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This case study analyzed the perceptions of professionalism among an emerging 

and distinct occupational sector of community college faculty: community college 

faculty who teach in baccalaureate programs. The research was designed to address 

three questions as to the experiences of Community College Baccalaureate (CCB) 

faculty. First, what are the perceptions of professionalism among the community 

college faculty who teach in the baccalaureate programs at a multi-campus community 

college in the state of Florida (herein referred to as Seaside College)? Specifically, what 

patterns emerged when faculty perceptions of professional identity were examined, first, 

under the lens of professionalism as established by Larson (1977) and, second, through 

Boyer’s (1990) four domains of scholarship? Second, are these faculty perceptions 

different from their previously held perceptions prior to the college’s expansion into 

baccalaureate instruction? Third, were there any noticeable differences in faculty 

perceptions about the individual baccalaureate areas across this college? 
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Results show faculty perceptions of professionalism are that they have achieved 

a professional level expertise in their academic discipline, are engaged in professional 

level teaching, and have maintained some level of professional prestige. Also, CCB 

faculty perceive they engage most frequently in the scholarship of application and the 

scholarship of teaching in their work. These perceptions of professionalism are different 

from previously held perceptions prior to baccalaureate instruction; there were notable 

difference in faculty perceptions among the Bachelor of Nursing faculty that 

distinguished them from the other baccalaureate areas at the college. 
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CHAPTER 1. INTRODUCTION 

Perceptions of Professionalism among Community College 

Baccalaureate Faculty 

 In his address to a joint session of Congress in 2009, President of the United 

States Barrack Obama called for an intensive effort to ensure that “America will once 

again have the highest proportion of college graduates in the world” (Obama, 2009). 

This presidential call for a national push toward a more college educated citizenry fit 

well into the discourse of the Community College Baccalaureate as a means of 

educating more of America’s work force. This sentiment was echoed by Carol D’Amico 

(2013) in her foreword to Alternative Pathways to the Baccalaureate. The former 

assistant secretary to the Office of Adult and Vocational Education argued that the 

“traditional associate degree is becoming insufficient preparation for the demands of the 

workforce” (p. xi), and that the Community College Baccalaureate (CCB) was evolving 

into a viable approach to meet the country’s “growing demand for college educated 

citizens” (xii). Indeed, by the summer of 2011, the Community College Baccalaureate 

(CCB) had been a higher education phenomenon long enough for The Chronicle of 

Education to feature an article that celebrated its apparent success in the state of Florida 

in meeting the state’s workforce demands (Gonzalez, 2011). The article noted that 

“more than 13,000 students--most of whom already had earned associate degrees--

sought baccalaureate degrees at the state’s community colleges, compared with 2,400 in 

2005” (Gonzalez, 2011, para. 4). The article went on to point out that the CCB degree, 
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whether a Bachelor’s degree or a Bachelor of Applied Science Degree, had become a 

sustained reality in American higher education with 17 states offering some form of the 

CCB.  

 This fairly recent and expanded mission at American community colleges has 

undoubtedly changed the role of faculty at these CCB institutions and, thus, their 

professional identity. Like other educational groups, the study of professional identity 

for community college faculty can provide valuable insight into the experiences of those 

people who teach more than half of the undergraduates in the United States (Townsend 

& Twombly, 2007).  

 The complexities of a group’s professional identity as an “ongoing and dynamic 

process” (Kerby, 1991) include the varying perceptions of professionalism; that is, an 

occupational group’s perceived professional experiences as measured up to a desired 

and accepted professional ideal (Abbott, 1988; Burrage & Torstendahl, 1990; 

Crompton, 1990; Larson, 1977; Olgiati, Orzack, & Saks, 1998). This case study 

examined and analyzed the perceptions of professionalism among an emerging and 

distinct occupational sector of community college faculty: community college faculty 

who teach in baccalaureate programs.  

 This study begins with a theoretical understanding that, like other occupational 

groups, the community college professoriate is one of those knowledge-based 

occupations that continually are working to define, achieve, and maintain professional 

status or a level of professionalism (Grubb, 1999; Levin, Kater, & Wagoner, 2006; 

Outcalt, 2002a; Townsend & Twombly, 2007). This continual work or movement of an 

occupation toward a professional ideal or professionalism is defined as 
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professionalization. Both perceptions of professionalism and perceived 

professionalization, that is the movement toward professionalism, contribute to any 

given group’s professional identity.  

 By examining CCB faculty perceptions of professionalism, this study attempted 

to capture a portrait of faculty professional identity (Townsend & Twombly, 2007) at a 

multi-campus college in the state of Florida (herein referred to as Seaside College) that 

expanded its academic mission in 2009 to include baccalaureate degrees. In this sense, 

the study documented these faculty perceptions of professionalism at an institution in 

the midst of an academic expansion into baccalaureate instruction. The identity of this 

group now has changed from one that conferred associate degrees and certificates to a 

state college that now confers baccalaureate degrees. Thus, the study examined whether 

faculty working within this organization had changed their perceptions of professional 

identity as a result of delivering upper division college curricula.  

 For many years, educational scholars have distinguished community college 

faculty as being reasonably unique and distinct from their undergraduate counterparts at 

more traditional colleges and universities. One of the fundamental pillars driving this 

distinction is that community college instructors have achieved a certain degree of 

unique professionalism as higher education instructors, and that there is a difference in 

community college teaching versus traditional undergraduate teaching that includes 

upper division instruction.  

 This question as to whether community college faculty have, in fact, achieved a 

true measure of distinct professional status or professionalism has been a significant 

part of the discourse in the study of American community colleges for some time 
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(Cohen & Brawer, 2003; Grubb, 1999; Levin et al., 2006; Outcalt, 2002a, 2002b; 

Twombly & Townsend, 2008). This case study of faculty at Seaside College adds to this 

conversation surrounding community college faculty professionalism and the need to 

professionalize, but through the phenomenological lens of community faculty teaching 

in recently established baccalaureate or bachelor’s degree programs. In this sense, this 

case study examined the professional identity of a faculty long striving for professional 

recognition as the ‘teaching professorate’ who now have added upper division teaching 

to their professional repertoire.  

 The guiding purpose of this study was to give community college leaders, 

including faculty, a greater understanding as to the professional identity among an 

emerging subset of community college faculty who now are playing an increasing role 

in American undergraduate education. This professional identity was formed by 

analyzing the case study data through the lenses of Larson’s (1977) conception of 

professionalism and Ernest Boyer’s (1990) expanded definition of effective college 

faculty scholarship. The study offers scholars of the American community college a 

revised portrait of its faculty in the new light of their work in the CCB. 

Research Questions 

 This case study aimed to answer three key questions. First, what are the 

perceptions of professionalism among the community college faculty who teach in the 

baccalaureate programs at Seaside College? Specifically, what patterns emerged when 

faculty perceptions of professional identity were examined, first, under the lens of 

professionalism as established by Larson (1977) and, second, through Boyer’s (1990) 

four domains of scholarship? Second, are these faculty perceptions different from their 
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previously held perceptions prior to the college’s expansion into baccalaureate 

instruction? Third, were there any noticeable differences in faculty perceptions about 

the individual baccalaureate areas across this college? 

Secondary Research Questions 

 Secondary questions that stemmed from the primary research questions and 

revealed themselves throughout the study were:  

1. Are they any new professional ideals that emerged from this occupational 

group? 

2. How does this group’s professional identity inform the general discussion 

surrounding the CCB degree? 

Community College Faculty Professional Identity 

 In Community College Faculty What We Know and Need to Know, Townsend 

and Twombly (2007) noted that despite the relative scarcity of research on community 

college faculty as compared to their university counterparts, the discussion surrounding 

community college faculty as a distinct professional group has been an active area of 

scholarly research. Now, with the addition of baccalaureate instruction to the 

community college faculty mission, there is an even deeper need to study community 

college faculty professionalism. Townsend and Twombly (2007) wrote: “Perhaps 

because of status concerns, the question of whether community college teaching is a 

profession is a longstanding one within the literature about community college faculty.” 

(p. 17). This study builds on this ongoing research of community college faculty 

professionalism and adds to the literature by examining the perceptions of community 
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college faculty at one multi-campus community college in the state of Florida that 

recently added baccalaureate degree program offerings to the curriculum. 

The Baccalaureate Community College 

 Historically, the American community college has encompassed a wide variety 

of educational missions including, more recently, the offering of baccalaureate 

curricula. As community colleges across America continue to expand their missions to 

include offering 4-year baccalaureate degrees (Eaton, 2005; Floyd, Skolnik, & Walker, 

2005; Gonzalez, 2011; Townsend & Twombly, 2007), so does the role of faculty at 

these colleges. The phenomenon of the CCB in the American community college was 

principally documented in the seminal text in this area of research, The Community 

College Baccalaureate: Emerging Trends and Policy Issues (Floyd et al., 2005). In 

terms of historical context relevant to this study, in Chapter 2, “History, Rationale and 

Community College Baccalaureate Association,” Walker (2005) noted that the 

community college baccalaureate began to appear in “the 1980’s and more particularly 

in the late 1990’s when community colleges began to offer a few baccalaureate 

programs” (p. 12). Most recently, the book Alternative Pathways to the Baccalaureate 

(Remington & Remington, 2013) offered an updated history and current discussion of 

the CCB movement, and provided strong evidence that the various forms of the CCB 

have become a sustained reality in American higher education. While this trend 

continues, so does the study and debate over this community college evolution (Barnett, 

2011; Eaton, 2005; Flores & Hagan, 2008; Floyd et al., 2005; Hanson, 2009; Kielty, 

2008; Martin & Samuels, 2002; McKinney & Morris, 2010; Mitchell, Yildiz, & Batie, 



 7 

2011; Remington & Remington, 2013; Ruud, Bragg, & Townsend, 2010; Townsend & 

Twombly, 2007; Wattenbarger, 2000; Williams, 2010).  

 Despite the growth of the conversation surrounding this fairly new mission of 

the community college, relatively little has been published about the changing 

experience of faculty who are on the front line of this change in community college 

baccalaureate programing (Floyd & St. Arnauld, 2007; Floyd & Walker, 2009; Hanson, 

2009; Hrabak, 2009). At baccalaureate community colleges, faculty who have long 

focused on the priority of teaching and preparing students to earn certificates and 

associate degrees now find that their roles have changed to include the instruction and 

stewardship of baccalaureate level courses.  

 In 2009, Floyd and Walker re-emphasized the point that one of the ongoing 

challenges facing community college policy makers who are now implementing CCB 

degree programs is the continuing need for a better understanding of the role of faculty 

and other internal stakeholders in CCB programs. This study was designed to add to this 

understanding. 

 The setting for this case study of this faculty group took place in the state of 

Florida, which operates a state college system with some community colleges and 

others that are baccalaureate community colleges and baccalaureate state colleges 

(Barnett, 2011). Many researchers consider Florida to be the “CCB bellwether state” 

(Floyd & Walker, 2009, p. 93) in the study of community colleges. More specifically, in 

terms of the historical context of this particular case, this study focused on the faculty at 

a multi-campus community college in the state of Florida that began offering 

baccalaureate degrees in 2009.  
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Conceptual Framework  

 The conceptual framework for this study is grounded in the knowledge that  

community college faculty, as a professional group, have established a loose 

professional identity as a teaching professorate (Garrison, 1967; Grubb, 1999; Levin et 

al., 2006; Outcalt, 2002a, 2002b; Townsend & Twombly, 2007). The theoretical 

construct of professional identity for various occupations including community college 

faculty is built on a large body of work in the field of the sociology of professions 

(Abbott, 1988; Burrage & Torstendahl, 1990; Crompton, 1990; Evetts, 2003; Friedson, 

2001; Larson, 1977; Olgiati et al., 1998). For this study, the construct was more 

narrowly built on a significant body of work in teacher professional identity (Austin, 

1994; Beijaard, Meijer, & Verloop, 2004, Goodson & Cole, 1994; Hong, 2010; Nixon, 

1996, Outcalt, 2000; Townsend and Twombly, 2007). 

 This case study operated from conceptual framework that examines this distinct 

occupational group, CCB faculty, as continually striving to achieve a set of 

characteristics consummate with that group’s perception of a professional ideal (Larson, 

1977); the professional ideal in this case being an expert teacher in the general context 

of the American community college. In this framework, community college faculty, like 

other occupational groups, continually are striving to achieve this ideal professional 

identity. Community college faculty belong to a knowledge-based, service-oriented 

profession that has struggled to achieve professional status or a cohesive professional 

identity (Cohen & Brawer, 2003; Grubb, 1999; Levin et al., 2006; Outcalt, 2002a, 

2002b; Townsend & Twombly, 2007; Twombly & Townsend, 2008).  
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 Townsend and Twombly (2007) identified the ‘ideal’ community college faculty 

professional identity as a teaching profession that “exists between high school teaching 

and university teaching” (p. 18). Thus, this case study began its search for professional 

identity with a defined ideal of community college faculty professional identity as 

specified by Townsend and Twombly (2007): a higher educational professional who has 

graduate level expertise in a discipline (as is the case with higher education faculty), but 

whose professional practice is dominated by teaching and pedagogy (as is the case with 

high school faculty). This composition of the ideal community college faculty 

professional is the theoretical starting place for this study as it examined perceptions of 

professionalization.  

 While there is not a singular scholarly consensus of the portrait of professional 

identity for community college faculty, Townsend and Twombly’s (2007) description is 

supported by a reasonably wide base of literature on community college faculty 

professionalism. It is generally accepted in varying degrees that community college 

faculty are more focused on teaching as compared to their university counterparts 

(Cohen & Brawer, 2003; Grubb, 1999; Huber, 1997; Kim, Wolf-Wendel, & Twombly, 

2008; Levin et al., 2006; Outcalt, 2002b; Townsend & Twombly, 2007). Huber (1997) 

observed this perspective of a teaching professorate when he wrote, “Community 

college faculty stand out from many of their professorial colleagues not only because of 

the size and diversity of their sector of higher education, but also because teaching—far 

more than research or service—is the heart of their profession” (p. 12). 

 In pursuit of this case study objective, the study was grounded by three 

conceptual frames: case study and qualitative data theoretical approaches, theories of 
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professionalism and professional identity with particular attention to community college 

faculty professionalism, and Boyer’s (1990) conception of undergraduate scholarship. 

Figure 1 outlines the theoretical or conceptual framework of the proposed study. It 

demonstrates how data will be collected and funneled down to answer the primary 

research questions and some of the key scholarship associated with each phase of the 

research. 

Definition of Terms 

 Baccalaureate Community College: An open-access public community college 

that offers its own baccalaureate degrees. These degrees may include Bachelor of Arts, 

Bachelor of Science, Baccalaureate of Applied Science degrees, and others. 

 Bachelor of Applied Science Degree (BAS): A bachelor’s degree that offers 

students graduating with an Associate in Science or an Associate in Applied Science 

degree the opportunity to continue their field of study, thereby enhancing skills required 

to meet twenty-first century workforce demands. At Seaside College, students can earn 

BAS degrees in three distinct programs of study: supervision and management, 

information technology, and technology management. 

 Bachelor of Science in Teacher Education: A science based baccalaureate 

degree in K-12 education designed to provide a balanced liberal arts education and 

scientific, technical, or professional entry level competence. Programs are designed to 

prepare program completers to teach in their field. 

 Bachelor of Science in Nursing (BSN): A science based baccalaureate degree 

designed for Florida registered nurses who have earned a two-year Associate of Science 

degree or equivalent and who wish to advance professionally.
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Figure 1. Conceptual Framework Model 

 

Collect Case Study 
Data 

•  (Bogdan & Biklen, 2007) (Cresswell & Creswell, 2009)	  
•   (Merriam, 1998)	  

•  (Seidman, 2006) (Yin, 2009)	  	  	  

Identify Faculty 
Perceptions  of   
Professionalism 

•  (Abbott, 1988) 
•  (Beijaard et al., 2004) (Crompton, 1990) 

•  (Evetts, 2003) (Friedson, 2001) (Larson, 1977) 

Analyze Perceptions 
of Professionalism 

•  (Austin & McDaniels, 2006) (Boyer, 1990) 
•  (Braxton, Luckey,	  &	  Helland, 2002) 
•  (Gaff, Pruitt-Logan, & Weibl, 2000) 
•  (Glassick,	  Huber,	  &	  Maeroff, 1997)  

Construct a Potratit 
of CCB Faculty 

Proressional Identity 

•  Study results are presented in the context of CCB literature 
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 Community College Baccalaureate: A Baccalaureate or Bachelor’s degree 

conferred by an open access public community college. 

Professional Identity: A dynamic and ongoing concept of professional self that 

changes over time through relevant others, events, and experiences, and which can be 

represented by relevant features for the profession (Beijaard et al., 2004). 

 Professionalism: A multidimensional occupational continuum or professional 

ideal characterized by expertise, organization, and some level of occupational 

autonomy. The highest levels of professionalism are characterized by a general 

perception of the public as well as those in the occupational group that the profession 

relies on a unique set of advanced skills to complete their work. Professionalism also is 

characterized by education and training in those skills certified by formal examination 

and/or advanced degrees. Professionals demonstrate levels of organization within the 

occupational group as well as membership in organizations directly associated with the 

occupation, which promotes its own professional standards and occupational autonomy 

(Abbott, 1988; Beijaard et al., 2004; Crompton, 1990; Evetts, 2003).  

 Professionalization: The movement of an occupational group toward achieving 

a high level of professionalism or achieving a professional ideal; to be recognized by 

others as having achieve a level of professionalism (Evetts, 2003; Larson, 1977).  

Perceptions of Professionalism and the Community College Baccalaureate 

 While the scholarship in the general area of the CCB is expanding, the research 

on faculty experiences and emergent perceptions of professionalism in lieu of this 

change has been limited. This study examined faculty perceptions of professionalism as 

their institution recently had transitioned from an associate degree and certificate 
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offering college into a baccalaureate degree offering institution. It is within this CCB 

context that this case study continues to build on the current scholarship of community 

college faculty professional identity. This research aims to better inform community 

college leaders, both faculty and administrators, as to the effect teaching in a 

baccalaureate program is having on faculty perception of professional identity and, thus, 

practice. Another relevant consideration may be how the professional identity of faculty 

potentially is impacting the overall organization. These discernible patterns of 

perceptions of professionalism for a higher education organization and for the 

practitioners within this organization then were analyzed through a college faculty 

professional ideal famously described by Ernest Boyer (1990): “Specifically, we 

conclude that the work of the professoriate might be thought of as having four separate, 

yet overlapping, functions. These are: the scholarship of discovery; the scholarship of 

integration; the scholarship of application; and the scholarship of teaching” (p. 16). 

Hence, the professional identity of this particular group of faculty was evaluated against 

Boyer’s (1990) ideal to see where CCB faculty may emerge on this continuum.  

It should be noted that an inherent challenge in trying to capture this portrait of 

faculty professional identity was to identify those perceptions of professionalism 

affected by the occupational role change rather than the endless number of experiences 

that affect professional identity. Acknowledged is the myriad of factors that may affect 

perceptions in general and, specifically, perceptions of professional identity.  

According to Tickle: 

Professional identity refers not only to the influence of the conceptions and 

expectations of other people, including broadly accepted images in society about 
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what a teacher should know and do, but also to what teachers themselves find 

important in their professional work and lives based on both their experiences in 

practice and their personal backgrounds.” (as cited in Beijaard et al., 2004, p. 

108)  

This study worked to illustrate those perceptions of professionalism linked to actively 

working toward the institutional baccalaureate mission. 

Seaside College: A Case Study of CCB Faculty 

 This case study provides an in-depth description and analysis of the perceptions 

of professionalism held by community college faculty who are teaching in the five 

baccalaureate programs at a multi-campus community college in the state of Florida. 

