what goes on outside of it collide and intersect.  

Beyond the FYC classroom, emotion often has a precarious place within the 

academic institution, which can place students at a disadvantage when learning how to 

apply them to their rhetorical practices. We see students that cry over low grades or show 

signs of grief as they enter a new stage of their lives, as is an often occurrence at the 

university, signs of academic incompetence. These students are perceived as ill equipped 

to handle their academic circumstances, so their emotional reactions to those standards 

are looked down upon. Expressions of fear, worry, anger, and sadness are seen in the 

academic space as outlier behavior. While understanding that emotional appeal is socially 

constructed and subjective, the politics surrounding students in the FYC are wrought with 

contention and restraint. Thus, the concept of the emotional appeal may raise concerns 

amongst those who esteem rhetorical reason, the intertwining of the social and the 

emotion allows students to engage in rhetorical discourse in more impactful ways. 

Christa Albrecht-Crane points out that "the social '' addresses the need for sense-making, 

for an explanation, that will follow along a social/cultural path that creates means of 

interpretation and organization (257). Considering this sense-making, students are always 

interpreting through the lens of the social and civil codes that have been forged into their 

experiences.  
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Furthermore, because of the constant eye on culture required to fully engage in 

sense-making, shaping the FYC instructor’s understanding of how their experiences 

transmits to a meaning-making experience felt throughout the classroom is essential in 

understanding how intrinsically tied the emotional appeal is tied to multimodal 

applications. This allows instructors to present emotional appeal to persuasive discourse 

with more authority and validity once it has escaped its unimodal confines of objectivity. 

Albrecht-Crane points to Jennifer Edbauer who argues that rhetoric intrinsically ties 

meaning and feeling together by explaining that “meaning and feeling always shadow the 

other in rhetoric without reducing to the other" (qtd in Albrecht-Crane 259). 

Understanding this tie can allow pathos as a rhetorical appeal to be seen not as an inferior 

mode of rhetoric to be excluded from structured argumentation and persuasive discourse 

but as a culturally steeped method of analysis in understanding how meaning-making is 

socially constructed. Micciche points out that “Reasons for this exclusion are not 

mysterious given the general inattention to emotion as a rhetorical concept, an integral 

dimension of all meaning-making and judgment formation” (163). Micciche would argue 

for the necessary emphasis on emotional appeal to identify ways in which culture shapes 

processes of meaning-making in the composition classroom. Micciche furthers that 

emotions should be emphasized in the process of teaching rhetoric, particularly how 

emotions “come to have a grip on community, culture, and habits of thought”. While 

Micciche would argue that the exclusion of emotion over other appeals neglects to 

acknowledge the complex claims and desires necessary to incite and achieve action, it is 

important to acknowledge the social and civil codes that allow emotion to flow and be 

welcomed in academic discourse (164). The challenge of emotional politics is that 
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cultures dictate the ways it is expressed. Because of this challenge, students in a 

composition classroom may find it challenging to express and acknowledge emotion 

when their cultural and civil codes have systematically prevented it. In looking at 

Hariman and Lucaites points regarding the denigration of emotion when hearing the anti-

war sentiments of those protesting the Vietnam War, emotion has been culturally 

regulated and restricted. Therefore, it will require classrooms to work with a new 

meaning-making process for engaging students in the emotional appeals process. For 

students to use emotion as an appeal to persuasive discourse, they must feel that their 

social contexts allow them to express and engage with their emotions without the concern 

that they will seem illogical and lacking in reason. Through the lens of the multimodal, 

they can establish their reasoning of emotional appeals through the context of shared 

affect. 

The context of shared affect uniquely experienced through the multimodal offers 

a safe space for students to engage in the vulnerability of emotional appeal. Despite the 

politics of emotion that exist within the academic space, students can engage in 

persuasive acts of discourse through emotions in various ways to avoid the threat of the 

political constraints that surround emotion. A student may not feel comfortable 

resonating emotionally with something written or having to express their emotions 

through written discourse, i.e., writing down their feelings. However, they can resonate 

with the visual or the aural with a sense of neutrality. If they can cultivate artifacts that 

resonate with their patterns of identification without being their own, they may be more 

apt to express themselves and share their vulnerability through various modes. Through 

the multimodal applications of communication, students can find opportunities to 
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understand the unique elements of various multimodal approaches that are provided 

through the emotional appeal in persuasive discourse. They can identify ways in which 

emotion is culturally constructed to identify how ecological rhetorical discourse truly is.  

This kind of engagement with rhetorical discourse, seeing persuasion through a 

new lens, can allow FYC students to engage with persuasive discourse more freely. They 

no longer need to cast it to the side over appeals of logic and ethics, which they may 

perceive as more justifiable rhetorical strategies in persuasive discourse because it does 

not fit into the confines of rhetorical persuasion in a manner they are accustomed to. I 

reiterate to my FYC students that it’s okay if they feel uncomfortable engaging 

persuasive discourse through a multimodal lens if they have only expressed it through 

writing. These new contexts seem unfamiliar to students at the onset. However, once they 

can see the opportunities that seek to establish emotion as a rhetorical tool of persuasion, 

they can understand how powerful pathos is against concepts of logos and ethos. What is 

important to understand about justifiable rhetorics is that an over adherence to elements 

of logic and ethics is an emotional choice. As Baruch Spinoza points out, the act of 

emotional constraint is emotional and political.  

Spinoza reflects on the following: 

To such as these it will doubtless seem a marvelous thing for me to endeavor to 

treat by a geometrical method the vices and follies of men, and to desire by a sure 

method to demonstrate those things which these people cry out against as being 

opposed to reason, or as being vanities, absurdities, and monstrosities” (127). 
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What resonates emotionally cannot be calculated, objectified, or measured, and when that 

is understood, students can understand its complexities and its contexts to effectively 

engage with it. An attempt to objectify this appeal renders it ineffective as a rhetorical 

strategy, compared to that of logic and ethics. These considerations are important when 

reflecting on the ways that emotional appeal is situated in composition textbooks and 

guides. In Andrea Lunsford’s St. Martin’s Handbook 8e, the concept of the emotional 

appeal is situated in a section titled “Reading emotional, ethical, and logical appeals”, 

under a subsection entitled “Analyzing emotional appeals (143). Lunsford does her best 

to standardize the analysis of emotional appeal, even including a visual artifact 

sandwiched in between the paragraph definition. In Lunsford’s brief definition, emotional 

appeals “remind us of deeply held values” (143). However, the objectification of what 

can be considered deeply held values goes against Spinoza’s considerations of the 

subjectivity of what those values can be identified as and why individuals hold to those 

values. 

Understanding the what and the why of students’ adherence to other types of 

appeals over emotion is key to identifying the practices that multimodal applications to 

emotional appeal can offer students. Students can see these patterns more viscerally and 

authentically through their everyday connections to viewing and hearing. Through audio 

and visual modes of discourse, the emotional appeal comes alive through affect in ways 

that are not limited by a singular lens of written text. 

In finding ways to identify rhetorical appeals to students in my FYC classroom, it 

was crucial that I not treat each rhetorical appeal the same. However, they were the same 

in that each appeal carried with it, its own justifications, adherences, contexts, and 
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weight. There would be rhetorical moments where one appeal carried no weight in the 

persuasive act and other instances where a particular rhetorical appeal had the power to 

make or break a persuasive argument. Identifying levels of support that each rhetorical 

appeal brings to the table is the first step in understanding how students can identify the 

distinctions amongst them. As various texts bled from one appeal to another, it was not 

difficult to see how students had difficulty in distinguishing amongst the three rhetorical 

appeals of ethos, logos, and pathos. What could easily be an appeal to emotion through 

the testimony of one figure could easily bleed into an ethical appeal, based on who is 

sharing that testimony and how evident their credibility is.  

The emphasis on a singular mode of communication often devalues the affective 

power of rhetorical potentialities of emotion. Students may have difficulty interpreting 

the basic meaning of the information presented to them, let alone see the factors involved 

in the appeal to emotion.  

When identifying various ways that a singular method of learning can hinder the meaning 

making process, Brenda J. Brueggeman points out the following: 

Different academic fields, of course, construct intelligence in different ways, 

valuing whatever talents are most useful in their particular disciplines. Science 

and technology schools may privilege mathematical or logical ways of knowing, 

and the arts may stress a visual or kinesthetic ability. But in English departments 

and composition classes, what counts is a facility for reading and writing texts. 

Granted, a writing class must be about writing. But composition professionals 

may, unwittingly, be privileged with a way of knowing with which we ourselves 



 

28 

 

are most comfortable, perhaps not realizing that our students have other talents we 

might use even as we teach writing” (512). 

This rhetorical privilege must be considered when introducing rhetorical appeals 

in the classroom.  Without various approaches to these appeals, it is very possible that 

rhetorical appeal of emotion struggles to come alive for the student in its interpretation 

and implementation. It is simply not enough to express cultural value as a definition and a 

point of analysis but to understand its subjectivity and allow students to locate patterns of 

identification outside of the scope of one mode of discourse. Extending beyond a singular 

mode of applying emotional appeals to persuasive discourse provides a unique 

experience to engage in the ways in which affect manifests through various modes of 

communication.  

Hariman and Lucaites argue point out the following: 

  Any text will hail an audience, but one source of a photograph’s power is that its 

line of interpretation can be a direct imitation of face-to-face interaction. The 

Kent State image constitutes a public response by placing the viewer within a 

precisely articulated relationship to a powerful, complex emotion” (143).  

This direct interaction is what is lacking in the application of a singular mode of 

discourse, namely written texts, to make meaning of the emotional appeal. Modes of 

communication that extend beyond the written have the power of situating audiences in a 

place in which patterns of identification are heightened through sensibilities outside of 

interpreting and analyzing written text. Students can respond to multimodal applications 

of the emotional appeal in ways that they may not be able to through written texts. 
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Furthermore, they may fail to identify the ways that emotion can be responded to and 

articulated if the mode by which they are meant to use is foreign to their emotional 

perceptions.  

This discourse gap can lead to a further ostracization of students to the process of 

emotional appeal and the way that it is articulated. Particularly as elements of rhetorical 

practices, emotions must be considered through the lens within which they are expressed. 

Emotions are not simply expressed on paper, but in the bodily expressions of pain, joy, 

and love or the emotional pleas of screams, cries, and laughter. Brueggemann’s points on 

the academic restrictions that take place in the composition classroom highlight the ways 

in which we perceive learning to occur.  

Vygotsky points to the cultural and societal experiences that shape learning in the 

following: 

Real communication requires meaning– that is, generalization— as much as signs. 

In order to convey one’s experience or thought, it is imperative to refer to some 

known class or group of phenomena. Such reference, however, already requires 

generalization. Therefore, communication presupposes generalization and 

development of word meaning; generalization, thus becomes possible in the 

course of communication (8). 

The generalizations that Vygotsky points out focus on what, through patterns of 

identification, connects individuals to each other’s feelings and emotions. However, like 

Spinoza, Vygotsky makes it clear that “In the sphere of emotions, where sensations and 

affect reign, neither understanding nor real communication is possible, but only affective 
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contagion” (8). When working with emotional appeal in the English composition 

classroom, it becomes clear that the quantification of the appeal through simple guides 

and references to singular modalities of engagement fail to identify the rhetorical aspects 

of the emotional appeal. 

While much has been written about the use of the multimodal approach to English 

composition, many scholars seem to point to a general consideration and application of 

the multimodal in English composition classrooms. Few would disagree that English 

composition classrooms must flow with the times and transform the way they see rhetoric 

and composition to adapt to the ways in which communication has changed. What began 

as an addition of multimodal means of composition to already existing pedagogy that 

focused heavily on alphabetic, written texts grew into a push for more integration of 

multimodal practices into the writing classroom curriculum. As Kathleen Yancey 

explains, “Literacy today is in the midst of a tectonic change” (298). Instructors cannot 

simply say that they appreciate the integration of the multimodal in their students’ 

writing. Neither is it useful to blindly integrate composition pedagogies to multimodal 

applications without consciously considering how they can be used to create more 

opportunities for meaning making.  

Like the ways in which the COVID-19 pandemic had many instructors across 

universities suddenly must shift their methods of instruction to online platforms, causing 

many learning disruptions to occur, Wilczewski et al. observed that “Online learning was 

less favorably assessed by students who needed access to labs or face-to-face interaction” 

(705). Simply transitioning all aspects of the classroom to multimodal learning can render 

the learning process ineffective. Certain aspects of the English composition classroom 
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need to be evaluated for its effectiveness in creating these meaning-making opportunities 

through the lens of observing what potentialities lie beyond the scope of traditional use of 

a heavy emphasis on written, alphabetic text analysis and production. It’s not enough to 

simply hope for a classroom that would use multimodal applications to rhetorical 

engagement outside of alphabetic texts. Instructors must be ready and available to 

identify specific aspects of English composition that are most ripe for a meeting of 

learning objectives through multimodal processes. It is entirely realistic to understand 

that some aspects of the classroom serve more alphabetic texts than others. Standardized 

assessment and departmental constraints do not aptly make modes of communication 

outside of written texts realistic ways to measure competency in the classroom. However, 

rather than taking an all-or-nothing approach to the integration of multimodal 

communication in the composition classroom, standardization does a disservice to both 

instructors and students. Instructors may become frustrated at trying to adapt 

assignments, particularly suited for standard, written discourse, to a multimodal 

equivalent for instruction. They may see the needs of their department and, while having 

the theoretical understanding of the usefulness of multimodal integration, may not have 

the departmental allowance from administrators to go full throttle with multimodal 

applications to their classrooms. Students in turn may get frustrated at poorly adapted 

assignments that fail to fully meet the objectives of the learning concept and find 

multimodal applications a hindrance to their learning processes within the composition 

classroom. 

