
!

ATTITUDES TOWARDS MULTILANGUAGE USE AMONG LATINO AND ASIAN 

IMMIGRANTS IN THE UNITED STATES 

by 

Cuong T. Le 

 

 

 

 

A Thesis Submitted to the Faculty of  

The Charles E. Schmidt College of Science 

In Partial Fulfillment of the Requirements for the Degree of  

Master of Arts 

 

 

 

 

 

Florida Atlantic University 

Boca Raton, Florida 

May 2013





 iii 
 

ACKNOWLEDGEMENTS 

Thank you Dr. Erika Hoff for your patience.  

 

  



 iv 
 

ABSTRACT 

Author:  Cuong Le 

Title:    Attitudes Towards Multilanguage Use Among Asian and Latino 
Immigrants in the United States 
 

Institution:   Florida Atlantic University 

Thesis Advisor:  Dr. Erika Hoff 

Degree:  Masters of Arts 

Year:   2013 

This study was designed to measure the relation of education and ethnic identity to 

attitudes towards bilingualism in two different ethnic groups, Asian and Latinos in the 

United States. In order to do this, an instrument was developed to measure attitudes 

towards bilingualism. No significant relations were found among education or ethnic 

identity and attitudes towards bilingualism in either group, but analyses revealed several 

other significant relationships. The two subscales of ethnic identity, MEIM-R 

Commitment and Exploration, were related to each other both within Asian and Latino 

groups and in all participants combined. In the combined sample, education levels of 

participants’ mothers was correlated with the MEIM-R subscale of Exploration. In 

addition, participants with a Bachelors Degree or above were found to have significantly 

higher ethnic identity levels of MEIM-R Commitment than participants with an 

Associates Degree or below. Participants with mothers who possess a Bachelors Degree 

or above were found to have significantly higher ethnic identity levels of MEIM-
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R Exploration than participants with mothers who possess an Associates Degree or 

below. Finally, Asian participants were found to have lower levels of MEIM-R 

Commitment when compared to Latino participants.  
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INTRODUCTION 

 In today’s globalized world, bilingualism has become an important means of 

opening up opportunities for employment, international diplomacy, and commerce. 

Attitudes have been shown to have an important role in successful language learning in 

bilingual language development. For example, when a society holds negative attitudes 

towards a heritage language, it is regarded as not worth knowing, which eventually leads 

to a diminishment of the heritage language in terms of use and prevalence (Baker, 2006). 

Thus, negative attitudes towards language learning have been found to reduce a learner’s 

motivation while positive attitudes motivate language learning (Merisuo-Storm, 2007). 

Language attitudes were the main focus of this research due to its influence on language 

learning.  

Before proceeding, several definitions must be discussed. First, heritage language 

is the language of a person’s country of origin (Oh & Fuligni, 2010). For example, a 

bilingual Mexican American immigrant’s heritage language would be Spanish, and a 

Japanese bilingual’s heritage language would be Japanese. Secondly, attitude is a 

hypothetical construct used to explain the direction and persistence of human behavior by 

indicating one’s thoughts, beliefs, preferences, and desires in terms of motivation (Baker, 

1992). In the case of this paper, attitudes towards bilingualism provide an indicator to 

one’s thoughts and beliefs towards speaking more than one language. Finally, people who 

are considered to be bilingual are distinguished by having a high level of proficiency in 
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communicative aspects of their heritage language and second language. 

The extant literature on attitudes towards bilingualism is sparse. There is a 

plethora of information on attitudes towards heritage language learning, attitudes towards 

learning a new language, and attitudes towards bilingual education, but very little 

research has addressed attitudes towards bilingualism itself in the United States.  

For example, the instruments used are typically heritage language specific. The 

Language Attitudes Questionnaire (LAQ) used by Bokhorst-Heng and Caleon (2008) 

asked specific questions such as, “Speaking in my Mother Tongue makes me feel more 

Malay,” while Wu’s (2005) face-to-face interview questions were developed specifically 

for Chinese American language learners. Also, the main technique used to gather attitude 

data for these studies were qualitative methods, i.e., interviews and researchers’ 

observations, which is time consuming, thus limiting potential sample size. Finally, a 

valuable attitude tests focuses on the participant’s view of bilingualism concerning 

themselves rather than the perception of bilingual use in others, such as, “Learning more 

than one language will make me smarter,” or “I think my children will benefit from 

bilingual education” (Wu, 2005; Azaiza, Hertz-Lazarowitz, Shoham, Amara, Mor-

Sommerfeld, & Ali, 2011). 
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THE CURRENT STUDY 

 The primary goal of this research project was to develop a quantitative instrument to 

measure the attitudes of bilinguals towards bilingualism. Another benefit to developing a 

quantitative method for measuring attitudes towards bilingualism is that it would provide a 

means for conducting research in various ways, including online, face-to-face individually, or 

with a group, and even over the phone. Thus, the Attitudes Towards Multilinguals 

Questionnaire was developed with these aims. The current version was designed to be used 

by bilingual North Americans.  

