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School success is associated with parent- and peer-

relationships . To study the connection between these 

alliances and school success , 30 African-American and 30 

European- American 6th graders were given the Relationship 

Closeness Inventory , Network of Relationships Inventory , 

Self - Perception Profile , Revised Class Play , and Youth Self -
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Results show parent and peer support relates to the social 

competence of youth. Father support is associated with 
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support is associated with sensitive-isolated behavior in 

boys. African-American parents do more social events with 

their children than European-American parents do with their 

children. European-Americans and males have higher 

socioeconomic status than African-Americans and females. 

v 



To Grandma Douglas and those yet to come , hotep 



T ABLE O F CONTENT S 

L IST O F T A BLES ••••••••••••••••••••••••••••••••••••••••••• ix 

LIST O F F IGURES •••••••••••••••••••••••.•.•••••••••••••• xiii 

I NTRODUCTION ••••••••••.•.•••• • •.•••••••••.••••••••.••••••• 1 

SOCIAL RELATIONSH IPS AND DEVELOPMENT ••••••••••••••••••••••••••••• 3 

PARENT AND PEER RELATIONSHIPS ..••.••••••••••••••••••.•••••••••• 4 

CULTURAL DIVERS ITY ••••••••••••••••••••••••••••••••••••••••••• 6 

HYPOTHESES OF THE PRESENT RESEARCH ••••••••••..•••••.••..•••••••• 7 

Hypothesis I . ............................................ 7 

Hypothesis I I . ............................... . ........... 8 

Hypothesis III ........................................... 8 

Hypothesis IV ..... ..... . ................................. 9 

ME THOD ••••.•••••.••......•••.•..••.••••...••.•••••..••••• 10 

PARTICIPANTS ••••••••••••••••••.•••••••••••••• • ••••••••••••• 10 

BACKGROUND INFORMATION ON ST UDY PARTICIPJ\NTS ....••..•.....•••••.• 11 

OUTCOME MEASURES • • • • • • • • • . . . . . . . . • . . • • • • • • • • • • • • • • • • • . • • • • • • 13 

Relationship Closeness Inventory ........................ 13 

Network of Relationships Inventory ............. . ........ 14 

Self-Perception Profile .......................... . ...... 15 

Revised Class Play .. .................................... 16 

Youth Self-Report . .. . .. . ................. . .............. 1 7 

Grade Point Average . ................................ . ... 19 

VI 



Study Variables .. . ...................................... 19 

PROCEDURE . . . . . . • . • . . . • • . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . • 2 0 

PLAN OF ANALYSES .....••..............•..........•..•.•..•••• 2 4 

RESULTS ..•..................................•..•...••...• 27 

OUTCOMES AND DEPENDENT VARIABLES ...........•. •• ................ 2 7 

Hypotheses I . . ........... ............................... 27 

Hypothesis II ........................................... 28 

Hypothesis III .......................................... 29 

Hypothesis IV ........................................... 29 

Hypothesis I - A . . .... ............ .. ........... .. . ... ..... 30 

Hypothesis II - A ......................................... 32 

Hypothesis III-A ........................................ 32 

Hypothesis IV- A . ........................................ 33 

DISCUSSION ............................................... 36 

APPENDIX A .......... ... .................................. 93 

APPENDIX 8 ............................................... 98 

APPENDIX C ....•......................................... 103 

APPENDIX D .............................................. 108 

APPENDIX E .............................................. 116 

APPENDIX F .............................................. 122 

VII 



APPENDIX G .............................................. 125 

APPENDIX H .............................................. 130 

APPENDIX I .............................................. 135 

APPENDIX J .............................................. 14 0 

REFERENCES .............................................. 145 

VII I 



LIST OF TABLES 

TABLE I DESCRIPTIVE DATA FOR PARTICIPANTS BY GENDER AND ETHNICITY .. ..... .......... ........... .. .............. 45 

TABLE 2 COEFFICIENT ALPHAS FOR CONSTRUCTS BY ETHNICITY AND GENDER ... ........ .. ... .... ....... .. ......... .. .. 46 

TABLE 3 MEANS AND STANDARD DEVIATIONS FOR PARTICIPANTS OVERALL AND BY G ENDER .... .... ..... ...... . 47 

TABLE4 MEANS AND STANDARD D EVIATIONS FOR PARTICIPANTS OVERALL AND BY ETHNICITY .. ...... ..... ... 48 

TABLE 5 CONSTRUCTS AND MEASURES FOR HYPOTHESIS I ...... ....... .. .... ... ... ... ........... ... ............... ..... ....... ... 49 

TABLE 6 CONSTRUCTS AND MEASURES FOR HYPOTHESIS 11 ..... .. .. .... ..... .... .. .. ... .... .. .... ... ... ... ......... ..... ... .. .... 50 

TABLE 7 CONSTRUCTS AND MEASURES FOR HYPOTHESIS 111. .. .. ..... .. ..... ... ... ... ...... .. ....... ... .... ... ... ..... ....... .. .. 51 

TABLE 8 CONSTRUCTS AND MEASURES FOR HYPOTHESIS IV ........ .... ... ....... .. ... ..... ... ... .... .. .... ........ ............. 52 

TABLE 9 HYPOTIIESIS 1: A CADEMIC C OMPETENCE REGRESSIONS (SUBJECT REPORT) .. ............ .. .... .. .... ........ 53 

TABLE I 0 HYPOTHESIS 1: SOCIAL COMPETENCE REGRESSIONS (SUBJECT REPORT) .. ........ .... .. ........ .. ...... .. .. . 54 

TABLE II HYPOTIIESIS IV: SOCIAL COMPETENCE REGRESSIONS (SUBJECT REPORT) ........... .... .. ..... .. .......... 55 

TABLE 12 HYPOTHESIS 1-A : ACADEMI C COMPETENCE REGRESSIONS FOR AFRICAN-AMERICANS (SUBJECT 

REPORT) ............... .. ..... ... ............. .. ....... ....... . ... .. .......... ...... .. ... ... .. ..... .. ... .... ...... .. .... ... ...... ..... .. .......... 56 