Because of the limitations of multimodal transfer, it is important for pedagogues 

to identify aspects of composition instruction that can be more aptly served by 
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multimodal applications. The rhetorical appeals present a clear way that concepts of 

composition theory and practice can extend beyond alphabetic, written discourse and 

allow students to find more meaning-making opportunities within multimodal 

applications. Through considerations of affect theory, different modes of communication 

may produce higher affective responses than others. In other words, students may be able 

to be persuaded by an appeal more easily if they connect with a particular mode of 

communication than another. Each mode of communication elicits different emotional 

responses, and it is up to pedagogues to identify unique ways in which students can test 

out the waters of the affect that surrounds various modes of communication. Particularly 

in the use of emotional appeal, students can identify patterns of identification that may 

not be readily available through one mode of communication.  

Society is integrating different modes of communication to appeal to all elements 

of the human identity. It means that students, too, should identify ways in which they can 

communicate appeals to emotion through different modes of communication to extend 

further than they have in the past. Engaging students in the ecology of emotional appeal 

can allow students to identify the affect that can be just as powerful through the audio and 

visual as it is through the written. The metacognitive practice of identifying what 

affectively resonates is crucial to the learning process as Bronwyn Williams points out 

that “Emotions and relationships are also integral to the choices individuals make, from 

embodied responses to emotion as a rhetorical and social factor involving networked, 

mobile communities.” (131). When students are asked to make choices based on the 

modes in which they communicate acts, they are making emotional choices. Emotional 

choice does solely occur in the use of persuasive acts of discourse; however, it begins 
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with each rhetorical choice they make to communicate most effectively. Williams 

furthers that “deciding on whether to text or tweet or post a photo online to communicate 

with friends is not only a matter of considering the technological affordances of each 

medium and mode and making a single choice about how best to communicate a 

message” (131). Each medium holds an emotional attachment to it. Students who decide 

to rhetorically respond to a situation must attach their previous understandings of how 

that medium moves an audience to persuade them to use it. Like how a politician uses 

television to broadcast his State of the Union address to an audience, rather than 

newspapers and texts as was once commonplace, a communicator must make rhetorical 

choices based on the ties those have to a particular medium. While it may not seem so, 

students make emotional choices when they communicate within academia. A student 

may choose to write to a professor about the required materials for their class at the 

beginning of the term. However, a student will most likely want to communicate through 

phone, online video conferencing, or in person. When considering the transmission of 

affect, communication can transmit sensations to audiences that contextualize patterns of 

generalization. 

Understanding the learning contexts that students of the FYC classroom prefer 

helps to identify the social associations that students have with learning. According to a 

2020 study done by Dr. Arlene J. Nicholas, class discussion was deemed the most helpful 

tool for learning with a vote of 64% among Gen Z learners (4). The reason students 

resonate so profoundly with dynamics of interactive classroom engagement is because 

when an individual communicates, it creates affect or sensations that the audience 

subconsciously responds to. As Teresa Brennan points out “The transmission of affect, 
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whether it is grief, anxiety, or anger, is a social or psychological in origin” (1). When 

looking at the socially constructed considerations of emotion and how it is manifested, it 

is important to understand how affective sensations engage audiences in the process of 

emotionally connecting to stimuli. While Bronwyn Williams would argue that all means 

of communication have an emotional tie to the choices made when using them, Brennan 

particularly points out the transmission of affect through all of sense, particularly those of 

sight and sound by furthering that “indeed the transmission of affect means, that we are 

not self-contained in terms of our energies. There is no secure distinction between the 

‘individual’ and the ‘environment'’” (6). Through the transmission of affect, the ways in 

which emotions occur collectively allow for an understanding how these affective 

responses allow for the emotional appeal to be engaged with. 

The transmission of affect occurs when peers and instructors interact with each 

other in the classroom and experience what can be considered public memory. Brennan 

points out that “Just like the mother’s imagination could affect the shape of her child, so 

too was it likely that the rich old man could deplete the energy of the younger one by 

feasting on his company” (16). The ways in which one perceives and experiences the 

artifacts of emotion shapes the perception and experience of those around them. In 

identifying the visceral nature of images and how they interact biologically, Brennan 

notes that “Visual images, like auditory races, also have a direct physical impact; their 

perception involves the activation of neurological networks, stimulated by spectrum 

vibrations at various frequencies. These also constitute transmissions breaching the 

bounds between individual and environment.” (10). However, what is important to 

consider is that the matter of responding to affect or not is more than a matter of science. 
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Brennan furthers that “there are reasons for believing that emotional discernment is 

valued in cultures and historical periods that are more inclined to take the transmission of 

affect for granted, that is to say, are more conscious of it” (11). Similar to Hariman and 

Lucaites’ discussion, Brennan points to the social and political contexts that surround 

ways in which the emotional manifestations of affect are acceptable or not, particularly as 

they are politicized as evidence of hysteria, mental instability, lust, and wonton passion.  

Because of the politicization of emotion, it is important to consider ways in which 

affect transmits among students in a classroom who have been situated in a particular 

culture that places a particular value on emotional discernment and manifestations of the 

transmission of affect that occurs. The difficulty in identifying points of emotional 

connection when emotional appeals occur in discourses of persuasion lies in how students 

exhibit affective transmission. When confronted with images and sound in particular, 

students make choices considering their emotional restraint. While means of 

interpretation of written word can work to mitigate student’s affective responses to what 

they read, Brennan points out the particularities of sound and image to transmit affect. 

Brennan argues that “Words and images are patterns of vibration…sights and sounds are 

physical matters in themselves, carries of social matters, social in original but physical in 

their effects. Every word, every sound, has its valence; so at a more subtle level, may 

every image” (71). These modalities can provide students a rich meaning-making 

experience that situates the emotional appeal in a resonant way for students who have 

been socially engineered to suppress emotion and regulate it to spaces outside of public 

discourse. 
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In identifying the visceral nature affect that allows a generalization of elements of 

emotional appeal, Brennan looks at the chemical effect that occurs when explaining that 

“If the image is violent, this means that one is not indifferent to its effects, however 

indifferent one feels” (71). Brennan points to the hormone levels that increase in 

individuals when they hear sounds and see images. These instances highlight the 

affective power of the modes of audio and visual communication. Susan Sontag mentions 

the aggressive nature of images to evoke emotion that is very difficult for viewers to pull 

away from. These social influences on emotion provide a positionality for emotional 

display, but not a context for it, according to Brennan. Affect is a phenomenon that is 

ingrained in the individual through biological processes that are only manifested by the 

social organizing of emotion. However, the ways that written discourse is constructed 

within a community allows for the social constraint to be cultivated in ways that don’t 

account for the “realness” of the visual and aural. 

Susan Sontag considers the ways in which written communication limits the 

manifestation of emotion in ways that the visual does not in explaining the following: 

Awareness of the suffering that accumulates in a select number of wars happening  

elsewhere is something constructed. Principally in the form that is registered by 

cameras, it flares up, is shared by many people, and fades from view. In contrast 

to a written account-which, depending on its complexity of thought, reference, 

and vocabulary, is pitched at a larger or smaller readership–a photograph has only 

one language and is destined potentially for all (20). 



 

37 

 

It is important for FYC instructors to understand that emotional awareness and 

conceptualization is socially constructed. Details and colors of an event are concepts that 

can only be imagined fully when patterns of identification are present. The greatness of 

affect is that it allows for the understanding that all have the inclination and ability to 

respond to stimuli. However, social and political constructions dictate how individuals 

can respond to these stimuli. Being made aware through the visual and aural allows for a 

visceral response that confronts, rather than uncovers. Visual and aural stimuli do not 

need to be negotiated with; their aggression lies in the frontal exposure. Hearing a sound 

or seeing an image allows for little time to respond. Audiences do not have to spend time 

uncovering and deciphering the thought, reference and vocabulary of written discourse. 

When students are confronted with an image or a sound, patterns of identification meet 

them whether they are to match what they see and hear with what they identify about 

themselves and their survival in a way that can be sullied by the complexities of written 

interpretation and reading comprehension.  

Particularly in group settings, the transmission of affect must be considered in 

terms of patterns of identification, particularly among students in a classroom setting. 

Brennan notes that “Simple affective transfers,’ in which your aggression communicates 

itself and I become aggressive in consequence, and ‘dyadic transfers,’ marked by 

projection and introjection” (49). The science of understanding how affect transmits 

scientifically can take time to grasp. Though, it is clear to see the ways in which affect 

moves from one to another. In this way, it can be understood how the ways in which 

students respond to stimuli can affect each other.  Brennan furthers that “Simple affective 

transfers are not only discerned in rooms. They can be discerned in crowds as well as in 
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that most mimetic state of identification in which one begins to act like the other, to do as 

they do, to wake up at the same time…” (49). When analyzing rhetorical appeals in my 

English composition classrooms, much of rhetorical analysis of persuasive appeals occurs 

in the classroom through group discussions and in-class activities. Particularly when 

discussing emotional appeals, students have the chance to not only share their 

perspectives on what makes a rhetorical appeal and how it can be used and applied. 

Students seek to engage in these discourses through the interactivity of group discussion. 

These students often explain how much they enjoy having these classroom discussions 

without having to do written assignments. However, beyond that, I seek to engage these 

students in group discussion in order to see affect transmitted. Through the interactivity 

of these discussions, I can see students’ faces, hear their utterances, and observe their 

body language, which suggests that they are affected by what is being communicated 

through these discussions. 

 

 

Figure 2. Ideal affective transmission of classroom discourse 
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The concept of groupthink is intrinsically tied to the theory of affect, which is 

emphasized in a classroom setting.  Brennan points out that “The specific wave of affects 

generated by different cultural constellations could lead to a different and altogether more 

interesting characterization of stable, as well as temporary, group phenomena '' (51). The 

classroom setting becomes dynamic when considering the cultural constellation of what 

makes various students that come together in the classroom respond affectively in the 

emotional appeal process.  

Varying levels of emotional restraint have cultural and social implications for the 

way students respond to stimuli in a classroom. If these students come from cultures 

where restraint is esteemed, particularly in an academic setting, their affective responses 

may be hindered in the transmission process. Brennan clarifies that “Civil codes are not 

understood, of course, as means for discerning and resisting the transmission of affect 

and responding to another’s affective states…but this is what they do” (123). This can be 

seen in the understanding of what Michel de Montaigne identifies in the phrase “True 

friends feel each other's feelings” (qtd In Brennan 123). Civil codes of society encourage 

affective self-expression within the particular discourse community of friendship, which 

can have implications for gender and other identities. Nevertheless, there exist clear 

social and cultural situations that allow or prohibit the flow of transmission of affect. 
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Figure 3. Social and civil codes that influence the transmission of affect 

 

So, with the cultural and social considerations of the constraints or encouragement of 

affective self-expression, instructors must be aware of how to grapple with these 

constraints in order to allow affect to flow freely in a self-contained classroom. Jean 

Piaget points to the universality of need that raises consciousness. When considering how 

affect translates into consciousness, it is important to note that “Need creates 

consciousness, and the consciousness of cause (or of aim, or of place, etc.) only arose in 

the mind when the need was felt for adaptation in relation to the cause” (qtd. In Vygotsky 

49). This consciousness can be seen in the ways that individuals respond to sound and 

aural appeals of emotion. 

Sound, another mode of communication, allows students to extend their meaning 

making experiences of emotion to subconscious, affective experiences. This is most 

exemplified in the use of sound to connect with primitive elements of patterns of 

identification. Primitive elements of safety and security can create this instinctive need, 
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which translates into a raised consciousness. What Ma et al. considers as the musical 

protolanguage hypothesis provides a context for how stimuli have emotions tied to them 

(14564). Sounds and images can raise consciousness of a need for safety, such as in 

Brennan’s case of viewers having their testosterone levels raised upon seeing aggressive 

images and how sounds can signal a fight-or-flight response when “emotional responses 

to environmental events are essential for human survival” (14563). The ways in which 

audiences respond to stimuli is due to an awareness of need. The need for safety allows 

humans to track changes in sounds in their environment. When a human need must be 

fulfilled, humans, according to Charles Darwin, have no choice but to track changes in 

stimuli and to become consciously aware of ways to fulfill those needs (qtd In Ma et al. 

14563). In considering multimodal applications for use of the emotional appeal for 

persuasive discourse, instructors can look to stimuli that give consciousness to need.  