Two ethnic groups were chosen due to their prevalence in the South Florida area. 

Furthermore, they provided an important comparison in terms of cultural differences in 

development and societal interactions. For example, Asian students are more likely to 

experience physical and verbal harassment from their peers, where Latino students are 

victims of acts of discrimination by teachers, police, and other community adults 

(Rosenbloom & Way, 2004). Asian undergraduates feel more pressure and less support to 

succeed academically while Latino undergraduates still feel pressure, but also feel 

parental support (Naumann, Guillaume, & Funder, 2012). Furthermore, Asian immigrants 

often times stress achievement and entrepreneurship, but not loyalty to their home 

language (Portes & Hao, 1998). This is in contrast to Latin Americans, where attachment 

to their heritage language is prevalent in both working-class and white-collar Latin 

American communities (Portes & Hao, 1998). Therefore, the differences in importance 

that the participants of each respective community put on the maintenance of 
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their heritage language may be a significant factor in patterns of attitudes, education, and 

ethnic identity.  

Education 

 Several factors have been found to be related to attitudes towards bilingualism. In 

previous research analyzing parental socioeconomic background and bilingualism, 

 Latino parents with higher education levels and higher incomes have the resources and 

motivation to transmit their heritage language to their children (Arriagada, 2005). A 

limitation of this study is that it only focuses on Latino participants and does not specifically 

discuss the why the parents are motivated to teach their children their heritage language.  

Research has also focused on the attitudes of maintaining the heritage language or 

attitudes towards bilingual education, and not towards bilingualism itself. With this current 

study, we look to further investigate the relationship between attitudes towards bilingualism 

and education. Consistent with previous findings, I hypothesize that one’s attitudes towards 

bilingualism will be positively related to level of education (Arriagada, 2005; Wiese & 

Garcia, 1998; United States Census Bureau, 2007). 

Ethnic Identity 

 Ethnic identity is another factor that may be related to attitude towards bilingualism. 

Ethnic identity is a concept used to describe the extent to which an individual identifies with 

a particular ethnic group (Fuligni & Oh, 2007). When individuals are in favor of a certain 

culture and its people, they choose to be identified as part of the group and speak the group’s 

language. An individual’s attitude towards his or her heritage language is related to ethnic 

identity formation and language choice (Wu, 2005). These attitudes towards bilingualism are 

strongly influenced by the individuals parents and their surrounding community. For 

example, children are more likely to show positive attitudes towards both their heritage 
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language and their second language when they have parents who attach importance or 

encouragement to learning the heritage language and second language (Luo & Wiseman, 

2000). 

The ethnic identity subscale developed by Phinney (1992) is composed of two 

subscales, Commitment and Exploration. Commitment can be thought of as a subjective 

sense of affirmation and belonging to an ethnic group and the attitudes that accompany this 

sense of group membership (Phinney, Romero, Nava, & Huang, 2001). The sense of 

commitment plays a pivotal role in the psychological well-being of ethnic groups (Phinney, 

1990). A second component of ethnic identity involves the developmental process of ethnic 

identity exploration. This activity, which usually starts around adolescence, includes learning 

about the history and traditions of one’s ethnic group (Phinney et al. 2001). Subsequently, 

adolescents begin to discuss their feelings of belonging and question their history and 

traditions with their parents or other within-group members as part of the ethnic identity 

development process. This ideally leads to the achievement of high levels of ethnic identity, 

which is described as clarity about oneself as an ethnic group (Roberts, Phinney, Chen, 

Roberts, & Romero, 1999). 