This research is grounded in a belief in the basic qualitative principle that acknowledges 

that effective research is grounded in the “philosophical assumptions with implications 

for practice” (Creswell & Creswell, 2009, p. 17). In this case, the philosophical 

assumptions are those philosophical assumptions tied to the community college 

professoriate, professionalism, and Boyer’s (1990) ideals for undergraduate scholarship 

with practical implications for those studying and working within CCB institutions. 

 This case study research explored a bounded system of faculty experiences in 

the baccalaureate programs at Seaside College in the fall semester of 2012. The primary 

desired outcome of this research was to better equip those community college 

professionals who are developing, implementing, and living in community college 

baccalaureate programs at open access institutions.  

 The methodology for this study included a research plan modeled on Yin’s 

(2009) six streams of evidence: 
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1. department meeting observations;  

2. document review, analysis, and evaluation; 

3. semi-structured interviews with faculty; 

4. semi-structured interviews with administrators; 

5. follow-up communications with study participants; and  

6. audio/visual electronic communication  analysis and evaluation.  

Limitations of the Case Study 

Like all research, the conducted study had limitations and delimitations. One of 

the most apparent limitations of this study was the potential for researcher bias. The 

institution that served as the site of this study had previously employed the researcher 

for the case study. Researcher bias was deterred by first recognizing and making 

cognizant that the researcher, as a one-time employee of the organization under study, 

might interpret the data collected differently than if collected at another site not 

associated with the researcher. Thus, the researcher treated all data collected in the 

study as objective artifacts and resisted associations that may have occurred as a result 

of being employed at the institution. As well, neither the institution nor the participants 

for this study were identified in this study, so the researcher never felt compelled to 

influence the interpretation of the data to reflect positively on those colleagues working 

at the institution. It also should be noted that the researcher, while an employee at the 

institution, did not work directly in any official capacity with baccalaureate faculty or 

the baccalaureate programs. The researcher was focused strictly on “learning the 

meaning that participants [CCB faculty] hold” (Creswell & Creswell, 2009, p. 39) as to 

their professional identity. 
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 The second limitation to this study was that it was a single college study, and, as 

a result, caution was exercised regarding the generalizability of the findings and 

conclusions therein. A related limitation in this regard involves the coding of the 

collected data in this case study. Because of this study’s sharp focus on community 

college faculty professionalism, all coding conducted during analysis was pre-

determined and stemmed from the two frameworks guiding this research. 

 Another notable limitation of this work was that the scope of this particular 

research was restricted to faculty teaching in the baccalaureate programs at Seaside 

College and .did not include the perceptions of any CCB students nor any direct 

observations of CCB classroom instruction. Also, optimally, all CCB faculty members 

at Seaside College would have been interviewed for this study. However, this study 

focused on semi-structured interviews with 3 baccalaureate instructors in each 

baccalaureate degree program at the college 

  A final limitation to this case study was that interviews with faculty and 

administrators at the site were limited by time and availability of participants. 

Delimitations of the Study 

 First, there is the general delimitation historically aimed at the embedded case 

study design in that there is limited generalizability implicit to the conclusions found in 

this research design (Creswell & Creswell, 2009; Merriam, 1998; Wolcott, 2009; Yin, 

2009). Despite this general delimitation, this case study operated from the premise that 

all valid research (and research design) is based on the truth, and in this way Ratcliffe 

(1983) rightfully concluded that “data do not speak for themselves; there is always an 

interpreter or a translator” (p. 149). In this regard, the work here only hoped to create a 
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rich snapshot of faculty perceptions of professionalism in a relevant context, and that 

this portrait might inform the greater phenomena of faculty working in similar settings.  

 Despite these imitations and delimitations to this work, the perceptions and 

findings identified in this case study are helpful to community college faculty and 

administrators who are striving toward a desired level of faculty of professionalization 

that, in this case, is organized using Boyer’s (1990) conceptions of higher education 

scholarship. 
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CHAPTER 2. LITERATURE REVIEW 

 This chapter addresses the literature on faculty professionalism relevant to this 

case study of community college faculty in baccalaureate degree programs. Further, the 

chapter expands on the conceptual framework shaping this study.  

 This case study of CCB faculty professional identity at Seaside College needed 

to establish a dialogue that included a review of the sociological constructs of 

professionalism and professionalization with a particular emphasis on the appeal of 

professionalism for occupational groups such as community college faculty. It also 

demanded a more complete sketch of the specific scholarly conversation surrounding 

community college faculty professional identity; a thorough discussion of the 

scholarship on the emergence of the Community College Baccalaureate in American 

higher education; and lastly a recognition, application, and appraisal of Ernest Boyer’s 

(1990) construction of a professional ideal of higher educational scholarship as well as 

more recent evolutions built on Boyer’s conception of undergraduate faculty 

professionalism. 

The Sociological Constructs of Professionalism 

 This particular case study was designed to explore perceptions of 

professionalism of community college faculty at a multi-campus college located in the 

state of Florida; thus, the study begins with understanding the analysis of 

professionalism. In The Sociological Analysis of Professionalism: Occupational 

Change in the Modern World, Evetts (2003) defined the study of the professions as the 
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study of those occupational groups that are “essentially knowledge-based category of 

occupations which usually follow a period of tertiary education and vocational training 

and experience” (p. 397). Of course, community college faculty fit into this broad 

definition as to what constitutes a profession. From the onset, this study identified the 

community college faculty as a profession rather than an occupation, and this 

distinction stems out of a long and ongoing discussion among many different fields of 

research in the spectrum of social sciences as to what distinguishes a profession from 

other occupational groups (Leicht & Fennel, 1997). By doing this, the study inherently 

organized itself into the wider debate on what constitutes a true ‘professional’ group 

verse other occupational communities. This is the research field of professionalism 

(Evetts, 2003; Freidson, 2001; Olgiati et al., 1998).  

 One of the central operating dynamics of the study of professionalism is the 

acknowledgement of the general appeal of achieving professional status among 

occupational groups such as community college faculty as well as the increased 

frequency to which the term ‘professional’ is applied to various jobs (Evetts, 2003; 

Freidson, 2001). “It is an attractive prospect for an occupation to be considered a 

profession and for occupational workers to be identified as professionals” (Evetts, 2003, 

p. 396). This movement or effort of an occupational group to achieve professional status 

is what is defined as professionalization (Evetts, 2003; Larson, 1977). The desire for 

professional status or professionalization by community college faculty historically and 

currently has attracted the attention of community college faculty, administrators, and 

scholars alike (Grubb 1999; Kim et al., 2008; Levin et al., 2006; Outcalt, 2002a, 2002b; 

Townsend & Twombly, 2007). 
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 While distinguishing some occupational groups from others as professionals 

continues to be the focus for some in the field of professionalization, that is the act of 

achieving some ideal level of professionalism, this case study research was grounded in 

the question of why this professional status is sought after by occupational groups 

(Evetts, 2003), and in this case, community college faculty specifically. A starting point 

for this discussion begins with the work of Larson (1977), who questioned why so many 

occupational groups, including those in education, have strived to mimic the practices 

that characterized those working in the field of medicine and law (Evetts, 2003).  

 For a variety of occupational groups, achieving a generally accepted status of 

professionalism has awarded them a type of monopoly over that particular trade or 

occupation. Professionals in a broad spectrum of fields from finance and banking to 

nursing to research university professors often enjoy restrictive entry into the 

marketplace, self-regulation or autonomy, high-income, societal status, and discretion 

of the oversight of their work beyond those groups who have not achieved this status 

(Muzio, Ackroyd, & Chanlat, 2007). These rewards may explain the aspiration and 

movement toward professionalism, so called professionalization, into a dependable 

stratagem for upward mobility and social advancement of occupational groups (Larson, 

1977). This dynamic also applies to community college faculty. By extension, the case 

study presented here also considers whether faculty felt that the addition of 

baccalaureate programs was professionalizing their occupational group even further.  

Community College Faculty Professionalism and Professional Identity 

 The history and evolution of community college faculty professional identity is 

intertwined into the composite history of the community college itself. The historical 
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emergence of these institutions, which for many years were defined as 2-year colleges 

(Cohen & Brawer, 2003), also sparked the community college faculty tradition as being 

the so-called “teaching professorate” (Outcalt, 2002b). 

 As many working and researching in the realm of the American community 

college know, teaching in a community college is, by nearly all accounts, not an easy 

endeavor. Community college faculty have unique challenges due to a number of 

factors: heavy teaching loads (faculty at Seaside College teach at least five classes per 

term); increased committee work; open enrollment, which frequently results in a 

heterogeneous student body with many not prepared for college work (more than 70% 

of students at Seaside College annually place into developmental courses in either 

reading, writing, or mathematics); increased demands for accountability; ever-changing 

technology; and demands to keep up with curricula (Arsht, 2011; Cohen & Brawer, 

2003; Grubb, 1999; Levin et al., 2006; Outcalt, 2002a, 2002b). Faced with what often 

seems to be a relentless set of challenges, the difficult work of community college 

faculty inherently is tied to the open access mission of the community college. This 

noble idea of providing an open doorway to higher education has sustained generations 

of community college educators and continues to be a fundamental mission of the 

American community college. Nevertheless, this long-standing tradition of open access 

higher education continues to create enormous challenges for community college 

faculty.  

 Community college students always have had a diverse and demanding set of 

learning needs, with a growing majority of them needing some form of academic 

remediation (Cohen & Brawer, 2003). Many live in low socio-economic settings and 
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are likely to be the first generation of their family to attend college, while others may fit 

a more traditional college student mold (Haworth, Carter, Jozwiak, & Wilkin, 2007). In 

this reality, expert or professional teaching is a priority. Thus, the imperative of the 

community college faculty historically has been and continues to be achieving a higher 

level of professionalism.  

 Considering the community college mission of providing higher education to all 

who seek it, the constant duty of community college faculty is to teach (Townsend & 

Twombly, 2007). The National Study of Post-Secondary Faculty noted showed that “the 

typical full time instructor spent about 85% of his or her time on instruction, including 

advising students, grading papers, and preparing for classes” (as cited in Townsend & 

Twombly, 2007, p. 44). This is in stark contrast to university faculty members who 

spent 66% of their time on classroom preparation (Outcalt, 2002a, 2002b). Thus, the 

everyday work of the community college faculty member is the work of teaching, 

advising, and curriculum development his is a significant part of community college 

faculty professional identity and differs from the role of university or other 4-year 

college faculty. While university faculty and faculty at what have been described as 

traditional, primarily undergraduate institutions (PUIs) (Malachowski, 2010) are 

concerned with scholarship within their discipline, the nature of community college 

teaching demands a faculty focused on meeting the institutional mission of open access. 

This is at the heart of the differences between these two groups. The community college 

professorate must consider fully the learning demands of a wide variety of non-

traditional students and then learn instructional methodologies that can help meet this 

mission. This is a difficult task for people who, by and large, have a Master’s degree in 
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a specific discipline and little experience in pedagogy or classroom practice (Cohen & 

Brawer, 2003). 

  Based on these general perceptions of community college faculty in the field of 

higher education, effective teaching became the hallmark of community college 

education and the main thrust of community college professionalism and professional 

identity. Beginning in the 1970s, community college faculty professional development, 

a common marker of occupational professionalization, was designed to address two key 

principles in this regard: “That is, faculty should first understand and accept the unique 

learning differences that exist within the nontraditional population and then be exposed 

to teaching techniques that match these unique learning styles” (Murray, 2002, p. 90).  

The challenge inherent to community college faculty manifested itself in the 

early forms of the community college faculty professionalization: a need to deliver 

alternative forms of instruction for diverse set of learners with a variety of needs 

(Outcalt, 2002b). Over 40 years ago, Myran (1969) wrote of the community college: 

“Its interest in participatory learning experiences as well as cognitive ones, the wide 

range of ages and life goals are represented in its student body, and the alternative 

instructional approaches it arranges to make learning accessible to various community 

groups” (as cited in Cohen & Brawer, 2003, p. 31). This teaching first philosophy for 

community college educators was linked directly to recognition of the unique role of the 

community college professoriate in higher education: “Community college students 

need and deserve a faculty dedicated to teaching all who enter” (Murray, 2002, p. 90). 

The range of student and organizational needs have driven the evolution of the 
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“community college professoriate’s continued development toward a distinct 

professional identity and in its professional practice” (Outcalt, 2002a, p. 1).  

While the comprehensive professionalization of community college faculty as a 

whole may not be complete or advanced enough (see Grubb, 1999; Levin et al., 2006; 

Outcalt, 2002a, 2002b; Twombly & Townsend, 2008;), there is little doubt that the 

primary mission of this community of higher education professionals is to teach. It is 

this commitment to teaching that is the center principle of community college faculty 

professional identity.  

 In A Profile of the Community College Professorate, 1975-2000, Outcalt 

(2002b) traced “the assumed predominance of teaching” (p. 9) for community college 

faculty to Garrison’s (1967) report for the American Association of Community and 

Junior Colleges. “Junior College Faculty: Issues and Problems. A Preliminary National 

Appraisal” begins to formally recognize the unique of professional role of community 

(at that time ‘junior’) college faculty. Garrison (1967) wrote: “The junior college 

teacher is—or may becoming—a new breed of instructor” because “two year colleges 

are frankly teaching institutions” (p. 6). He goes on to define the philosophical 

differences in higher education instruction between community colleges and 4-year 

colleges and universities: “Junior college is student oriented rather than discipline 

oriented; and the imperative for the instructor is see that the student ‘gets it’” (p. 7). 

This emphasis on student learning and teaching would continue to define further the 

community college faculty into the twenty-first century. Now, with the emergence of 

the CCB, it raises the question as to the role of discipline for CCB faculty. 
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In Confronting Identity: The Community College Instructor, Cohen and Brawer 

(1972) argued that the chief professional character of the community college and its 

faculty was teaching. They very clearly noted that while community college faculty 

may have a variety of professional roles, “first and last, the junior college purports to be 

a teaching institution…for the junior college instructor, then, the process of instruction 

is crucial to identity formation” (p. 44).  

Arthur M. Cohen, perhaps the most recognized scholar of the American 

community college, repeatedly addressed the need for the professionalization of the 

community college faculty as a teaching faculty. Following his co-authorship of 

Confronting Identity: The Community College Instructor (Cohen & Brawer, 1972), 

Cohen (1973) published the article “Toward a Professional Faculty” in which he argued 

the necessity for the professionalization of community college faculty to be based 

primarily on “instruction as a discipline” (p. 113). Community college leaders 

considering or actively implementing baccalaureate programs would do well to note 

Cohen’s words of nearly 40 years ago: “For decades, community colleges have been 

known as ‘teaching institutions,’ but in the past this phrase often meant ‘institutions that 

don’t conduct research.’ Now, it is gradually moving toward its more accurate meaning 

– ‘institutions that cause learning’” (p. 114). This is a clear movement in the literature 

to legitimize further the understanding of the community college faculty as a teaching 

professorate.  

Cohen and Brawer (1977) continued to revisit the idea of community college 

faculty as a set of unique higher educational professionals primarily focused on teaching 

as compared to their research oriented counterparts at upper division colleges and 
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universities. In The Two Year College Instructor Today, Cohen and Brawer (1977) 

wrote: “[T]he community college’s commitment to the teaching/learning paradigm 

clearly overrides all supplementary goals and functions…No matter what else the 

instructor is expected to do…he must cause learning” (as cited in Outcalt, 2002a, p. 10).  

By the 1980s, community college faculty had begun to articulate their own 

perceptions of the pedagogical nature of their profession. Seidman’s (1985) In the 

Words of Faculty: Perspectives on Improving Teaching and Educational Quality in 

Community Colleges provides an insight into the developing professional identity of the 

community college faculty versus that of university faculty. Seidman wrote that 

community college faculty’s commitment to student success and teaching is driven 

primarily by the perception of community college faculty that it “derives from a 

stereotypic image of authoritarian university professors interested only in their subject 

matter research…in contrast, [to] the community college [which] projects an image of 

teachers interested in the whole student” (p. 86). Seidman’s study is particularly 

valuable in that it observes and documents the growing recognition of a specific, 

teacher-oriented professional identity by community college faculty themselves as a 

teaching professorate. 

By the 1990s, the study of the professionalization of teaching and learning in 

community colleges evolved into an active discussion on the learning-centered college. 

Terry O’Banion’s (1994) collection, Teaching and Learning in the Community College, 

set out a series of arguments from scholars who positioned the community college 

faculty as higher education teaching experts, and further argued that community 
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colleges should be organized to facilitate the teaching mission and should transform 

themselves into learning-centered colleges. 

Grubb’s (1999) Honored But Invisible: And Inside Look at Teaching in 

Community Colleges examined the importance of teaching at community colleges at the 

turn of the twentieth century, and observed the ingrained community college faculty 

perception that, as a profession, community college faculty have a nature separate and 

distinct from higher education professionals in research universities. In this work, 

Grubb wrote that the community college faculty perception of themselves is of a faculty 

“not distracted by research obligations than as a teaching institution emphasizing the 

improvement of instruction” (p. 9). Significant in this discussion is Grubb’s (1999) 

argument that, despite this commonly held perception of community college faculty as 

expert teachers, there is little evidence to support this perception. Nevertheless, the 

professional identity formation among community college faculty is that they maintain 

a commitment to teaching as their core mission. 

In A Profile of the Community College Professorate, 1975-2000, Outcalt 

(2002b) presented a comprehensive review of community college faculty including the 

40-plus year development of the community college teaching professorate. While 

Outcalt (2002b) advocated for the “continued development of the community college 

professoriate as a distinct profession” (p. 162), his study concluded that the “community 

college professoriate has grown increasingly fragmented since 1975, rather than 

developing as a distinct professional group” (p. 158). Nevertheless, a key result of 

Outcalt’s (2002b) study was that curriculum and instruction are the “heart of the 

profession” (p. 61) and results on a number of measures portrayed “a community 
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college professoriate that is, by and large, highly committed to effective instructional 

practice” (p. 75). 

In 2006, Levin et al.’s Community College Faculty: At Work in the New 

Economy examined 21st century community college faculty professional identity within 

the contexts of “the new economy, neo-liberalism and new capitalism” (p. 1). The text 

worked to “explain the identity of faculty, whether as professionals, as a transient yet 

paradoxically permanent work-force, or as agents of the state” (p. 3). The study directly 

addressed the conversation (Outcalt 2002a) on the teaching professionalization of 

community college faculty: Although community college faculty may not be aligned 

with specific disciplinary values, traditionally they have been identified with values 

associated with teaching and with the educational development of students, suggesting 

an occupation if not a profession of teaching adults” (Levin et al., 2006, p. 5). 

More recently, Twombly, and Townsend (2008) addressed the issue of 

community college professional identity as a teaching professorate. In Community 

College Faculty What We Need to Know, they wrote: “It is not surprising that the 

literature is very clear that the major work of community college faculty members is 

teaching” (p. 14); however, “the evidence about the extent to which community college 

teaching is a profession is mixed, dependent on which characteristics are used in 

defining a profession” (p. 17).  

Since Garrison’s (1967) appraisal of junior college faculty, the occupation of 

community college faculty has been intertwined with the community college’s 

organizational identity as a teaching institution (Twombly & Townsend, 2008). While 

scholars have wrestled with the constructs of community college instructor as a genuine 
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profession, nearly all recognize that both perception and practice (Twombly & 

Townsend, 2008) of community college faculty, both within and outside the community 

college sector, is that of a teaching professoriate (Cohen 1998; Cohen & Brawer, 1972, 

1977; Garrison, 1967; Grubb, 1999; Levin et al., 2006; O’Banion, 1994; Outcalt, 2002a; 

Seidman, 1985; Twombly & Townsend, 2008).  

Currently, the public ‘junior college,’ ‘technical colleges,’ and community 

colleges of the mass education era have been replaced by comprehensive community 

colleges that offer an enormous variety of associate degrees, technical and professional 

certifications, adult and community education programs, academic remediation, 

community workforce partnerships, and selected baccalaureate programs. 