The visceral tie to emotion and safety is why trauma is so closely associated with 

emotional appeal, particularly that which evokes sad emotion. Replicating these concepts 

in the classroom opens meaning making possibilities for students to identify concepts of 

affective response that cannot be exemplified using written texts. The tie to suffering and 

emotion is explicit in sound and visual. Sontag notes that images that resonate most are 

images that show wartime suffering, precisely because “They show a suffering that is 

outrageous, unjust, and should be repaired” (71). The need to end war and the suffering 

of it, highlights the acute need to vanquish a phenomenon that is both unpredictably near 

and far to the viewer. The politics of war allow for the viewing of images and the hearing 

of its sounds resonate through patterns of identification in ways that written discourse 

may be limited in. Multimodal approaches to trauma can work to raise consciousness of 
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need because “Making suffering loom larger, by globalizing it, may spur people to feel 

they ought to ‘care’ more” (Sontag 79).  The universality of care is socially constructed. 

Identifying what humans as a collective should care about and what they are allowed to 

care about, situated students in the position of identifying the cultural politics of emotion.  

Awareness of these politics of emotion can be heightened within the group 

dynamic of a classroom. Bronwyn Williams argues that “We communicate our emotions 

to others for rhetorical ends, but we also learn and shape our emotions in the context of 

the rhetorical conventions of the culture in which we live” (136). Emotions are socially 

constructed in the contexts of their rhetorical abilities. What students will allow 

themselves to emotionally connect with depends on the rhetorical situation. When 

students are expected to work within a rhetorical situation on their own through 

independent work, the emotional appeal to persuasion can be blurred under the weight of 

academic perceptions of logic and reason. If students perceive the subjectivity of the 

emotional appeal to be an inferior point of persuasive discourse, compared to that of logic 

and reason, there may be little desire to engage with it when the student is on their own, 

performing an insular assignment. However, when classrooms can simulate a cultural 

experience through group activities of shared vulnerability in expressing their 

understandings of the emotional appeal and affectively responding to artifacts of 

emotional appeal, that affect can transmit throughout the classroom. This can cultivate a 

rich learning experience, where students can collectively work to engage in meaning 

making opportunities through the shared affect they experience as a collective.  

When considering elements of the musical protolanguage hypothesis, it is 

important to identify elements of aural and visual artifacts when applying them to the 
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emotional appeal, particularly as they are implemented in the group classroom setting. 

When considering adaptations of safety that are tied to emotional responses to sound, in 

particular, students can interact with each other through the transmission of affect, but 

also through the considerations of group safety, and elements of emotional ties that have 

already been established within the group. Considering what it means to be safe within 

the context of university campus safety, which has been an ongoing consideration and 

awareness throughout schools and universities around the world, students understand 

what it means to be acutely aware of sights and sounds that correspond to patterns of 

identification around safety.  

When teaching emotional appeal through a multimodal lens, students get to 

collectively experience the dynamics of sound and visual as a group. There is often little 

take-home work, besides major project assignments. Experiencing the artifacts that 

appeal to emotion allows for a collective identity to be forged in the classroom. 

Collective identity can be formed through emotional responses regarding safety, 

according to the musical protolanguage hypothesis. Students may hear a sound or view 

an image, and through affect, seek to instinctively protect the group from danger. In this, 

it is important that a collective memory of the experience must be formed. Gregory Clark 

furthers that “Identity develops, as individuals align and differentiate themselves in 

relation to each other, in communication among those who live and work together. 

Communicative interaction prompts individuals to choose with whom they will identify 

themselves and with whom they will not, and the aggregate of those choices constitutes 

much of what they experience as identity” (14). Group dynamics, particularly within the 
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context of a classroom, cause individuals to develop cultural communities through the 

shaping of collective identities and the experiences, or memories cultivated, thereof.  

It is no surprise that Arlene J. Nicholas’ group of students favored group 

discussion as their preferred learning style by 64% (5). These results suggest that there is 

a clear community formed within the contexts of group shared affect. These enhanced 

affective experiences can engage with chosen learning styles through the shaping of 

collective identities as responses to emotional appeals that are supported and encouraged 

by these group identities. 

New social and civil codes may be formed in a discourse community that is 

formed within a classroom. As students' collective communities are shaped and formed 

within their insular English composition classrooms, they may develop different 

emotional restraints that do not exist outside of this collective community. Students may 

feel more inclined to express their responses to emotional appeal or to engage in 

emotional displays when affect can transmit among the group. Social codes of emotional 

public display may break down within the context of the classroom during collective 

memory and meaning making. c of classroom collective identity is like those that occur 

when individuals are seated in movie theaters to view a movie as a collective audience. 

Individuals may exhibit emotional restraint due to civil and cultural codes that may 

disparage those emotional displays. However, all it may take is for one individual to 

make an utterance or act of emotional expression, no matter how subtle, for the rest of the 

audience to respond thusly.  

One only must witness the instances of mobs and riots in which affect 

kinesthetically persuades an audience to attitude and/or action to see how the 
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transmissible power of affect can shape the responses to a stimulus enough to persuade 

individuals to act or to feel. All it can take for instances of public outrage to occur is a 

scene or verbal utterance that causes affective consciousness to manifest into an emotion 

that transmits throughout crowds. In fact, when affect can transmit so easily among 

groups, individuals may not be as conscious of the civil codes by which they must 

restrain their emotion. This is what makes the politics of emotion truly subjective and a 

ripe case to be studied within the context of the classroom which seeks to apply concepts 

of emotion to students’ rhetorical practices of persuasion. 
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CHAPTER TWO: UNCOVERING THE EMOTIONAL APPEAL THROUGH 

MULTIMEDIA 

In Chapter One of this dissertation, I grappled with the theories of affect and the 

politics of emotion to identify the ways in which subjectivities found within persuasive 

discourse can be exemplified through the multimodal. These theories were woven 

together to identify tangible instances of the new meanings that are created through 

various modes of discourse. In Chapter Two, the aural is explored as a mode of discourse 

that carries its own rhetoric, particularly that of pitch, tone, and a familiarity that is 

resonant of the musical protolanguage hypothesis discussed in Chapter One. I highlighted 

these concepts in chapter one to show how pathos must be explored multimodally. It is 

not an option to identify elements of persuasive discourse solely through written 

discourse. Teresa Brennan points out that “Just like the mother’s imagination could affect 

the shape of her child, so too was it likely that the rich old man could deplete the energy 

of the younger one by feasting on his company” (16). This cannot happen through one 

singular mode of discourse. Rather, as explained in Chapter One, various modes of 

discourse have the power to engage the emotional appeal and define its terms more 

viscerally than others in unique ways. Cultural and social concepts of pathos make the 

appeal to persuasive discourse almost entirely subjective. Through my understandings of 

how transmission of affect is cultivated through an audience’s exposure to different 

modes of discourse, I found that to truly resonate pathos means to identify how patterns 

of identification are cultivated through affective transmission.
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This chapter will explore the ability to step outside of those confines to uncover 

new structures and resonances that FYC students can find through the analysis and 

practice of the multimodal emotional appeal to persuasive discourse. Because of the 

subjective perspectives on emotion, one mode of discourse does not suffice when 

applying these concepts of persuasive discourse within a FYC course. Students must 

grapple with the subjectivities ushered in by their own subjective patterns of 

identification, which can only be unfolded through various modes of discourse. Students 

must not only be able to recognize the content of the emotional appeal to understand it, 

but they must also find the subjective connection through the mode by which it is 

presented. As much as emotion is subjective, so is its applied modal perspective. By 

exploring what the multimodal has to offer through unique examples found in Anthony 

Bourdain’s Parts Unknown podcast, resonances of persuasive discourse can be found 

there, not easily found in other modes of discourse. Seeing the ways in which affect is 

cultivated through the aural allows one to see how intrinsic multimodal discourse is to 

pathos. This questions the very idea that pathos can be applied to only one mode of 

discourse for its persuasive effect. 

Identifying unique ways that affect is experienced and transmitted outside of the 

scope of reading and comprehension found in unimodal written discourse is crucial to 

understanding the rhetorical power of multimodalities in identifying rhetorical elements 

that create meaning in persuasive discourses. As in the case of Bronwyn Williams’ 

discussion of the contextual adherences to different modes of discourse, persuasive 

discourse is not only created in different modes, but also perceived through different 
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perspectives, particularly as it relates to the patterns of identification found within the 

multimodal.   

New Rhetorics Found in the Multimodal Emotional Appeal 

To dive into this understanding of contextual adherences to persuasive discourse, 

instructors must look to identify these unique rhetorical elements of the emotional appeal 

outside of their traditional modal confines. New rhetorics that can be found when 

applying multimodal discourse to the emotional appeal are exemplified in the use of aural 

applications to emotion. The autonomy of being able to use the authenticity and visceral 

nature of sound provides students with a sense of agency: agency to have their voices 

heard in a way that written discourses might otherwise prohibit them. Vygotsky points 

out that “Through simultaneous occurrence a sound could become associated with the 

content of any experience and then serve to convey the same content to other human 

beings” (7). Through the aural, audiences can hear and feel the sound waves of anguish 

over an instance of trauma. Audiences can audibly cry on their podcasts to resonate 

emotion in a rhetorically distinctive way. Aural artifacts that engage in emotional appeals 

rely solely on sound to transmit affect. Audiences must engage in their auditory 

capabilities to affectively respond to the acts of persuasive discourse that they experience. 

Because of this, students can engage in visceral patterns of identification in an almost 

subconscious way. 

The connection to the affective and the aural highlights the limitations of other 

modes of discourse when resonating emotional appeal to audiences. The aural mode of 

communication carries distinctive patterns of identification that situate the mode 

rhetorically. Elif T. Gurgen looks at the factors that shape an individual’s preference for 
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certain types of music, for example. Gurgen cites Juslin and Laukka (2004) who in their 

study “concluded that emotion is the leading motivation for music listening” (231). In a 

study to determine what students and their families listened to, Gurgen found that 

“’enjoyment’ and ‘emotional mood’ (of the ‘personal factors’ category) [were] the most 

frequent reasons for listening to music” and that one of the responses to these emotional 

factors that was explained by students was that it “It fixes [their] emotional state” (236). 

Arguably, these emotions that are situated around how individuals respond to the aural 

are clearly tied to social and cultural factors. In his study, Gurgen found that peer groups 

and family were the highest environmental factors tied to a student’s music inclinations. 

Indeed, one of the key responses for the social and cultural factors that influence these 

students’ inclinations is that “Someone whom [they] see as an idol listen[s] to this” (237). 

Among the family considerations, many students in this study noted that their 

relationships with their relatives fostered their inclination to certain genres of music. Here 

lies the understanding that the patterns of the ideal that Gregory Clark points to shape the 

emotional ties that society claims as their own. What audiences adhere to and find 

resonance in is largely constructed by the familiar. In understanding how to engage 

patterns of identification with the familiar through multimodal applications that suit those 

needs, instructors can resonate the emotional appeal to their subjective audiences. 

The instance of socially constructed emotion is most evident in the pleasure that 

individuals experience through engaging with aural artifacts. Finding patterns of 

identification that shape the ways in which individuals emotionally respond to the aural is 

important in understanding how this mode of communication can be used in persuasive 

discourses. What the students in Gurgen’s study revealed is that to persuade or be 
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persuaded to attitude or action, one must locate the ways in which affect works with the 

social and cultural codes that shape individuals’ allegiance to elements of persuasive 

discourse. What audiences resonate with, particularly through the aural, relies on visceral 

identifications that are deeply entwined with ideal self-identification through the contexts 

of their culture and society. The transmission of affect through their shared experiences 

of an aural artifact allows them to affectively respond in the way that their culture and 

society would expect them to respond to upon listening.  

For example, the aural can heighten affective sensations, particularly when visuals 

cannot be seen. There is suspicion of what occurs and suspense of what could possibly 

happen. Audiences are intrigued by the unknown. The mystery of understanding how the 

sound that they are hearing connects to the images they make up in their mind can serve 

to heighten affective responses. When considering how affect transmits, it is important to 

understand how affect can transcend beyond written texts and extend to the ways in 

which sound communicates and obscures. 

In observing these elements of aural communication, what is not revealed is just 

as important as what is revealed. Through the visual, audiences can place themselves in 

the images, and they can clearly locate patterns of identification, which puts them in the 

visual shoes of the image’s portrayal. When engaging with the individual in the images of 

the Kent State University massacre created a visceral response as shown in chapter one’s 

Figure 1, individuals did not necessarily need to hear the screams of the woman in the 

photo to have affect transmitted from the visual to the audience. The image painted by 

allusions to the aural is enough to persuade audiences to identify with what sounds 

resonate. However, when an audience hears the cries, screams, joys, and laughter, 
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sensation is transmitted through these sounds. Another layer of identification is also 

found through the aural. Even the tone and pitch can make the case for a heightened 

affective response to the appeal to emotion communicated through sound.  

The change in tone and pitch to generate emotional responses can be witnessed in 

artifacts such suspenseful storytelling. It comes as no surprise when considering the ways 

in which sound effects is used in aural communication to stimulate suspense and other 

emotions used to heighten the affect within the audience. As discussed in chapter one’s 

reference to the musical protolanguage hypothesis, the connection between emotional 

response and sound is truly an affective one. Ma et al. argue that “emotional responses to 

environmental events are essential for human survival” (14563). Individuals are wired in 

humans to recognize sounds and to respond to them. Whether it be fear of an animal 

attack or a truck careening down a busy street, sound elicits an emotional response that 

triggers one to become aware of their existence and its finiteness. Emotions of pain, 

trauma, love, joy, and loss are tied to the response that humans have when experiencing 

sound. The biological process of survival and reproduction binds sound to emotion in a 

way that allows humans to find means to carry out those two biological factors and to 

protect them while engaging in acts of persuasion.  