 Studies with young language learners in Israel and Spain show that when raised in a 

community that promotes bilingualism, children have more positive attitudes towards 

bilingualism and higher levels of ethnic identity compared to children who are not in an 

environment that promotes bilingualism (Saravanan, 2006, 2004; Azaiza et al., 2011; 

Martínez & Arroyo, 2011). Thus, the positive emotions elicited by the positive attitudes 

towards bilingualism expressed by parents and the community lead young language learners 

to strive to belong to these groups, which is a psychological aspect related to the nature of 

ethnic identity formation (Wu, 2005). Anglos in the United States, in contrast, are more likely 
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to have negative attitudes towards bilingualism, which stems from prejudice and the 

perception of threat to their identity (Huddy & Sears, 1995). The same negative attitudes 

towards bilingualism have been found in well-educated Americans, deeply religious Israeli 

Jews, and other conservative populations (Azaiza et al., 2011). 

 Two factors suggest that attitudes towards multilingualism and ethnic identity will be 

positively related. First, there is a possibility that bilinguals became fluent in both their 

heritage language and English because they developed a positive relationship with both their 

culture of heritage and the culture of their surrounding environment, which in this case is the 

United States. Second, the findings with the Anglos of the United States may be specific to 

the Anglos and not the other cultures that exist in the same community. Thus the second 

hypothesis of this research is that attitudes towards multilingualism will be positively related 

to ethnic identity. 

 To summarize, the objective of this research was to develop and test the Attitudes 

Towards Multilingualism Questionnaire, an instrument that is designed to measure attitudes 

towards the ability to speak two or more languages. The aim was also to learn if attitudes 

towards multilingualism vary as a function of education level and ethnic identity. Two 

hypotheses were tested: 

H1: Attitudes towards multilingualism will be positively related to ethnic identity.  

H2: Attitudes towards multilingualism will be positively related to education level. 
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METHOD 

Participants 

Participants consisted of 50 ethnic Asians, 13 males and 36 females, and 50 

Latinos, 21 males and 29 females, living in the United States who were 18 to 25 years of 

age. The mean age for Asian and Latino participants combined was 21.02 (SD=1.78).  

The majority of the Asian participants were from families originally living in East 

Asian countries including China, South Korean, Vietnam, Thailand, Laos, and Taiwan. 

Three Asian participants were of South Asian heritage, from India. Latino participants 

included Puerto Ricans, Venezuelans, Cubans, Argentinians, Ecuadoreans, Colombians, 

Peruvians, Nicaraguans, Chileans, Mexicans, and Hondurans.  

Participants were eligible for this research if they had lived in the United States 

for at least 15 years. Research with ESOL (English for Speakers of Other Languages) 

students that immigrated to Canada at 12 to 16 years of age indicates that it takes an 

average 12 to 16 years to fully learn English to a level of academic proficiency (Collier & 

Thomas, 1989). Thus, 15 years is a stringent criterion to be sure that bilingual 

participants of this study have had enough time in the United States to have met academic 

English levels in order to be considered proficient in English.   
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Procedures 

Participants were obtained through lists of ethnic student organizations from 

several Florida universities. A mass email was sent out to these different organizations 

(Association of Latin American Students, Asian Student Union, and various ethnic-based 

fraternities and sororities) soliciting volunteers for this research project. The students 

were also encouraged to discuss this project with their friends and families who were 

eligible to participate. These friends and family members who were eligible were asked 

to contact me via email or phone to see if they qualified to participate.  Bilinguals who 

were interested in participating replied to the solicitation by sending their contact 

information. Volunteers were then asked to fill out the three questionnaires face-to-face 

or through an electronic method, in the form of email. Sixty-four participants filled out 

the questionnaires via the electronic method while 36 filled it out face-to-face. It took 

approximately 30 minutes to finish filling out the questionnaires for both face-to-face and 

electronic method. Participants were not compensated for their participation. 

Instruments 

Demographic questionnaire. This self-report questionnaire assessed the 

participants’ gender, age, ethnicity, participant education level, and parents’ education 

level. For ethnicity, participants were asked whether they were Asian or Latino, and then 

prompted to fill out specifically their country of origin. For education status, participants 

had a choice of choosing some high school, GED, high school degree, Associates Degree, 

Bachelors Degree, Masters Degree, and Doctoral Degree. Participants reported this 

information concerning education level for their parents.  
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The Multigroup Ethnic Identity Measure-Revised (MEIM-R; Phinney, 1992).  

The MEIM-R is a 12-item self-report questionnaire designed to assess an individual level 

of identity with their ethnic group. The MEIM was originally designed in response to the 

need for a measure of ethnic identity that can be used for diverse populations to study 

ethnic identity development within and between ethnic groups (Worrell, Conyers, Mpofu, 

& Vandiver, 2006). This measure was developed with the acknowledgement that 

attitudes and ethnic identity may interact in the development of one’s social identity in a 

larger group (Worrell et al., 2006). 

