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QUESTIONNAIRES

Introduction: The purpose of this questionnaire is to examine some
variables that may contribute to adult learners’ satisfaction level
with Web-based courses. It should take approximately 15 minutes
to complete. Your voluntary participation is appreciated (note:
participants must be 18 years of age, or older). All responses will
remain anonymous. THIS IS NOT A TEST.

By completing this online survey, you are freely agreeing to
participate in this research. Thank you!

TO BEGIN: First choose REPLY on your e-mail system, then enter
the number in “(  ).” If you have any question, please e-mail to
the researcher.

Part A: Background Information

I.Tama(n): ( )

a=undergraduate, b=graduate, c=continuing education student
2. My genderis: ()

a=female, b=male

3.Myageis: ()

a=less than 20, b=20-29, c=30-39, d=40-49, e=50-59, =60 or
above

Please answer the following questions based on your experience
with computers before this class.

4. How long have you been using computers? ()

a=less than 6 months

b=more than 6 months, but less than a year

c=1 year to 2 years

d=2 years to 3 years

e=More than 3 years

5. How many hours per week do you use computers? ()

a= less than 1 hour, b= 1 to 5 hours, c= 6 to 10 hours, d= more
than 10 hours.

6. Have you attended a workshop to prepare you to participate in
Web-based distance learning courses? ()
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a=yes, b=no

7. If not, would you have attended a workshop to prepare you to
participate in Web-based distance learning courses if one had been
available? ()

a=yes, b=no

8. Have you ever attended any other type of computer training
course? ()

a=yes, b= no

9. Do you have any previous experience using the Internet as part
of undergraduate or graduate level courses? ()

a= Yes, I've taken one or more courses which utilized the Internet
partially for the course. How many? ()

b= Yes, I've taken one or more courses offered only via the
Internet.

How many? ()

c= No.

10. Is the Web-based course in which you are currently enrolled a
required course or optional course? ()

a= required course, b= optional (elective) course

Part B: Attitudes Toward Computers

Below you will find a number of statements concerning how you
might feel about computers. Please indicate the strength of your
agreement/disagreement with the statements using the six point
scale shown below where 1=Strong disagreement and 6=Strong
agreement with a particular statement.

Strongly Disagree I 2 3 4 5 6 Strongly Agree

You can indicate how you feel by choosing a number between 1
and 6.

Choose the number which most closely represents how much you
agree or disagree with the statement. There are no correct
responses, it is your own views that are important.

1. Most difficulties I encounter when using computers, I can usually

deal with.( )
Strongly Disagree I 2 3 4 5 6 Strongly Agree
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2. I find working with computers very easy. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

3. I am very unsure of my abilities to use computers. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

4. 1 seem to have difficulties with most of the packages I have tried
touse. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

5. Computers frighten me. ()
Strongly Disagree Il 2 3 4 5 6 Strongly Agree

6. I enjoy working with computers. ()
Strongly Disagree ] 2 3 4 5 6 Strongly Agree

7. 1 find computers get in the way of learning. ()
Strongly Disagree | 2 3 4 5 6 Strongly Agree

8. Computers make me much more productive. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

9. I often have difficulties when trying to learn how to use a new
computer package. ()
Strongly Disagree Il 2 3 4 5 6 Strongly Agree

10. Most of the computer packages I have had experience with,
have been easy to use. ()

Strongly Disagree I 2 3 4 5 6 Strongly Agree

11. I am very confident in my abilities to use computers. ()
Strongly Disagree Il 2 3 4 5 6 Strongly Agree

12. I find it difficult to get computers to do what I want them to.
()
Strongly Disagree 1 2 3 4 5 6 Strongly Agree

13. At times I find working with computers very confusing. ()
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Strongly Disagreel 2 3 4 5 6 Strongly Agree

14. I would rather that we did not have to learn how to use
computers. ()
Strongly Disagree ]l 2 3 4 5 6 Strongly Agree

15. I usually find it easy to learn how to use a new software
package. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

16. I seem to waste a lot of time struggling with computers. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

17. Using computers makes learning more interesting. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

18. I always seem to have problems when trying to use computers.

()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

19. Some computer packages definitely make learning easier. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

20. Computer jargon baffles me. ()
Strongly Disagreel 2 3 4 5 6 Strongly Agree

21. Computers are far too complicated for me. ()
Strongly Disagree ]l 2 3 4 5 6 Strongly Agree

22. Using computers is something I rarely enjoy. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

23. Computers are good aids to learning. ()
Strongly Disagree | 2 3 4 5 6 Strongly Agree

24. Sometimes, when using a computer, things seem to happen and

I don’t know why. ()
Strongly Disagree Il 2 3 4 5 6 Strongly Agree
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25. As far as computers go, I don’t consider myself to be very
competent. ()
Strongly Disagree Il 2 3 4 5 6 Strongly Agree

26. Computers help me to save a lot of time. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

27. 1 find working with computers very frustrating. ()
Strongly Disagree ] 2 3 4 5 6 Strongly Agree

28. I consider myself a skilled computer user. ()
Strongly Disagree ]l 2 3 4 5 6 Strongly Agree

29. When using computers I worry that I might press the wrong
button and damage it. ()
Strongly Disagree I 2 3 4 5 6 Strongly Agree

Developed by Eachus & Cassidy (1996), used with permission.