Ma et al. further that humans have been conditioned to respond to different 

sounds and tones accordingly.  

These authors point out the following: 

To express an emotional state, early hominins might have selectively imitated and 

manipulated abstract attributes of environmental sounds that have broad 
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biological significance, vocally modulating pitch, intensity, and rate while 

disregarding the attributes of sound that are specific to individual sources. 

Extracting and transposing biologically significant cues in the environment to 

contexts beyond their original source allowed a new channel of emotional 

communication to emerge…Darwin’s hypothesis implies that these attributes are 

tracked by human emotions because they reflect biologically significant 

information about sound sources, such as their size, proximity, and speed. More 

specifically, the musical protolanguage hypothesis predicts that acoustic attributes 

that influence the emotional character of speech and music should also have 

emotional significance when arising from environmental sounds (14564). 
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This musical protolanguage hypothesis provides context for the ways in which 

individuals use tone and pitch to signify emotional response. The louder a voice is raised 

in an argument elicits a deep emotional tie, possibly as an attempt to simulate the roar of 

a lion who is eager to catch its prey, a loud rumbling of the earth as a stampede is on the 

rise, or the strike of lightning and the deep rumble of clouds, which signifies heavy rain. 

Environment is deeply intrinsic to the human experience, and so, it would be deemed 

reasonable to consider how these environmental sounds are extracted and transposed to 

evoke emotion. 

Humans can sponge up these attributes and find patterns of identification through 

what they hear. This is what is unique about aural discourse, it can create new rhetorical 

opportunities to identify key concepts of emotional arms. They can ask themselves: What 

does the aural allow that other modes of persuasion prohibit? What similar sounds does 

this resonate with? Can I trace these sounds to a particular feeling? Tracking this 

information provides audiences with a pattern identification toolbox for which they can 

identify the factors that allow them to connect with what they hear, emotionally. 

While using aural applications to emotional appeals may seem too nuanced to be 

intentional, Weinel et al. identify the logic in making these rhetorical choices of choosing 

what aural is used and how it is communicated to an audience.  

The authors point out the following: 

In many ways such experiences can be seen as a logical extension of the way in 

which we already choose music to suit situations or change our moods. It is 

because the underlying principles of affective aural are already pervasive features 
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of how we listen to music that we believe this area of research holds such radical 

potential (20).  

Aural communicative choices are particular to the rhetorical experience that 

communicators seek to create for their audience. Making choices about how to 

communicate through aural, particularly when appealing to emotion involves an 

understanding of the ways in which humans respond to elements of aural. Like the way in 

which a speaker could laugh through an aural presentation about the effects of drunk 

driving would be deemed the wrong rhetorical situation, communicators must make 

careful rhetorical choices when identifying how they would persuade an audience using 

emotional appeal through the mode of aural communication.  

While students make careful language choices through their use of written, 

alphabetical texts, using aural to communicate their emotional appeals adds another layer 

to the process of communication that communicators must consider when engaging in a 

rhetorical situation. Simply transferring communication from one mode to another does 

not factor in the underlying communicative practices of each mode. Many can relate to 

instances of presenters reading aloud monotonously through a transcript of information 

that was meant solely for written communication. While the speaker is communicating 

information, the information is not intended for the rhetorical situation that it is intended.  

Thus, instructors must consider providing assignments of emotional appeal using 

aural communication, particularly with the consideration of affect theory. Identifying 

ways in which aural can elicit emotion in ways that alphabetic or visual does not, is an 

important factor in providing a context for emotional appeal and allowing for the 

understanding of its social, cultural, and biological context. Understanding what patterns 
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of identification audiences look for in aural communication that is not found in the 

written or the visual prompts the speaker to make strategic rhetorical choices about their 

emotional appeals.  

While these rhetorical choices may seem intrinsic and organic to human function, 

Lev Vygotsky argues for the social construction of speech by stating that there are no 

“psychological reasons to derive all forms of speech activity from thought” (88). This 

means that when memorizing a subject or reciting a poem, there may be no thought 

process that occurs due to this. In this case, speech is constructed outside of the inner 

workings of the mind. What is important to note from this understanding is the ways in 

which students speak to fit the rhetorical situation they are in. In this way, Vygotsky 

notes that speech’s comprehension is socially constructed. This is the reason that humans 

can communicate in abbreviated speech and be understood by each other. In fact, “If we 

were to communicate in an absolutely formal manner, we would use many more words 

than we usually use to convey our thoughts….it is natural that we talk by hints'' 

(Vygotsky 238). When individuals hear and listen, much more goes on than is said as far 

as interpretation. It behooves instructors to understand the social and cultural 

subjectivities that shape the understanding of what students hear, beyond simply what is 

uttered.  

These subjectivities stem from patterns of identification shape auditory 

comprehension, which are much more socially complex than the simple sounds uttered. 

In observing the instances of the two main characters’ affectual love for each other in Leo 

Tolstoy’s Anna Karenina, Vygotsky explains that “People in close contact apprehend one 

another’s complicated meanings by ‘laconic and clear’ communication in the fewest 



 

56 

 

words” (239). This context is important to consider when identifying how the aural can 

affect the emotional. Vygotsky finds an example of this contextual speech in Anna 

Karenina’s distance from Kitty and her love of Levin that prompted her understanding of 

his speech patterns. Vygotsky quotes Tolstoy when giving the example of Kitty 

intuitively understanding Levin despite not understanding his speech “because her mind 

incessantly watches for his needs” (qtd. In Vygotsky 237). One could look at Brennan’s 

concepts of affect in understanding the phenomenon contextual communication of 

unintelligible speech. Perhaps, aural patterns such as tone and pitch, which are socially 

constructed as survival mechanisms, characterize rhetorical appeals to emotion. Hearing a 

cry or sound of joy can affectively transmit between bodies for meaning making to occur 

between those bodies.  

Having students emulate these aurally persuasive considerations that work to 

transmit emotion can help identify pathos through the aural by understanding that the 

appeal does not lie in what is said but how it is communicated, or in the intrinsic nature 

of its communication. In the same way that Levin’s obscure speech appealed to Kitty, the 

transmission of affect that exists in the classroom can have resonance through speech to 

create more meaning-making experiences for students.  

The liminal opportunity of these meaning-making experiences that exists through 

written discourse clearly demonstrates the importance of applying multimodality to the 

subjective context of emotional appeal. For in written communication, the barriers of 

interpretation and comprehension seem to be most evident. This is because “In written 

speech, lacking situational and expressive support, communication must be achieved only 

through words and their combinations; this requires the speech activity take complicated 
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forms—hence the use of first drafts” (Vygotsky 242). The goal sought to be 

accomplished through multimodal applications to the emotional appeal is the space that is 

made through practices of inclusive communication. The bridge to comprehension 

through written speech is a nuanced and complicated one with many situational contexts 

that create strict barriers of communication. The ability for abbreviation and prediction to 

occur is “never found in written speech…,” which makes the transmission of affect more 

difficult to accomplish through processes of articulation and communication. Thus, 

allowing spaces that cultivate, rather than create barriers to, the transmission of affect 

must include multimodal processes of communication that lie outside of written speech.  

These limitations highlight the need for inclusive multimodal applications to be 

an intrinsic part of understanding and developing pathos. Vygotsky points out the “In 

written speech, as tone of voice and knowledge of subject are excluded, we are obligated 

to use many more words, and to use them more exactly. Written speech is the most 

elaborate form of speech” (242). Perhaps this is what Brenda J. Brueggemann was 

alluding to in their consideration of the limited ways of learning that English composition 

provides discussed in chapter one of this dissertation. Wading through the nuances of 

elaboration that is found in written speech often leaves those outside of the contexts of 

those nuances with a lack of understanding, which can be translated as a lack of reading 

comprehension skills. In academia, what is often not considered is the limited 

opportunities for meaning making, but what is instead focused on is the ability of those 

involved to adjust to those limitations. Expecting students to uncover a comprehensive 

understanding of pathos through one mode of discourse, namely the written, creates a 
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sort of pedagogical oppression that can be seen considering the unique capabilities 

inherent in the multimodal. 

Rather than ask students to adjust to the confines of written discourse and struggle 

to understand why they cannot adapt as smoothly, FYC instructors must seek to analyze 

the ways that concepts within the teaching of argumentation and persuasive discourse are 

presented. What are the affordances of the modes that are offered to students in analyzing 

and articulating the emotional appeal? How are the modes in which these concepts of 

emotional appeal in persuasive discourse limit students in their meaning maker 

endeavors? How is the very nature of these modes prohibiting these meaning-making 

opportunities? How can modes be integrated into rhetorical analysis and persuasive 

discourse to create a more inclusive meaning making experience? 

These questions must be considered when looking at what Bronwyn Williams 

discusses when considering the emotions that are tied to the rhetorical choices that are 

made in certain situations. The choices that students make when deciding which mode to 

express themselves in or appeal to specific senses is socially constructed. When thinking 

about Brennan’s civil codes that influence the transmission of affect, emotional restraints 

politicization is shown in how emotional appeals are chosen to be expressed. Cultural and 

civil codes may not allow for students to feel that it is appropriate to express emotion in 

an academic space through cries and utterances of verbal speech. They may deem it as 

weak and subordinate to express themselves and appeal to emotion through that mode of 

communication. Conversely, they may deem it appropriate to use cries of verbal speech 

to express emotion in a persuasive act to prevent gun violence on campus. While one 

mode of communication may be inappropriate for the rhetorical situation involving a plea 
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for an extension on a graded assignment, it may be entirely appropriate to use that mode 

when student lives are at stake.  

Unique Rhetorical Elements of Emotion Found in Parts Unknown 

A particular artifact that is useful in identifying the unique resonances of 

emotional appeal through aural discourse is Anthony Bourdain’s Parts Unknown series 

that was made into a podcast series posthumously available on Spotify. This series 

features Bourdain’s clever narration of his travels throughout the world. Each episode 

provides a unique look (or sound) into the ways in gastronomically navigates each part of 

his adventures. Woven into each episode are aural clips and edits that guide the listener 

through the various scenes that can be heard.  

While Bourdain’s focus is on a culinary commentary of the places he visits, he is 

careful to weave contexts of culture and society into these contexts that are covered in the 

location's visit. Particularly in the episode, “Mississippi”, the audience is taken on a 

journey through a rich blend of the social considerations of the area and the 

gastronomical contexts that situate food within this area’s culture. When discussing race 

and its contexts for the eateries that Bourdain visits, there are clear distinct ominous 

sounds that are cultivated. Bourdain does this in various episodes such as “Brazil”, 

“Mexico” and “Detroit” when discussing the tumultuous politics of the area that he 

chooses not to gloss over with a simplistic view of the region.  

However, when addressing the topics of race or another social and political 

tension that shrouds over the cultural experience that Bourdain narrates, particular 

ominous music is used to signal weightier concerns that require a break in face paced 
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rock music that dominates most of the podcast episode. Instead, when addressing the 

historic racial tensions in Mississippi and discussing it with locals, these discussions are 

introduced with somber instrumentation followed by little to no background music. 

Bourdain interjects very little when locals are speaking on weightier topics that affect the 

area, such as race. Bourdain does this to provide a clear voice for the locals, rather than to 

speak on their behalf.  

When the monologue has been completed by the locals, Bourdain abruptly 

switches back to the fast-paced rock instrumental and onto the next segment. The switch 

back and forth between somber and faced-paced rock sounds denotes an appeal to the 

listener to enjoy themselves while experiencing Bourdain’s adventures, but that they 

should take it all in: the good and the bad. Engage in emotions of joy and appreciation, 

wonder and delight, but always stop to pause and reflect on the underlying concerns that 

make one appreciate the good parts. Bourdain welcomes all emotion in his auditory 

space. The message is clear: Enjoy but feel and feel it all. Each sound reflected in 

Bourdain’s podcast is an intentional call to emotionally connect with the vibes both 

positive and negative.  

Bourdain particularly uses sounds to denote this: the close-up sounds of the busy 

street with its enhanced effects allows the listener to feel as though they are crossing the 

street with him. The heightened sound of laughter creates a sense of affect that transmits 

across airwaves. These intimate conversations that are had with local members of the 

community allow a listener to not only feel as though they are engaging in the 

conversation themselves but also that they are feeling what the orator feels.  
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These rhetorical elements offer a unique understanding of how aural 

communication can provide context for the emotional appeal in persuasive discourses. 

Students can use these elements to develop interviews with their peers to appeal to the 

emotional in a particular persuasive act. Group listening sessions can take place in class 

where students can ask each other at which point they affectively responded to the sounds 

and effects of the aural podcast.  

Identifying the rhetorical elements of the emotional appeal through aural podcasts 

is relatively uncharted territory. Students will need to understand the ways in which affect 

resonates with the emotional appeal outside of the context of written discourse. When 

looking at Lunsford et al.’s section of Everything’s an Argument, the authors focus on 

subsections that cover ways to emulate and identify emotional appeal in text-based 

discourse. Still, the section entitled “Multimodal Argumentation” focuses heavily on 

video and video essays, rather than aural as an exclusive media.  