The MEIM-R can be administered individually or to groups, and takes 

approximately five minutes to complete. In addition to an overall ethnic identity score, 

the MEIM also provides two subscale scores including 1) Commitment (affirmation and 

belonging) and 2) Exploration (ethnic identity search). A review of multiple studies that 

used the Multigroup Ethnic Identity Measure confirmed two distinct subscales, 

commitment and exploration (Utsey et al., 2003). The subscales were found to have 

satisfactory levels of internal consistency and have moderate degrees of construct and 

criterion-related validity (Utsey et al., 2003). 

Each MEIM item is a statement that the participant responds to on a 4-point 

Likert scale ranging from “strongly agree” to “strongly disagree.” A mean was calculated 

from the 12 items, yielding a score ranging from 1 (low) to 4 (high). The scale had a 

reliability of alpha equal to .84 in a sample of immigrant parents and adolescents whose 

mean age were 14.97 (Phinney, Romero, Nava, & Huang, 2000). The Multigroup Ethnic 

Identity Measure is designed to be used across racial/ethnic groups in the United States 

(Utsey et al., 2003).  
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 Attitudes Towards Multilinguals Questionnaire (ATMQ). This 30 item self-

report questionnaire developed for this research project was designed to assess 

participants’ attitudes towards multilingualism and monolingualism. Each item is a 

statement that the participant responds to on a 4-point Likert scale ranging from “strongly 

agree” to “strongly disagree,” (see Appendix). The statements on this questionnaire were 

based on prior research with parents who were raising their children to be bilingual 

(Señor & Rumiche, 2009). The questions were rewritten to be applicable to a wider range 

of participants, for both males and females, regardless of having a child. 

This test was designed to reveal participants’ attitudes towards heritage language 

use and English language use. The questionnaire is composed of two types of statements. 

The first type of statement asks about participant attitudes towards heritage language, 

while the other set asks about participant attitudes towards English. Half of the items 

were written as negative statements. For example, two items are, “I am confident 

whenever I speak my native language,” and, “I am not confident whenever I speak my 

native language.” Scores were transformed so that higher scores always indicated more 

positive attitudes. An average was calculated from the 30 items, yielding a score ranging 

from 1 to 4. A score of 1 indicates negative attitudes towards bilingualism and a score of 

4 a positive attitudes towards bilingualism. 
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RESULTS 

Reliability 

Cronbach’s alpha for the Exploration subscale was, 0.85. Cronbach’s alpha for the 

MEIM-R Commitment subscale was, 0.70. The Attitudes Towards Multilingualism 

Questionnaire consisted of 30 items and had a Cronbach’s alpha at, 0.83, which indicates 

a high degree of internal consistency. 

Intercorrelations 

Intercorrelations among measures for Asian and Latino participants are presented 

in Tables 1 and 2 respectively. Intercorrelations for the full sample are presented in Table 

3. No significant relations among measures were found within Asian and Latino 

participants. When analyses were conducted on Asian and Latino participants combined, 

participants’ education level was significantly negatively correlated with participants’ 

level of commitment to ethnic identity, and participants’ mothers’ education was 

positively correlated with participants’ ethnic identity MEIM-R Exploration level (see 

Table 3). 

Effects of Education 

Participant Education Level. T-tests were conducted to see if there were 

significant differences between participants with an Associates Degree or below and 

participants who had a Bachelors Degree or above for the dependent variables of attitudes 

towards multilingualism and subscales of ethnic identity. The mean scores on the ethnic  
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identity subscales and attitudes towards bilingualism by participant education are 

presented in Table 4, Table 5, and Table 6. Within each ethnic group, there were no 

significant associations. When Asian and Latino participants were measured together, 

with more power and a larger N, participants’ ethnic identity level of MEIM-R 

Commitment was significantly higher among participants who had a Bachelors Degree or 

above when compared to participants who had an Associates Degree or below (see Table 

6). 

Maternal Education Level. T-tests were conducted to see if there were 

significant differences between participants with mothers who had an Associates Degree 

or below and participants with mothers who had an Bachelors Degree or above for the 

dependent variables of attitudes towards multilingualism and levels of ethnic identity. 

The values on the ethnic identity subscales and attitudes towards bilingualism by 

maternal education are presented in Table 7, Table 8, and Table 9. Within each ethnic 

group, there were no significant associations. However, in a combined sample with more 

power and a larger N, participants’ ethnic identity level of MEIM-R Exploration was 

significantly higher for participants who had mothers who had a Bachelors Degree when 

compared to mothers’ who had an Associates Degree or below (see Table 9). 