TABLE 13 HYPOTHESIS 1-A: A CADEMIC COMPETENCE REGR ESSIONS FOR E UROPEAN-AMERI CANS (SUBJECT 

REPORT) ......... ...... ..... ..... ........ .... ..... ..... .... ........ ................ .. ... .. ... .. ............ .. .... ........ ... .... .. ..... .... ... .... 57 

TABLE 14 HYPOTHESIS 1-A: A CADEMIC COMPETENCE REGRESSIONS FOR GIRLS (SUBJECT REPORT) .... ....... 58 

TABLE 15 H YPOTIIESIS 1-A: A CADEMIC C OMPETENCE REGRESSIONS FOR B OYS (SUBJ ECT REPORT ) .... ........ 59 

TABLE 16 HYPOTHESIS 1-A: AGGRESSIVE-DISRUPTIVE BEHAVIOR REGRESSIONS FOR AFRI CAN-AMERICANS 

(SUBJECT REPORT) .. ...... .. .... .. ........ .... .... .............. .. ................. .... .... ... ..... .......... ... .. ... ............ .. ........ .. 60 

TABLE 17 HYPOTHESIS 1-A: AGGRESSIVE-DISRUPTIVE B EHAVIOR REGRESSIONS FOR EUROPEAN-AMERICANS 

(SUBJECT REPORT) .... ... ....... .. .. .. .. .... .. .. ........... ...... ......... ... .... . ..... .... ........... ........ .... ... ..... ... ..... .. .. .. ..... 61 

TABLE 18 HYPOTHESIS 1-A: A GGRESSIVE-DISRUPTIVE B EI-IAVIOR REGRESSIONS FOR GIRLS (SUBJECT 

REPORT) .... ..... .. ...... .... ..... .... ..... .... .... ....... ..... ... .. ........ ... ..... ...... ..... ........ ... ............. ....... .. ... .... .. .. ... .... 62 

TABLE 19 HYPOTIIESIS 1-A: A GGRESSIVE-DISR UPTIVE B EIIAVIOR REG RESSI ONS FOR B OYS (SUBJ ECT REPORT)63 

IX 



TABLE 20 HYPOTHESIS 1-A: SENSITIVE-ISOLATED B EHAVIOR REGRESSIONS FOR AFRICAN-AMERICANS 

(SUBJECT REPORT) .... ..... .......... .. .......... ............. ......... ............... ............ .. .. ... . .... ............................... 64 

TABLE21 HYPOTHESIS 1-A: SENSITIVE-ISOLATED B EHAVIOR REGRESSIONS FOR EUROPEAN-AMERICANS 

(SUBJECT REPORT) ......... .................. ............ .............. .............................. .... .... ....................... .. ....... 65 

TABLE 22 HYPOTHESIS 1-A: SENSITIVE-ISOLATED B EHAVIOR REG RESSIONS FOR GIRLS (SUBJECT REPORT). 66 

TABLE 23 HYPOTHESIS 1-A: SENSITIVE-ISOLATED B EHAVIOR REGRESSIONS FOR B OYS (SUBJECT REPORT) .. 67 

TABLE 24 HYPOTHESIS 1-A: SOCIABILITY-LEADERSHIP B EHAVIOR REGRESSIONS FOR AFRICAN-AMERICANS 

(SUBJECT REPORT) .......... ....... ......... .... ................. ................................... .. ...... ... .............................. 68 

TABLE 25 HYPOTHESIS 1-A : SOCIABILITY-LEADERSHIP B EHAVIOR R EGRESSIONS FOR EUROPEAN-AMERICANS 

(SUBJECT REPORT) .... .. .. ............ ··· ······· ········ ······· ·· ···· ·········· ····· ····················· ··· ········ ·········· ··············· 69 

TABLE 26 H YPOTHESIS 1-A : SOCIABILITY-LEADERSHIP B EHAVIOR REGRESSIONS FOR GIRLS (SUBJECT 

REPORT) ............................... ...... ..... ........................ ......... ... ... .......................... ..... .................. ...... .. 70 

TABLE 27 HYPOTHESIS 1-A: SOCIABILITY-LEADERSHIP B EHAVIOR REGRESSIONS FOR BOYS (SUBJECT 

REPORT) .. ..... ................ .. ......... .. .............. .. .............................. ............................. .. ......................... 71 

TABLE 28 H YPOTHESIS IV-A: ACADEMI C COMPETENCE REG RESSIONS (SUBJECT, PARENT AND FRIEND 

REPORT) .......... ........... ... .... .......... ... ............... .. ..... ...... ......... .. .. .......... ........... ..... .. ........... .... ........ ... .. 72 

TABLE 29 HYPOTHESIS IV-A : A CADEMIC COMPETENCE REGRESSIONS FOR AFRICAN-AMERICANS (SUBJECT, 

PARENT AND FRIEND REPORT) .................. ................... .. .. ....... ........ ................. ............. ......... ........... 73 

TABLE 30 HYPOTHESIS IV-A : A CADEMIC COMPETENCE REGRESSIONS FOR EUROPEAN-AMERICANS (SUBJECT, 

PARENT AND FRIEND REPORT) ......................... ... ......................................... ... ... ............................... 74 

TABLE 3 1 HYPOTHESIS IV-A: ACADEM IC COMPETENCE REGRESSIONS FOR GIRLS (SUBJECT. PARENT AND 

FRIEND REPORT) ........... .. ...... ....... .. .. ... ................. .... ... ...... ..... ...... .. ..... ...... ........... ........... .. .......... ..... 75 

TABLE 32 HYPOTHESIS IV-A: ACADEMIC COMPETENCE REGRESSIONS FOR B OYS (SUBJECT, PARENT AND 

FRIEND REPORT) .............................................. .... .... ........................ ................................................ 76 

TABLE 33 HYPOTI IESIS IV-A: GLOBAL SELF- WORT! I REGRESSIONS (SUBJECT, PARENT AND FRIEND REPORT)77 

X 



TABLE 34 HYPOTHESIS IV-A: GLOBAL SELF- W ORTH REGR ESSIONS FOR AFRI CAN-AMERICANS (SUBJECT. 