While this text attempts to address argumentation and persuasive acts through the 

lens of multimodality, Everything’s an Argument falls short of identifying modalities 

outside of digital texts and visual image integration. However, new scholarship seeks to 

identify the ways that analysis and development of aural discourse in the FYC foster 

metacognitive practices, Identifying the unique aspect of the aural for the rhetorical force 

that it is a concept that seems new and uncharted to multimodality proponents. In 

considering the affordances of an integration of multimodal in fostering a rhetoric of 

authenticity in compositional expression, Lemerond and Rourks point out that “while it is 

valuable that podcast creation affords students a multimodal learning experience, it also 

allows them a space in their narratives where they can more directly highlight their 
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voices.  (2). These affordances cannot aptly be identified through written discourse but 

are now more available and accessible to students in their analysis and creation of 

podcasts that feature persuasive discourse and its appeal to emotion. It is my hope that as 

scholarship develops, more researchers and FYC instructors can identify the intrinsic 

affordances of multimodality that serve to enrich the understandings of authentic and 

engaged in persuasive discourse. 

Indeed, it is time FYC courses shifted away from the idea of transferring written 

discourse to the digital. These modes must be appreciated for their distinct rhetorical 

elements and how they are interacted with and serve to enrich the meaning-making 

process. Getting students to analyze and recreate rhetorical practices of emotional appeal 

using podcast interviews and aural diaries can resonate and allow students to extend 

beyond the rhetorical elements they can apply to the rhetorical concepts of written and 

visual discourse. T.H. Yorke Trotter points to music’s ability to create an emotional 

appeal based on “sensations [that] may act on our feelings, producing what we call 

emotions” (82). While Lunsford et al. give a simplistic view of an emotional appeal, 

sandwiched between brief paragraph descriptions of ethos and logos, Lunsford et al. 

define the making of an emotional appeal as one that can “dramatize an issue and 

sometimes create a bond between writers and readers” (“Emotional Appeals”). This 

reductive description allows the audience to view an appeal to emotion only through the 

lens of the written. 

What Lunsford fails to acknowledge about the emotional appeal is how these 

connections are made, particularly outside the scope of a writer-reader relationship. This 

move done by Lunsford et al. contextualized pathos as an option of discourse with 
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limited intrinsic rhetorical value. However, identifying the unique rhetorical elements 

found in pathos can be difficult when only seeing these rhetorical moves through one 

modal lens, namely the written. For, strategies of persuasive can become linear when 

students are prompted to engage in persuasive discourse only through written discourse. 

Lunsford et al.’s standardization provides a marginalized window into how social 

and cultural contexts situate the emotional appeal in unique ways. Scholars may agree 

that this only further proves the illegitimacy of the emotional appeal if it cannot be 

defined as clearly as an appeal to the credibility of the speaker or the amount of data 

against a particular position. Rather emotions and their contexts cannot be standardized. 

The way audiences feel and identify with the artifacts they are engaging with on an 

emotional level lies outside of the context of a brief description. Particularly when 

looking at how audiences engage in emotional appeal through different modalities, such 

as aural provide an entirely new context for the bond between writers and readers that 

Lunsford refers to when defining an emotional appeal. 

The affect transmitted through resonances of sound and the ways audiences 

respond to it creates an entirely unique experience in which rhetorical elements cannot 

easily be transferred to other modalities. No descriptive language can truly capture the 

affect experienced by the musical protologue hypothesis that looks to patterns of safety 

that resonate on a visceral level that written descriptions may not reach. Because of these 

factors, the emotional appeal must take a multimodal perspective for its true power to be 

revealed in persuading audiences beyond mere descriptions. It must strike the 

imagination, as Burke points out, and do so in a way that is unique to the modalities that 

are used to communicate the emotional appeal (81). Defining the characteristics 
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emotional appeal necessitates multimodal applications, particularly that of the aural mode 

found in podcasts. 

Unique characteristics of emotional appeals or pathos can only be resonant 

through aural modalities, and because of this, it is a crucial application of the emotional 

appeal in persuasive discourse. Without it, true meaning as it relates to the emotional 

appeal is lost. This provides students with the unique opportunity to express patterns of 

identification that truly resonate with them through rhetorical elements that are offered 

through multimodalities.  

Focused on a particular arguable claim, these students can choose which mode 

they would like to use. Providing them that choice should not be a matter of skill or 

competency, it should be a matter of emotional connection to the mode they are 

developing their appeals through. The emotional appeal will hold a special connection to 

the ways in which students choose to connect with each other emotionally through the 

mode of oral speech through podcasting.  

It is essential that instructors see the rhetorical choices in deciding what appeals to 

resonate with and through what modes they choose to express these rhetorical choices as 

more than a matter of comprehension that is objectively established. As Madianou and 

Miller point out “Polymedia is not a range of technical potentials, it is a series of cultural 

genres or emotional registers that make these contrasts into significant differences in 

communication by exploiting them for various tasks within relationships” (qtd In 

Williams 133). The use of developing emotional appeals through aural is simply not to 

reiterate the elements of written speech. Students are not meant to simply read their 

written appeals over aural recordings. Written discourse does not involve predictability or 
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context found in oral speech or other modes of communication. Therefore, anticipation is 

futile in the transfer of written discourse to oral speech.  

Students’ Rhetorical Agency through the Multimodal 

The social agency of modality lies in considerations beyond skill and technical 

astuteness. Instructors are simply not looking for “easier” or more creative ways to 

provide coursework for students. These modal opportunities should be provided to give 

students the agency to connect with the mode in which they decide to transmit affect 

though. A temptation is to see the student’s choice of an “easier” mode of communication 

as lazy or ineffective. As Vygotsky points out, written discourse necessitates elaboration 

that might not be needed in oral speech for effective communication to occur. These 

modal choices that students make should not be looked at as “easy” or “hard”, but as 

emotionally tied and culturally implied to the rhetorical citations that emotional appeals 

find themselves in.  

Bronwyn Williams reflects on student reflections of their own connections with 

specific modes of communication by stating that “Individuals often discuss their choices 

of social media and digital communication in terms of emotions” (135). Williams’ 

students often express how their feelings dictate the media that they choose to express 

themselves through: Instagram memes when they are sharing something funny, 

inspirational quotes when they want to uplift or feel uplifted, and Facebook sharing of 

news articles when they want to show care for their loved ones through an informative 

discourse.  
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These modes mean something to the context of emotion that lie beyond feasibility 

and accessibility.  

Williams’ notes the following: 

We communicate our emotions to others for rhetorical ends, but we also learn and 

shape our emotions in the context of the rhetorical conventions of the culture in 

which we live. To feel and communicate outrage, for example, is shaped by 

cultural and rhetorical expectations as much as by the embodied feelings that 

follow a particular event. The feelings are real, but to process them as outrage, 

rather than shame or even indifference, is learned and then performed for, and 

interpreted by others (136). 

Communication, no doubt, is an emotional process that is socially constructed. 

The ways emotions are dealt with, expressed, and restrained come down to the choices 

made about the rhetoric being used. It can be particularly tempting to see oral speech 

communicated through podcasting as an easy way to banter with peers without the 

structures and formality of written discourse. However, the elements of aural speech are 

distinct and unique and carry just as much rhetorical weight, if not more, than written 

discourse.  

Encouraging students to take advantage of their resonances of a particular mode 

of communication should not be looked at as inferior to the rhetorical process of 

appealing to emotion through persuasive discourse, but as an opportunity for meaning 

making that can enrich the process of the emotional appeal in ways that carry their own 

distinctions. When presenting artifacts for students to utilize for rhetorical analysis and 
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production, careful selection of aural podcasts should be chosen to fully represent the 

unique affordances of aural emotional appeals in persuasive discourse to support an 

arguable claim. The teaching of rhetorical appeals should be segmented for the very 

purpose of identifying the unique characteristics of each appeal using various modes. 

Students will need to take time to deconstruct the various modes of communication by 

which each appeal is presented. Focusing on the elements of aural modes and their 

abilities to appeal to emotion is one that needs to be analyzed distinctly from that of other 

rhetorical appeals. Looking for identification patterns unique to aural communication 

modes can provide more meaning-making opportunities for the student in their analyses. 

 When considering the demographic of young adults in the first-year composition 

courses, Williams makes a clear point in identifying their unique awareness of the 

rhetorical choices made with different modes of communication. Williams references 

Davies et al. who point out that “Young people in particular are mindful that making the 

wrong rhetorical choices online, in terms of media or tone, can have social and emotional 

consequences” (qtd. In 137). Emotion is key in understanding the rhetorical choices made 

through various modes of communication to sustain relationships. An intrinsic fear of 

being misinterpreted or lost in translation when communicating through various modes 

can be a large determinant of the rhetorical choices made and the modes through which 

those choices are made.  

Fear of being misinterpreted shapes relationships in new ways, and so, the 

emotional ties that are connected to various modes can mean a revisiting of the social and 

civil codes put in place to shape these interpretations. Therefore, these new technological 

experiences that are entwined in the social contexts in which are now being used to 



 

68 

 

develop effective communication must meet the needs of social and civil codes to 

resonate amongst groups of people. When considering pedagogical safety and what it 

means to talk about issues in heterogeneous spaces, multimodalities can work through 

emotional appeals to create new rhetoric for students to engage in. They no longer must 

feel the unease or unfamiliarity of one discourse in expressing meaning. In understanding 

rhetoric’s culturally fused shape-shifting capabilities, Lloyd Bitzer points out that 

“Rhetoric is a mode of altering reality, not by the direct application of energy to objects, 

but by the creation of discourse which changes reality through the mediation of thought 

and action” (19). Engaging in discourse and transmitting affect has the power to shape 

rhetoric and its structures for persuasion.  

This shaping shows up when providing students with the agency to manipulate, 

blend, and integrate modes of discourse based on their subjective resonating patterns. 

Williams agrees with Bitzer’s view on the mutability of rhetoric as it finds itself in social 

and multimodal spaces by explaining that “polymedia practices illustrate that people 

often move quickly from social media use to individual communication such as texting 

and back again” (Williams 132). Students should not be afraid to make rhetorical choices 

using the integration of modalities through which they choose to communicate their 

emotional appeals. The ability to move through spaces of modality should give the 

students agency in identifying their own patterns of generalization. Similar to what 

Williams observes as moving through modalities and the emotions that drive the choices 

one makes in communicating through one mode over another, students should be enabled 

to express themselves through modalities that they feel they can express themselves in, 

particularly as it relates to hidden narratives and concepts of safety. In other words, 
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students may find it difficult to communicate a particular rhetoric through one mode. 

Allowing them the opportunity to find ways to engage in discourse through modes that 

feel safe.  

Students in the FYC classroom should be met with objectives for comprehension, 

but they should also be met with objectives for agency and voice because technology 

“influence[s] decisions about composing messages” (Williams 131). They are not only 

learning to learn and complete their preliminary requirements, but they are learning to 

find the voice that will empower them beyond the first-year composition (FYC) 

classroom. Because of this, extending to multimodality should be of importance to 

instructors when identifying the benchmarks students cross in the classroom. Students 

must feel empowered through the learning process by the decisions that are offered to 

them, particularly in the FYC classroom.  

Aural discourse offers a critical lens into identifying what agency can mean for a 

student marginalized by one predominant mode of discourse, namely written discourse. 

Identifying the unique rhetorical elements found in various modes of discourse can allow 

instructors to see what they are missing by focusing on one mode of discourse. Through 

the new rhetorics found in various modes, students can feel empowered to decide for 

themselves how they resonate with rhetorical appeals and to be able to critically analyze 

other, less resonant modes of discourse to apply to the appeal. Agency is the name of the 

critical analysis and application game, and students can find it through the unique 

rhetorical elements discovered in different modes of persuasive discourse.



 

70 

 

CHAPTER THREE: CLASSROOM APPLICATIONS 

Chapter Two of this dissertation discussed the goal of cultivating a sense of 

agency among students to identify the unique characteristics of different modes of 

discourse, outside of the traditional written. In its example of the aural, it could be clearly 

justified that instructors do not shy away from different modes of discourse that lay 

outside of the context of the written due to pedagogical fear or insecurity. Rather, they 

must look to the intrinsic rhetorical power found in each mode of discourse and empower 

students’ persuasive abilities, particularly through the emotional, through these lenses. 

In this chapter, I will uncover the ways in which the multimodal artifacts of 

persuasive discourse can be presented to a collective audience of students in a FYC 

classroom to uncover new rhetorical considerations not found in written discourse. 

Collective identities that are formed when audiences are situated to engage with an 

artifact allows the transmission of affect to occur and new rhetorics to be formed through 

the creation of a new social environment.  This chapter will explore clear examples of the 

new rhetorics that were discussed in chapter two, which were shown to be developed 

through modes outside of the written, namely the aural mode, which provide students 

with enhanced meaning making opportunities through the inherent capabilities of the 

mode. The phenomenon of classroom collective identity is like those that occur when 

audiences collectively view a movie in a theater. When in this setting, individuals may 
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exhibit emotional restraint due to civil and cultural codes that may disparage those 

emotional displays. However, all it may take is for one individual to make an utterance or 

act of emotional expression, no matter how subtle, for the rest of the audience to respond 

thusly. This is how affect can clearly move and transmit to shape new rhetorical contexts 

of pathos. What may not be allowed in a general or culturally subjective environment 

may be fully accepted within a new social context. Cultivating that space within the 

social context of a classroom using different modes of persuasive discourse through 

pathos can demonstrate how affect is transmitted. 