Effects of Ethnicity  

 The mean scores of attitudes towards multilingualism and ethnic identity scales 

for each ethnic group are presented in Table 10 showing that there was a significant 

difference between Asians and Latino’s levels of ethnic identity subscale MEIM-R 

Commitment. Latino participants’ were more committed to their ethnic identity wen 

compared to Asian participants.  
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DISCUSSION 

Attitudes Towards Multilingualism Questionnaire Discussion 

The primary goal of this research was to develop a test to measure the attitudes of 

bilinguals towards multilingual abilities. Even though the Attitudes Towards 

Multilingualism Questionnaire was based on prior findings concerning maternal attitudes 

towards bilingual language development and results revealed that the questionnaire had 

good internal consistency, the current study has limitations that may explain why results 

did not support the hypotheses that attitudes towards multilingualism will be positively 

related to ethnic identity and/or education levels. 

First, results may be different if the sample size were to be increased. Fifty 

participants may not be sufficient to account for the diversities within each participant 

group. Thus an increase in sample size may increase the power of the questionnaire 

enough to detect participant attitudes that may be related to factors such as ethnic identity 

and education levels. Also, participants may be too varied; results may be different if we 

looked at only country specific language speakers, such as Mexican Spanish speakers 

versus speakers of Vietnamese.  

Second, proficiency standards may have been too lax. We requested participants 

who were bilingual in terms of being able to fluently speak their native language and 

English. In hindsight, we did not distinguish between struggling, dominant, and balanced 

bilingual speakers. As defined by Danzak (2010), struggling bilinguals are those who 
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face problems communicating with either their heritage or second language, dominant 

bilinguals are those who are identified more with one language over the other, and 

balanced bilinguals, those who feel they are proficient in communicating in both 

languages. Our study was based on participant’s personal opinion of their bilingual 

proficiency levels. Future research should include written and verbal tests to distinguish 

participant levels of bilingual proficiency.  

Additionally, this questionnaire may face validity problems. There are studies and 

measures that focus on monolingual attitudes to towards heritage language use and 

maintenance, but as we stated before, we have yet to find any other quantitative 

measurements for attitudes towards multilingualism specifically. This questionnaire also 

lacks criterion-related validity, as it does not correlate with the Multigroup Ethnic 

Identity Measure, an already established measure.  

On the other hand, ethnic identity levels may not be related to education levels 

and attitudes towards bilingualism at all. Daller (2005) hypothesized that language may 

not be a necessary property of ethnic identity development. He goes on to postulate that 

language may be a function of how a group differentiates itself from others, but is 

eventually abandoned when it is no longer needed. For example, people of Welsh decent 

who do not speak Welsh still exhibit a strong sense of Welsh identity (Daller, 2005). This 

strong level of ethnic identity may be attributed to the belief that culture can be passed 

down from one generation to the next via the use of any language, rather than just the 

heritage language.  

Furthermore, even though past studies have linked education levels and bilingual 

development in terms of motivation, this study found no significant relationship between 
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attitudes towards multilingualism and education levels. The key to understanding 

attitudes may lay in other factors.   

Other factors that could alter the findings of the Attitudes Towards Multilinguals 

Questionnaire was that the majority of the participants were 18 to 25 year olds who were 

college educated. Those outside this age range and/or were not college educated may 

have different views on bilingualism. The Attitudes Towards Multilingualism 

Questionnaire should be further refined before it is ready for use in any other projects.  

Significant Findings 

 Effects of Participant Education Level on MEIM-R Commitment. 

Findings in this study indicated that when Asian and Latino participants were measured 

together, the ethnic identity subscale of MEIM-R Commitment was significantly 

negatively correlated to bilingual participants’ education level. Past research explains that 

advanced education weakened ethnic identity because it expands a bilingual’s cognitive 

life beyond their own ethnic group by exposing them to alternative values and lifestyles 

(Phinney, 1990; Rogler, Cooney, & Ortiz, 1980; Arriagada, 2005). Another reason why 

bilinguals with higher education levels may have low levels of MEIM-R Commitment 

may be due to the time they have spent in the host country, in this case, the United States. 