PARENT AND FRIEND REPORT) .......... .... ....... ....... ................. ..................................... .. .............. ....... . 78 

TABLE 35 HYPOTHESIS IV-A: GLOBAL SELF-W ORTH REGRESSIONS FOR EUROPEAN-AMERICANS (SUBJECT, 

PARENT AND FRI END REPORT) ....................... ............... ...... ............................... ..... .... .. .................... 79 

TABLE 36 HYPOTHESIS IV -A: GLOBAL SELF-W ORTH REGRESSIONS FOR GIRLS (SUBJECT, PARENT AND 

FRIEND REPORT) .... ................... ........ .. .... ..... ...... ... ................. ... ... ............ .. ...................................... 80 

TABLE 37 HYPOTHESIS IV-A: GLOBAL SELF-WORTH REGRESSIONS FOR BOYS (SUBJECT, PARENT AND 

FRIEND REPORT) .......... ............................ ......... .. ......... .......... ......................... ................. .......... .... .. 81 

TABLE 38 HYPOTHESIS IV-A: PROBLEM B EHAVIOR REGRESSIONS (SUBJECT. PARENT AND FRIEND REPORT)82 

TABLE 39 H YPOTII ESIS IV-A: INTERNALIZING AND EXTERNALIZING REGRESSIONS (SUBJECT. PARENT AND 

FRIEND REPORT) ........... ... .............. ... .. .. ...... ....... ................. .......... .... ..... ................... ..... ... ........... .. .. 83 

TABLE 40 HYPOTI IESIS IV -A: PROBLEM B EllA VI OR R EGRESSIONS FOR AFRICAN-AMERICANS (SUBJECT, 

PARENT AND FRIEND REPORT) ....... ............ .................... ...... ........ .. .... ..... ....... .. .. ..... ... .... .. ................. 84 

TABLE 41 HYPOTHESIS IV-A : INTERNALIZING AND EXTERNALIZING SYNDROMES REGRESSIONS FOR 

AFRICAN-AMERICANS (SUBJECT, PARENT AND FRIEND R EPORT) .................................. ..... .. ............... 85 

TABLE 42 H YPOTIIESIS IV-A: PROBLEM B EllA VI OR REGRESSIONS FOR EUROPEAN-AMERICANS (SUBJECT, 

PARENT AND FRIEND REPORT) ................................... .. .... .... ........................... ........................ .......... 86 

TABLE43 HYPOTIIES IS IV-A : INTERNAI.IZINCi AND EXTERNALIZINCi SYNDROMES FOR EUROPEAN-

AMERICANS (SUBJECT. PARENT AND FRIEND REPORT) .... ......... .. .... .......................... ...... .. ... ... ........... 87 

TABLE 44 HYPOTII ES IS IV-A : PROBLEM B EllA VI OR REGRESSIONS FOR G iR LS (SlJl3JECT, PARENT AND FRIEND 

REPORT) ............. ... ....... ... .............. ........ ................................ ...................... ..... ..... ... ................ ....... 88 

TABLE 45 HYPOTII ESIS IV-A : INTERNALIZING AND EXTERNALIZING SYNDROMES REGR ESSIONS FOR GiRLS 

(SUBJECT, PARENT AND FRIEND REPORT) .... .... ..... ... ........ ...... ..... .......... .. .... .. .......... .. . ...... ................. 89 

TABLE 46 H YPOTIIESIS IV-A: PROBLEM B EllA VI OR REGRESS IONS FOR BOYS (SUBJECT, PARENT AND FRIEND 

REPORT) ...... .............. ...................... .. ...... ..... .. ... .. .. ....... ... ... ..... ... .. ........... ................ ....... ........ .. ....... 90 

XI 



TABLE 47 HYPOTHESIS IV-A: INTERNALIZING AND EXTERNALIZING SYNDROMES REGRESSIONS FOR BOYS 

(SUBJECT, PARENT AND FRIEND REPORT) .... . .... . . . .. .... ...... . . . ........ . .. . . . ............. . ... . .. . .. ... . ... . . .... ... .. . .. . . . . 91 

XII 



LIST OF FIGURES 

FIGURE I MEANS FOR SOCIOECONOMIC STATUS AND SOCIAL A CTIVITIES WITH PARENTS, BY ETHNICITY AND 

GENDER .................. ................................................................... ....... .. ............................................ 92 

X Ill 



INTRODUCTION 

Parent and peer influence have both been found to have 

a significant impact on a yo uths ' academic and social 

competence . Most research has been conducted from a 

traditional Eurocentric research perspective , yet social 

scientists have begun to delve into more culturally 

heterogeneous investigations to broaden our understanding of 

youth in their contexts . Context includes , but is not 

limited to, past and current relationships (such as parent 

and peer affiliations) and the social , cultural , political 

and environmental factors of daily living . 

An abundance of research in the fields of psychology, 

anthropology, and sociology suggests that considerable 

change occu~s during the adolescent stages of development . 

During these developmental stages numerous changes impact 

the maturing youth and his or her close relationships 

(Maccoby, 1980). During the course of every adolescent's 

close relationship, there are two individuals developing. 

Consequently , as the relationship affects the course of the 

youth's development , the relationship and the other person 

are simultaneously affected (Hartup , 1989). Although the 

complex interactions between pubertal development, societal 

expectations and perceptions of significant others have a 

great deal of influence during adolescence , the impact of 

close relationships transcends puberty . Experiential 



opportunities within close relationships are the building 

blocks for satisfying, productive and healthy relations 

throughout one's entire life-span. Beginning at infancy and 

continuing through adolescence and adulthood , there is a 

need for satisfying close relationships, because they are 

the glue that holds together one ' s sense of self (Perry & 

Bussey, 1984). 