This chapter seeks to exemplify what these empowering opportunities can look 

like for the FYC curriculum, namely in the thesis development, organizational 

structuring, and audience centering of the argumentative claim in persuasive discourse. 

These theoretical concepts are key to engaging students in practices of argumentation. 

However, they are more richly conceptualized through new rhetorics crafted through the 

multimodal. Instructors can look to practical examples of the ways in which students are 

navigated through the application and analysis of these modes to identify the rhetorical 

power of the emotional in persuasive discourse. Rather than see these different modes as 

“either/or” or optional versions of the written, the argument of this chapter is that 

different modes of persuasive discourse should be an integral part of the FYC curricula 

whose focus in on rhetorical persuasion and argumentation. As Madianou and Miller 

point out “Polymedia is not a range of technical potentials, it is a series of cultural genres 

or emotional registers that make these contrasts into significant differences in 

communication by exploiting them for various tasks within relationships” (qtd In 

Williams 133). The appeal to emotion through the aural is not done to reiterate the 
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elements of persuasive practices of the written. Students are not meant to simply read 

their written appeals over audio recordings. Students must be considerate of elements 

such as tone and pitch that cannot be reflected in written discourse. Each mode brings 

with it unique characteristics of persuasion that audiences can identify and resonate with. 

Making these applications integral to the FYC curriculum is crucial in unveiling these 

characteristics of persuasion and gaining confidence in its application and its analysis. 

This chapter also seeks to demonstrate the idea that students in the FYC 

classroom should be met with objectives for this type of multimodal analysis, but they 

should also be met with objectives for agency and voice because “technology 

“influence[s] decisions about composing messages” (Williams 131). The concepts 

students engage with in the FYC should not only be considered in the classroom's 

context. This sense of empowerment should translate to aspects of communication and 

persuasive discourse that occur outside of the classroom. Extending the concepts and 

objects of the FYC to multimodal applications is the only way to do this as they seek to 

engage in patterns of identification that exist in a new technological framework.   

The foundational context of the FYC course brings ripe opportunities for these 

patterns of identification to be realized and established within the introductory phase of 

inventing the university. Many years ago, I was asked by a seasoned professor why I 

enjoyed teaching first-year composition courses. After analyzing my own experiences 

both as a teacher and a student within those courses, I quickly realized it had been 

because it was fundamental in allowing students to find their voice and cultivating that 

experience. The FYC classroom offers a unique opportunity that should not be wasted in 

the business of teaching first-year students what could be considered basic or even 
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remedial composition skills. Rather, they should be centered around understanding the 

fundamental nature of communication and the ways in which students can relate to 

various audiences. For instructors, teaching FYC should not only focus on adhering to a 

formulaic curriculum of instruction but of finding a space for the students to cultivate 

their own voice and identify points of reference that they resonate with is crucial to the 

FYC learning space. Thus, it is crucial that this preliminary space be cultivated for 

students so that they can feel empowered through their rhetorical practices. 

This chapter proposes that English departments, writing program administrators, 

and faculty should not fear the application of multimodal integration in the work of first-

year English composition students. To be frank, students can handle it, faculty can teach 

it, and program administrators can learn from it. Challenging how all involved in the 

FYC curriculum look at the hierarchies of discourse is important in identifying what has 

been limiting students from truly understanding the capabilities of persuasion.  

Chapter one of this dissertation looked at the theoretical concepts behind the 

politics of emotion. Chapter two discussed the unique applications that the multimodal 

had to offer in engaging students in concepts of persuasive discourse in distinctive ways 

that cannot be found in other modes of discourse. Chapter Three of this dissertation aims 

to identify strategies used in sample FYC curricula that point to clear reasons that 

emotional appeals can only be taught through multimodal discourse to engage in its 

meaning making experience. 

The Transmission of Affect in Multimodal Argumentation 

I was presented with a great opportunity to identify these meaning making 

experiences in multimodal applications to my FYC course to show the distinctive nature 
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of the multimodal and its hand in persuasive discourse’s power. Collective identity 

cultivated through affect truly allows affect to transmit in ways that written discourse 

cannot. Students in a classroom can read and interpret a written text through barriers of 

comprehension that allow them to all have different experiences with what they 

comprehend on paper. Like the game of telephone, students may experience different 

versions of what they read based on their contextual comprehensive abilities. I use 

multimodal artifacts in the classroom to cultivate collective identity because it does so in 

a distinctive way that other modes do not.  

To begin applying these concepts to the FYC classroom, it is important to take a 

close look at the structure of a course that focused on multimodal engagement of pathos. 

In the fall semester of 2023, I taught a semester long course entitled “Multimedia 

Argumentation”. It was a second-semester course in which students had to pass a first-

semester English Composition (ENC) course with a C or better to enroll in this Special 

Topics course. This meant that students were already familiar with the basic concepts of 

college-level writing and had done well in demonstrating their writing abilities to enroll 

in “Multimedia Argumentation”.  

The course would meet twice a week with approximately 19 students in the 

course. The course consisted of approximately 8 identified males and 11 identified 

females. The course met face-to-face each week with a requirement for all work, except 

major essays and assignments, to be discussed and completed in class. Students were 

required to complete in-class discussions and short writing assignments in class, no 

exceptions. To apply concepts of the transmission of affect to this course, students were 
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required to participate in live, in-person discussions and activities as a group. At least 

once per week, students were asked to engage in small groups for discussion. 

Before enrolling in this course, students would have already had a semester-long 

trial of inventing the university primarily through written discourse. Because this was an 

optional, special topics alternative to a research-focused, writing intensive course, 

students would have to adjust to the new capabilities of a FYC course focused on the 

analysis and production of multimodal argumentation. For students, this would have 

meant understanding their newfound authoritative position in being an active participant 

in the rhetorical situation. No longer would students be at the mercy of interpretational 

boundaries of reading and comprehension. No longer were they at the mercy of the 

interpretative guidance of their instructor. Now, they were responsible for adjusting their 

politics of emotion and emotion’s persuasive power to identifiable patterns that they 

cultivated and what were cultivated around them. 

The course's ultimate objective was to engage students in identifying ways they 

could practice and analyze persuasive discourse to develop their arguments. However, the 

directive was that there was not only one way to produce persuasive discourse in the form 

of pathos. They would be using concepts of rhetorical theory and analysis and applying it 

to multimodal discourse to identify the unique capabilities that each mode of discourse 

provided persuasion. No one mode of discourse was ever emphasized or encouraged in 

the endeavor to analyze and produce the emotional appeal. 

Below is a sample table of four weeks of assignments that centered around 

different rhetorical appeals through different multimodal applications for analysis and 

production.



 

 
 

76 

Table 1. Weekly modules focusing on three rhetorical appeals 

Week Tuesday Thursday 

Module 1: 
Logos 

Reading(s): The Bedford 
Guide by Andrea Lunsford 
Class Discussion: What is 
Logos and How is it 
Applied? 

Apply: Engage in a logical appeal to support an arguable claim. 
 
Identify: Health advertisements, toothpaste ads, cell phone plan ads 
 

Module 3: 
Ethos 

Reading(s): The Bedford 
Guide by Andrea Lunsford 
Class Discussion: What is 
Ethos and How is it Applied? 

Apply: Engage in an ethical appeal to support an arguable claim. 
 
Identify: Public health advertisements, PSA ads, endorsements 

Module 4: 
Pathos 

Reading(s): The Bedford 
Guide by Andrea Lunsford 
Class Discussion: What is 
Pathos and How is it 
Applied? 

Apply: Engage in an emotional appeal to support an arguable claim. 
 
Identify: Sound effects, podcasts, Mothers Against Drunk Driving ads, Public Service 
Announcements, U.S. ephemeral postcards, “Casualties of War (3000 Faces)” 
interactive war memorial, Transportation Security Administration Instagram page 
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The above table (Table 1) is a sample plan for introducing multimodal 

applications to rhetorical appeals in the first-year English composition course. Each 

module has a multimodal application to analyze and produce aspects of the Aristotelian 

Triad (logos, ethos, pathos). It was important to segment these different appeals within 

their own modules. Rather than prompt students to engage in rhetorical analysis through 

the introduction of terse concepts of these appeals, to apply these appeals multimodally, 

students need to be presented with these concepts at a slower pace in both identification 

and analysis and practice and application. 

Engaging students in the emotional appeal requires identifying the cultural and 

social contexts that situate emotions in persuasive discourse. These are considerations 

included in the initial discussion. Time must be spent explaining the affect that strikes a 

chord with emotions in a way that logos and ethos may not. Feelings and the social 

construction of those feelings dictate how students affectively respond to persuasive acts 

of pathos. As discussed in chapter two of this dissertation, students and all the social and 

cultural identification patterns they carry are the driving force in the interpretation and 

development of the rhetorical appeal. The rhetoric of persuasive discourse is ultimately 

crafted by the students and their interactions with each other. Whatever social and 

cultural hinderances students carry with them in response to emotion is what allows them 

to respond to the emotional appeal through critical analysis and development.    

These preconceived social and cultural hinderances were challenged by the 

cultivation of collective identity in the FYC classroom’s public exposure to artifacts. The 

shared experience of engaging in multimodal artifacts of persuasion only serves to foster 

the transmission of affect through collective memory and shared experience to resonate 



 

78 

 

with patterns of identification for persuasion. Additionally, when considering how public 

memory is established through a collective society that signifies a historic event, sounds 

can be used to transmit affect through the ways in which it is communicated publicly and 

to individuals with shared public memory. The sounds of bombs or gunfire can signal 

memories of specific places and times that resonate with groups of individuals. This 

collective memory induced by sound can transmit affect amongst audiences who connect 

with the same experience. The collective memory can work to heighten the affective 

response to the through its transmission of a shared experience.  

These affective responses are what is hoped to be drawn out by engagement with 

multimodal argumentation. Through the transmission of affect, students can be prompted 

to transcend cultural standards and create new ones within the context of the shared 

experiences of these multimodal pathos appeals. They can work to address the questions 

that were brought up in chapter two that address the uniqueness of each rhetorical 

element of multimodal persuasion. 

The classroom’s exposure to pathos is often where subjectivity and learning can 

clash. Are students deemed inept because of their unwillingness to identify with 

emotions? Can instructors objectively penalize students because of their inability to 

identify emotions and how they work in persuasive acts of discourse? If one social group 

is more open to the politics of emotion and its resonances, how can we measure the 

competency of those who don’t respond critically to those politics? 

These questions prompt the need for multimodal applications to emotional appeal 

in persuasive discourse. Students may feel safer expressing their resonances with emotion 

through discourses outside of the traditional context, often the written. While my course 
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schedule has worked well in focusing on each appeal, many times the schedule has been 

sidetracked by relentlessly prompting students to identify elements of the emotional 

appeal through one singular discourse. When the pedagogical horizons are broadened, 

students can find patterns of identification through affective response more 

comprehensively through other modes of discourse.  

In my experience, engaging students in multimodal understandings of emotional 

appeal sets students up well in putting these understandings into practice in developing 

multimodal emotional appeals.  Students may struggle to contextualize it through any 

other mode if they are introduced to the emotional appeal strictly through written 

discourse. Particularly in the FYC classroom, incoming students are attempting to invent 

the university. When written discourse is placed at the forefront of academic discourse, 

students can be tempted to categorize it through hierarchies of academic discourse.  

In other words, when the emotional appeal is explained solely through the 

contexts of a written textbook or an article, it would place students in a precarious 

position to ask them to invent the university in any other way than what they have first 

seen emulated. The positionality of the initial teaching of emotional appeal through one 

mode of discourse signals to these students that this discourse should be the focus of their 

conceptualization and praxis of the emotional appeal.  

Mitigating this positionality means engaging in the concept and producing the 

emotional appeal through a multimodal perspective from its introduction. Students read 

textbook excerpts like the readings from St. Martin’s Handbook 8e, analyzed promotional 

visual ads and posters as well as podcast episodes to identify key elements of emotional 

appeal through these various modes. Once the multimodal had been deeply ingrained in 
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the conceptual framework of the emotional appeal, students could feel empowered to 

replicate what they had conceptualized through the appeal’s introduction. The creation of 

an assignment that focused the emotional appeal should allow students to engage in 

various modes of discourse with the option of identifying which mode they affectively 

resonate with in locating patterns of identification within artifacts of emotional appeal. 

Students may be tempted to cling to visual artifacts over text and sound because it may 

seem like the “easy” way out of completing an assignment. However, providing students 

with conceptual frameworks for developing multimodal emotional appeals outside of 

simply creating a poster or replicating an existing advertisement allows students to step 

outside of their comfort zones when they are trying to engage in an emotional appeal 

through their understanding while identifying multimodal applications and how to 

effectively apply them. 

Thesis and Organizational Development through Podcasting 

Throughout the course, we sought to apply different rhetorical elements of the aural 

found in Anthony Bourdain’s Parts Unknown podcast series. Each episode in the series 

provided distinct emotional elements that appealed to the connection that Bourdain sought 

to have with his audiences in introducing them to various cultural experiences. Over the 

semester, we analyzed the distinct emotional appeals that Bourdain featured in his episodes.  