Young children who immigrate to new countries are exposed earlier to the socialization 

influences of the host country (Rogler et al., 1980). Note that when Asians and Latinos 

were measured separately, no significant correlations were found for education levels and 

the ethnic identity subscale of MEIM-R Commitment. This may be due to a small sample 

size. 
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 Effects of Participant’s Mother’s Education Level on MEIM-R Exploration. 

Results indicated that a participant’s mother’s education level was positively correlated 

with participant’s ethnic identity subscale of MEIM-R Exploration level. Subsequent t-

tests also found that participants had higher levels of ethnic identity subscale of MEIM-R 

Exploration when they had mothers who had a Bachelors degree or above when 

compared to participants who had mothers who had an Associates degree or below. In a 

study of parent-child relationships, it was shown that the children’s ethnic self-identity is 

strongly related to the mother’s perceptions of their ethnicity. Children who felt 

embarrassed by their parents’ social status are more likely to identify themselves as 

simply American, and not Asian American or Latino American (Rumbaut, 1994; 

Phinney, Jorenczyk, Liebkind, & Vedder, 2001). This explains our findings as to why 

participants whose mother held college degrees were more likely to explore their own 

ethnic identity. Future studies on language development attitude transference should pay 

very close attention to the socialization practices of the mother due to significant 

influences in language and ethnic identity development. Note that these results were 

found when Asian and Latino participants were analyzed together and that when analyzed 

separately, no significant results were found. 

Effects of Ethnicity on MEIM-R Commitment. Levels of MEIM-R 

Commitment subscale scores were found to be significantly higher in Latino participants 

in comparison to Asian participants. This could be due to community differences. In prior 

demographic surveys, when controlling for SES, Vietnamese communities are often 

times substantially smaller than Mexican communities. Research has shown that a vibrant 

and cohesive community, such as the Spanish-speaking community, provides more 
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opportunities for ethnic involvement and identification than a smaller less-cohesive one 

(Phinney, Jorenczyk, Liebkind, & Vedder, 2001). When the population ratios are 

reversed, as in areas such as Chinatown in San Francisco and Little Saigon in Los 

Angeles, Chinese and Vietnamese youth had not only more opportunities for in-group 

interactions, but were able to maintain high levels of ethnic identity across time when 

compared to other minorities living around the same area. In this specific study, lower 

levels of MEIM-R Commitment in Asian American bilinguals may be due to the lack of 

opportunities for in-group interactions because of the small communities of this region. 

Recruitment of participants beyond Florida is suggested for further research.  
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APPENDIX 

Table 1 

Correlations Among Measures for Asian Participants (N=50) 

Variables 1 2 3 4 5 6      

1. MEIM-R Exploration         

2. MEIM-R Commitment .415**        

3. ATMQ -.069 .001      

4. Father’s Education .100 .101 .058     

5. Mother’s Education .141 .074 -.133 .431    

6. Participant Education .020 -.098 .179 -.132 .062   

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

**p<.01 (two-tailed) 
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Table 2 

Correlations Among Measures for Latino Participants (N=50) 

Variables 1 2 3 4 5 6      

1. MEIM-R Exploration         

2. MEIM-R Commitment .875**        

3. ATMQ -.117 -.100      

4. Father’s Education -.218 -.179 -.018     

5. Mother’s Education -.270 .167 -.178 .017    

6. Participant Education -.124 -.239 .059 -.022 -.010   

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

**p<.01 (two-tailed) 
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Table 3 

Correlations Among Measures for Asian and Latino Participants (N=100) 

Variables 1 2 3 4 5 6      

1. MEIM-R Exploration         

2. MEIM-R Commitment .638**        

3. ATMQ -.095 -.049      

4. Father’s Education -.090 -.073 .020     

5. Mother’s Education .220* .052 -.148 .262    

6. Participant Education -.045 -.200* .066 -.058 .069   

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

  *p<.05 (two-tailed) 

**p<.01 (two-tailed) 
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Table 4  

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by participant 

education level for Asian Participants (N=50) 

 Associates Degree or Below 
(n=29) 

Bachelors Degree or Above  
(n=21) 

Variables M SD M SD 
ATMQ 58.48 8.50 61.48 7.98 

MEIM: Exploration 15.72 2.20 15.81 2.09 

MEIM: Commitment 24.07 2.85 23.48 3.26 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 
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Table 5  

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by participant 

education level for Latino Participants (N=50) 

 Associates Degree or 
Below (n=37) 

Bachelors Degree 
or Above  

(n=13) 

 