Close relationships are alliances that permit mutual 

exchange. For the purpose of this study , close 

relationships are restricted to social networks consisting 

of parent-child (mother-child or father-child) and same-sex 

best friend relationships. Parent and peer contributions 

are viewed as equally important ; sometimes complementary, 

other times overlapping , but nevertheless equal in 

importance for a child's healthy development (Hartup & 

Laursen , 1991). 

Our knowledge of adolescent close relationships is 

limited , especially concerning youth o f African-American 

descent . This thesis is designed to explore the impact of 

adolescent close relationships on the social and academic 

competence of African-American and European-American youth. 

The ultimate goal of the study is to provide insight into 

the processes whereby close relationships influence the 

academic achievement, self-perceptions and social behaviors 

of adolescents from diverse cultural backgrounds. 
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Soc i a l Relationships and Development 

Re s earch indicates that a youth ' s effectiveness in the 

social world depends on his or her experiences within close 

relationships (Hartup & Laursen , 1991) . Relationships are 

composed of a series of interactions occurring over time , 

which are relatively limited in duration , but yet are built 

upon and affected by past interactions . In other words , 

relationships are more o r less enduring ties or connections 

between two individuals that usually imply a mutual desire 

for contact (H inde & Stevenson-Hinde , 1988) . Two main types 

of relationships are necessary for a child ' s development : 

vertical (unilateral) and horizontal (mutual) (Youniss , 

1980) . 

Children form vertical at tachments with individuals , 

usually adults , who have greater knowledge and social power 

than themselves . Within the context of vertical 

affiliations, children cultivate their basic social skills , 

and are also provided with protection and security. Unlike 

vertical all iances , horizontal alliances are formed with 

individuals who have approximately the same amount of social 

power as the child . Yet , much like ve rtical attachments , 

horizontal relationships allow ch ildren to further develop 

basic social skills with individuals who are similar to 

themselves (Hartup, 1989) . Parent and peer relationships 

are deemed vertical and horizontal , respectively . 
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Parent and Pee r Relationships 

Parent and peer influences have been implicated in 

adol e scent social competence and academic achi evement 

(Lau r s en , 1992) . Research indica t es that warm parenting 

p r omotes healthy social development , and provides a buffer 

against delinquency and psychopathology (Ebata , Petersen , & 

Conger , 1990 ; Fo reha n d , Lon g , Brody , & Fa uber , 1986) . 

Parental acceptance and authoritative discipline facilita t e 

work orientation (Steinberg , Dornbusch , & Brown , 1992) and 

school success (Dornbusch , Ritter , Liberman , Roberts , & 

Fraleigh , 198 7 , Forehand et al . 198 6) . However , diverge n t 

processes appear to link authoritative parenting , work 

orientation and school success for African-American and 

European- American youth (Steinberg et al ., 1992) . According ... 

to th i s research , the key to understanding the lack of a 

relation between authoritative parenting and academic 

achievement among African-American youth l ies in 

understanding the nature of peer influence . One of the 

primary foci of this study is the impact of peer 

relationships on social and academic achievement among 

African - American youth . 

Like warm parenting , positive peer relationships are 

also essential to healthy human growth (Ebata , Petersen , & 

Conger , 1990) . During early childhood , middle childhood and 

adolescence , peer relationships metamorphosize . Reciprocal 
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help i ng and mut ual trust become defining elements of 

friendship . Friends are viewed as individuals who 

unde r stand one another , sha re the i r inner- most thoughts and 

feelings with one another , avoid causing each other problems 

a nd help each other with adjustment (Hartup , 1983) . 

Research indicates that rejected adolescents and those 

wi t hout friends are at risk for school failure , criminality 

and mental health problems (Kupersmidt , Coie , & Dodge , 1990 ; 

Parker and Asher , 1987 ) . 

Social and academic o utcomes are shaped by close 

relationships . In fact , as relationships with parents and 

peers evolve , the independent contributions of each to 

development becomes more distinct . One study of adolescents 

indicates that parents are the most salient influence on a 

youngsters ' long- term educational plans , but peers are the 

~ 

most potent influence o n their daily behavior in school 

(Steinberg et al . 1 992 ) . The influence o f peers may be 

described in terms of homophily--like liking like 

(Dornbusch , 1989) . Adolescents tend to select friends from 

the same social class , gender , and ethnic groups as 

themselves , which makes similarity in peer attitudes and 

behaviors a product o f selection as much as an indicator of 

peer influence . 
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Cultural Diversity 

Most of the studies in the area of ethnic differences 

in adolescent achievement have focused on either parent or 

peer contributions to social or academic competence . Few 

research designs have focused on both parent and peer 

contributions to academic and social competence . Studies 

that have looked at these topics concurrently found that 

European-American youngsters benefit from the combination of 

parent and peer support for achievement , whereas for 

African-American youngsters, the absence of peer support for 

achievement undermines the positive influence of parental 

support (Steinberg et al. 1992 ; Steinberg , Lamborn , 

' Dornbusch , & Darling, 1992) . At present, it is not clear 

why the associations between parental encouragement and 

academic success are stronger among European-Americans than 

African -Americans. One of the goals of this study is to 

provide insight on school success (or the lack thereof) 

among youth of color . 

Other studies have found ethnicity , income level and 

gender to be associated with behavior problems and 

psychological disorders (Rutter , & Garmezy , 1983) , and 

school-based competence (Patterson , Kupersmidt , & Vaden , 

1990 ; Steinberg , Dornbusch , & Brown, 1990) . The current 

study differed from these studies in several ways. This 

research design incorporated ethnicity , gender , 
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socioeconomic status and both parent and peer contributions 

to social and academic competence into the evaluation 

procedure. By using diverse assessment tools to study 

student, parent, peer , ethnic , gender , socioeconomic, social 

and academic factors, separately and conjointly, this 

project permits a detailed view of the adolescent 

relationships and school competence. 

Multicultural assessment necessitates an effort to 

understand subjects in various contexts (APA Office of 

Ethnic Minority Affairs, 1991 ; Bet9ncourt & Lopez, 1993) 

The questionnaires utilized in this study provided different 

variables from social, cultural and environmental contexts. 