One that particularly resonated with students in class was that of the “Houston” 

episode. Throughout the episode, Bourdain sought to establish the argumentative claim 

that Houston, like America, is made of a multicultural array of identities that should be 

celebrated in the midst of its high immigration rates, rather than feared under the lens of 

xenophobia. 
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After interviewing several individuals and exploring the different subcultures of Houston. 

Bourdain concluded his episode with the following: 

Some people say, ‘Make America Great Again’. I say America was great all along. 

Some of us just forgot why. It’s great because your grandfather and my grandfather, 

and just about everybody’s damn grandfather or great-grandfather crammed 

themselves, snuck, bought their way or was dragged onto a boat and one way or 

another allowed themselves, eventually, to dream. You still can, there’s still room, 

and in some places in America, apparently, you are still welcome. Welcome 

stranger, this land is your land (40:36-42:41). 

Here lies Bourdain’s argument summed up in a two-minute excerpt: America, 

unlike what is commonly perceived, is great, not despite of, but because of its diversity. 

Bourdain uses the city of Houston, a city in Texas, a state that is arguably at the center of 

xenophobic rhetoric of America, to highlight the common perceptions of its border and 

immigration politics. He carefully constructs the argument that Houston is a richly diverse 

area that welcomes, appreciates, and is better for its cultural diversity and immigration.  

Bourdain makes these claims through the music choices, carefully adding sitar 

instruments and Spanglish music references along with distinct Houston hip hop in the 

background as the episode ends. To an eager audience, Bourdain has constructed his 

argument using more than words. To a class of students, this creates the blueprint for 

developing their own persuasive discourse through the aural. Using these unique elements 

of aural communication, students would be given the opportunity to present their 

arguments in a similar way that resonated with audiences through the emotional appeal. 



 

82 

 

After deconstructing the rhetorical elements of Bourdain’s emotional appeal to 

dismantling the contentions of xenophobia and immigration that surround the cultural and 

political atmosphere of Houston, students were prompted to emulate Bourdain’s strategies 

through the development of their own podcast snippet. In this three-to-five-minute podcast 

episode assignment, students would complete an outline of the structure of their podcast 

that would emulate the themes of Bourdain’s end snippet: an articulated thesis statement 

or argumentative claim, a supporting detail for this claim, a sound effect clip, and a lyrical 

music clip that resonated with the theme of the argument. Students spent time working on 

brainstorming for this project with their peers. This collective experience in turn allowed 

affect to be transmitted so that students could sense what struck them emotionally and what 

could apply to their aural argumentative projects as emotional appeals.  

The table below features a sample assignment provided to students in which they would 

develop a podcast episode based on their argumentative claim. 
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In the above assignment (Table 2), students were prompted to develop aural 

versions of their arguments through the development of a podcast episode through 

Spotify. They were asked to develop a proposed outline and subsequently structure that 

podcast episode using sound effects and music. What surprised me was that these 

students were more adept at understanding the technological considerations of Spotify 

Wizard by which they were asked to develop these podcasts through. The Wizard 

provided them with all the necessary tools to set up a podcast, no longer than five 

minutes. It was emphasized that before students could work on these podcasts, they 

would need to create a sample outline that followed an organizational structure.  

The strategies reinforced in this activity were organization and thesis 

development. Students only had a brief window of time to pitch their argumentative 

claim clearly and effectively while incorporating sounds and music that were relevant to 

the theme. This assignment relied heavily on detailed organization to identify where the 

aural elements fit in rhetorically. Students were not allowed to speak during much of their 

episode to allow for a clear structuring and integration of speech and sound. Students had 

to establish an emotional appeal to their argument through sounds and speech to develop 

a sense of engaged urgency through the elements of aural communication beyond simply 

telling the audience where to stand in regard to their argument, which required students to 

provide an aural experience for the audience. 

Below is a sample of a student’s podcast outline that resonated with such an emotional 

appeal. 
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In the above outline (Figure 4), the student focused on the timeliness of the 

argument for universal healthcare through an aural appeal to emotion. This student 

emphasized the emotionally driven and dire consequences that could result in not 

adhering to her argumentative stance. The student created an organizational outline that 

allowed her to construct this episode through an interactive emotional appeal experience.  

This outline structure created the context for students to develop the organization 

of their argument within five minutes or less. Appealing to emotion through the 

organization of this podcast episode meant deciding where to put effects such as “hospital 

sounds” which could alert the audience at the beginning of the message or give them a 

warning at the end to allude that if action was not taken, dire consequences could ensue.  

Additionally, the student sought to structure her transitions rhetorically to signal 

multiple layers of emotion, including concern, desperation, and loving care. These 

Figure 4. Sample Podcast Outline 
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emotions were expressed through careful organization. Otherwise, the intent of these 

emotions would be lost in inarticulation and unclear signaling. One could argue that 

through aural discourse, organization occurs more viscerally as the creator takes the 

audience through a path of emotions. Placement of sound shifts in tone, and application 

of sound and where these elements are organized in the podcast could greatly affect how 

the argumentative claim and its appeal to emotion is communicated. Students had to 

understand the rhetoric of the aural as it appeals to emotion as a carefully articulated 

artifact that has its own distinct patterns of identification to effectively communicate 

through this mode. 

For example, Bourdain’s “Houston” podcast outro excerpt is seamless in 

providing students with an understanding of how to format and structure their 

argumentative claim in the context of the aural to engage the audience and emotionally 

appeal through sound. What is distinct about Bourdain’s podcast episodes is that he 

engages the audience through lyrical music towards the end of his claim. This rhetorical 

choice is set up to allow the city of Houston and its distinct culture speak for itself. 

During the snippet of his claim that comes at the end of his podcast. He ends it with a 

one-minute song that speaks on the cultural climate of the city of Houston.  

In “Houston,” the podcast ends its outro with lyrics that include the following: 

Jose, can you see? How diversity in Texas is don’t mess with it, the best with it. 

It’s intricate, complex with it. Headlights is beamin’. Twlights is gleamin’. Broad 

stripes, bright stars. Racing strips, bright cars. Yo, you could end up dead there. 

The Houston Rockets’ red glare. [James] Harden on the hardwood. The finals, 

they might get there. Thugga brought the whips out. He posted that McGregor. 
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Houston are go-getters. They hustle very clever, eating migas with my migos. I’m 

that Guadalupana. My tia make birria with tortillas. She Chicana. They can’t 

deport us all.  Chingo bling make the tamales good. Shop and get masala. Radio 

bumpin’ that Bollywood. Sugar from my mama, out in Sugarland, Yeah, that 

where my cousins and my family at in Sugarland, that’s my hood. Sugar from my 

mama, out in Sugarland, Molasses (41:18-42:41). 

This lyrical piece used by Bourdain is meant to encompass the point of his 

argumentative claim. Before this song is established, Bourdain plays a sitar instrumental 

of the “Star Spangled Banner” to set up the premise of his argument. Throughout the 

episode, Bourdain incorporates different music genres from different places around the 

world to highlight Houston’s diversity. He cleverly weaves the music, whether it be 

lyrical music or instrumental music into the rhetoric of the supportive claims he makes in 

his stance that Houston is not a city of staunch homogeneity, but that it encompasses a 

rich array of cultural and linguistic diversity that is welcomed and celebrated.  

Likewise, students can use this model to resonate with the audience through their 

musical applications to their argument. Rather than a written speech through sound, the 

podcast project is meant to be an emotionally driven aural experience that engages the 

audience through different mechanisms of sound. This encompasses sound effects, 

speech, and music. However, lyrical music is an aspect of the podcast that extends the 

level of communication that allows the audience to resonate with the claim's theme most 

aptly through identification patterns. 

While workshopping songs to apply to each of these students’ argumentative 

claims, students collectively decided on each other’s musical choices. Students used each 
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other’s patterns of identification as sounding boards to decide whether the songs 

resonated with what they understood about the points of the argumentative claim. 

Students would help each other connect their arguments and their themes to familiar 

songs with correlating lyrics to emulate the rhetorical appeal to emotion through sound 

based on their resonances with particular music pieces. They would help them understand 

where emotion strikes and how the organizational placement of the sound pieces can be 

structured to connect with the audience. 

The collective experience of identifying claims with lyrical music cultivated a 

transmission of affect, which was valuable in shaping the understanding of the ways their 

argument emotionally resonated with audiences outside of the context of what they can 

read and understand. Providing them with a new lens of organizational structuring of 

their persuasive discourse allowed them the opportunity to experience concepts of 

persuasion through new lenses. In turn, it further enriched their understanding of how 

organization and thesis development work rhetorically in new rhetorical ways. 

After these organizational and thesis development concepts were established and 

the outline was developed, the next step in producing the podcast was to develop a 

written transcript of the audio presentation.  Students were required to complete a 

transcript plan encompassing their podcast episode's scope with time stamps. This 

assignment allowed them to identify the process by which they would structure their 

aural discourse, particularly as they made appeals to emotion through sound and its 

resonances. Identifying the afforded length of each segment would have provided them 

with the framework they needed to structure their argumentative claim, and they chose 

their words carefully as they paired them with lyrical music and sound effects.  
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Taking the assignment further with the outline's development allowed students to focus 

on the structural dynamics of the rhetoric of their arguable claim. Putting their aural 

discourse into the context of structured sentences with paired timestamps allowed them to 

really understand how carefully crafted the rhetoric of this persuasive discourse had to be. 

They simply could not read their argumentative claim aloud in their podcast. Rather, they 

had to find a way to connect with the audience in a short amount of time to grab their 

attention and move them to persuasion while engaging them in relevant aural elements. 

This engagement with the aural elements allowed them to see the importance of 

organization outside of just the context of reading comprehension. They had to look 

beyond the rhetoric of the written to identify the timeliness and urgency expressed 

through aural discourse to further enrich the intention of their argument.  

These elements can be seen in the following student sample transcript: 

 

Figure 5. Sample Podcast Transcript 
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In the above proposed transcript that the student has cultivated, she outlines the 

proposed sense of urgency through the scenario created. When the sense of urgency is 

concern for safety, the rhetorical choices must pair clearly with the sounds being used 

(Figure 5). The rhetorical landscape must change when audiences are no larger being told 

what to do but are immersing themselves in the experience of the rhetorical stance, 

through sympathetic emotion. Audiences can resonate with cries and sounds that they 

heard or are familiar with as they connect to the urgency of the message. What it means 

for the student crafting these emotional appeals through the aural is that the rhetoric must 

be cohesive. Sounds must correlate with emotional discourse at structured times in the 

episode. Transitions between sounds must be clear and smooth to captivate the audience 

and keep them on the path of emotion. Any distractions or mismanagement of sound can 

dissuade them from the emotions that the student is trying to arrest them with. This is 

why organization of the podcast is essential to creating the emotional appeal. 

These rhetorical considerations are the reason that the outline and the transcript 

plan are implemented into the preliminary development of the podcast. Students are not 

asked to develop an impromptu discussion of topics related to their argument. Rather, 

they are seeking to structure their argument using a mode with unique and distinctive 

rhetorical elements that work to enrich the development of their persuasive practices.  

These requirements work to evaluate the rhetorical strength of their argumentative 

claim because if these students did not believe in the validity and urgency of their 

argument, this would audibly be expressed through the tone and aural structure of the 

podcast episode. Likewise, the sound effects that are implemented into the background of 

their podcast must resonate emotionally and be applicable to the theme of their claim. 
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Because one student’s focus was on the argument for universal healthcare, particularly as 

it related to mothers and children, her sound effects also related to the sounds of children 

playing and laughing with hospital sounds to contrast the ways in which emotions of 

happiness and childhood joy could easily turn into sounds of crisis (Figure 4). Through 

these sound transitions, she was able to viscerally resonate with audiences that could 

identify children, safety, and care to connect these themes with her argument about their 

right to these concepts. 

Resonating with these patterns of identification allowed the students to connect 

with their audience beyond words. Including sound effects was important in 

distinguishing this assignment from a transferable speech on their argument. Students 

were meant to engage in a conversation with their audience, rather than to create an aural 

declaration to their audience. This meant connecting with sound effects, music, and tone 

to identify ways in which emotionally driven, rhetorical elements of persuasion extend 

beyond the written. 

Considering Audience through Persuasive Discourse of Multimodal Arguments 

The next assignment that students were given to test the scope of their persuasive 

practices through the multimodal was the development of an argumentative blog. 

Students were prompted to use Google Sites to craft a blog with multiple pages that 

featured their argument and followed supportive claims to craft a multimodal engagement 

with their audience. 

In crafting this blog, students had to remain faithful to their audience. The 

rhetorical choices made in this blog needed to appeal to their specific audience. If their 

argument had been directed toward children, they would have needed to use visual and 



 

92 

 

written rhetoric to draw the attention of that audience. These considerations also worked 

to hone their argument topic into a detailed arguable claim. Oftentimes, students 

struggled in focusing their argument specifically to a particular sense of timeliness and 

urgency. However, identifying who the argument is situated for, or who is meant to be 

persuaded by the argument, gives students the context for which they can throughout 

develop their argumentative claim or thesis statement.  

For example, an argument against smoking would need to extend beyond the stance that 

smoking should be banned.  

• Weak Argumentative Claim: Because smoking causes universal health effects, it 

should be prohibited. 

• Detailed Argumentative Claim: Due to the unavoidable effects of second-hand 

smoke that exist for children in homes of smokers, parents and caregivers should 

be legally prohibited from the act of smoking or the purchase of cigarettes. 