Part C: Reaction to Web-based Distance Education Courses
Question 1: How would you describe your overall learning
experience in Web-based courses? ()

a=very satisfactory, b=satisfactory, c=somewhat satisfactory,
d=somewhat unsatisfactory e=very unsatisfactory

Question 2: Would you take another Web-based course in the
future? ()

a. Yes, I would like to take many courses via the Web.

b. I would take another Web-based course; but only if I have to (if
the course is available only through the Web, and/or I cannot take
regular classroom courses).

c. No, I would never take another Web-based course.

Question 3 (Optional): Please comment on any difficulties which
you have experienced while taking this Web-based course.

( )
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Part D: Academic Self-Concept Scale.
Please choose your answer by entering a number between 1 to 8 as
follows:

1= Definitely False

2= False

3= Mostly False

4= More False than True

5= More True than False

6= Mostly True

7= True

8= Definitely True

. I enjoy doing work for most academic subjects. ()

. I hate studying for many academic subjects. ()

. I like most academic subjects. ()

. I have trouble with most academic subjects. ()

. I am good at most academic subjects. ()

. I’m not particularly interested in most academic subjects. ()
. I learn quickly in most academic subjects. ()

. I hate most academic subjects. ()

9. I get good marks in most academic subjects. ()

10. I could never achieve academic honours, even if I worked
harder. ()

0NN L AW -

Copyright by Herbert W. Marsh (1987, 1989), used with
permission. This scale cannot be used without permission from the
author (H. W. Marsh).

----------- END OF THE QUESTIONNAIRES
THANK YOU FOR YOUR PARTICIPATION!!!
Christina Lim, Ed.S.

Doctoral Candidate
Florida Atlantic University
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Appendix C

Variable Name

Label Variable Name

SAT Satisfaction in a Web-based distance education course

ITN Intent to take additional Web-based distance education course
ACA Academic status

GEN Gender

AGE Age

EXP Years of computer use

USA Frequency of computer use per week

WOR Participation in a workshop to prepare for a Web-based DE course
TRA Computer training

INT Internet experience in a class

CSE Computer self-efficacy

ASC Academic self-concept

FUW Intent to participate in a workshop for a Web-based DE course
MAN Number of courses using the Internet

REQ Required course
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Correlation Tables for Computer Self-Efficacy
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Appendix D. Correlations for Computer Self-Efficacy

Variable CSE  ACA GEN AGE EXP USA WOR FUW TRA INT MAN REQ ASC
(=) CSE 1.000 -.139 .066 -.187 452 305 .034 -240 .072 .108 270 -.051 .244
ACA -.139 1.000 .017 .141 -.052 -.133 .068 .098 .001 -.135 -.050 -.060 -.048
GEN 066 .017 1.000 -.108 .002 .062 -.035 .141 .015 -.006 .070 -.103 -.141
AGE -.187 .141 -108 1.000 -.068 .115 .077 .163 .195 .034 -.071 -.038 .067
EXP 452 -.052 .002 -.068 1.000 .367 .140 -285 .182 .150 .052 .016 .188
USA 305 -.133 .062 .115 .367 1.000 .069 -.068 .193 .198 .239 -.003 .164
WOR  .034 .068 -.035 .077 .140 .069 1.000 .151 .123 .002 -.009 -.026 .029
FUW -240 .098 .141 .163 -285 -.068 .151 1.000 .039 -220 .019 -.049 .043
TRA .072 .001 .015 .195 .182 .193 .123 .039 1.000 .240 .058 -.004 .00l
INT .108 -.135 -006 .034 .150 .198 .002 -220 .240 1.000 .092 .005 .113
MAN 270 -.050 .070 -.071 .052 .239 -009 .019 .058 .092 1.000 -274 .218
REQ -.051 -.060 -.103 -.038 .016 -.003 -.026 -.049 -.004 .005 -274 1.000 .061
ASC 244 -.048 -.141 067 .188 .164 .029 .043 .001 .113 218 .061 1.000
(p=) CSE . .017 .161 .002 .000 .000 .305 .000 .141 .051 .004 221 .000
ACA 017 . .39 016 216 .021 .151 .078 495 .020 .313 .182  .237
GEN .161 .396 . .050 489 175 295 .021 413 464 247 .060 .017
AGE .002 .016 .050 . 151 039 (119 009 002 302 245 285 .159
EXP .000 .216 .489 .151 . .000 .017 .000 .003 .012 .305 .404 .003
USA .000 .021 .175 .039 .000 . .148 162 .002 .00l .009  .480 .007
WOR 305 181 295 .119 017 .148 . .014 032 486 465 .348 335
FUW .000 .078 .021 .009 .000 .162 .014 . .280 001 432 244 273
TRA .141 495 413 .002 .003 .002 .032 .289 . .000 292 478 492
INT .051 .020 464 302 .012 .001 486 .001 .000 . 184 467  .046
MAN  .004 313 247 245 305 .009 465 432 292 184 . .003  .017
REQ .221 .182 .060 .285 .404 480 .348 244 478 467 .003 . 182
ASC .000 .237 .017 .159 .003 .007 .335 273 492 046 .017 .182

Note. See Appendix C for the variables names. r indicates the Pearson Correlation Coefficient between the variables.

p indicates the one-tailed observed significance level. All p=.000 indicate p<.001.
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