Multiple instruments provided an opportunity to better 

understand the participants. Consequently the research 

design was structured for a thorough exploration of close 

affiliations and their effects on the academic achievement, 

self-perceptions and social behaviors of culturally 

heterogeneous youth. 

Hypotheses of the Present Research 

Hypothesis I 

Using a sample of African-American and European

American youth, the first hypothesis of this study is: 

Relationship closeness scores are related to academic and 

social competence. 

Specifically, 
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a) positive peer relationship closeness scores are 

associated with higher levels of academic competence 

(conversely , negative relationship closeness scores are 

associated with lower levels of academic competence); 

b) positive peer relationship closeness scores are 

associated with higher levels of social competen ce 

(conversely , negative relationship closeness scores are 

associated with lower levels of social competence); 

c) positive parent. relationship closeness scores are 

as s ociated with higher levels of academic competence 

(conversely , negative relationship closeness scores are 

associated with lower levels of academic competence) ; and 

d) positive parent relationship closeness scores are 

associated with higher levels of social competence 

(conversely, negative relationship closeness scores are 

associated with lower levels of social competence). 

Hypothesis II 

The second hypothesis in this study holds that 

socioeconomic resources , parent support , peer support and 

academic achievement vary by ethnicity and gender . 

European-American youth should report higher SES levels , 

more parent support, more peer support a nd better academic 

achievement than African-American youth . 

Hypothesis III 
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The third hypothesis predicts that African - Americans ' 

interactions with parents and friends should consist of more 

social activities (i .e., visited friends and went to the 

mall) than school oriented tasks (i . e ., studied or worked on 

homework and attended a nonclass lecture or presentation). 

As a consequence, parent and peer academic activities should 

be greater among European - American youngsters than African

American youngsters . 

Hypothesis IV 

The fourth hypothesis argues that higher self - esteem, 

increased levels of academic achievement and fewer conduct 

or behavior problems are each predicted by higher levels of 

social support as rated by the subject , the parent and the 

best friend . 
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METHOD 

Participants 

A t otal of 60 6th grade st udents participated in th i s 

study . A parent and best friend of each participant also 

completed instruments about the target subject . Data were 

collect ed in the Spring of 1993 and the Fall of 1994 . The 

partici pants came from two project sites : Indian River 

County Public Schools and Florida Atlantic University ' s 

Henderson laboratory school . Students were initially 

recruited through Indian River County Public Schools but 

insufficient sample sizes required that an additional 9 

European- American males be recruited from the Henderson 

laboratory school . The 51 st udents from Indian River Co un t y 

consisted of 15 African - American males , 15 African-American 

females , 6 European - American males and 15 European - American 

females . The public school district in Indian River County 

serves an ethnically and economically diverse st udent 

population , while the university laboratory school in Palm 

Beach County serves a predominately European - American middle 

class population . Analysis of variance (ANOVAs) and 

multivariate analysis of variance (MANOVAs) were conducted 

to determine if there were group differences between the 

European-American males from Palm Beach County and the 

European- American males tested in Indian River County . No 

statistically significant differences were revealed o n grade 
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point average; socioeconomic status; global self-worth; 

parent and peer academic and social activities; relationship 

closeness inventory reports of total relationship closeness ; 

network of relationships inventory reports of social support 

and negative interaction; revised class play reports of 

sociability-leadership, sensitive-isolated , and aggressive

disruptive behavior; and youth self-reports of total 

problems, internalizing problems, and externalizing 

problems. 

Background Information on study participants 

Information provided by each student was supplemented 

by two other people, a parent and the youth ' s best friend . 

The data reported by the youth, parents and best friends was 

utilized to provide information on relationship closeness , 

as well as academic and social compet ence . Students did not 

report their own socioeconomic status (S ES); this 

information was obtained from the parent questionnaires . 

The specific characteristics of each group are presented in 

Table 1 . 

Data from the parent self reports permitted 

socioeconomic composite scores to be derived using the 

Hollingshead Education and Occupational Scales 

(Hollingshead , 1957) which resulted in a placement in 

Hollingshead's Social Strata c ategories: Major business and 

professional (5) ; Medium business , minor professional, and 
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technical (4); Skilled craftsmen, clerical, and sales worker 

(3); Machine operators and semiskilled workers (2) ; and 

Unskilled laborers and menial service workers (1). 
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Outcome Measures 

Adolescent subjects completed five self-report 

questionnaires designed to explore how youth perceive 

themselves and their relationships with mothers, fathers and 

best friends . The subjects completed : 1) the Relationship 

Closeness Inventory (see Appendices A, B, and C) ; 2) the 

Network of Relationships Inventory (see Appendix D) ; 3) the 

Self-Perception Profile (see Appendix E) ; 4) a modified 

version of the Revised Class Play (see Appendix F) ; and 5) 

the Youth Self - Report (see Appendix G) . To assess academic 

achievement , school guidance departments provided 

achievement test scores and grade point averages for each 

subject . 

Supplementary subjects (i . e ., parents and best friends) 

completed questionnaires about their relationships with the 

adolescent subject . Parents completed the Network o f 

Relationships Inventory (s ee Appendices H and I) . 

friends also completed the Network of Relationships 

Inventory (see Appendix J) . 