If community college leaders care about the learning of nearly half of U.S. 

undergraduates, “many of whom are educationally and economically disadvantaged” 

(Watts, 2002), then they must find ways to prepare knowledgeable, skilled, teaching 

faculty. Jenkins (2006) noted administrators at community colleges “judge faculty 

members largely on how well they perform in the classroom” (p. 1). Haworth et al. 

(2007) reaffirmed the rationale for the practicing teaching professoriate: “Because 

faculty are asked to facilitate learning in what are arguably the nation’s most diverse 

postsecondary classrooms, these faculty must possess a repertoire of teaching learning 

and assessment skills that effectively address the learning needs of all of their students” 

(p. 63). 

The Community College Baccalaureate and Faculty 

 In The Shaping of American Higher Education, Arthur Cohen (1998) now rather 

famously declared that the American community college “has taken its place as a 
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permanent component of higher education” (p. 313). Indeed, community colleges are 

the largest provider of postsecondary education in the United States. These open access 

institutions enroll more than 11 million students nationally and employ 270,000 faculty 

members (American Association of Community Colleges [AACC], 2013). This 

enormous segment of American higher education has fulfilled a variety of institutional 

missions over the past 100 years. These purposes include the transfer mission, 

vocational training, continuing and remedial education, and, more recently, the 

baccalaureate degree. 

 In the latter half of the 20th century, this staple of the American higher 

education has expanded its mission to offering 4-year baccalaureate degrees. Floyd et 

al. (2005) principally documented this history, noting that the community college 

baccalaureate began to appear in “the 1980’s and more particularly in the late 1990’s 

when community colleges began to offer a few baccalaureate programs” (p. 12). As the 

community college baccalaureate becomes a more sustained reality, the study and 

debate over this evolution is expanding (Hanson, 2009).  

The Scholarship of the Community College Baccalaureate 

 The CCB has become the focus of educational scholarly analysis on any number 

of fronts: historical-causal (Floyd et al., 2005), organizational (McKinney & Morris, 

2010), financial (Bemmel, 2008; Burrows, 2002), and others. Perhaps the most 

prevalent and often contentious conversation regarding the CCB has been the debate 

over the rationale, role, and so-called “mission creep” (Martin & Samuels, 2002, p. 23) 

of the CCB. Scholars such as Levin (2004), Townsend (2005), and Eaton (2005) argued 

that community colleges should “stick to what they do best” (Wattenbarger, 2000, p. 4), 
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while other community college experts viewed the CCB more favorably as an 

educational opportunity (Floyd et al., 2005; Martin & Samuels, 2002; Remington & 

Remington, 2013). Some of the most recent iterations in this debate are catalyzed in 

Alternative Pathways to the Baccalaureate (Remington & Remington, 2013). These 

debates over the recent evolution of the American community college into a 

baccalaureate offering institution inform the context and experiences of the faculty 

enmeshed within their organizations (Levin et al., 2006) during this most recent 

organizational transformation.  

 Despite the growth and permanence of the academic and policy-driven 

scholarship of the CCB, there has been relatively little attention paid to what effect the 

CCB may be having on the community college faculty and, more specifically, the 

professional identity of these faculty. To this end, Floyd et al. (2005), in The 

Community College Baccalaureate, suggested that research on the potential and real 

faculty role change in light of the CCB is an area in need of study. This absence of 

research is particularly notable considering the sheer number of students who are 

impacted by community college teachers, and the well-established occupational trait of 

the community college instructor as a truly teaching professoriate in its traditional 2-

year curricular context (Cohen 1973; Cohen & Brawer, 1972, 2003; Garrison, 1967; 

Grubb, 1999; Levin et al., 2006; O’Banion, 1994; Outcalt, 2002a; Seidman, 1985; 

Twombly & Townsend, 2008). This study attempts to fill an apparent void in the 

analysis of a phenomenon that is affecting a significant number of higher education 

teachers. 
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 As early as 2000, Cook predicted some problems with community college 

baccalaureate programs interfering with the traditional role of the community college as 

a teaching professoriate. In the piece, she “believed that mission creep could create a 

shift in emphasis from remedial to baccalaureate education, causing internal conflicts 

such as a cultural change or friction between upper- and lower-division faculty” (as 

cited in Bemmel, Floyd, & Bryan, 2009, p. 158). Following up on Cook’s assertion, this 

case study attempted to discern if such a cultural change and subsequent friction is 

perceived by the faculty at Seaside College.  

 Likewise, Floyd et al.’s (2005) The Community College Baccalaureate: 

Emerging and Trends and Policy Issues, which still stands as the fundamental text in 

systematically presenting the significant higher educational phenomena that is the 

emergence of the CCB (Hrabak, 2009), previewed the need for an examination of 

baccalaureate implementation as it affects community college faculty. Floyd (2005) 

wrote in Chapter 3, “The Community College Baccalaureate in the U.S.: Models and 

Programs and Issues,” that one of the key policy issues facing community college 

leaders is to explore the identity of CCB faculty: “What role [do] faculty members 

assume in these models of baccalaureate programming? What policies and practices 

will best sustain morale, fairness, support for their work, and other factors?” (p. 45). 

Skolnick (2005) expanded upon this theme in Chapter 4, “The Community College 

Baccalaureate in Canada: Addressing Accessibility and Workforce Needs.” Skolnick 

wrote that one of the concerns with the CCB was how this, “major area of interest 

concerns the effects of the new initiatives on faculty members at community colleges” 

(p. 65).  
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 In A Community College Faculty: Overlooked and Undervalued, Townsend and 

Twombly (2007) noted the lack of research on community college faculty, and 

addressed the potential affect the baccalaureate may have on the professional identity of 

community college faculty: “The status of the community college is raised by offering 

baccalaureate degrees; however, the concomitant increase in entry-level credentials 

required of faculty who teach in the baccalaureate programs has indeed raised some 

interesting questions” (p. 526). Yet, in fact, in order to confer baccalaureate degrees in 

the state of Florida, at least 25% of the faculty teaching in the program must have a 

terminal degree. In this sense, professional identity of the community college faculty is 

being altered.  

 Floyd and St. Arnauld (2007) informed the discussion of CCB faculty in 

“Exploratory Study of Community College Baccalaureate Teacher Education Programs: 

Lessons Learned” (p. 66). The article was one of the first direct attempts to begin to 

gauge the effect that baccalaureate instruction is having on community college faculty. 

The purpose of their study was to “report the initial findings of an exploratory study of 

what can be learned from the experiences of community college practitioners who have 

established bachelor’s degree programs in teacher education” (p. 68). Their research 

revealed that despite this significant shift in mission, community college practitioners 

expected little effect on faculty: “It is interesting that none of the interviewees believed 

that the baccalaureate teacher education faculty members should be viewed any 

differently from other faculty members at the institution” (p. 79).  

 As mentioned earlier and in “Examining an Evolution: A Case Study of 

Organizational Change Accompanying the Community College Baccalaureate,” 
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McKinney and Morris (2010) found that one of the direct effects on community college 

faculty teaching in a CCB institution was that “The SACS requirement that 25% of the 

faculty members teaching in the CCB programs hold their terminal degree served as a 

catalyst for changes in hiring and compensation practices” (p. 37). However, the article 

did little to inform how the baccalaureate program is affecting the teaching within these 

programs, nor teacher’s perspectives on these changes.  

 Bemmel et al.’s (2009) study, Perceptions and Reflections of Administrators: 

Community Colleges Transitioning to Baccalaureate Colleges, identified an 

administrator who spoke directly to the baccalaureate instruction as it may affect 

faculty: “She also believed that new faculty members who are hired to teach upper-

division courses may have values that are different from the existing community college 

values (p. 157). 

 In “The Community College Baccalaureate: Putting the Pieces Together,” Floyd 

and Walker (2009) noted that, despite a growing depth of research on the community 

college baccalaureate, there is a lack in understanding as to “What are the views of the 

faculty, students, and other internal stakeholders? Will faculty assignments be different 

for upper division courses than for lower division ones?” (p. 114). These questions 

point directly to the proposed dissertation’s focus on the professional identity of CCB 

faculty. 

 Ross’s (2007) doctoral dissertation attempted to “identify what faculty support 

and development was required for traditional two-year college instructors to transition 

to a faculty that could deliver upper-division baccalaureate programming” (p. 1). His 

dissertation concluded that certain faculty support structures became necessary for 
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former 2-year colleges to implement and sustain baccalaureate programming. In this 

sense, his work called for some formalized professionalization in the form of 

institutional professional development.  

 Likewise, this proposed dissertation will attempt to expand upon these ideas to 

examine the CCB from a faculty perspective. In particular, this study will work from the 

conceptual framework of a community college teaching professoriate in the midst of a 

significant change in organizational mission. It proposes to identify perceptions of 

professionalism among a group of this faculty and then provide insight into how this 

change is affecting community college professional identity.  

Undergraduate Faculty Professionalism 

 To better interpret how teaching in baccalaureate program is affecting Seaside 

College baccalaureate faculty perceptions of professionalism, the study will scrutinize 

these perceptions under the light of Boyer’s (1990) four domains of scholarship. The 

question of this study is: How do the faculty see their professional role as a professor at 

a baccalaureate level institution, and how does this professional identity compare with 

what is to be understood as Boyer’s (1990) ideal professional identity for higher 

education faculty? 

 In the Fall 2010 issue of the Council on Undergraduate Research Quarterly 

Journal, Malachowski noted that the “importance of teaching and interacting with 

undergraduates is starting to play a less prominent role in the life of faculty at 

increasing numbers of predominately undergraduate institutions (PUI’s)” (p. 32). This 

article made no mention of community colleges as predominantly undergraduate 

institutions of which, of course, they are. However, the piece did argue that 
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undergraduate scholarship at PUI’s should be viewed and evaluated using Ernest 

Boyer’s (1990) “rubric of faculty scholarship” (p. 32).  

 In fact, Boyer’s (1990) seminal text, Scholarship Reconsidered: Priorities of the 

Professorate, inspired a whole body of literature that critiqued colleges and universities 

in their approach to undergraduate education. This included the now famous 1988 

“Boyer Commission Report: Reinventing Undergraduate Education,” which described 

thousands of undergraduate students at colleges and universities as having inadequate 

undergraduate preparation and called for Boyer’s definition of scholarship to be applied 

to faculty professional life (Austin & McDaniels, 2006) 

 Boyer (1990) concluded that the scholarship for undergraduate faculty had four 

“separate, yet overlapping functions. These are: the scholarship of discovery; the 

scholarship of integration; the scholarship of application; and the scholarship of 

teaching” (p. 16). The scholarship of discovery essentially represents traditional 

academic research. The scholarship of integration calls for undergraduate faculty to 

make connections across the disciplines, to take a more systems approach to knowledge. 

The scholarship of application asks for research to resolve practical and consequential 

real-world problems. Finally, and most famously, Boyer’s scholarship of teaching calls 

on undergraduate faculty to research effective pedagogies and practice effective 

teaching as a significant part of their scholarship. Later, Boyer (1996) would refine his 

pillars of scholarship to include the scholarship of engagement, which extended the 

work of the professoriate to teaching with an emphasis on workforce application. 

 For the purposes of this study, Boyer’s (1990) pillars of an ideal professional 

professoriate helped categorize and analyze the perceptions of professionalism of 
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Seaside College baccalaureate faculty. In this sense, the project uses Boyer as a tool for 

interpreting the data and posits that this is an acceptable professional ideal for 

evaluating the professional identity of CCB faculty. Regarding Boyer, Austin and 

McDaniels (2006) noted:  

Over the past fifteen years, writers have deepened and expanded the definitions 

of each of these forms of scholarship, as well as explored the implications of the 

four domains of scholarship for institutional structures and policies (Braxton, 

Luckey, & Helland, 2002) and for assessment of faculty work (Glassick, Huber, 

& Maeroff, 1997). (p. 9)  

Using Boyer’s (1990) dimensions of scholarship as a measuring stick for 

professional identity provides, at the very least, a common language to discuss the state 

of the community college faculty. A healthy faculty professional identity is a crucial 

element of overall student success. Grubb (1999) wrote:  

If colleges pay attention to the quality of instruction, then faculty can learn to 

change the many small practices that contribute to empty (bad) classes. But if 

colleges are indifferent to the quality of teaching, the inattention to teaching 

surfaces in low standards. (p. 211) 

 This chapter reviewed the literature relevant to this proposed case study of 

Seaside College baccalaureate faculty. This broad swath of scholarly research was 

focused on five distinct areas of literature. First, the chapter outlined the sociological 

constructs of professionalism and professionalization necessary in any work examining 

the perceptions of professionalism or professional identity of an occupational group. 

Second, the chapter narrowed its discussion to work that specifically looks at 
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community college faculty professionalism and professional identity. Third, the chapter 

reviewed the literature on the community college baccalaureate and its relationship to 

faculty. The chapter concluded by examining the specific constructs of undergraduate 

faculty professionalism as outlined by Boyer (1990) and under which this study will 

analyze collected data.  
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CHAPTER 3. RESEARCH METHODOLOGY 

Research Methodology: A Case Study 

 This research consisted of a single case study of CCB faculty at a multi-campus 

community college in the state of Florida. The study involved collecting and later 

analyzing data from six sources of evidence that accurately describe the professional 

identity of this group of CCB faculty. This study was designed to answer the following 

questions: What are the perceptions of professionalism among community college 

faculty who teach in the baccalaureate programs at Seaside College? Specifically, what 

patterns emerged when these perceptions of professional identity were examined, first, 

under the lens of professionalism as established by Larson (1977) and, second, through 

Boyer’s (1990) four domains of scholarship? Second, how have these perceptions been 

affected by the college’s expansion into baccalaureate instruction? Third, were there 

any noticeable differences in faculty perceptions about the individual baccalaureate 

areas across this college?   

 The Seaside College faculty and the occupational context in which they work 

served as the primary unit of analysis for this study. Embedded within the college-wide, 

outer-boundary of this case were the five sub-units of analysis in the form of the five 

different baccalaureate degree programs at Seaside College.  

 This case study endeavored to achieve results and relevant information with 

limited generalizability for implications in the study of the American community 
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college with specific attention to the community college baccalaureate movement . 

Using this practical approach to educational case study research, the work explored the 

“bounded system” (Creswell, 2007, p. 73) of Seaside College and investigated the 

“contemporary phenomenon” (Yin, 2009, p. 13) of community college faculty teaching 

in baccalaureate programs. The rich, complex content and shifting nature of twenty-first 

century community colleges demanded a research design that was flexible and data-

integrated as well as experiential in collecting and analyzing “a variety of evidence – 

documents, artifacts, interviews, and observations” (Yin, 2009, p. 8). The case study 

design provided this kind of flexible methodology structure for this study. 

 In terms of internal validity, this case study relied on the basic tenet that “all 

research hinges on the meaning of reality” (Merriam, 1998, p. 201) and the general 

assumption that this type of qualitative research does bring us closer to the “reality” or 

truth of the phenomena under study (Lincoln & Guba, 1985; Merriam, 1998) and, 

hopefully, to a better understanding of these issues.  

 The case study protocol and methodology were guided by a number of case 

study methodology guides, especially Bogdan and Biklen (2007); Creswell and 

Creswell (2009); Merriam (1998); and Yin (2009). The study was exploratory in that it 

asked what can be learned about community college faculty professionalism by 

studying a “representative case” (Yin, 2009, p. 41).  

 Lastly, justifying this case study approach was the in-depth access to the site 

under study that was achieved by the researcher necessary for the study to be complete 

and relevant to the larger conversation of community college faculty in conjunction 

with the literature on the CCB. More specifically, this approach was supported by the 
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high internal validity achieved by the many qualitative researchers who have worked 

(and sometimes lived) among study participants. This close proximity to the case 

“provides opportunities for continual data analysis and comparison to refine constructs; 

it ensures a match between researcher categories and participant realities” (LeCompte, 

Millroy, & Preissle, 1992, p. 342). 

Seaside College 

 The setting for this case study was a multi-campus community college located in 

the state of Florida. In a broader sense, this case study also occurred within the greater 

national context of the expanding role of the CCB across the nation, as there were at 

least 30 community colleges across the United States offering baccalaureate degrees at 

the time this study was conducted (Community College Baccalaureate Association, 

n.d.).  

 Seaside College’s baccalaureate level programming began in 2009 and this 

study was conducted at the three major campuses of Seaside College where upper 

division programs are offered. Three of the five baccalaureate degree programs offered 

at Seaside College are Baccalaureate of Applied Science (BAS) degrees. It is important 

to note that the BAS degree is, in itself, largely a baccalaureate degree unique to 

community colleges in that it is designed to serve those who have completed Associate 

of Science (AS) degrees and who wish to attain a 4-year degree, primarily for the 

perceived immediate benefit in the local workforce. For the purposes of this study, the 

BAS was defined as a community college baccalaureate degree program that stems out 

of associate degree programs, and that, by and large, have been credentialed 



 42 

academically by 2-year community colleges and faculty. Including the BAS degrees, 

Seaside College offers five baccalaureate degree programs: 

• Bachelor of Applied Science in Supervision and Management,  

• Bachelor of Applied Science in Information Technology, 

• Bachelor of Applied Science in Technology Management, 

• Bachelor of Science in Education (five teacher education programs of 

study), and 

• Bachelor of Science in Nursing (RN-BSN). 

 The five, fully active bachelor level degree programs at Seaside College 

demonstrated a shift from its historically 2-year degree mission. This fairly recent 4-

year status created the research opportunity to view and examine (admittedly, in varying 

degrees) these community colleges as institutions that historically have been described 

as “primarily undergraduate institutions” (Malachowski, 2010, p. 33). 

The Case Study Sampling Plan 

 This case study demanded qualitative data collection methods in order to 

respond to the research questions. Interviews with faculty and administrators served as a 

keystone data collection method for gathering perceptions of professionalism. A 

thorough document and audio-visual material review helped validate these perceptions 

and also placed the data in the greater context of regional, state, and institutional 

policies. The direct observations of department meetings allowed for perceptions of 

professionalism to be viewed in a real-time, actual work setting. For each of these 

streams of evidence a sampling plan was developed and implemented that would allow 

for the optimal gathering of case study information.  
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Sampling of Faculty Participants 

 First, all faculty who taught in the baccalaureate programs at Seaside College 

were identified. At the time of this study, there were 51 faculty members who were 

teaching in the five baccalaureate programs at Seaside College. Since the focus of the 

study examined concepts of undergraduate faculty professionalism, adjunct faculty were 

eliminated as potential participants to focus the case study on full-time higher education 

professionals. After adjuncts were eliminated from the pool of potential participants, 

there was a total of 22 full-time faculty spread across the five baccalaureate programs at 

Seaside College. A review of this group faculty revealed that 21 of the 22 faculty had 

been teaching at the institution prior to the implementation of baccalaureate 

programming at Seaside College in 2009 or for at least three years. This was 

particularly important in terms of exploring shift perceptions after the addition of 

baccalaureate programming to the institution. 

 In the BSN there were three full-time faculty members. Both BAS programs in 

information technology and technology management housed four full-time faculty. The 

BS in Education maintained five full-time faculty members, while the BAS in 

Supervision of Management employed six full-time faculty. In each program area, with 

the exception of the Nursing sub-unit, the faculty were listed in an Excel spreadsheet 

and randomly selected via the random selection tool. The result was a list of 15 full-

time CCB faculty, with 3 faculty in each program area. In terms of gender 

demographics, there were 10 women and 5 men faculty participants. All these faculty 

members had been at the institution prior to the addition of baccalaureate programming 

except for one, Faculty#9 of the information and technology program. Thus, the 
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sampling process was purposeful with a random element in the final phase of the 

selection process.  

 These 15 faculty then were recruited by e-mail into this study (Appendix A). 