A student with the proposed stance that smoking should be banned would need to 

provide a context for the audience to be persuaded by. So, to provide more detailed 

context, which sought to navigate the structure of their argument, students would need to 

cultivate an argument unique and specific to their audience. To state that smoking should 

be prohibited because even second-hand smoke can cause lasting effects on our most 

vulnerable population, which is children, focuses on the specific details and audience that 

is being appealed to: those who care about children’s health. Now that there is a specific 

audience to address, this argumentative claim can appeal rhetorically through interactive 

elements of children being compromised by the effects of cigarette smoke as 

demonstrated in this sample blog post below: 
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Figure 6. Argumentative Blog on Second-Hand Smoking 

 

The sample post in Figure 6 that I created for students to emulate shows how 

visual rhetoric can support and help focus the appeal to an intended audience made 

through written discourse. Because students were meant to create a blog using an 

integration of modes, the rhetorical elements of each mode needed to connect with each 

other. Therefore, in the example above (Figure 6), the visual rhetoric displayed here 

focuses on children being affected by cigarette smoke. The use of the visual rhetoric 

displayed here that seeks to appeal to the emotion of someone concerned with children’s 

health considers the ways in which to structure this persuasive discourse.  

Without these multimodal contexts, students may find it challenging to directly 

focus in on an audience through a singular mode of written discourse. They may do their 

best to connect with the audience through descriptive, textual discourse. However, no 

words would suffice as viscerally as an image of a child affected by the cigarette smoke 

paired with written pleas to ban the very thing causing these images to resonate 

emotionally. With each multimodal choice that students made in their argumentative 
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blog, the question that they were urged to explore was Does this rhetorical choice meet 

the needs of the audience? If not, students would be urged to make more relevant 

rhetorical choices of emotional persuasion. 

Table 3 demonstrates the requirements of this assignment that focuses on 

carefully crafting this blog assignment to the needs of a chosen audience. 
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The blog assignment (Table 3) asked students to take a more interactive approach 

to their argumentative essay. Rather than construct a basic paper that highlighted an 

emotional appeal, they were meant to use visual and aural elements to resonate with the 

audience. They had to step outside of the context of crafting paragraphs and sections of a 

written essay and use language, engage in visual and aural artifacts, and design their blog 

based on the needs of the audience. For example, if the target audience of the blog were 

to be concerned mothers who were being persuaded to emotionally connect with a 

discourse on children’s health and safety, the argumentative claim had to provide details 

that would be directly relevant to those mothers. Similarly, the visual and aural artifacts 

implemented in the blog would need to be those that would resonate with this audience.  

Students would need to identify the distinct affordances that the multimodal 

applications of this blog project would bring to their argumentative claim. They would 

have to challenge the focus and detail of their claim and its relevance to its audience. In 

doing so, they would identify the strategies for clarifying and further developing their 

argumentative claim and supportive details to focus on an audience. 
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Below is a sample of a student’s blog in which the student successfully focuses in 

on a particular audience for her claim:

 

Figure 7. Student Sample Argumentative Blog 

 

 In the student’s blog, as shown above, the student focused her argument on the 

stance for universal healthcare. Using images and sounds of mothers and children 

through her audio and visual artifacts embedded into the blog (Figure 7), the student 

created a specific emotional appeal to the argument for universal healthcare. Her focus 

was directed on the impact that it would have on children and mothers. Here, the thesis 

statement is not only clarified in the written, but in the visual. The argument that 

universal healthcare should be a right for the sake of mothers and children is centralized 
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through these images and audio artifacts that work to strengthen and support the students’ 

claim beyond what is being interpreted through written analysis and comprehension.  

The above assignment gives a brief window into what affordances lie in 

integrating various modes to enrich the appeal to emotion for persuasive discourse. 

Focusing on a streamlined option of technological choices when engaging with the 

multimodal allows students to focus on their rhetoric practices, rather than their 

technological hinderances.  Thankfully, my students were abreast of the technology 

required in these project assignments. They were successfully able to go above and 

beyond the task of developing these multimodal blogs.  

Nevertheless, it was important for students to connect with the project with as 

much ease and accessibility as possible. There were moments when students wanted to 

extend beyond the confines of the development of their blog assignment in their pursuit 

of creativity. However, it was important for there to be as few barriers to articulation and, 

thus, the transmission of affect in response to media presented, as possible. Like the 

communication barriers in written discourse, technological barriers could impact how 

emotion is captured through the multimodal. Throughout the project's development, it 

needed to remain clear that the focus was on the multimodal argument, rather than its 

style. Using Google Sites allowed students to focus on the rhetorical aspect, using 

software that provided an easy setup for their blog. Students were required to use the 

sample application for easy accessibility and creativity. 

Using these strategies of direct multimodal integration, students were able to 

identify the rhetorical choices that engage the imagination to appeal to emotion within 

their own understanding and through their own location of their patterns of identification. 
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Then, they understood how the multimodal provides an enriched meaning- making 

experience for the audience and for their own identification with emotion. They could 

understand the social and civil codes that allow or restrict the emotional resonance that 

they have with these media. They no longer need to anticipate what an audience might 

resonate with as they wade through the barriers of written comprehension, but they could 

allow themselves to process their own affective responses to their work to engage in the 

transmission of affect. When students were empowered by their rhetorical choices, they 

found a sense of agency in the motivation to action or attitude anticipated in persuasive 

discourse. Thus, the meaning becomes their own. They didn’t have to feel like they must 

wait for the rhetorical situation to come to them. However, they could be active 

participants in cultivating the rhetorical situation for persuasive discourse to take effect. 

FYC Student Reflections on the Rhetoric of the Multimodal 

To thoroughly understand the new rhetorical landscape shaped by the 

transmission of affect that occurred in the classroom experience, a close look at how a 

course was constructed to enable that transmission of affect needs to be analyzed. My 

course “Multimedia Argumentation” is structured to develop a sense of shared affect by 

engaging in these multimodal discourses and fielding them for patterns of identification 

collectively. Students experiencing these multimodal artifacts of persuasive discourse 

were situated in course objectives that focused on taking the time to see how these 

instances of affect would stick and transform the rhetorical landscape that would allow 

students to conceptualize pathos. At the end of the first module of the course that focused 

on multimodal applications to the rhetorical appeal pathos, I asked students to reflect on 

the ways that the multimodal helped or hindered them in understanding concepts of this 
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emotional appeal. If students who had initially struggled with understanding emotional 

appeal found respite in using multimodal applications, then I would have successfully 

found a positive connection between the multimodal and the power of emotion as a 

persuasive rhetorical strategy. Each student provided a clear and honest reflection of how 

these concepts applied to their understanding. Below are the following reflections that 

students in a research based, FYC course on multimodal argumentation and the power of 

the multimodal to appeal to emotion.  

In the following reflections, students demonstrate their sense of agency through 

the multimodal applications of pathos that they find most resonant. The sample begins 

with a male-identified student who reflected on visual artifacts that featured emotional 

appeals on persuasive acts of social commentary, particularly that of the AIDS epidemic 

in the 1980s. This student was particularly struck by a poster published by United Colors 

of Benetton, a company known for its controversial social commentaries made through 

the commercial advertisement of their clothes.  

Student One, Male 

Based on the artifacts we have viewed this week, I understand the definition of 

emotion much better. I think the mode I'm most interested in would be visual. 

After seeing the pictures that were shown today I felt like I could write an essay 

based strictly off opinion. I enjoyed learning about the reasoning behind some of 

the pictures. For example the picture I chose was one of a man who looked like 

Jesus that was dying. In my head initially I thought of 10 different things that 

could've happened to him but when I found out that [it] was to promote the AIDs 

act, it all made sense. I can see how people or companies advertise based on us. 
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They know exactly what to show us to grab our attention, furthermore lead us to 

an argument. Along with the written part, I feel is not as strong as visual when it 

comes to its [emotional] charge. After reviewing the MADD website, I felt there 

was an abundance of summary and quotes trying to find guilt in the reader. But 

out of everything, the only thing that made me feel sympathy was seeing the 

pictures of diseased sons, mothers, and grandparents. I feel the main goal for the 

writing mode is to find a connection with your reader, because if not the reader 

will look right over it. When it comes to aural, I feel it would be more [effective] 

than written but less [effective] than visual. There are many emotions that go 

along with speaking and I feel it is easy to affect your listener whether its with sad 

music, a sob story, or even just facts spoken in a serious tone. 

In this reflection, Student One goes in depth regarding the visual media he was 

particularly struck by in helping him understand emotion concepts more clearly. He 

seems to mention his resonances with aural artifacts. However, he doesn’t give the same 

attention to the aural as the visual in his reflection by clarifying that “When it comes to 

aural, [he] feel[s] it would be more [effective] than written but less [effective] than 

visual.”. Perhaps, the student believes he must find the unique power in each of these 

modes to appeal to his instructor, even though through his reflection, it is clear where his 

identification patterns lie by stating that “the only thing that made [him] feel sympathy 

was seeing the pictures of diseased sons, mothers, and grandparents.” Nevertheless, he 

can empathize with these different modes of discourse found within the artifacts and their 

intentions for persuasion. He could critically analyze the use of these modes of discourse 
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while finding agency in his ability to choose what resonates with him and what he’d 

choose to be persuaded by. 

Even if the goal, as exemplified by Student One’s reflection, is not to get him to 

appreciate or adhere to each mode of discourse, it includes the ability for this student to 

identify the ways that each mode can work. He can identify the power that each mode has 

and the theorized intention of the rhetor in their rhetorical choices, even if he doesn’t 

resonate with them. This indeed is the goal of the FYC curriculum. Allowing students 

choice in what they resonate with can provide them with the tools to critically analyze 

what does not. The power of choice for students can also be identified in Student Two’s 

reflections.  

Here, the student takes the time and clarifies her understanding of the power of 

each mode to persuade.  

Student Two, Female 

Arguments based on emotion work in different modes (visual, aural, and written) 

work differently in visual, aural, and written modes. Visual uses images, aural 

involves tone and music, while written uses words. Visual and aural modes are 

often more emotionally charged due to persuasion. Each mode is more 

emotionally charged than others in spite of images, tone, and written with deep 

thoughts. They all tap into different aspects of how we perceive and feel. For 

example, the Dr King images persuaded us to have a more emotional appeal 

allowing us to be sad seeing kids in the images. These images were more 

powerful because seeing something visually would allow us to react with 

emotion. Whereas, during the podcast the man talked about slavery and lynching, 
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but his tone wasn’t sad nor was the music which would cause us as listeners to 

overlook what he is saying. Each time he lowers the most when they’re laughing. 

laughing can downplay the seriousness turning up the music allows an equal 

balance of emotion. The law and order video we watched nobody really had any 

reaction because it was funny. Mixing humor and seriousness could throw most 

people off. The author was trying to create a message which went overlooked. 

Here, Student Two mentions the intrinsic power of each mode to bring out 

identifications within the artifact that other modes could not. For example, the reference 

to Anthony Bourdain’s interview with a restauranteur in “Mississippi” struck a confusing 

chord for this student when talking about tragedy without changing into a more socially 

appropriate and somber tone. Her patterns of identification are challenged when she can 

hear an artifact of emotional appeal, but it is not constructed aurally in how she is used to 

identifying as sad and somber.  Her ability to identify what throws her off rhetorically 

and multimodally is what allows her agency in developing critical thinking about the 

power of the aural. She continues to provide a critical lens by identifying the ways in 

which the integration of the audio and the visual can distract. Namely, as audiences are 

trying to articulate the persuasive discourse through audio-visual performances.  

In this reflection by Student Two, she seems eager to analyze, which only can come by 

providing choice within the classroom. Her reflection is more fluid; perhaps because she 

has been socially inclined to welcome emotion in all shapes and forms. However, what 

remains clear is that she can identify, produce, and analyze the artifacts that resonate with 

her through an objectively rhetorical lens. 
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While Student One and Two grapple with new concepts of emotional appeal 

through the multimodal, Student Three demonstrates a distinguished confidence in 

identifying what essentially “works” about emotional appeal as manifest in different 

modes of discourse.  

Student Three clearly identifies how concepts of “power, abuse, and injustice” can be 

afforded deeper meaning through multimodal discourse. 

Student Three, Female 
 

Arguments based on emotional appeal, pathos, can work in different forms of 

media such as in aural, visual, or written means. For example, "Our memories of 

important events and trying times are sometimes best captured in gut-wrenching 

images easily worth a thousand words" (Lunsford 31). Visual displays of 

obstruction of power, abuse, injustice, or of such caliber can spark emotion within 

viewers because it makes things more accurate to be faced solid proof of an 

argument. Furthermore, different modes of media can be more emotionally 

charged than others. For example, aural or visual methods can be more 

compelling than written ones because there are more elements in those two to go 

off of since aurally, a speaker can use passion, emotion, and other persuasive 

speech techniques that written work falls short on. Rather than hoping a reader 

will interpret words the way the author would, aural forms of media choose which 

direction to take their information. Additionally, visual modes capture real-life 

events, and compared to a retelling or description of events, visual methods can 

seem more concrete since words can be misleading. Lastly, emotional appeals can 

be widely varied in tone, presentation, and subject. Humor, empathy, anger, etc. 