Best 

Relationship Closeness Inventory (RCI) . The 

Relationship Closeness Inventory (Berscheid , Snyder & Omoto, 

1989) assessed relationship interdependence using 70 items , 

which form three scales . The Relationship Closeness 

Inventory provided an overall index of closeness with 

parents and friends based on the interaction frequency 
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(amount of da i ly interaction in hours and minutes) , activity 

diver s ity (wee kly number of joint activities) , and the 

perceived influence of a particu lar relationship (influ ence 

strength) . These three scales were standardized and 

comb i ned to give an overall measure of relationship 

closen ess using scoring cri~eria origi nally developed for 

the RCI . In the current study , the activity diversity scale 

was used to calculate the number of academic and social 

activities that each student participated in with parents 

and best friends. According to Berscheid et al . (1989) all 

three subscales have high internal consistency with a 

coefficient alpha of greater than r = .64 . Research 

indicates that the RCI possesses acceptable test - retest 

reliability for close relationships , satisfactory 

discriminant and construct validity , and encouraging 

predictive validity , which suggests that it constitutes a 

viable means of assessing relationship closeness (Berscheid 

& Omoto , 1989). I n the present study , coefficient a lphas 

were calculated for the target population as a total group , 

by ethnicity , and by gender. The coef ficient alphas for the 

overall (total) measures of relationship closeness for this 

study ranged from r = . 49 tor= . 70 (see Table 2) . 

Network of Relationships Inventory (NRI) . The Network 

of Relationships Inventory (Furman & Buhrmester , 1985) 

assessed the quality of relationships with mothers , fathers 
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and best fr i ends . Subjects were asked to rate 30 features 

of each relationship (i . e , how much does this person like or 

love you) along several dimensions on a five - point scale 

ranging from Little or None (1) to The Most (5) . Eleven 

relationship domains were assessed : companionship , conflict , 

instrumental aid , satisfaction , intimacy , nurturance , 

affection, punishment , admiration , relative power and 

reliable alliance . Responses o n each relationship quality 

were summed , yielding a score for each subscale. 

Psychometric analyses from previous studies using boys and 

girls from middle - to upper - middle-class Caucasian families 

r evealed satisfactory internal consi stency a mong scales 

scores (t1 Cronbach ' s Alpha = . 8 0) (Furman & Buhrmester , 

1985) . In the cur r ent study , the mean alpha coeffic ient is 

r = . 88 across the eleven sca l e scores . For t he grand total 

social support scale and grand total negative interactions 

scale used in this study , the coefficient alphas ranged from 

r = . 57 to r = . 84 (see Table 2 ) . The social support 

s ubs ca le is comprised of reliable alliance , af fecti o n , 

a dmirat ion o r reassurance of worth, instrumental aid , 

compani onship , intimacy , and nurturance. The negative 

interactions subscale is compr ised of punishment and 

con flict. 

Self-Perception Profile (SPP) . The Self -Perceptio n 

Pr o file (Hart er , 1989) assessed self - esteem in five domains : 
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scholastic , social , athletic , physical and behavioral . In 

addition , a separate measure of global self - worth is 

obtained. Each subject rated 36 items on a scale of 1 to 4 

to describe "What I Am Like " for the 5 domains and global 

self - worth. Students were instructed to check one of four 

boxes based on the statement that best represented their 

perceptions. Past research indicates that the SPP has 

satisfactory internal consistency (coefficient alpha .86) 

and is an adequate measure of an individual ' s self 

perceptions (Masciuch , McRae & Young , 1990) . In the current 

study , the internal consistency ranged from r = .62 to r = 

. 76 (see Table 2) . 

Revised Class Play (RCP) . The Revised Class Play 

(Masten, Morison & Pellegrini, 1985) measured 

characteristics of interpersonal skills with peers. The 

central concern in revising the Class Play (Bower , 1969 ; 

Lambert & Bower , 1961) was to improve the assessment of 

social competence as well a s the psychometric properties of 

this measure (Masten, Morison & Pellegrini, 1985). The 

original Class Play (Lambert & Bower, 1961 ) asked children 

to pretend to be the directors o f an imaginary play who 

"cast" their classmates into a variety of positive and 

negative roles. However, rather than cast the child into a 

particular role, the revised Class Play measures each youth 

on all items, both positive and negative. 
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To revise the class play , Masten et al . (1985) used 

third- through sixth- grade students from two elementary 

schools in a lower mi ddle class commun ity which included 

African-American , American Indian , Hispanic and Asian 

students . The revised class play assessed peer social 

competence in three domains : sociability-leadership , 

aggr essive - disruptive and sensitive - isolated . Students 

received a composite score in each domain based on the 

number of points obtained on a 20 item scale rating how mu ch 

a statement fit or applied to them . The scale ranged from 

Not at All (1) to Ve r y Much (5) . These three factors e a c h 

make separate contributions to competence and demonstrated 

high internal consistency (alphas were greater than r = 

. 81). RCP scores proved stable over time , even with a 

change in grade and peer group composition (Masten , Morison 

& Pelligrini , 1985) . In the current study , students 

answered the RCP with respect to themselves . The Cronbach ' s 

coefficient alpha ranged from r = . 42 to r = . 83 (see Table 

2). 

Youth Self - Report (YS R). The Youth Self-Report 

(Achenbach , 1991) was designed to assess 11- to 18 - year 

olds ' self reports of competencies (17 items) and behavior 

problems (103 items) Competence items pertain to sports , 

nonsport activities , organizations , a nd jobs and chores. 

Problem items pertain to syndromes (e . g ., withdrawn , 
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anxious/depressed and attention problems) . Respondents 

indicate on a three-point scale ranging from Not True (0) to 

Very True or Often True (2) the degree to which the symptom 

was present during the past 6 months . 

The Youth Self-Report competence score is comprised of 

the sum of the subscale scores (Activities and Social) , plus 

the mean of the youth ' s self - ratings for academic 

performance . YSR behavior problem subscales may be 

organized into two distinct groups : Internalizing and 

Externalizing Syndromes (Ac henbach , 1966) . Internalizing 

includes Withdrawn , Somatic Complaints and Anxious/Depressed 

syndromes . Externalizing includes Delinquent Behavior and 

Aggressive Behavior. Social Problems , Thought Problems and 

Attention Problems do not load on either the Internalizing 

or Externalizing factors. 

The total competence and total problem scores provide 

global indices of self-reported competencies and problems . 

T-scores for each of the competen ce and problem scales are 

calcula ted from raw scores compared with percentiles from 

normative samples of each sex . The coeff icient alphas were : 

total competence r = .64 , i nternali z ing r = . 89 , 

externalizing r = .93, and total problem r = .93 (Achenbach, 

1991) . The total problem behaviors , internalizing and 

externalizing subscales were used in the current study . 