The faculty participants all were actively teaching in the baccalaureate and bachelor 

degree programs at Seaside College during the fall semester of 2012. Nine of the faculty 

participants in this study also were teaching Associate Degree or lower division courses 

during the time frame of the study. However, this was not a requirement for participants 

in the case study as this research was focused on the professional identity of CCB 

faculty. The faculty participants were interviewed twice for this study; they also were 

asked to give permission for any follow up questions that may arise through the 

duration of the case study. Their perceptions were collected in recorded interviews, 

transcribed to paper, described, and then analyzed to decipher whether they perceived a 

change in their professional identity, which may have been affected by the institutional 

shift from level 1 to level 2 instruction. Faculty participants, like the institution, were 

not identified in this report. 

Sampling Method for Administrator Participants 

 Administrators were purposefully selected based on the criterion that they hired 

and directly supervised the selected baccalaureate faculty participants in this case study, 

and that they actively were involved in the implementation of the baccalaureate 

programs. One administrator from each baccalaureate program was interviewed. The 

title of the administrators varied depending on the baccalaureate program: three were 

deans, while two were associate deans. To provide greater context to faculty perceptions 

and to the case study in general, and to help establish a greater degree of internal 
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validity, faculty perceptions were placed into case study context via administrator 

perspectives on these baccalaureate programs. As with faculty participants, 

administrator participants were not identified in this report.  

Sampling Method for Documents 

 As part of the case study, 91 documents (Appendix B) were selected for analysis 

based on their relevance to faculty practice and policies that could have shaped or 

described perceptions of professional experience and, thus, professional identity. 

Purposeful document sampling began at the regional accreditation level. The Southern 

Association of Colleges and Schools (SACS) Commission on Colleges (COC) website 

(http://www.sacscoc.org/) was reviewed for policy documents guiding colleges adding 

baccalaureate degree programs, with a particular focus on those documents guiding the 

selection and qualifications of faculty in these programs. Nine documents from the 

SACS COC were selected for analysis in this study. 

 Next, the State of Florida Department of Education website 

(http://www.fldoe.org/fcs/) was reviewed for the purposeful sampling of policy 

documents and statutes relevant to the Florida State College system, with the same 

attention to baccalaureate degree programs and guidance on faculty issues. Six State of 

Florida documents were selected for analysis in this study.  

 The main thrust of document sampling was directed toward those documents 

germane to Seaside College itself. Curriculum proposals, policy and procedures, 

memoranda, job descriptions, and marketing materials all were included as part of the 

documents reviewed as a part of this case study. In total, 76 different documents from 

Seaside College were collected and analyzed as a part of this case study. 
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 All of the documents examined during this study are public documents easily 

accessible to the public and subject to the general conditions of the State of Florida 

Sunshine laws. The purpose of the analysis of these documents was to better understand 

the context surrounding the professional identity of this group of CCB faculty. 

Sampling Method for Department Meeting Observations 

 Another primary stream of evidence for this study was the on-site department 

meeting observations of Seaside College faculty. Those administrators who agreed to 

participate in the study were consulted regarding a department meeting observation. 

After receiving consent from all attending faculty and administrators (Appendix C), the 

department meetings to be observed were scheduled and eventually observed during the 

duration of this case study. All of the on-campus department observations were 

documented via field notes during and after the observed meeting (Appendix D). For 

this case study, the researcher observed a department meeting in each baccalaureate area 

at Seaside College, for a total of five meetings. In total, 8 hours and 22 minutes of 

departmental meetings were observed in this case study.  

Sampling Method for Audio Visual-Electronic Communication Materials 

 Another stream of evidence that was purposefully sampled for this case study 

were audio-visual materials; that is, electronic communication that occurred within the 

perimeters of this case study. This stream of evidence included announcements on 

websites, blog postings, and college-wide or departmental e-mail announcements. The 

college website, all of the departmental web pages, and blast e-mail announcements 

were purposefully sampled in this study with the hope of revealing aspects of faculty 

professionalism. Likewise, publicly available faculty blogs and websites were selected 
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for review in this study. Of the 15 faculty participants in this study, 13 maintained 

professional LinkedIn pages and these pages, like the documents, were reviewed for 

perceptions of professionalism. The data from this stream of evidence, described in this 

case study as audiovisual materials, were used as a sub-set of analysis in conjunction 

with the document analysis and helped support established perceptions of 

professionalism from the interviews and department meeting observations.  

 Using a purposeful sampling of evidence occurring within this case, this study 

accomplished the goal of capturing perceptions of professional identity as expressed by 

those faculty teaching at this CCB institution. 

Data Collection 

Case Study Data Collection 

 The case study commenced only after official approval was given by the 

researcher’s doctoral committee as well as the appropriate authorization from the 

Institutional Review Boards of Florida Atlantic University and Seaside College. All 

study participants reviewed and singed a consent form (Appendix E). As described in 

Figure 2, the study methodology relied on collecting data from six main streams of 

evidence within the perimeters of the case. This section discusses how this data was 

collected over the duration of the study.  

Interviews 

 Fifteen faculty were interviewed twice for this study. In total, slightly less than 

15 hours of conversations with the participant faculty occurred over the course of the 

study. Five administrators were interviewed once during this study, for nearly 3 hours 

of interviewing. These in-depth, semi-structured interviews of the participant faculty 
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whose perceptions were under examination were the keystone method of data collection 

relied upon in this case study. Table 1 breaks down the interviewing schedule with  

participant faculty and administrators.  
  

Table 1 

Interview Dates and Times 

Participant # Interview # 1 Interview # 2 Total Interview Time 

     Bachelor of Applied Science: Supervision and Management               207 minutes 

Administrator#1 09/18/12: 27 min.  27 minutes 

Faculty#1 10/01/12: 61 min. 10/10/12: 7 min. 68 minutes 

Faculty#2 10/01/12: 59 min. 10/10/12: 7 min. 66 minutes 

Faculty#3 11/14/12: 43 min. 11/19/12: 3 min. 46 minutes 

     Bachelor of Applied Science: Technology Management                       229 minutes 

Administrator#2 09/07/12: 33 min.  33 minutes 

Faculty#4 09/17/12: 54 min. 09/21/12: 8 min. 62 minutes 

Faculty#5 09/17/12: 61 min. 09/21/12: 5 min. 66 minutes 

Faculty#6 10/18/12: 57 min. 10/25/12: 11 min. 68 minutes 

     Bachelor of Applied Science: Information Technology                         193 minutes 

Administrator#3 09/06/12: 30 min.  30 minutes 

Faculty#7 10/05/12: 39 min. 10/15/12: 5 min. 44 minutes 

Faculty#8 09/10/12: 58 min. 09/14/12: 7 min. 65 minutes 

Faculty#9 11/02/12: 49 min. 11/14/12: 5 min. 54 minutes 

     Bachelor of Science: Teacher Education                                                219 minutes 
Administrator#4 09/10/12: 41 min.  41 minutes 

Faculty#10 10/23/12: 46 min. 10/30/12: 4 min. 50 minutes 

Faculty#11 11/09/12: 53 min. 11/14/12: 6 min. 59 minutes 

Faculty#12 10/26/12: 60 min. 11/08/12: 9 min. 69 minutes 

     Bachelor of Science in Nursing                                                             208 minutes 

Administrator#5 10/18/12: 35 min.  35 minutes 

Faculty#13 10/26/12: 49 min. 10/29/12: 7 min. 56 minutes 

Faculty#14 10/05/12: 53 min. 10/15/12: 4 min. 57 minutes 

Faculty#15 09/07/12: 55 min. 10/01/12: 5 min. 60 minutes 
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 While department meeting observations and document analysis helped to 

describe professional attributes of this faculty group, participant interviewing allowed 

access to actual perceptions of faculty work, “in context and provided access to 

understanding their action” (Seidman, 2006, p. 10). The semi-structured interviews 

were designed to be the primary tool for data collection in gathering the first hand 

perceptions of community college faculty teaching in baccalaureate programs at Seaside  

College. These perceptions then were used to establish a portrait of faculty professional 

identity for this group.  

 The initial interview protocol (Appendix F) was designed to elicit perspectives 

of professionalism using generally accepted constructs of occupational professional 

ideals associated with professional teaching. The second semi-structured interview 

(Appendix G) allowed faculty to add or modify their ideas on professional identity, as 

well as to add anything else they felt might be relevant to consider in terms of being a 

CCB faculty member. The time between the first and second interviews varied, 

depending on participant availability. Two semi-structured interviews were scheduled 

with participant faculty, along with an opportunity for follow-up questions after the 

second interview was completed.  

 Those administrators in direct supervision of participating faculty also were 

interviewed, although only once, as a part of the study. The administrator interview was 

designed to provide context to the faculty perceptions of professionalism (Appendix H). 

 Each participant was provided an opportunity to review the transcribed 

responses and discuss any additional ideas or reflections on these questions. All 15 

participant faculty and 5 administrators agreed to participate in the study and signed off 
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as human subjects according to the appropriate IRB protocols (Appendix I). In this 

process, each participant was briefed as to the nature of the case study and sent an e-

mail prompting an interview regarding the general topic of teaching in the upper 

division programs at Seaside College as well as the more specific interest in their 

perspectives on professionalism and their professional identity.  

 All interviews were conducted on the campuses of Seaside College. Both 

interviews followed an IRB approved interview protocol with the second interview used 

to confirm and, perhaps, expand the questions and answers from the first interview. All 

semi-structured interviews were pre-arranged with participating faculty, recorded, 

documented, and transcribed by a transcription service and reviewed by the researcher. 

Both semi-structured interviews provided data across all participant faculty since the 

same questions were used for all the interviewees across baccalaureate programs and 

campuses. 

 Both formal interviews with faculty and administrators were recorded. However, 

follow-up questions and observations were not audio recorded; instead, handwritten 

field notes were used to document this data. In this case, all 15 faculty responded to 

some follow-up questions after the semi-structured interviews had occurred. The 

follow-up questions varied depending on the participant faculty member. Typically, as 

the transcripts from the semi-structured interviews were being analyzed, the faculty 

were called to clarify or expand upon minor points.  

Document Review 

 Documents were purposefully sampled to be analyzed for markers of faculty 

professionalism with particular focus on baccalaureate faculty at Seaside College. A 
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document summary form was developed and used in this case study (Appendix J). The 

purpose of document analysis was to identify formalized elements of professionalism in 

the guiding policy documents for the baccalaureate programs at Seaside College. For 

this study, documents referred to written materials that “that can be used as 

supplemental information as part of a case study whose main data source is 

interviewing” (Bogdan & Biklen, 2007, p. 64) The research plan called for the use of 

documents to help inform interview protocol and to point out possible connections or 

disconnects between perceptions of professionalism and actual institutional and/or state 

policies. Yin (2009) wrote, “Systematic searches for relevant documents are important 

in any data collection plan.” (p. 87). 

Audiovisual Materials 

 Certainly, the twenty-first century community college is not contained by the 

walls that rest on its campus. Nearly all contemporary colleges are well extended into 

the World Wide Web. Again, the purpose of this examination was to discover markers 

of faculty professional identity to inform the overall context of this case study. This 

element of the study’s data collection strategy was not a traditional document analysis 

nor an interview nor even a direct site observation. Rather appropriately, Creswell 

(2007) addressed this unique data collection category, noting that these types of data 

resist traditional categorization: “Where do we place sounds, e-mail messages, and 

computer software?” (p. 43). Still, like documents, these data were used to inform the 

context of this case study and further elicit and analyze faculty perceptions of 

professionalization. 
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Observations 

 Observations of any organizational unit can “add new dimensions for 

understanding either the context or the phenomenon being studied” (Yin, 2009, p. 93). 

Hence, the purpose of the department meeting observations was for the researcher to go 

directly to the case study site as an observer among Seaside College baccalaureate 

faculty in their professional setting at the college. This required the observation of both 

informal and formal communications among administrators and faculty in a meeting 

setting. Department meeting observations with CCB faculty and administrators also 

elicited quality data in identifying perceptions of professionalism. These meetings 

afforded many opportunities for observation of open-ended conversations between both 

CCB faculty and CCB administrators. Department meetings were observed after all 

those present at those meetings signed the consent form. As Yin (2009) wrote, 

“observations of a neighborhood or of an organizational unit add new dimensions for 

understanding either the context or the phenomenon being studied” (p. 92). Mentioned 

earlier, this research did not include observing faculty in the classroom. In this regard, it 

was limited to those conversations of faculty and administrators among themselves. On-

site observation was designed to gain an on-sight inspection of CCB faculty discussing 

their work as an occupational group in a professional work setting. All campus visits 

and observations were recorded as field notes (not via audio or video) and documented 

in contact summary forms. 

Data Analysis 

 Initial data analysis was focused on identifying CCB faculty perceptions of 

professionalism or professional identity within their occupational setting. All of the 
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collected data including interview transcripts, department meeting observation field 

notes, documents, and audio visual materials initially were coded and categorized using 

Larson’s broad categories of cognitive and normative perspectives as displayed in  

Table 2.  

 
Table 2 

Perceptions of Professionalism for CCB Faculty 

Cognitive Perspectives Normative Perspectives 

C1.) Expertise/experience in 
discipline or field 

N1.) Occupational autonomy 
 

C2.) Expertise/experience in 
education and teaching 

N2.) Occupational prestige 
 

C3.) Professional 
training/certifications  

N3.) Occupational community 
 

C4.) Research and publications 
within the field 

 

Source: Larson (1977). 
 

For the purposes of this case study, the community college teaching professional 

ideal (Boyer, 1990; Larson, 1977; Townsend & Twombly, 2007) was characterized as 

an expert teacher as well as an expert in their chosen discipline. Equally important in 

this concept of college faculty professional identity was the ability for the professoriate 

to integrate their scholarship into applicable, tangible benefits for the institution or other 

relevant entities such as businesses and industries, international organizations, and 

social policies, as well as to collaborate effectively with their peers to achieve a true 

professional ideal. These dimensions of an ideal professional initially were divided into 

two broad categories of perspectives of professionalization: cognitive and normative 
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(Larson, 1977). This initial design was the initial lens of analysis for data collected in 

this case study, and was used to begin to identify potential patterns of perceptions 

within these cognitive and normative categories of professionalism. Cognitive 

categories include knowledge or expertise; normative dimensions of professionalism 

include the ideas or values of autonomy, academic freedom, prestige, and identity.  

Case Study: Coding and Criteria for Analysis 

 Next, a second set of codes for data analysis was designed to analyze more 

specifically faculty perceptions of professionalism that fell into one of Boyer’s (1990) 

four functions of the professoriate: discovery, integration (or engagement), application, 

and teaching. Because of this study’s sharp focus on community college faculty 

professionalism, all coding conducted during analysis was pre-determined and stemmed 

from Larson’s (1977) and Boyer’s (1990) frameworks. The code list in Table 3 

identifies 18 markers of community college of professionalism that helped identify 

these perceptions and eventual patterns in these perceptions. These markers were used 

to code all data collected in this study. 

 By identifying the various components of the professional identity of Seaside 

College baccalaureate faculty through Boyer’s (1990) concept of what constitutes 

scholarship, readers can, at the very least, conclude what kind of scholarship is valued 

by this professional group and also get a sense of the overall professional identity of this 

group. So, in this regard, the study delivered a new portrait of this group’s professional 

identity. Secondly, the study examined this professional identity under the lens of 

Boyer’s (1990) ideal for undergraduate scholarship. Finally, the study examined 

whether a change or shift in professional perceptions had occurred as a result of the 
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Table 3  

Community College Baccalaureate Faculty Perceptions of Professionalization Data 
Analysis Codes 
 

The Scholarship 
of Discovery 

1 

The Scholarship  
of Application 

2 

The Scholarship  
of Integration 

3 

The Scholarship 
of Teaching 

4 

1.a)  
Discipline expertise 

2.a)  
Occupational 
experience 

3.a)  
College work with 
peers 

4.a)  
Teaching schedule 
and experience 

1.b)  
Research activities 

2.b)  
Workforce training 

3.b)  
Interdisciplinary 
initiatives 
 

4.b)  
Professional 
development to 
enhance teaching  

1.c)  
Discipline related 
grants/proposals 
 

2.c)  
Local 
business/organizational 
relationships 

3.c) 
Committee work 
 

4.c) 
Research/publishing 
in education 
 

1.d) 
Publishing in field 

2.d)  
Service, internship, or 
clinical learning 

3.d)  
State or national 
professional 
associations 

 

1.e)  
Professional 
development in field 

2.e)  
Policy initiatives 

  

Source: Boyer (1990). 

 
organizational change in mission. This final research question was addressed directly in 

the faculty interview protocol, which asked faculty to consider how the shift to 

baccalaureate instruction had changed the college and then asked them to consider if it 

had changed their perceptions of their own professional identity. This data then was 

analyzed within the confines of the codes previously described.  
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CHAPTER 4. CASE STUDY FINDINGS 

 The findings of this case study of CCB faculty are presented in this chapter. The 

collected data from the six pools of evidence that comprised this case were analyzed to 

answer the three research questions prompting the investigation: First, what are the 

perceptions of professionalism among the community college faculty who teach in the 

baccalaureate programs at Seaside College? Specifically, what patterns emerged when 

faculty perceptions of professional identity were examined, first, under the lens of 

professionalism as established by Larson (1977) and, second, through Boyer’s (1990) 

four domains of scholarship? Second, are these faculty perceptions different from their 

previously held perceptions prior to the college’s expansion into baccalaureate 

instruction? Third, were there any noticeable differences in faculty perceptions about 

the individual baccalaureate areas across this college? 

 The data collection and analysis for this case study were documented thoroughly 

so to construct an audit trail to allow for review of the case study’s process and 

procedures. The researcher systematically recorded, coded, and eventually mined all 

document reviews, electronic communication reviews, department meeting 

observations, interviews, and follow-up questions for themes that responded to the 

research questions. In this regard, all of the data collection and analytical methods and 

protocols conducted in this study were intentional in that they were designed and 

implemented to support consistency, validity, and overall trustworthiness of the 

research. 
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 As discussed in Chapter 3, all of the data collected for this case study was 

analyzed through two primary theoretical lenses that make up the conceptual framework 

of this research. All data was analyzed, first, through Larson’s (1977) constructs of 

occupational professionalism and, second, through Boyer’s (1990) pillars of 

scholarship. Using these analytical tools, patterns in qualitative data were formed to 

directly respond to the research questions guiding this inquiry. 

 Case study participants included three full-time faculty members and one 

administrator from each of the five baccalaureate program areas at a multi-campus 

community college for a total of 20 case study participants. Table 4 lists each 

administrator and faculty member by number, the baccalaureate program area for which 

they taught during the time of this study, the highest academic credential for each 

participant, and how many years the participant has been working at Seaside College.  

Research Question 1: What Are the Perceptions of Professionalism among 

Community College Faculty Who Teach in the Baccalaureate Programs at  

Seaside College?  

Initial findings were organized, first, by perceptions of professionalism as 

established by Larson (1977) and, second, through the scholarship constructs of Boyer 

(1990). Based on the six streams of evidence used in this case study, the perceptions of 

professionalism for CCB faculty at Seaside College are that: 
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Table 4  

Case Study Participants 

Participant #      Highest Academic Credential Years at 
Seaside 

Bachelor of Applied Science: Supervision and Management 

Administrator#1 Ph.D. in Organizational Management 15 years 

Faculty#1 Ph.D. in Finance and Accounting. Post 
graduate certificate in management. 