Variables M SD M SD   t 
ATMQ 60.02 7.96 58.92 9.61 0.41 

MEIM: Exploration 15.29 4.12 14.15 3.98 0.87 

MEIM: Commitment 25.86 2.82 24.15 3.87 1.70 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 
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Table 6  

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by participant 

education level for both Asian and Latino participants (N=100) 

 Associates 
Degree or 

Below (n=66) 

Bachelors Degree or 
Above  

            (n=34) 

 

Variables M SD M SD t 
ATMQ 59.35 8.18 60.50 8.59 -0.66 

MEIM: Exploration 15.48 3.40 15.17 3.01  0.45 

MEIM: Commitment 25.08 2.95 23.74 3.47  2.03* 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

  *p<.05 (two-tailed) 
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Table 7 

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by maternal 

education level for Asian participants (N=50) 

 Associates Degree or 
Below (n=33) 

Bachelors Degree or Above  
(n=17) 

 

Variables M SD M SD t 
ATMQ 60.56 7.77 58.23 9.58 0.92 

MEIM: Exploration 15.65 2.12 16.23 2.02 0.98 

MEIM: Commitment 23.59 2.75 24.06 3.53 0.51 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

  



 25 
 

Table 8 

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by maternal 

education level for Latino participants (N=50) 

 Associates Degree or 
Below (n=42) 

 

Bachelors Degree or Above  
(n=8) 

 

Variables M SD M SD t 
ATMQ 60.38 7375 56.37 10.90 1.25 

MEIM: Exploration 15.52 4.23 17.50 1.77 1.95 

MEIM: Commitment 25.19 3.38 26.62 1.30 1.18 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ   
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Table 9 

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales by maternal 

education level for Asian and Latino participants (N=100) 

! Associates!Degree!or!
Below!(n=74)!

!

Bachelors!Degree!
or!Above!!
(n=25)!

!

Variables! M! SD! M! SD! !!!!!t!
ATMQ! 60.46! 7.71! 57.64! 9.83! !1.47!

MEIM:!Exploration! 15.00! 3.50! 16.64! 2.00! L2.22*!

MEIM:!Commitment! 24.50! 3.20! 24.88! 3.21! L0.51!

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ 

*p<.05 (two-tailed) 
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Table 10 

Means and (Standard Deviations) for Attitudes and Ethnic Identity Scales for Asian and 

Latino participants (N=100) 

 Asian (n=50)      Latino (n=50) 

Variables M SD M SD t 
ATMQ 59.74 8.33 57.74 8.33 - 

MEIM: Exploration 15.76 2.13 15.00 4.08 1.17 

MEIM: Commitment 23.82 3.01 25.42 3.18 2.58* 

Note: Attitudes Towards Multilingualism Questionnaire has been shortened to ATMQ  

*p<.05 (two-tailed) 
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Attitudes Towards Multilingualism Questionnaire 

DIRECTIONS:  

If you are filling out this questionnaire electronically, please BOLD your answer. If you 

are filling this out electronically, do not delete anything.  

If you are filling out this questionnaire with a pencil or pen, please CIRCLE your 

answer.  

1. I prefer to speak to my parents in English.   

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

2. I prefer to speak to my parents in our native language. 

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

3. I prefer to have friends who speak English primarily.  

1. Strongly agree 

2. Agree 

3. Disagree 
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4. Strongly Disagree 

4. I prefer to have friends who speak my native language primarily.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

5. When I am around peers who speak my native language, I prefer for them to 

speak to me in English.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

6. When I am around my peers who speak my native language, I prefer for them to 

speak to me in our native language.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

7. I prefer to answer my parents in English even though they talk to me in our native 

language.  

1. Strongly agree 

2. Agree 

3. Disagree 
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4. Strongly Disagree 

8. I prefer to answer my parents in our native language when they are speaking to 

me in our native language. 

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

9. I understand my parents when they speak to me in our native language. 

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

10. I understand my parents when they speak to me in English.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

11. My parents understand me when I speak to them in English.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

12. My parents understand me when I speak to them in our native language.  
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1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

13. I speak to my parents in English often.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

14. I speak to my parents in my native language often.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

15. I often speak English when I am out of the house.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

16. I often speak my native language when I am out of the house.  

1. Strongly agree 

2. Agree 

3. Disagree 
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4. Strongly Disagree 

17. My parents speak more to me in English than our native language.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

18. My parents speak more to me in our native language than in English. 

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

19. I am disappointed that my proficiency in my native language is dwindling as I 

become older.   