Coefficient alphas ranged from r = . 74 tor= . 84 , r = . 68 
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to r . 77 and r . 55 to r . 57 , respectively (see Table 

2 ) . 

Grade Point Average (GPA) . Studen t grade point 

ave r ages (G PA) were obtained from the school records . GPAs 

potentially range from F (0 . 0) to A (4 . 0) . Student GPAs in 

this study ranged from .9 2 to 4 . 27 . The value exceeding 4 . 0 

was from a student who transferred from a school that used 

the plus system, which allows students to achieve scores 

that increase GPA by . 30 . 

Study Variab les GPA , SES and 22 variables from five 

assessment tools were used in the analyses . Variable 

selection was based on a priori hypotheses , concerning close 

relationships with parents and peers and the impact of 

social networks on African-American and European-American 

youth . 

The overall relationship closeness variable , which 

assessed total relationship closeness , was used from the 

Relationship Closeness Inventory . The subject reported a 

total relationship closeness score for mother , father , and 

best friend . Subject RCI reports provided the number of 

social activities with parents (mothers and fathers 

combined) and best friends . Subject RCI reports also 

provided the number of academic activities with parents 

(mothers and fathers combined) and best friends . Thus , a 
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total of seven variables were used from the Relationship 

Closeness Inventory. 

Two subscales were used from the Network of 

Relationships Inventory: grand total social support and 

grand total negative interaction . Subjects provided scores 

for mothers , fathers and best friends . Likewise, a parent 

and best friend reported a total social support score for 

the subject. Thus , a total of eight variables were used 

from the Network of Relationships Inventory . 

A measure of the subject ' s global self-worth was taken 

from the Self Perception Profile . 

Three scales were utilized from the Revised Class Play: 

sociability-leadership, aggressive-disruptive and sensitive

isolated. 

Three scales were utilized from the Youth Self Report : 

total behavior problems, internalizing and externalizing 

syndromes. 

Procedure 

Subjects from Indian River Public Schools were 

recruited in English classes , a course required of all 

Florida sixth-graders. Students were given a brief verbal 

synopsis stating that this study was concerned with changes 

in thinking and behavior during t he adolescent years. The 

main focus of this research was everyday experiences of 

adolescents with fr iends , family and in school . Students 
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were informed that all information collected , including 

responses from parents and friends , grades and test scores, 

was strictly confidential and wo u ld be numerically coded and 

kept under lock and key . 

After the introduction , participation forms were 

distributed to 97 students . Students were advised that 

consent forms must be returned to homeroom or English 

teachers by the end of the week , and that participation was 

voluntary , restricted to those providing written parent 

consent and subject assent . The following week , completed 

parent consent forms were collected from 89 students . 

A total of 74 students reported to the school 

cafeteria, where they completed questionnaires in two-hour 

sessions over the course of two days during school hours. 

The other 15 students with parent consent were either absent 

from school or decided not to participate in the study . 

Specific instructions concerning seating , the questionnaires 

and response sheets were given to school system employees 

who assisted with data collection . Students were seated 

with one empty space between each person to insure privacy 

and to discourage mischief . 

A trained experimenter reiterated the purpose of the 

study and reminded students that participation was strictly 

voluntary and that they could withdraw from the project at 

any time. Participants signed an assent form indicating 
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that they were informed about the nature of the study, were 

aware of their rights regarding the project and had returned 

a signed parent consent form. Once assent was obtained, the 

experimenter reviewed instructions for the questionnaires 

and answered questions about the project. Completed 

questionnaires were placed in folders provided by the 

experimenter. 

Following the data collection, questionnaires were sent 

to the parents of the 74 students who participated in the 

study. In addition, the parents of the subjects' best 

friend (as identified on the Network of Relationships 

Inventory) were contacted by telephone and given a brief 

description of the project. For those interested in the 

study, verbal assent of the parent and the child was 

obtained prior to mailing the surveys to their homes. All 

questionnaires for parents and best fr iends were addressed 

to an adult, who was instructed to read and sign the consent 

agreement before either answering their own questionnaires 

or giving the questionnaires to their children. Materials 

were returned via an enclosed addressed and stamped 

envelope. 

Although 74 packets were mailed to parents and best 

friends, only 51 completed packets were returned. Failure 

to obtain these questionnaires by phone calls , written 

requests, and school and home visits, necessitated 
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additional recruitment from the university-affiliated 

school. Identical subject recruitment methods were used as 

described above except that European-American males were 

recruited through their physical education class . 

Participation forms were distributed to 13 students at 

Henderson laboratory school. The following week, completed 

consent forms were collected from all 13 students. 

A total of 13 students reported to the school cafeteria 

where they completed the questionnaires in two-hour sess ions 

over the course of two days during school hours . A trained 

experimenter and an undergraduate student assistant 

administered the questionnaires. 

Following the data collection , questionnaires were sent 

to the parents of the 13 students who participated in the 

study. In addition, the parents of the subjects ' best 

friend (as identified on the Network of Relationships 

Inventory) were contacted by telephone and given a brief 

description of the pro j ect. For those interested in the 

study , verbal assent of the parent and the child was 

obtained prior to mailing the surveys to their homes. All 

questionnaires for parents and best friends were addressed 

to an adult , who was instructed to read and sign the consent 

agreement before either answering their own questionnaires 

or giving the questionnaires to their c hildren. Materials 

were returned via an enclosed addressed and stamped 
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envelope. Nine completed packets from parents and friends 

were obtained. 

Plan of Analyses 

Multivariate statistics were used for data analyses. 

Multivariate statistics provide analysis when there are many 

independent variables and/or many dependent variables all 

correlated with one another to varying degrees. 

Multivariate statistics are an extension of parametric 

univariate and bivariate statistics. Multivariate 

statistics describe the general case, while univariate and 

bivariate statistics are special cases of the general 

multivariate model (Tabachnick & Fidell, 1989). 