24 years 

Faculty#2 Master of Accounting (M.Acc)   5 years 

Faculty#3 M.B.A.    5 years 

Bachelor of Applied Science: Technology Management 

Administrator#2 M.S. in Electronics Engineering    1 year 

Faculty#4 Ph.D. in Information Systems and 
Communication 

   1 year 

Faculty#5 Ph.D. in Data Processing Technology 10 years 

Faculty#6 M.S. in Data Processing Technology 10 years 

Bachelor of Applied Science: Information Technology 

Administrator#3 M.S. in Data Processing Technology 10 years 

Faculty#7 M.S. in Management of Information 
Systems 

11 years 

Faculty#8 M.S. in Electronics Engineering 10 years 

Faculty#9 Ph.D. in Computer Science   3 years 

Bachelor of Science: Teacher Education 
Administrator#4 Ph.D. in Higher Education   2 years 

Faculty#10 M.S. Exceptional Student Education  

Faculty#11 Ph.D. in Teacher Education   9 Years 

Faculty#12 M.Ed. in Teaching and Learning   7 Years 

Bachelor of Science in Nursing 

Administrator#5 Ph.D. in Nursing   4 years 

Faculty#13 Ph. D. in Nursing   6 years  

Faculty#14 M.A. in Nursing   5 years 

Faculty#15 Ph.D. in Nursing 
M.S. in Public Health 

  8 years 
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• CCB faculty do have professional expertise in the academic discipline in 

which they work;  

• CCB faculty do have professional expertise in higher education teaching and 

pedagogy; 

• CCB faculty do not conduct professional level research, scholarship, and 

academic publication; 

• CCB faculty do not have a professional status of occupational autonomy; 

• CCB faculty have some level of professional level occupational prestige; and 

• CCB faculty do not have a professional level of occupational community. 

 Table 5 demonstrates how the six streams of evidence used in this case study 

support each finding. 

Perception of Professionalism 1: Discipline Expertise 

 The faculty participants in this study (15:15) at Seaside College perceived they 

have achieved a professional level of expertise in the academic discipline area in which 

they work. This key marker of occupational professionalism was apparent in all of the 

primary streams of evidence under examination in this case study. Discipline expertise 

was manifest in all of the faculty and administrator interviews and department meeting 

observations, and present in nearly 85% of the documents reviewed in this case study. A 

strong perception of discipline expertise also was present in the electronic 

communications reviewed in this study. A typical example coming from the audio-

visual data pool was the LinkedIn profile of Faculty#11 from the teacher education 

program, where she described herself as a “higher educational professional and math 

education expert.” 
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Table 5 

Six Perceptions of Professionalism and Supporting Evidence Matrix 

Perceptions of Professionals 

 CCB faculty 
have 
professional 
expertise in 
the academic 
discipline in 
which they 
work.  
 

CCB faculty 
have 
professional 
expertise in 
higher 
education 
teaching and 
pedagogy. 
 

CCB faculty 
do not 
conduct 
professional 
level 
research, 
scholarship, 
and 
academic 
publication. 
 

CCB faculty 
have not 
achieved a 
professional 
status of 
occupational 
autonomy. 

CCB faculty 
have some 
level of 
professional 
level 
occupational 
prestige. 
 

CCB faculty 
do not have a 
professional 
level of 
occupational 
community 

Streams of Evidence 

Faculty 
Interviews: 

15/15 
Participants 

15/15 
Participants 

10/15 
Participants 

9/15 
Participants 

13/15 
Participants 

10/15 
Participants 

Administrator 
Interviews: 

5/5 
Participants 

5/5 
Participants 

3/5 
Participants 

0/5  
Participants 

3/5 
Participants 

3/5 
Participants 

Department 
Meeting 
Observations: 

5/5  
Meetings 
Observed 

5/5 
Meetings 
Observed 

4/5 
Meetings 
Observed 

5/5  
Meetings 
Observed 

2/5  
Meetings 
Observed 

3/5  
Meetings 
Observed 

Audiovisual 
Materials: 

4/6 
Audiovisual 
Material 
Categories 

3/6 
Audiovisual 
Material 
Categories 

3/6 
Audiovisual 
Material 
Categories 

4/6 
Audiovisual 
Material 
Categories 

3/6 
Audiovisual 
Material 
Categories 

2/6 
Audiovisual 
Material 
Categories 

Documents: 77/91 
Documents 

21/91 
Documents 

81/91 
Documents 

73/91    
Documents 

N/A N/A 

Follow-up 
Questions: 

N/A N/A N/A 13/15 15/15 14/15 

 

 
 The perception of professional academic expertise also was supported in the 

documents reviewed in this case study. Seaside College baccalaureate documentation 

was aligned with procedural statements designed to ensure that baccalaureate faculty in 

various programs were proven academic experts in their respective fields. In its early 

forays into baccalaureate accreditation in 2009, Seaside College submitted a 
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“Substantive Change Report” to the Southern Association of Colleges and Schools 

(SACS). This report dedicated a full section on the selection process for baccalaureate 

faculty to ensure that the college “gives primary consideration to the highest degree in 

the discipline…” (SACS, 2009, p. 119). More recently, in a baccalaureate accountably 

report submitted to the Florida College System, the college indicated a need to 

continually assess the need for full-time faculty, “particularly those who hold a terminal 

degree in the academic discipline” (Seaside College, 2012, p. 32). In this case study, 

seven faculty participants held a Ph.D. degree. Interviews with administrators in each 

baccalaureate program also revealed a consistent perception that CCB faculty were 

academic experts in field. The selected administrator, Administrator#5 of the Bachelor 

of Nursing program, described her faculty: “Number one, they must hold an earned 

doctoral degree in nursing. They must have a Masters in Nursing and have a minimum 

of three years clinical experience.”  

 More directly to the question as to faculty perceptions were the participant 

interviews conducted as a part of this case study. The CCB faculty perceived a 

professional level of academic discipline expertise. Faculty#4 described her discipline 

expertise to teach in the Technology and Management baccalaureate program: 

I have four degrees. I have a bachelor’s degree in English, Commercial Writing. 

Two Master’s degrees, Management Technology is the first one and then an 

M.B.A. is the second, and then I have a doctoral degree in Information Systems 

and Communication. In terms of professional preparation, I was not always in 

academia. I worked in a variety of industries, from human resources to a 

chemical company to healthcare. So I have been all around the gamut.  
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Like Faculty#4, the group of CCB faculty under study all shared a perception of 

discipline expertise that was strong in both formal academic training and in the 

application of that expertise outside of an academic setting. Boyer (1990) identified this 

type of scholarship as a scholarship of application in that the faculty member’s 

“activities must be directly tied to one’s special field of knowledge and relate to, and 

flow directly out of, this professional activity” (p. 22). Consider Faculty#11 of the 

Teacher Education BS program as she described her professional expertise in both 

academic and workforce terms: 

I have a Master’s degree in math from Colorado State University and I have a 

doctoral degree from Arizona State University in higher education. I have 

experience teaching three years at the middle school level and four years 

teaching at the high school level. I’m certified to teach here in the State of 

Florida and I’m currently teaching in my third year in the BS Teacher Education 

program at this college.  

In this case, the CCB faculty perceived their occupational discipline-based experience 

and workforce training as a part of their professional identity. When asked about 

discipline-expertise experience outside academia and how it related to her current work 

in the baccalaureate classrooms at the college, the response from Faculty#3 of the 

supervision and management program was typical of CCB faculty:  

If you can’t apply the material in reality, you won’t be successful. I started 

working in 2000 for Arthur Anderson, and then the whole Enron thing happened 

so I left there and went to Deloitte and Touche. I’ve done public accounting and 

when I left public accounting I went to Experian, which is a publicly traded 
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company. So, doing their financial reporting I’ve seen both sides, and right 

before I came here I was at a private company. I’ve had experience on both sides 

so in class I go and get real companies’ financials, explain what the numbers 

look like, what they mean, did the company grow for year to the next, so when 

they are actually looking at their own companies’ financials, they can say, ‘Oh, 

I’ve done this.’ Application makes it more real; not just the book work. 

 A key trait of Seaside College CCB professional identity is a high professional 

level of discipline expertise. This perception extends to academic credentialing in 

discipline as well as work and industry experience outside of academia.  

Perception of Professionalism 2: Expert Teaching for the Working World 

 Like the strong perception of professionalism as discipline experts, 

baccalaureate level faculty at Seaside College also perceived themselves as expert 

higher education teachers. Teaching proficiency was a dominant theme throughout all 

faculty and administrator interviews. As Faculty#11 of the Teacher Education BS 

program so succinctly described as her professional purpose, “What I do is teach.” The 

attention to higher education pedagogy was present especially in interviews and in the 

observation of program department meetings. In all five observed meetings, how to 

improve student learning outcomes through teaching strategies was discussed at length. 

Likewise, interviews with both faculty and administrators exhibited a perception that 

CCB faculty were professional instructors of higher education content. When asked to 

describe the most important part of her work, the response of Faculty#15 in the BSN 

Nursing program was representative of this perspective: 



 64 

The most important part of my profession is to elevate students to be the best 

they can be in the field they are learning, that’s the most important. So teaching 

students is number one with me. Secondly, they can’t be the best if I don’t know 

what I’m doing, so I feel the course content and good teaching are what’s 

important. I must know my content, and I must teach…be able to teach that 

content so that the students can have it as their own. 

 In addition to a general commitment to undergraduate teaching, this group of 

faculty was very focused on workforce driven or application-based instruction. There 

appeared to be natural connection between the industry experience of many of the 

faculty participants and the workforce learning outcomes they were trying to achieve in 

their classrooms. Faculty#4 of the technology management program described her work 

in the classroom: 

Probably the most important part of my job is establishing a connection with 

students to see that they understand what we’re doing in the classroom and how 

it relates to either their current lives or what’s going to happen to them after 

graduation. That is the best thing about teaching at an institution that has an 

applied baccalaureate as opposed to just a Bachelor of Science or Bachelor of 

Arts. The BAS allows you to say, listen, we’re going to do this and we’re going 

to do it as close to real world as we can because that’s what you actually need 

when you get out of here. 

 A similar testimonial to this workplace-oriented teaching is the description of 

upper-level teaching from Faculty#2 about her supervision and management classes. 
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She made a point to discuss the difference between theoretical management concepts 

and the practical application of these concepts: 

I try to make it relevant, so we don’t just deal in the theoretical. I’m constantly 

searching the internet for business situations that are happening today that relate 

to what we are talking about in the classroom and pointing out that what we’re 

dealing with here is not just theoretical. This is stuff that is applicable every day. 

We try to bring a lot of real world stuff into the classroom and talk about it. 

 This teaching focus toward workplace application was not relegated to BAS 

faculty. The BS Teacher Education faculty also expressed serious concerns as to how 

their instruction was shaping future teachers. Faculty#11 of the teacher education 

program described her instructional goal as “To make sure that 6th grade through 12th 

grade students have an excellent teacher when they start school. We get very serious 

about our students’ responsibility as a teacher and how they affect student lives.” Like 

her teacher education colleague, Faculty#10 stated: 

We’re showing connections to the students that they’re actually going to be 

teaching. I’m making sure that our curriculum doesn’t just talk about classroom 

management, or doesn’t just give different instructional strategies, but it says, 

‘How are you going to implement this in Seaside County classrooms with our 

students?’ 

 Faculty#7 who taught in the Bachelor of Applied Science of Information 

Technology program noted that this workforce oriented teaching methodology may be a 

result of the type of student seeking this degree. He noted that, “We are dealing with a 

lot of working professionals, a lot of them might already even have the skills in their 
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field, but are coming now to get a degree. What I try to do is do a lot less lecturing and 

a lot more actual case studies and work stuff like that.” 

 The CCB faculty at Seaside College are professionally committed to higher 

education teaching and are very focused on delivering undergraduate instruction that is 

directly connected to workforce application.  

Perception of Professionalism 3: Research Not Required 

 Ten of the 15 of the baccalaureate faculty who participated in this study did not 

perceive themselves to be professional level researchers or scholars aiming to have their 

work published in peer reviewed journals or similar publications. This perception was 

confirmed in a preponderance of the evidence reviewed for this study. The documents 

reviewed as a part of this study showed that the faculty in the baccalaureate programs at 

Seaside College were not required to and, for the most part, did not conduct 

professional level research. This perception was supported in the interviews of both 

faculty and administrators (4:5). A revealing quote as to the faculty’s thoughts about 

research came from BAS Information Technology program Faculty#7, who, when 

asked about research, replied, “Research? The technology field is so vast. That’s the 

problem. It’s kind of tough to narrow down a certain area to do research in.” 

Correspondingly, his administrator, Administrator#3, was unsure that any faculty in the 

BAS in Information Technology programs were completing research. She stated, “I’m 

not sure since we are a new department. I’m pretty sure one of them might be doing 

something but I couldn’t tell you exactly what.” Administrator#1 of the supervision and 

management program was even clearer as to the place of research for faculty in his 

baccalaureate area. He stated, “There’s no formal research requirement. That’s one 
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thing that differentiates us from a university, so there is no formal research 

requirement.”  

 Four out of the five administrators and 10 of the 15 faculty participants 

acknowledged that research, while somewhat important, was not a point of emphasis in 

their professional lives. Faculty#6 of the technology management program articulated 

this idea: “It is a teaching-based institution. I don’t think it’s [research] as important as 

teaching. I do think it lends credibility to the institution, but being required to research 

and publish something is stressful. I haven’t done anything since I’ve gotten here in 10 

years.” 

 Faculty#12 of the teacher education program shared a similar perspective. She 

described her past desire to conduct research prior to arriving at Seaside College: “And 

once I got here, it became hard to do research and to apply for grants because of how 

they [the college] set up whether you can apply or not.” 

 Facuty#2 of the supervision and management program also expressed some 

skepticism as to the value of professional research for CCB faculty. When asked 

whether she felt research was important for faculty in the supervision and management 

program, she responded: 

Short answer. I think it definitely depends on the discipline. I think if the 

research is research that results in advancement, whether it be in engineering or 

technology, I would be all for a publishing requirement. If it’s just to publish a 

paper to say you’ve fulfilled a publishing requirement, I have a problem with 

that. I think it gets in the way of teaching. People start puffing up, creating 
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puffery just to say they’ve been published 15 times. I see value to it, but I don’t 

think it should be a hard and fast requirement.  

 While the perception of faculty did not include a professional level of research 

practice, the Bachelor of Nursing faculty strongly differentiated themselves from the 

other baccalaureate areas in this regard. All 3 faculty participants and supervising 

administrator emphasized the importance of research and publishing. Consider this 

description of her work from BSN Nursing Faculty#15: 

We have to train nursing staff on	  how to conduct research, how to do literature 

reviews, how to understand the use of evidence-based practices and also to 

publish their findings. That’s what we do, we have our meetings and we work on 

publications and also engage in research and community service. 

Notwithstanding the Nursing baccalaureate faculty perception of academic scholarship, 

the baccalaureate faculty perception was aptly captured by teacher education 

Faculty#11: “Teaching is first and foremost at any college. I can’t help that. And 

research should exist, but it should be on the back burner.” 

Perception of Professionalism 4: Struggling for Autonomy 

Nine of the 15 baccalaureate faculty interviewed at Seaside College did not 

perceive that they have a level of autonomy equated with their perceived professional 

status, particularly with their counterparts at 4-year colleges and universities. Faculty 

interviews, department meetings, and documents showed that CCB faculty felt they do 

not have a high enough degree of control over their occupational affairs. For faculty, 

this type of occupational autonomy may manifest itself in their control over program 

admission requirements, curricula, faculty hiring, and peer review. The perceived lack 
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of professional level autonomy was prevalent in departmental meetings where faculty 

expressed dissatisfaction with any number of college policies and procedures as it 

related to their work. When Faculty#2 of the supervision and management program was 

asked to clarify her perspective on CCB faculty control of their own work at Seaside 

College, she stated: 

Not as much as we should. Not as much as we should. This is my biggest 

frustration with the program. I am concerned that a lack of our own control over 

who gets into the Supervision and Management degree is going to result in a 

dilution of the program. There are academic constraints that faculty often voice 

that have not been allowed because we don’t want to upset SACS or it might 

affect the acceptance of students into the program. That has caused us concern. 

If you can breathe and you can pay the fees than we will accept you. Sometimes 

that is coached in the ‘We’re Seaside College’ and ‘We’re an all access 

institution.’ I understand that being the case at the associate level. I do not 

understand that being the case on the baccalaureate level.  

 Nursing Faculty#13 also expressed frustration with autonomy but in this case 

her dissatisfaction resulted from what she perceived as a problematic administrative 

structure: “Right now we are struggling with…Administrator#5 reports to an associate’s 

degree dean. I mean she is the dean of the Associate Degree Nursing program. In my 

mind that’s wrong. Associate degree	  faculty can’t help us; what information can they 

give us? None.” 

 While the spectrum of perceptions regarding their own self-control or 

professional level autonomy varied, there was a perceived lack of control over 
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baccalaureate departmental agendas. For example, at her technology management 

department meetings, Faculty#4 noted that the meeting was organized mainly by the 

department administrator and, as a result, may have prevented communication among 

her peers. She stated, “We do have formal meetings. Those are generally with the deans 

and associate deans, and there’s an agenda. Quite frankly, not a whole lot happens in 

terms of communication between the faculty at those meetings.”  

 Still, despite some faculty perceptions of a lack of autonomy, some interviews 

and document analysis did show that CCB faculty have significant input into the 

curriculum and course content, which is a marker of higher education faculty autonomy. 

For example, Faculty#11 of the teacher education program described her input in the 

overall curriculum development of the program:  

I knew that the teacher education program was going to happen and I started 

with the curriculum because I wanted to be involved with the program. We, the 

faculty, started writing the curriculum at the beginning and then we tweak it as 

we go. It’s ongoing and my boss and all of us are always looking at the 

curriculum and changing something that needs to be changed.  

 Administrators also perceived that faculty had achieved a substantial level of 

occupational autonomy. In terms of curriculum decision making in the teacher 

education program, Administrator#4, stated: “I never make a decision without talking to 

them, especially if it’s something specific to their work with students.”  

Guiding the curriculum indicates some substantial perception of autonomy; but in other 

interviews, CCB faculty felt they still were struggling to attain a professional level of 

autonomy as an occupational group.  
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Perception of Professionalism 5: Occupational Prestige 

 Thirteen of the 15 CCB faculty for this study perceived, in varying degrees, to 

have achieved a higher level of occupational status within the college as a result of their 

baccalaureate role. Faculty interviews and subsequent follow-up communication 

demonstrated multiple occurrences of perceived prestige for this group of participants. 

This perception especially was apparent when faculty were asked to compare their unit 

to other faculty at the college. “I think we have one of the best teams in the entire 

college,” Faculty #5 from the technology management area stated. From the BSN 

program, Faculty #13 said: “I think sometimes the other faculty that don’t teach in 

bachelor’s programs on this campus don’t understand the difference between what we 

do and what they do; we are held to a higher standard.” Although, no formal college 

policy indicates a higher standard in terms of instruction, this perception was prevalent 

among the faculty participants. When asked to discuss the differences between her 

fellow baccalaureate colleagues and the rest of the Seaside College faculty, Faculty #11 

stated: 

I think that we have to have experience in the K-12 classroom and so that’s a big 

difference. I think we have to have different teaching methodologies that a lot of 

our colleagues do not. I think that community college faculty members have 

more teaching methodologies than our university counterparts. 

In this statement Faculty#11 first distinguished her baccalaureate occupational group 

from other community college faculty and then furthered the teaching-first distinction to 

university faculty.  



 72 

 Part of occupational prestige was a demonstrated genuine affinity for the work 

they were doing at the college in the baccalaureate area. Faculty#4 from the technology 

management area stated, “I do enjoy teaching in the upper-level baccalaureate program 

in the last few years. It’s been a perfect fit for me.”  

 Faculty#13 for the Nursing program said: 

I think sometimes the other faculty that don’t teach in the bachelors’ program 

don’t understand the difference between what we do and what we do. There’s 

something that’s changed, and what’s changed is the content. So how do you 

deliver that content and not think it takes more energy? 

 The CCB faculty at Seaside College perceived they have achieved some level of 

professional prestige in that they see their work as different from and, to some degree, 

more prestigious than faculty teaching in the lower division faculty at the college. In 

this sense, this finding bleeds over into research question 2, which explored what 

changes in perceived professionalism have occurred as a result of these faculty 

participants teaching in the baccalaureate programs at Seaside College. As 

demonstrated in this perception, these faculty perceived an increased sense of 

occupational prestige as a direct result of working at the baccalaureate level.  