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

20. I am not disappointed that my proficiency in my native language is dwindling as I 

become older  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 
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21. I think it is shameful when other children do not respond to their parents in their 

native language.    

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

22. I do not think it is shameful when other children do not respond to their parents in 

their native language.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

23. I feel happy when other children answer their parents in their native language. 

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

24. I do not feel happy when other children answer their parents in their native 

language.   

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 
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25. I think it is bad when my peers can only speak English.   

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

26. I do not think it is bad when my peers can only speak English.   

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

27. I am confident whenever I speak my native language.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

28. I am not confident whenever I speak my native language.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 

29. I feel the need to pass down my language to my future/current children.  

1. Strongly agree 

2. Agree 
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3. Disagree 

4. Strongly Disagree 

30. I do not feel the need to pass down my language to my future/current children.  

1. Strongly agree 

2. Agree 

3. Disagree 

4. Strongly Disagree 
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DEMOGRAPHICS QUESTIONNAIRE 

DIRECTIONS:  

If you are filling out this questionnaire electronically, please BOLD your answer. If 

you are filling this out electronically, do not delete anything.  

If you are filling out this questionnaire with a pencil or pen, please CIRCLE your 

answer.  

1. Your Gender:   

a. Male   

b. Female 

2. Your age:  ___________ 

3. Ethnicity: 

a. Asian 

i. What nationality? _____________ 

b. Latino 

i. What nationality? _____________ 

4. Your marital status:  

a. Single   

b. Married (Common Law) 

c. Divorced     
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d. Separated      

e. Widowed  

f. Remarried (if so, how many previous marriages _____) 

5. Your current or highest level of education: 

a. Some High School 

b. GED 

c. High School Degree 

d. Associates (AA) Degree 

e. Bachelors Degree 

f. Masters Degree 

g. Doctoral Degree 

6. Highest level of education attained by your father: 

a. Elementary/ Primary 

b. Secondary (Junior High/ High School) 

c. Vocational School/Community College 

d. College/University 

e. Graduate School/Professional School 

7. Highest level of education attained by your mother 

a. Elementary/Primary 

b. Secondary (Junior High/High School) 

c. Vocational School/Community College 

d. College/University 

e. Graduate School/Professional School 
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8. Birth Order: (first, second, third, fourth, etc) ______________ 

9. Number of Siblings: _________ 

NOTE:  

Primary Language is defined as the language spoken most. 

Second language is defined as the language spoken least.  

10. Your Preferred Language: ___________________________ 

11. Your Second language: ___________________________  

12. I am:  

a. First generation (I immigrated to this country) 

i. At what age did you arrive? _____ 

ii. Did you have any prior English language education before entering 

the United States? 

1. Yes 

a. If yes, then for how many years? _____ 

2. No 

b. Second generation (I am the child of immigrant parents) 
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The Multigroup Ethnic Identity Measure (MEIM) 

In this country, people come from many different countries and cultures, and there are 

many different words to describe the different backgrounds or ethnic groups that people 

come from.  Some examples of the names of ethnic groups are Hispanic or Latino and 

Asian American. These questions are about your ethnicity or your ethnic group and how 

you feel about it or react to it. 

Please fill in: In terms of ethnic group, I consider myself to be _____________________ 

Use the numbers below to indicate how much you agree or disagree with each statement. 

(4)=Strongly agree           (3)=Agree           (2)=Disagree           (1)=Strongly Disagree 

1. I have spent time trying to find out more about my ethnic group, such as its 

history, traditions, and customs. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

2. I am active in organizations or social groups that include mostly members of my 

own ethnic group. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

3. I have a clear sense of my ethnic background and what it means for me. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

4. I think a lot about how my life will be affected by my ethnic groupship. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

5. I am happy that I am a member of the group I belong to. 
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(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

6. I have a strong sense of belonging to my own ethnic group. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

7. I understand pretty well what my ethnic groupship means to me. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

8. In order to learn more about my ethnic membership, I have often talked to other 

people about my ethnic group. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

9. I have a lot of pride in my ethnic group. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

10. I participate in cultural practices of my own group, such as special food, music, or 

customs. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

11. I feel a strong attachment towards my own ethnic group. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

12. I feel good about my cultural or ethnic background. 

(4) Strongly agree           (3) Agree           (2) Disagree           (1) Strongly Disagree 

13. My ethnicity is (please mark one): 

(1)___ Asian or Asian American, including Chinese, Japanese, and others 

(2)___ Hispanic or Latino, including Mexican American, Central American, and 

others 
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