Perception of Professionalism 6: Searching for a Professional Community 

 A professional level of group identification and allegiance to a CCB department 

was perceived to have not occurred with the CCB faculty at Seaside College although 

several data sources indicated a desire for this community. It was more common that 

faculty members (10:15) identified more with the discipline in which they were trained 

rather than with the baccalaureate programs for which they happen to teach. In this 
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sense, they, perhaps, had a sense of professional community with the discipline but no 

real feeling of professional community among their colleagues in the baccalaureate 

department where they worked. Faculty #3 of the supervision and management program 

communicated this sentiment when she stated, “I am an accountant who happens to 

teach in this [Supervision and Management] BAS program.” Interestingly, her 

colleague, Faculty#2, in the same program seemed to struggle and disagree with this 

lack of baccalaureate departmental community. Also an accountant, she stated: 

Even though you may have a ‘practice’ as a CPA, your first priority is you’re a 

college professor. It’s not that you are teaching on the side and you have your 

practice. It’s you’re a college professor who happens to have a practice on the 

side. In my mind, that’s what I am. I am a college professor who also happens to 

be an accountant. 

 Important to note is that while faculty may have identified loosely with a 

professional discipline, they did not perceive as belonging to a professional community 

as baccalaureate faculty. Faculty #3 described her work with fellow faculty this way: 

“We see each other maybe once or twice a week because they teach at night, most of the 

time we don’t cross paths.” Facuty#11 poignantly added, “I don’t have a home and I 

don’t like that. That’s difficult for me.”  

Research Question 2: Are These Faculty Perceptions Different from  

Their Previously Held Perceptions Prior to the College’s Expansion into 

Baccalaureate Instruction? 

 Faculty (14:15) perceptions of professionalism had in some way changed from 

previously held perceptions prior to Seaside College’s expansion into baccalaureate 
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instruction. The specific perceptual changes varied among faculty members. In terms of 

the perceptions of professionalism of this particular group as outlined in the findings to 

research question 1, 13 of the 15 faculty perceived changes in their teaching expertise 

and a shift toward a higher level of professional discipline expertise as a direct result of 

the college’s expansion into baccalaureate programing. As discussed in the findings for 

the first research question, a change in the perception of occupational prestige has 

occurred among this group of community college faculty as a result of their work in the 

baccalaureate area. Faculty#3 of the supervision and management program stated: 

I think it puts us at a higher level. We feel more prestigious, at least that’s the 

feel I get, and then people view us a little better than they used to - not that we 

had a bad reputation, but they view us at a higher level now.  

Changes in perceptions of professional level of community in baccalaureate instruction 

varied among the CCB faculty, with no consistent theme emerging that faculty 

perceptions of a lack of departmental community had been impacted directly by the 

college’s expansion into baccalaureate level work. In addition to the perceptions of 

professionalism, six faculty described an increased community awareness as result of 

teaching in the baccalaureate program and six faculty described changes in student 

attitudes since beginning work in the baccalaureate programs.  

Changes in Discipline Expertise 

 The document review confirmed the faculty perception that discipline expertise 

had increased as a result of the implementation of baccalaureate programming at 

Seaside College. Faculty#7 of the BAS in Information Technology program had clearly 

noticed a change toward a preference for terminal degrees within the program:  
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I’ve definitely noticed that even with the hiring of the bachelors faculty, most of 

them have Ph.D.s and stuff like that. We did have Ph.D.s before, but now there’s 

more of an emphasis on hiring Ph.D.s which you know brings up the reputation 

of the college.  

This quote from Faculty#7 demonstrated a perceptual connection between a shift 

toward a higher level of discipline expertise and an apparent increase in occupational 

prestige. Administrator#3 in the information technology program also listed increased 

discipline as the most significant change brought on by the baccalaureate degree: “The 

biggest difference is that most of the faculty in the BAS have a doctorate degree, so 

that’s one difference. Not all of them but the majority.”  

 Faculty#2 of the supervision and management program also talked about the 

professional level of expertise she expects of the faculty in the baccalaureate program: 

We’re fortunate in that pretty much all the faculty in our area have a business 

background they can bring to the party. We’re looking for industry 

certifications. We’re looking for industry experience. The third credential, which 

would kind of put them over the top, is if they have the doctoral degree. 

Changes in Teaching Professionalism 

 Faculty#10 discussed how her teaching had changed since becoming a 

baccalaureate level instructor. She noted that in her teaching education classes: 

Our students are now held to state mandated requirements and state standards. 

That is really different from the lower division education classes in terms of the 

expectation of the curriculum. We dive deeper into the standards that they need 

to in order to graduate from our program and become certified teachers. 
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In the second interview, she expanded on this difference in her teaching: “We’re not 

handholding in the upper division. If anything we’re requiring our students to be more 

independent thinkers and critical thinkers.”  

 Faculty#7 of the information technology program described a similar 

perspective. When asked if his perspective on teaching had changed from moving into 

upper level instruction, he noted: 

Yeah, I would say yes because naturally with the upper level courses, there’s a 

higher level of expectations from the students. This is the bachelor’s level and 

we don’t’ expect you [the students] to do the same stuff you did at the associate 

level. 

In the second interview, Faculty#7 expanded upon his different approach to teaching 

students in the BAS Information Technology program: 

It’s more challenging in some ways and less challenging in some ways because 

you get a better student; your get a more dedicated student. However with that 

dedication comes high stakes - very demanding. Once I started teaching in the 

bachelors program, I kind of found myself starting to do things a little 

differently. I know the students are demanding so they keep me on my toes. It 

makes me work harder to be better. 

 Nursing Faculty#14 also noted how a more professional student made the 

experience of teaching at the baccalaureate level a different experience. She said: 

Now I am teaching a group of professional women who have been nurses, some 

have been nurses for a while. It is different because you are not focused on 
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basics but you are moving to a higher level of learning. Students are different 

plus the knowledge is different.  

This was confirmed in her second interview: “It is different when you teach RNs 

because I think they are more vocal. They are more…they want to offer their opinion.”  

 Faculty#2 from the supervision and management program also confirmed a 

difference in her approach teaching in baccalaureate versus associate degree classes:  

I think the expectations that are placed on us, for the baccalaureate level, are 

higher because I am not doing multiple choice exams anymore. I am doing 

written exams. I am doing projects. I am creating work that’s going to take 

faculty a whole lot more investment of time to grade it, to get it done so that the 

amount of effort that’s expended especially in the 3000/4000 level is higher. 

Either you are going to reduce the class size or pay me more. 

 The faculty teaching the baccalaureate programs at Seaside College felt that 

their teaching had been affected by teaching in the baccalaureate programs. They felt 

that delivering the content in the upper division classes was more demanding and that 

the work experience of students in those classes made their work different than lower 

division instruction. 

Heightened Community Awareness 

 Heightened community awareness emerged as a theme among six of the 

baccalaureate faculty and four out of the five administrators interviewed for this study. 

Administrator#4 of the teacher education program cited deeper community involvement 

as a benefit of having added the Bachelor of Teaching Educational to Seaside College. 

She stated, “I have also built a very strong partnership and relationship with the school 
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district. I have to work closely with them to facilitate the clinical placements for our 

students.” Likewise Faculty#10 talked about her work with the community as a faculty 

member in the Teacher Education program: 

We’re meeting the workforce development needs of our community. I, firsthand, 

since I was part of the process from the get-go, saw that our largest employer in 

the county, which is the school district, was not having their needs met by the 

local universities in terms of the need for teachers that they had back in 2007. I 

think that I am more aware and more concerned about the positive and negative 

impacts of education in our local community and the overall impact that it has 

on other areas. 

 The nursing faculty also spoke about their work in the community as part of 

their professional identity. Faculty#15 described her work in the local hospitals: “I 

participate in some of the hospital research-based committees inside of the hospitals, so 

that I know what’s going on in the community.”  

 Faculty#3 of the supervision and management program also described an active 

role in the community as an important part of her work as a professional: “Also, 

working in the BAS, it helps me with the community connections. You network at 

events like that…in touch with the people from the community. It does help me to stay 

connected.” 

Heightened Student Morale 

 When the CCB faculty and administrators were asked as to what changes they 

had observed since Seaside College has started offering baccalaureate programming, 

increased student morale was described at the same frequency as heightened community 
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awareness by the faculty (6:15) and by one of the five administrators interviewed as part 

of this study. Faculty#7 of the information technology program said, “I hear a lot of 

people just talking to other students in conversations, ‘Oh, we’re a real university now,’ 

and this kind of stuff. So there’s a better perception since we do offer bachelor degrees 

now.” Faculty#4 of the technology management program stated: “In terms of student 

perception as well, students are thrilled to go into a 4-year institution. They no longer 

see it as 13th grade, as you can get a baccalaureate degree. That’s just a perception.” 

Likewise, Administrator#1 in the supervision and management program stated: “I think 

it makes the students feel better about their degrees whether it’s an AA or BAS or BS or 

whatever else we offer.”  

 The CCB faculty perceptions had changed from previously held perceptions 

prior to the college’s expansion into baccalaureate instructions. A perceived increase in 

professionalism was demonstrated in discipline expertise, teaching expertise, and 

occupational prestige. Also, several faculty noted an increased community awareness as 

well as heightened student morale as a result of teaching in the baccalaureate program.  

Research Question 3: Were There Any Noticeable Differences in Faculty 

Perceptions about the Individual Baccalaureate Areas Across this College? 

 A notable divergence from the general perceptions of professionalism for the 15 

baccalaureate faculty interviewed at Seaside College was among the BSN Nursing 

faculty in the area of professional research. The faculty and administration interviewed 

from the BSN program all perceived themselves and their peers as practicing 

professional level research. When asked whether BSN faculty conduct scholarly 

research, Administrator#5 replied, “Definitely. I encourage all of the faculty to publish, 
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participate in what they call the research colloquial at the hospitals.” In her second 

interview, Administrator#5 expanded further upon the research being done by BSN 

faculty: 

Again, as you know being a community based college, there were no real 

requirements for publication and research and those things. However, at the 

baccalaureate level that’s an expectation as far as I am concerned for my 

program because of the competition that we have in our profession itself. It’s a 

must and my faculty all understood that coming on board, that that is an 

expectation. I cannot say that it would hold for the Associate Degree Nursing 

faculty because they are technical and clinically focused only.  

 The nursing faculty supported this perception. Faculty#14, when asked about 

research, replied: 

Every day. I think I just reviewed something like 20 articles for the one paper. I 

just go overboard with reading. I am reading constantly. My eyes are killing me 

actually. I am very interested in research. I just put an in for something for the 

college that we are doing for simulation in nursing.  

Facuty#15 stated, “I do several things. I take courses, I go to seminars, I read, I would 

say almost continuously. I research. I do research. I belong to research committees. I sit 

on dissertation committees.” As with scholarly research, BSN Nursing faculty also 

differentiated themselves from other CCB faculty in that they consistently demonstrated 

a perception of strong occupational community and engaged in a scholarship of 

integration with their nursing peers. This perception of occupational community was 

strong among this unit and extended to nurses in general, outside the boundaries of this 
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case. As Faulty#13 described this in her first interview: “We interact very closely, 

because as I said earlier it’s only three of us so we are like a tight…we are like a tight 

family.” There were only three full-time nursing faculty in the BSN program at Seaside 

College at the time of this study.  

Summary of Findings 

 The perceptions of professionalism among community college faculty who teach 

in the baccalaureate programs at Seaside College include a high level of professional 

discipline expertise, expert workforce based teaching, and a sense of occupational 

prestige. These perceptions have changed as a result of the institution expanding 

baccalaureate instruction. The BSN Nursing faculty have differentiated themselves from 

the other CCB faculty at Seaside College by committing to professional level research.  
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CHAPTER 5. CASE STUDY CONCLUSIONS AND RECOMMENDATIONS 

 This chapter offers a discussion as to the findings in this study. It presents 

conclusions based on these findings and offers recommendations for future avenues of 

research of Community College Baccalaureate faculty. 

Purpose of the Case Study 

 The purpose of this case study was to identify and categorize CCB faculty 

perceptions of professionalism at a multi-campus community college in the state of 

Florida, and, using the conceptual lenses of Larson (1977) and Boyer (1990), to 

synthesize those perceptions so to create a sketch of professional identity of CCB 

faculty. This study of community college faculty was analyzed to discern how 

baccalaureate instruction may have affected perceptions of professional identity, and 

thus offers a revised portrait of community college faculty through the modern frame of 

baccalaureate curricula. 

 Driving the purpose of the case study was the desire to provide a better 

understanding as to how the CCB phenomenon was affecting the frontline agents of the 

American community college: the faculty. This case study posed a three-part research 

question, the answers to which offer invaluable perspective to those educational leaders 

experiencing this evolution in the community college mission. 

1. What are the perceptions of professionalism among the community college 

faculty who teach in the baccalaureate programs at Seaside College? 

Specifically, what patterns emerged when faculty perceptions of professional 
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identity were examined, first, under the lens of professionalism as 

established by Larson (1977) and second, through Boyer’s (1990) four 

domains of scholarship? 

2. Are these faculty perceptions different from their previously held 

perceptions prior to the college’s expansion into baccalaureate instruction? 

3. Were there any noticeable differences in perceptions from the individual 

baccalaureate areas across this college. 

 The answers to these questions were discovered and presented in this study. Of 

course, as the qualitative data were analyzed, other questions and answers emerged and 

offered some insight into the general case under study. Like most case studies, this 

single case did not aim to provide infallible predictive data for faculty experiences and 

perceptions experiencing this organizational change. However, this case study does 

begin to offer community college researchers and others insight into the experiences of 

those charged with executing this challenging new mission. 

Discussion of the Findings 

 In terms of a basic professional identity, this study confirmed that the 

professional identity of this group of community college faculty adheres to the general 

description of community college professionalism established in the literature. That is 

that the community college faculty are primarily concerned with teaching, and have yet 

to move into the professional realm of the University professoriate (Cohen 1998; Cohen 

& Brawer, 1972, 1977; Garrison, 1967; Grubb, 1999; Levin et al., 2006; O’Banion, 

1994; Outcalt, 2002a; Seidman, 1985; Twombly & Townsend, 2008). However, there 
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are some notable differences in this community college faculty group from the 

traditional professional descriptions of community college faculty.  

The Emergence of a Tiered Faculty? 

 This study was able to capture a snapshot of a faculty group in flux. The 

perceptions documented in this study may be previewing an unintended consequence of 

the community college baccalaureate: a tiered faculty.  

 This group of community college faculty perceived to have more academic 

expertise than their lower division colleagues and, by extension, the traditional notion of 

community college faculty. This perception of academic expertise is furthered by the 

widely known accrediting policy that requires that 25% percent of the faculty teaching 

in a baccalaureate hold a terminal degree (SACS). Along with more academic 

credentialing, this group of CCB faculty also perceived to have more workforce or 

industry experience than both their community college and university counterparts. In 

this perception alone, researchers and policy makers might note an apparent perceptual 

bifurcation occurring among this faculty group. It raises the question as to what might 

occur across the institution if this group of faculty continues to perceive and 

communicate that they have a higher level of professional expertise in the field than 

their lower division colleagues.  

 An equally interesting change in perception that is occurring is that these former 

2-year degree level instructors feel that their teaching skills are being enhanced by the 

demands of upper-division instruction. What does this potential shift in perspective say 

about the historical notions of the so-called teaching professoriate that is the community 

college faculty? As established in the literature the community college faculty have 
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always been considered as the teaching experts in higher education. Now, with the 

addition of upper division curriculum, this group of faculty feels that their teaching has 

been improved. Does this mean that that teaching expertise might be tied to the level of 

content being delivered?  How would this affect the way community college scholars 

think about community college faculty identity? 

 Related, or perhaps as a result of the perceived strengthening of discipline 

expertise and teaching professionalism, is the sense of a new occupational prestige that 

these faculty are experiencing. Again, this perception indicates some bifurcation of this 

college’s faculty as a result of the implementation of the baccalaureate degree. What 

kind of faculty model will emerge as community colleges sustain the baccalaureate 

degree? A tiered faculty system could have potentially disastrous results for community 

colleges. However, a professional undergraduate faculty freed from research obligations 

and dedicated to teaching and the scholarship of engagement might be a promising 

model for faculty identity and undergraduate education in general.  

 Another potentially concerning observation resulting from this study is the lack 

of community these faculty perceive in their immediate departmental workplace. 

Besides the Nursing BSN faculty, the CCB faculty at Seaside College feel disjointed or 

apart from their other CCB colleagues. This perception could be a natural result of the 

newness of these programs. Or, there may be something about the initial design and 

structure of these organizational units that has created this perception among this faculty 

group. As the CCB programs become more established and entrenched, perhaps the 

perception of professional community will occur. Still, there seems to be a need for a 

maturation of perceptions as to what constitutes professional community for this group 
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of faculty. Typically, professionals find community among their disciplinary or 

occupational peers and, in academia, professional community can be felt among the 

academy and discipline rather than that of a specific department. 

 Also of interest is the lack of professional research occurring among this faculty 

group. Again, this reinforces a historical norm for the community college professorate. 

However, as community colleges continue to add baccalaureate level curricula, a 

discussion as to whether established forms of faculty research, or what Boyer (1990) 

describes as the scholarship of discovery, are desirable for this faculty group will need 

to occur. This also points to a general question as to whether Boyer’s (1990) ideal for 

undergraduate faculty is appropriate for measuring CCB faculty professionalism. Do 

CCB faculty deserve a separate model for faculty professionalism outside of Boyer’s 

(1990’s) constructs of scholarship? Or should they evolve into this model for higher 

education faculty?  

 A key finding in this case study was the documentation that the new mission of 

baccalaureate degree programs at the college has affected faculty perceptions of 

professionalism, and these shifts in perceptions are occurring at a group level. If a 

faculty group’s perception of professionalism is markedly different from another faculty 

group, this might demonstrate the beginnings of different faculty groups emerging at the 

same institution. Specifically, the new baccalaureate mission of the college has affected 

changes in faculty perceptions of discipline expertise, teaching expertise, and 

occupational prestige. Notably, faculty perceived that their work in the baccalaureate 

programs is more challenging than their previous lower division work. Of course, 

increasingly challenging work naturally may lead to discussions on faculty load and/or 
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compensation for this work. And, perhaps more importantly, these perceptions may 

change the way faculty as a whole feel about each other.  

 Another key finding in this study was the remarkably higher level of 

professionalism perceived by the BSN Nursing faculty as compared to their CCB 

faculty counterparts. This higher level of professionalism manifested itself in two ways: 

research and community. The nursing faculty felt strongly about conducting research as 

part of their professional identity and also felt a close-knit tie with their fellow BSN 

faculty. Consideration as to why research is such a staple of this professional group may 

be a result of the rapid of pace of new knowledge discovered in this field, which is 

necessary for effective practice in the work environment. Also, of note in this regard is 

the established sense of professional identity already in place among nurses. If the goal 

of the community college professoriate is to professionalize further, educational leaders 

should take note and observe the high level of professionalization achieved by this 

group of community college faculty.  

 This study leaves little doubt that this group of community college faculty are 

experiencing significant change in their professional lives. They anticipate and, in some 

cases, hope for continued change. Considering their crucial role in the front lines of 

baccalaureate attainment, educational leaders should pay close attention to the words of 

Faculty#12 in the teacher education program. When asked whether her perceptions had 

changed since the college had added baccalaureate programing, she stated, “Yeah, a 

little bit. We have. I think that we are going to need to change further.” 
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A Community Curriculum Connection 

 Educational leaders might be reassured by the faculty perception that teaching in 

a baccalaureate program has heightened their awareness as to the impact these programs 

are having on the local community, with particular emphasis on the local workforce. 

Again, this could be a natural outgrowth as to the inception of these programs in that 

they were born from community demand. There also could be great value in 

reconnecting faculty professionalism to the needs of the community in which they 

serve.  

Implications for Policy, Practice and Research 

  When considering the implications of this case study for higher education 

policy, practice and research, the singularity and small size of the case study needs to be 

reemphasized as a limitation of the study and applied to any subsequent 

recommendations. Also, this single case study occurred in the state of Florida where 

community colleges that added baccalaureates were moved into what is called the 

Florida College System. So the implications are directly derived from the study of a 

case in the unique setting and organizational context of the state of Florida. 

Nevertheless, the following are worthy considerations for policy, practice, and research 

based on the findings of this study.  

 This study showed that the CCB faculty feel that their professional identity is 

different now that they teach in upper-division baccalaureate classes. This feeling of 

being professionally distinct from the other faculty could inevitably lead to problems as 

different faculty groups vie for more compensation as they feel their work is different or 
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harder than others. To avoid the onset of a tiered faculty, policy makers and educational 

leaders might apply the following policy and practice recommendations: 

1. Educational leaders should publicly recognize that the addition of 

baccalaureate degrees to a community college changes the identity of the 

institution. This study demonstrates that the implementation of the CCB 

means much more than a simple name change and the addition of some 

classes. This group of faculty perceived their work differently. Those 

teaching in the baccalaureate programs felt, in several ways, that their 

professional identity had changed along with the institutional mission.  

2. Educational leaders should clearly define, articulate and embrace the new 

baccalaureate mission and infuse this new sense of the college’s community 

role and its resulting prestige into the organizational culture so all faculty 

understand that their work, like the institution, has changed.  

3. Educational leaders need to engage all faculty in an active discussion of their 

evolving professional identity at the institution and delineate the new 

expectations for faculty professionalism at the college. 

4. Educational leaders should institute a comprehensive professional 

development program that inaugurates the entire faculty into the realm of 

true undergraduate faculty professionalism. This means using Boyer’s 

(1990) model of scholarship to teach community college faculty how to 

engage in research and academic community as part of their work at the 

college.  
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5. Educational leaders should develop and employ a new evaluation and 

compensation system that reflects the new demands of their work as faculty 

professionals at a baccalaureate institution.  

6. Educational leaders will need to implement an ongoing set of assessments 

and or forums where faculty can discuss their sense of professionalism and 

how it might be improved to best meet the needs of the institution and the 

community it serves. 

 Like policy and practice, implications for research are couched in the limitations 

of the single case study of a relatively small group of faculty. Still, the study offers a 

number of potentially rich areas for future research into the faculty at CCB institutions. 

1. This study was conducted during the rare and opportune time shortly after 

the college had adopted its new baccalaureate mission. Further research will 

need to  be done to document if indeed a-tiered faculty system is emerging at 

CCB colleges. If it is, the system will need to be described and analyzed. 

Ultimately, the effects on student success that these systems may be having 

will have to be deciphered by researchers with new and or existing models 

forwarded for practice.  

2. What are the different organizational structures for community college 

baccalaureate faculty in different colleges? Which structures are the most 

effective and why? Educational researchers and leaders should consider how 

best to create the supporting landscape to support professional communities 

delivering baccalaureate instruction.  
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3. This study noted the perceptions of CCB faculty and found that they 

perceive that their work is different from their lower-division colleagues. Of 

great interest would be how those faculty who teach in only two year 

programs at CCB institutions feel about their work and their CCB 

colleagues.  

4. For this case study, both Larson (1977) and  Boyer (1996) offered effective 

frameworks for understanding where this group of faculty sees themselves 

on a professional scale. Future research might apply other models for 

measuring the professional identity of this faculty group or incite the 

development of new professional model unique to CCB faculty. 

5. As discussed in Chapter 2, one of the most active areas of scholarship of the 

community college baccalaureate has been the debate around the potential of 

“mission creep” (Martin & Samuels, 2002, p. 23). This study offers 

educational leaders insight into those people on the front line of this change. 

This group of 15 faculty felt that the mission had indeed changed. And 

whether this change crept (Floyd et al., 2005; Levin, 2004; Martin & 

Samuels, 2002; Remington & Remington, 2013; Townsend 2005) or leapt 

(Barnett, 2011), for them, change had occurred. Naturally, it would be 

interesting to study faculty on greater scale to see if this sense of change is 

shared across institutions. 
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Conclusions of the Case Study 

A Portrait of Faculty Professional Identity 

 The mosaic of perceptions of professionalism gathered and analyzed in this 

study forms a portrait of a CCB faculty who is a credentialed expert in her academic 

field. She is a proven higher education teacher driven by success as an instructor and, 

for the most part, does not feel compelled to conduct scholarly research or publication. 

The CCB professor at Seaside College feels she and her baccalaureate colleagues have a 

unique and prestigious role in the institution but they do not get enough recognition 

from the college or their lower division associates for their work in the baccalaureate 

curriculum. She also perceives that her fellow baccalaureate faculty do not have enough 

control over their own work settings, particularly in the admission standards to the 

program. The newness of the baccalaureate program and piecemeal approach to putting 

a department together contributes to a perceived lack of a tight knit community among 

her peer baccalaureate instructors. She sometimes feels like the baccalaureate faculty do 

not have a true home like more established departments in the college. 

 The CCB faculty’s discipline expertise is documented by her advanced degree 

but also by her considerable professional work experience in the field. In the tradition of 

the community college faculty, she prides herself on being able to present actual work 

force experience to her students, and aligns this experience with the traditional 

community college role of workforce development. She is, as Boyer (1990) described, a 

professional engaged in the scholarship of application. 

 The CCB faculty is very much concerned with effective pedagogy in the 

classroom, and she has had formal professional development in several areas designed 
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to improve instruction. Similar to the way she thinks about her discipline expertise, her 

instruction is centered on meeting workforce challenges or enhancing the workplace 

effectiveness of her students. In fact, since teaching in the baccalaureate programs at 

Seaside College, she has experienced a heightened awareness and connections to the 

local community and the need of local employers.  

 The Seaside College CCB faculty’s emphasis on so-called ‘real world’ 

applications in professorial work supersedes serious scholarly research and writing for 

academic publication with the notable exception of those CCB Nursing faculty studied 

in this case. While she understands the need to review current literature in the field, she 

does not perceive any need to pursue publication or research projects.  

 Intertwined with the CCB faculty’s perceived indifference toward professional 

research is her general dissatisfaction with her occupational setting. While she finds her 

work more challenging than her lower division counterparts, she has to teach the same 

load, and is compensated at the same rate. She and her colleagues would like the rest of 

the institution to better recognize their distinct roles at the college and create structures 

that would allow them to operate with more autonomy within the college. 

The Change in Perceptions of CCB Faculty 

 The CCB faculty knows that her perspective of professionalism is different since 

the college began offering baccalaureate degrees. It has changed her work as a 

community college professional in a variety of ways. She and her CCB counterparts 

notice that they hold a more advanced degree than their lower division colleagues. The 

CCB faculty feel that the work is harder at the upper division level. The content is 

harder and the working adults in their classrooms demand more rigor from the 
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instructors. Because of this increased level of professional expertise in her discipline 

and in her teaching in the classroom as a result of the CCB, she feels her position at the 

college is more prestigious than it was prior to the offering of baccalaureate level 

programming. The CCB faculty member also has noticed that delivering the 

baccalaureate curriculum often takes more time to deliver effectively and that her work 

as a teacher generally is harder. She also has noticed her deepening perspective on how 

this baccalaureate program is connected directly to the community served by the 

college, and that her students feel better about their place at the college since the 

baccalaureate has been added. 

Nursing: A Professional Community College Faculty 

 The BSN Nursing faculty differentiated themselves from the other CCB faculty 

at Seaside College. This group of faculty are highly professional meeting all five of the 

criteria for evaluating professionalism as defined in this case study. Different from their 

other baccalaureate colleagues, this group perceives professional level research to be a 

significant element of their professional identity. Also, this CCB faculty group also 

perceives a professional level of occupational community not present in the other CCB 

areas at Seaside College. The BSN faculty have a significantly higher level of perceived 

professionalism in both community and research. In this sense, they perceive 

themselves to be more professional than the other faculty participants across the 

college.  

  This case study found that CCB faculty definitely perceived their professional 

identity to have shifted as a result of this new institutional mission. The extent, shapes, 

and ultimate effects of this shift have yet to be examined fully, understood, and/or 
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applied. As the CCB movement continues to take hold, it will be interesting for future 

scholars to document the experienced changes in the professional identity of community 

college faculty, and how these affect the effectiveness of this model of baccalaureate 

attainment for students.  

Summary of the Case Study 

 This case study research found that the perceptions of professionalism of faculty 

at a multi-campus community college in the state of Florida had been affected by their 

work in baccalaureate programs. The professional identity of this group includes a high 

level of professional discipline expertise, expert workforce based teaching, and a sense 

of occupational prestige that the participants perceive to be a result of teaching in the 

baccalaureate programs. The BSN Nursing faculty have further differentiated 

themselves from the other faculty and CCB faculty at this college by committing to 

professional level research.  

 This case study of perceptions of professionalism of  CCB faculty at Seaside 

College may indicate the beginnings of a tiered faculty system at this college in that 

they perceive a new professional identity as a result of Florida’s entrance into the 

community college baccalaureate. The conceptual frameworks used in this case to 

decipher this group’s professional identity may serve as useful tools in understanding 

the changes occurring in other colleges undergoing similar transformations.  

 This study delivers a faculty narrative at a college absorbed into Florida’s 

transformation of its community college system into its current Florida college system. 

As documented and presented in this study, the faculty participants at Seaside College 

have been affected by this state-wide change in mission. Educational leaders across the 
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country, well-intentioned in their pursuit of providing wider baccalaureate access to 

more students, must consider the powerful impact the community college baccalaureate 

will have on community college faculty and how the resulting change in faculty 

professional identity will impact the shape of the community college itself. 
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Recruitment E-Mail 

 

 

 

 

 
Recruitment Material 1 

 
E-Mail Inviting Faculty to Participate in Study 

 
Participants for this study will be randomly selected. After selection, participants will receive an initial 
invitation via e-mail. Below is a copy of the e-mail inviting faculty to participate in this study. 
 
Subject:  Participation in Research Study of Community College Baccalaureate Faculty. 
 
Hello Professor Doe: 
 
My name is Jeffrey P. Nasse and I am doctoral candidate in the College of Education at Florida Atlantic 
University.  This e-mail is requesting your participation in a research study which examines the 
perceptions of community college faculty who teach in baccalaureate degree programs.  
 
This study has been approved by Broward College, and by Florida Atlantic University.  As a 
participant in this research study you will be formally interviewed twice and asked to informally 
participate in conversations in person, on the phone and via e-mail with the researcher to discuss your 
perceptions of professionalism in your work as a community college baccalaureate faculty.  
 
The risks involved with participation in this study are no more than you would experience in regular 
daily activities. Participants in this study will not be identified nor will the institution being studied. 
This research will contribute to a greater understanding of community college baccalaureate faculty 
perceptions of their work and specifically, perceptions of professionalism within the workplace. This 
research is being conducted under the supervision of Dr. Deborah L. Floyd, Department of Higher 
Education at Florida Atlantic University. If you wish to contact her, you may do so at dfloyd@fau.edu. 
 
This research will contribute to a greater understanding of community college baccalaureate faculty 
perceptions of their work and specifically, perceptions of professionalism within the workplace and 
involvement in this research may bring participants self-satisfaction.  On request, participants will be 
sent an executive summary of the final research project which will provide an additional benefit. Those 
participants requesting executive summaries can e-mail Mr. Jeffrey P. Nasse at jnasse@fau.edu. by 
March 1, 2013.  Executive summaries will be provided at the completion of the project. 
 
We are hopeful that you will consider this opportunity to share your experiences as a community 
college faculty/administrator that is part of this new mission for Broward College. 
Please let me know, if you are willing to participate in this project. Much appreciated 
 
Sincerely, 
 
 
Jeffrey P. Nasse 
jnasse@broward.edu 
Work:954-201-2381, Cell: 561-212-3878 
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Appendix B 

List of Documents  

1. Southern Association of Colleges and Schools Directives and Policies for CCB 

implementation and accreditation (9 documents) 

2. State of Florida Community College Baccalaureate Directives and Policies 

relating to CCB implementation (6 documents) 

3. Seaside College BA and BAS Prospectuses and Relevant Addendums (5 

documents) 

4. Seaside College Policies and Procedures relevant to Baccalaureate programs (27 

documents) 

5. Seaside College Memoranda and Communications relevant to Baccalaureate 

programs (17 documents) 

6. Seaside College Baccalaureate Instructor Job Descriptions and other marketing 

materials relating to the SC baccalaureate programs (23 documents) 

7. Seaside College Baccalaureate Faculty Handbooks and Manuals (4 documents) 
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Appendix C 

Department Meeting Observation Consent Form 

  

 
ADULT CONSENT FORM 2 (Department Meeting) 

    
 
1) Title of Research Study:  Perceptions of Professionalism: A Case Study of Community College Baccalaureate Faculty 
 
 
2) Investigator(s): Dr. Deborah L. Floyd, Florida; Co-Investigator: Jeffrey P. Nasse, Florida Atlantic University 
  
3) Purpose: The purpose of this study is to accurately describe the professional identity of community college 
baccalaureate faculty at this college. The study will also analyze this portrait of professional identity through the lens of 
Boyer’s ideal for higher education scholarship. 
 
4) Procedures:   

 As a participant in this research study, you will be observed in the context of a departmental/organizational meeting 
of which you are a participant. The researcher will take notes at the meeting. Faculty members and any other 
participants in the meeting will not be identified nor the institution.  
 

 If even one faculty member does not want to be observed than the researcher will not observe the meeting. If this is 
the case, the researcher will then convene a meeting/focus group of those participants who have consented to 
participate in the study. Participants in the focus group will sign a consent form and the focus group will follow the 
focus group protocol. It will be used as a stream of data in place of the scheduled department meeting observation.  
The focus group protocol will only be used if the researcher cannot observe the department meeting 
  

 No time commitment will be required beyond your normal participation in the meeting as well as the opportunity for 
the researcher to follow up with you to ask questions regarding the meeting. The follow up conversation will take no 
longer than 1 hour over the course of the Fall 2012 and/or the Spring 2013 semesters.  

 
 You will be observed at Broward College at the campus area where you work or meet.   

 
 No compensation of any type will be given to participants. Participants will have the opportunity to review transcripts 

for accuracy and may review the final study upon request.  
 

 
5) Risks: The risks involved with participation in this study are related to confidentiality. Participants are divulging 
information that will be recorded either in writing or audio and could affect their work status. However, all efforts will be made 
to minimize this risk as participants in this study will not be identified, nor will the institution being studied. The site of this 
case study, Broward College, will not be named in the study. It will be referred to as Seaside College and described only as 
large, urban community college in the State of Florida.  Likewise, faculty and administrators will not be named in the study. All 
participants will give their consent to interviews and participation in the overall study. Participants may withdraw from the 
study at any time. Participants will have the opportunity to review interview transcripts to ensure validity and accuracy. 
Likewise all data collected in this study will be shielded from direct identification. No names, specific job titles will be used in 
order to preserve the anonymity of those participating in the study. All recordings, notes, observations, transcripts, document 
summaries and electronic transmissions for this study will be kept in either a password protected file on a secure server or in 
a locked file cabinet in the secure office of the researcher.  All collected data will be destroyed after 3 years upon the 
completion of the collection of this research.  
 
.  
6) Benefits: While there may be no direct benefit to study participants, this research will contribute to a greater 
understanding of community college baccalaureate faculty perceptions of their work and specifically, perceptions of 
professionalism within the workplace and involvement in this research may bring participants self-satisfaction.  On request, 
participants will be sent an executive summary of the final research project which will provide an additional benefit. Those 
participants requesting executive summaries can e-mail Mr. Jeffrey P. Nasse at jnasse@fau.edu 
 
 
: 

Initials ______ 
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4/25/11 Version 
Page 2 of 3 

 

 
 
 
 
 
 
 
 
7) Data Collection & Storage: 
Any information collected about you will be kept confidential and secure and only the people working with the study will see 
your data unless required by law. The only persons with access to the transcription of your interviews are the primary 
investigator, Dr. Deborah Floyd and co-investigator, Mr. Jeffrey P. Nasse. No participant names will be identified in this final 
report or any presentation of this work.  The data will be kept for 3 years in a locked cabinet and is a password-protected 
computer in the co-investigator’s home office (Jeffrey Nasse).  After 3 years, paper copies will be destroyed by shredding and 
electronic data will be deleted.  We may publish what we learn from this study.  If we do, we will not let anyone know your 
name/identity unless you give us written permission.  
 
  
8) Contact Information: 
If you have any questions or concerns regarding the research protocol and or regarding your rights as a research participant, 
you can contact the Florida Atlantic University Division of Research at (561) 297-0777.  For other questions about the study, 
you should call the primary investigator, Dr. Deborah Floyd at dfloyd@fau.edu or at 561-297-2671. Of course, you may 
contact the co-investigator, Jeffrey P. Nasse, at any time for any reason at 561-212-3878 or at jnasse@fau.edu 
 
 
9) Consent Statement: 
*I have read or had read to me the preceding information describing this study.  All my questions have been answered to my 
satisfaction. I am 18 years of age or older and freely consent to participate.  I understand that I am free to withdraw from the 
study at any time without penalty.  I have received a copy of this consent form. Having read the research protocols for this 
study and by signing this consent form, I agree to be a participant in this and observed in a meeting where the researcher will 
be taking notes at the meeting. I understand that faculty members will not be identified in the study, and nor the institution.  I 
understand that as a participant in this observation, I can opt out of the study at any time. 
 
 
I agree  ____  I do not agree ___ to be observed at a department meeting by the researcher who will take 
handwritten notes.  
 
If the researcher has follow-up questions, may he contact you, ask questions and use this information in the 
study? 

 
Yes 
No 

 
 
Signature of Subject:______________________________________ Date: _____________________ 
 
 
Printed name of Subject:  First Name ___________________  Last Name_______________________ 
 
 
Signature of Investigator: ___________________________________________ Date: _____________________ 
  
 
 
 
 
  

    

 

    

    

    

  

Approved on: 7/30/2012 

Expires on: 7/29/2013 
Institutional Review Board 
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Appendix D 

Field Observation Form 

 
Department: 
 
Visit/Observation Site Location: 
 
Time: 
 
Date: 
 
Site/Contact Description: 
 
 
 
 
Main Issues/Emergent Themes: 
 
 
 
Information Relevant to Faculty Perceptions of Professionalism: 
 
 
 
 
Other Notable Observations: 
 
 
 
 
Emergent Questions/Paths of Inquiry: 
 
 
 
 
Other Notes: 
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Appendix E 

Case Study Participant Consent Form 

 

 

  

 
ADULT CONSENT FORM (Faculty Interview)  

    
 
1) Title of Research Study:  Perceptions of Professionalism: A Case Study of Community College Baccalaureate Faculty 
 
 
2) Investigator(s): Dr. Deborah L. Floyd, Florida; Co-Investigator: Jeffrey P. Nasse, Florida Atlantic University 
  
3) Purpose: The purpose of this study is to accurately describe the professional identity of community college 
baccalaureate faculty at this college. The study will also analyze this portrait of professional identity through the lens of 
Boyer’s ideal for higher education scholarship. 
 
4) Procedures:   

 As a participant in this research study, you will be formally interviewed twice and asked to informally participate in 
conversations in person, on the phone and via e-mail with the researcher to discuss your perceptions of 
professionalism in your work as a community college baccalaureate faculty.  
  

 A time commitment of 1 hour per formal interview (2 hours total) as well as the opportunity for the researcher to 
follow up with you to ask questions regarding the interview. The follow up conversation will take no longer than 1 
hour over the course of the Fall 2012 and/or the Spring 2013 semesters.  

 
 You will be interviewed at Broward College at the campus where you work.   

 
 Formal interviews will be audio recorded and transcribed. No compensation of any type will be given to participants. 

Participants will have the opportunity to review transcripts for accuracy and may review the final study upon request.  
 
 

 
5) Risks: The risks involved with participation in this study are related to confidentiality. Participants are divulging 
information that will be recorded either in writing or audio and could affect their work status. However, all efforts will be made 
to minimize this risk as participants in this study will not be identified, nor will the institution being studied. The site of this 
case study, Broward College, will not be named in the study. It will be referred to as Seaside College and described only as 
large, urban community college in the State of Florida.  Likewise, faculty and administrators will not be named in the study. All 
participants will give their consent to interviews and participation in the overall study. Participants may withdraw from the 
study at any time. Participants will have the opportunity to review interview transcripts to ensure validity and accuracy. 
Likewise all data collected in this study will be shielded from direct identification. No names, specific job titles will be used in 
order to preserve the anonymity of those participating in the study. All recordings, notes, observations, transcripts, document 
summaries and electronic transmissions for this study will be kept in either a password protected file on a secure server or in 
a locked file cabinet in the secure office of the researcher.  All collected data will be destroyed after 3 years upon the 
completion of the collection of this research.  
 
.  
 
6) Benefits: While there may be no direct benefit to study participants, this research will contribute to a greater 
understanding of community college baccalaureate faculty perceptions of their work and specifically, perceptions of 
professionalism within the workplace and involvement in this research may bring participants self-satisfaction.  On request, 
participants will be sent an executive summary of the final research project which will provide an additional benefit. Those 
participants requesting executive summaries can e-mail Mr. Jeffrey P. Nasse at jnasse@fau.edu 
 
 
: 

Initials ______ 
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7) Data Collection & Storage: 
Any information collected about you will be kept confidential and secure and only the people working with the study will see 
your data unless required by law. The only persons with access to the transcription of your interviews are the primary 
investigator, Dr. Deborah Floyd and co-investigator, Mr. Jeffrey P. Nasse. No participant names will be identified in this final 
report or any presentation of this work.  The data will be kept for 3 years in a locked cabinet and is a password-protected 
computer in the co-investigator’s home office (Jeffrey Nasse).  After 3 years, paper copies will be destroyed by shredding and 
electronic data will be deleted.  We may publish what we learn from this study.  If we do, we will not let anyone know your 
name/identity unless you give us written permission.  
 
  
8) Contact Information: 
If you have any questions or concerns regarding the research protocol and or regarding your rights as a research participant, 
you can contact the Florida Atlantic University Division of Research at (561) 297-0777.  For other questions about the study, 
you should call the primary investigator, Dr. Deborah Floyd at dfloyd@fau.edu or at 561-297-2671. Of course, you may 
contact the co-investigator, Jeffrey P. Nasse, at any time for any reason at 561-212-3878 or at jnasse@fau.edu 
 
 
9) Consent Statement: 
*I have read or had read to me the preceding information describing this study.  All my questions have been answered to my 
satisfaction. I am 18 years of age or older and freely consent to participate.  I understand that I am free to withdraw from the 
study at any time without penalty.  I have received a copy of this consent form.  
 
I agree  ____  I do not agree ___ to be audiotaped  
 
If the researcher has follow-up questions, may he contact you, ask questions and use this information in the 
study? 

 
Yes 
No 

 
 
Signature of Subject:______________________________________ Date: _____________________ 
 
 
Printed name of Subject:  First Name ___________________ Last Name_______________________ 
 
 
Signature of Investigator: ___________________________________________ Date: _____________________ 
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ADULT CONSENT FORM (Administrator Interview)  

    
 
1) Title of Research Study:  Perceptions of Professionalism: A Case Study of Community College Baccalaureate Faculty 
 
 
2) Investigator(s): Dr. Deborah L. Floyd, Florida; Co-Investigator: Jeffrey P. Nasse, Florida Atlantic University 
  
3) Purpose: The purpose of this study is to accurately describe the professional identity of community college 
baccalaureate faculty at this college. The study will also analyze this portrait of professional identity through the lens of 
Boyer’s ideal for higher education scholarship. 
 
4) Procedures:   

 As a participant in this research study, you will be formally interviewed once and asked to informally participate in 
conversations in person, on the phone and via e-mail with the researcher to discuss your perceptions of 
professionalism in your work as a community college baccalaureate faculty.  
  

 A time commitment of 1 hour per formal interview in the meeting as well as the opportunity for the researcher to 
follow up with you to ask questions regarding the meeting. The follow up conversation will take no longer than 1 hour 
over the course of the Fall 2012 and/or the Spring 2013 semesters.  
 

 You will be interviewed at Broward College at the campus where you work.   
 

 Formal interviews will be audio recorded and transcribed. No compensation of any type will be given to participants. 
Participants will have the opportunity to review transcripts for accuracy and may review the final study upon request.  
 
 

 
5) Risks: The risks involved with participation in this study are related to confidentiality. Participants are divulging 
information that will be recorded either in writing or audio and could affect their work status. However, all efforts will be made 
to minimize this risk as participants in this study will not be identified, nor will the institution being studied. The site of this 
case study, Broward College, will not be named in the study. It will be referred to as Seaside College and described only as 
large, urban community college in the State of Florida.  Likewise, faculty and administrators will not be named in the study. All 
participants will give their consent to interviews and participation in the overall study. Participants may withdraw from the 
study at any time. Participants will have the opportunity to review interview transcripts to ensure validity and accuracy. 
Likewise all data collected in this study will be shielded from direct identification. No names, specific job titles will be used in 
order to preserve the anonymity of those participating in the study. All recordings, notes, observations, transcripts, document 
summaries and electronic transmissions for this study will be kept in either a password protected file on a secure server or in 
a locked file cabinet in the secure office of the researcher.  All collected data will be destroyed after 3 years upon the 
completion of the collection of this research.  
 
 
 
6) Benefits:  While there may be no direct benefit to study participants, this research will contribute to a greater 
understanding of community college baccalaureate faculty perceptions of their work and specifically, perceptions of 
professionalism within the workplace and involvement in this research may bring participants self-satisfaction.  On request, 
participants will be sent an executive summary of the final research project which will provide an additional benefit. Those 
participants requesting executive summaries can e-mail Mr. Jeffrey P. Nasse at jnasse@fau.edu 
 
 
 

Initials ______ 
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7) Data Collection & Storage: 
Any information collected about you will be kept confidential and secure and only the people working with the study will see 
your data unless required by law. The only persons with access to the transcription of your interviews are the primary 
investigator, Dr. Deborah Floyd and co-investigator, Mr. Jeffrey P. Nasse. No participant names will be identified in this final 
report or any presentation of this work.  The data will be kept for 3 years in a locked cabinet and is a password-protected 
computer in the co-investigator’s home office (Jeffrey Nasse).  After 3 years, paper copies will be destroyed by shredding and 
electronic data will be deleted.  We may publish what we learn from this study.  If we do, we will not let anyone know your 
name/identity unless you give us written permission.  
 
  
8) Contact Information: 
If you have any questions or concerns regarding the research protocol and or regarding your rights as a research participant, 
you can contact the Florida Atlantic University Division of Research at (561) 297-0777.  For other questions about the study, 
you should call the primary investigator, Dr. Deborah Floyd at dfloyd@fau.edu or at 561-297-2671. Of course, you may 
contact the co-investigator, Jeffrey P. Nasse, at any time for any reason at 561-212-3878 or at jnasse@fau.edu 
 
 
9) Consent Statement: 
*I have read or had read to me the preceding information describing this study.  All my questions have been answered to my 
satisfaction. I am 18 years of age or older and freely consent to participate.  I understand that I am free to withdraw from the 
study at any time without penalty.  I have received a copy of this consent form.  
 
I agree  ____  I do not agree ___  to be audiotaped  
 
If the researcher has follow-up questions, may he contact you, ask questions and use this information in the 
study? 

 
Yes 
No 

 
 
Signature of Subject:______________________________________ Date: _____________________ 
 
 
Printed name of Subject:  First Name ___________________  Last Name_______________________ 
 
 
Signature of Investigator: ___________________________________________ Date: _____________________ 
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Appendix F 

Faculty Semi-Structured Interview 1 Protocol 

 
 

 

 

 

 
SEMI-STRUCTURED FACULTY INTERVIEW PROTOCOL 1 

 
Interviewee:  
Baccalaureate Program: 
Campus: 

Course Taught: Interview Date: 
Interview Time: 
Interview Location: 
Duration of Interview: 

Introduction (to be delivered orally and in writing to participant): 
Thank you for considering participating in this higher education case study. Please review the research 
protocols below before agreeing to participate in this case study 
 
All research and research protocols for the research study, Perceptions of Professionalism: A Case Study of 
Community College Baccalaureate Faculty is under the direct supervision of the primary investigator, Dr. 
Deborah Floyd, Professor of Educational Leadership and Research Methodology at Florida Atlantic 
University. The research for this proposed study will adhere to the approved protocols and human subject 
protections outlined by the Institutional Review Board of Florida Atlantic University, the College of Education 
and the Department of Educational Leadership and Research Methodology. If you have any questions or 
concerns regarding your participation in this project at any time, please contact Dr. Floyd at 561-297-2671 or 
at dfloyd@fau.edu. 
 
Thank you again for agreeing to participate in this interview.  As I discussed with you earlier, I am a doctoral 
candidate at Florida Atlantic University conducting a research study in the field of Higher Education 
Leadership.  The purpose of this study is to examine perceptions of professionalism, and will attempt to 
capture a portrait of faculty professional identity at a community college that has expanded its academic 
mission to include baccalaureate degrees.  
 
As discussed, all of the information that will be discussed in this interview will be kept confidential. No names 
will be used nor even the real name of the college.  As you know, I will be recording the interview. Do I have 
your permission to record this interview? (yes or no) If at any time you would like for me to stop recording or 
stop the interview, please let me know and I will do so.  The interview should take approximately 1 hour.  By 
signing the consent form, you have agreed that you understand the risks, benefits and protocol of this study. 
You have signed a written consent form, but do you have any questions about the form or the study in 
general?  Do you have any questions as to the risks and benefits of this study?  Do you have any other 
questions before we begin? 

Question 
 

Probe/Notes 

1. Thank you again for agreeing to participate in this study, could 
you begin by discussion your professional credentials and how 
you came to teach in this baccalaureate program? 
 

Why do you think you were 
selected to work in this degree 
program? 

2. What’s the most important part of your job as a professor in this 
baccalaureate program?  

If teaching is the most important 
part, what kinds of things do you 
do to maximize your work as 
teaching professor?  
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3. Describe the work experiences you have in this area outside 
the classroom?  

How do you integrate work 
experience into your work as a 
professor? 
 
Does your teaching include 
internships, service learning, work-
force integration? 

4. Describe what kind of interactions you have with other faculty in 
the program, and with other faculty at the college? 
 

Do you collaborate with faculty in 
your work as a teacher? 

5. Besides teaching, what kinds of other work do you do at the 
college? 

What kinds of college activities do 
you participate in outside the 
classroom? 

6. What kind of professional organizations (or affiliations) are you 
involved with? What is their purpose? 

Describe how you think this affects 
your work as a teacher? 

7. Describe for me what kind of research you do in your field? 
 

Do you do feel it’s important to 
research and publish in your field? 
(Why?) 

8. Describe for me what kind of professional development you 
have been involved with?  

 

9. Describe the kind of input you did and do have in the 
development of the course content, and the overall program 
and curriculum?  
 

Course outlines? 

 

    

 

    

    

    

  

Approved on: 7/30/2012 

Expires on: 7/29/2013 
Institutional Review Board 

 

    

 

    

    

    

  

Approved on: 7/30/2012 

Expires on: 7/29/2013 
Institutional Review Board 



	  109 

 

10. Thank you for providing me with a description of your work as a 
professor in this program. Now, I would like to talk more 
specifically about working in the baccalaureate program. As you 
know this degree program is a significant and fairly new mission 
for this college. Describe if and how working in this upper-
division program has changed your work as a professional.   

What kinds of changes have you 
noticed that you think may be a 
result of the college offering 
baccalaureate degrees? 

11. Do you think faculty teaching in baccalaureate programs at the 
college have/need a different skill set than those teaching in the 
lower division curriculum? 
 

 

12. Let’s look at that a little closer, could you describe for me what 
you feel are the ideal professional characteristics for potential 
co-workers in your position? 
 

What kinds of professional traits 
does someone need to do the job 
you do? 

13. Do you think baccalaureate faculty should be paid more than 
lower division faculty?  
 
 

 

Why or why not? 
 
 

14. Describe for me your professional identity?  

15. Do you think this identity has been changed by working in a 
community college baccalaureate program? Would it be 
different if you only worked in lower division programs? How 
so? Why? Why not? 

 
 

 

 
 



	  110 

Appendix G 

Semi-Structured Faculty Interview 2 Protocol 

  

 
SEMI-STRUCTURED FACULTY INTERVIEW 2 PROTOCOL 

 
Interviewee:  
Baccalaureate Program: 
Campus: 

Course Taught: Interview Date: 
Interview Time: 
Interview Location: 
Duration of Interview: 

Introduction: 
Thank you for considering participating in this higher education case study. Please review the research 
protocols below before agreeing to participate in this case study 
 
All research and research protocols for the study, Perceptions of Professionalism: A Case Study of 
Community College Baccalaureate Faculty is under the direct supervision of the primary investigator, Dr. 
Deborah Floyd, Professor of Educational Leadership and Research Methodology at Florida Atlantic 
University. The research for this proposed study will adhere to the approved protocols and human subject 
protections outlined by the Institutional Review Board of Florida Atlantic University, the College of Education 
and the Department of Educational Leadership and Research Methodology. If you have any questions or 
concerns regarding your participation in this project at any time, please contact Dr. Floyd at 561-297-2671 or 
at dfloyd@fau.edu. 
 
Thank you again for agreeing to participate in this second interview.  As I discussed with you earlier, I am a 
doctoral candidate at Florida Atlantic University working on a research study in the field of Higher Education 
Leadership.  The purpose of this study is to examine perceptions of professionalism, and will attempt to 
capture a portrait of faculty professional identity at a community college that has expanded its academic 
mission to include baccalaureate degrees.  
 
As discussed, all of the information that will be discussed in this interview will be kept confidential. No names 
will be used nor even the real name of the college.  As you know, I will be recording the interview. Do I have 
your permission to record this interview? (yes or no) If at any time you would like for me to stop recording or 
stop the interview, please let me know and I will do so.  The interview should take approximately 1 hour. By 
signing the consent form, you have agreed that you understand the risks, benefits and protocol of this study. 
You have signed a written consent form, but do you have any questions about the form or the study in 
general?  Do you have any questions as to the risks and benefits of this study?  Do you have any other 
questions before we begin? 

Question 
 

Probe/Notes 

1. The primary purpose of this interview is to confirm the accuracy 
of our first interview, Now that you’ve had a chance to review 
the interview transcript, do you agree that it is accurate?  
 

 

2. Since we met last, would you like to add to or modify your 
description of your professional identity? 
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3. Have you noticed any other changes in professional identity 
that may have been affected by your work in the baccalaureate 
faculty?  What are they?  

 

4. Is there any aspect of your work that you haven’t mentioned 
that you feel may be relevant to this study? 
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Appendix H 

Administrator Semi-Structured Interview Protocol 

 

 

ADMINISTRATOR SEMI-STRUCTURED INTERVIEW PROTOCOL 
 
 

Interviewee:  
Baccalaureate Program: 
Campus: 

Role in the Baccalaureate 
Program: 

Interview Date: 
Interview Time: 
Interview Location: 
Duration of Interview: 

Introduction (to be delivered orally and in writing to participant): 
Thank you for considering participating in this higher education case study. Please review the research protocols 
below before agreeing to participate in this case study 
 
All research and research protocols for the research study, Perceptions of Professionalism: A Case Study of 
Community College Baccalaureate Faculty by Mr. Jeffery P. Nasse is under the direct supervision of the primary 
investigator, Dr. Deborah Floyd, Professor of Educational Leadership and Research Methodology at Florida 
Atlantic University. The research for this proposed study will adhere to the approved protocols and human 
subject protections outlined by the Institutional Review Board of Florida Atlantic University, the College of 
Education and the Department of Educational Leadership and Research Methodology. If you have any questions 
or concerns regarding your participation in this project at any time, please contact Dr. Floyd at 561-297-2671 or 
at dfloyd@fau.edu. 
 
Thank you again for agreeing to participate in this interview.  As I discussed with you earlier, I am a doctoral 
candidate at Florida Atlantic University working on a research study in the field of Higher Education Leadership.  
The purpose of this study is to examine perceptions of professionalism, and will attempt to capture a portrait of 
faculty professional identity at a community college that has expanded its academic mission to include 
baccalaureate degrees.  
 
All of the information that will be discussed in this interview will be kept confidential. No names will be used nor 
even the real name of the college.  As you know, I will be audio recording the interview. Do I have your 
permission to record this interview? (yes or no) If at any time you would like for me to stop recording or stop the 
interview, please let me know and I will do so.  The interview should take approximately 1 hour. By signing the 
consent form, you have agreed that you understand the risks, benefits and protocol of this study. You have 
signed a written consent form, but do you have any questions about the form or the study in general?  Do you 
have any questions as to the risks and benefits of this study?  Do you have any other questions before we 
begin? 

Question 
 

Probe/Notes 

1. Are you responsible for hiring faculty in the 
baccalaureate/bachelors program? What criteria do you use in 
selecting faculty for this program? 

 Is it any different in selecting faculty 
who don’t teach in baccalaureate 
programs? 

 

2. Describe what kind of training/professional development is 
given to faculty teaching in this program?  

Is this training unique to those 
teaching in the baccalaureate 
program? 
 

 
3. Could you describe for me your professional expectations for 

faculty teaching in this programs?  
Are these expectations any different 
from those faculty teaching the lower 
division courses? 

 

    

 

    

    

    

  

Approved on: 7/30/2012 

Expires on: 7/29/2013 
Institutional Review Board 
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4. How do faculty in this program stay current in their field?  

 
Do faculty complete research?  Do 
they belong to professional 
organizations? 

5. Describe what role faculty have or have had in developing the 
baccalaureate curriculum?  

 
 

 

6. Are Baccalaureate faculty evaluated differently than two year 
faculty at the college?  Do you think there should be unique or 
specialized criteria for evaluating baccalaureate faculty? Why? 
Why not?  

 

 

7. Do you think the compensation structure for those in the 
baccalaureate should be different than those teaching in the 
lower division programs? Why or why not? 

 
 

 

8. Do you think the baccalaureate faculty are (in any way) 
professionally distinct or different than faculty teaching in lower 
division classes?   

 
 

 

9. As an administrator in this program, what changes (if any) have 
you noticed that the addition of baccalaureate degree may be 
having on faculty? 
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Appendix I 

IRB Protocols 

 

 

 

- 1 - Generated on IRBNet

Institutional Review Board
Mailing Address:

Division of Research
777 Glades Rd., SU-80, Suite 106

Boca Raton, FL 33431

FLORIDA Tel: 561.297.0777   Fax: 561.297.2573

ATLANTIC
UNIVERSITY http://www.fau.edu/research/researchint

Nancy Aaron Jones, Ph.D., Chair

•
•

•

•

•
•
•
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Appendix J 

Document Summary Form 

Site: 
 
 
Document: 
 
 
Date: 
 
 
Name of Document: 
 
 
 
Description/Type of Document: 
 
 
 
 
 
Document Association (Event/Contact): 
 
 
 
 
 
Significance and Relevance of Document to Study: 
 
 
 
 
Summary of Document Content: 
 
 
 
 
 
 
Observer Notes/Comments Regarding Documents Relationship to Study: 
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