The four hypotheses were tested in a series of analyses 

presented in the form of primary and secondary analyses. 

Two levels of analyses resulted from having a wealth of 

measures and a small sample size. The analyses examined 

differences in academic achievement, self-perceptions and 

social behaviors of 6th grade students as a function of 

parent support, peer support, ethnicity and gender. Tables 

3 and 4 describe the means and standard deviations for each 

variable utilized in the analyses by total group, ethnic and 

gender factors. 

Table 5 describes the variables used in the primary and 

secondary analyses for hypothesis 1. The primary analyses 

consisted of separate multiple regressions conducted on the 
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total sample of 60. In the secondary analyses, separate 

multiple regressions were conducted on the 30 African

American youth, the 30 European-American youth, the 30 

females and 30 males. In all multiple regressions, the 

independent variables are best friend support, mother 

support and father support. The dependent variable in each 

multiple regression is a measure of academic competence 

(i.e., GPA) or a measure of social competence (i.e., 

sociability-leadership, aggressive-disruptive or sensitive

isolated ) . 

Table 6 describes the variables used in the primary and 

secondary analyses for hypothesis 2 . For hypothesis 2, 

multiple analyses of variance were utilized. The 

multivariate statistics, f, Wilks' Lambda and Eta-Squared, 

assess the likelihood of obtaining the observed data under 

the null hypothesis that there are no differences in main 

effects of ethnicity and gender o n a ny measures in the set 

of dependent variables. At both the primary and secondary 

levels, a two-way multivariate analysis o f variance (MANOVA) 

was conducted to compare ethnic (African-Amer i can and 

European-American) and gender (male and female) groups on 

SES and academic achievement. In the secondary analyses 

additional dependent variables were empl oyed. These 

variables were SES, parent and peer closeness scores, and 

academic achievement. 
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Table 7 describes the variables used in the primary and 

secondary analyses for hypothesis 3 . For hypothesis 3 , at 

both the pr imary and seconda r y levels , a two - way 

multivariate analysis of variance (MANOVA) was conducted to 

evaluate two independent variables , ethnicity and gender , on 

academic and social activities with parents and peers . The 

secondary level of analysis added GPA and SES to the 

previous dependent variables. 

Table 8 describes the variables used in the primary and 

secondary analyses for hypothesis 4 . For hypothesis 4 , in 

the primary analyses , multiple regressions were conducted to 

assess the impact of close relationships , as reported by the 

target subject , on self-esteem and conduct . In the 

secondary procedures , multiple regression analyses were 

conducted to assess the impact o f close relationships , as 

reported by parents and friends , o n the sub jects ' self 

esteem, academic achievement and behavior . 
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RESULTS 

Outcomes and Dependent Variables 

A series of stepwise multiple regressions, MANOVAs and 

ANOVAs were conducted to test hypotheses one through four . 

Dependent variables were grouped by academic and social 

competencies (i . e ., school variables , self - esteem and 

psychological distress) in these analyses . For all analyses 

that follow, the re sult was declared statistically 

significant if 2 < . 05 . 

Pr imary Analyses 

Hypotheses I. In the primary analyses , six stepwise 

multiple regressions were conducted on several independent 

variables : mother , father and best friend relationship 

closeness , social support , and negative interactions , and 

two dependent variables : GPA and sociability- leadership . 

The regression results are presented accord ing to the unique 

contribution of each independent variable in the equation . 

Grade Point Average. In the fi rst three regressions , 

Each grade point average served as the dependent variable . 

regressi on tested the extent to which 1) relationship 

closeness , 2) social support and 3) negative interactions 

with mothers , fathers and best friends were predictive of 

the student ' s GPA . 
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Ne i ther relationship closeness , social support nor 

negative interactions were statistically significant 

predictors of GPA (see Table 9) . 

Soc i ab i l i ty- Leadership. In multiple regressions four 

through six , sociability- leadership served as the dependent 

variable . This hypothesis tested the extent to which 

1) relationship closeness , 2) social support and 3) negative 

interact i ons with mothers , fathers and best friends 

predicted the student ' s sociability-leadership. 

Closeness did not significantly predict sociability-

leadership . Social support variables were associated with 

sociability-leadership [f(3 , 56) = 4 . 18 , E < .01] . Negative 

interactions did not significantly predict sociability

leadership (see Table 10). 

Hypothesis II. In the primary analysis a two-way 

MANOVA was performed to compare ethnic and gender groups 

(i ndependent variables) o n measures of socioeconomic status 

and academic achievement (dependent variables) . The main 

effect for ethnicity was significant [f(2 , 55) = 4.21 E < 

.OS , Wilks ' Lambda= .87 , Eta== .13] Follow- up univariate 

analyses revealed that SES was significantly different 

across ethnic groups [f(1 , 56) = 7 . 73 , E < . 01]. SES was 

lower for African-Americans tha n it was fo r European

Americans . The main effect for gender was also significant 

[F (2 , 55) = 8 . 99 2 < . 001, Wilks ' Lambda = .75 , Eta 2 = . 25] . 
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Follow-up univariate analyses showed that SES was 

significantly different across gender groups [f(1,56) 

15 . 32 , 2 < . 001] . SES was lower for families with girls 

than for families with boys . The two-way interaction of 

ethnicity and gender was not statistically significant (see 

Table1). 

Hypothesis III. In the primary analysis , a two - way 

MANOVA was performed to compare ethnic and gender groups 

(i ndependent variables) on academic and social activities 

with parents and peers (dependent variables) . There were no 

statistically significant main effects , nor interactions . 

Hypothesis IV . In the primary analyses , two stepwise 

multiple regressions were conducted on several independent 

variables : subjects ' report of mothers , fathers and best 

friends social support, and two dependent variables : global 

self - worth and problem behaviors . The regression results 

are presented according to the unique contribution of each 

independent variable in the equation . 

Global Self-Worth . In the first multiple regression , 

self esteem served as the dependent variable . This 

regression tested the extent to which subject reports of 

mother , father , and best friend social support predicted 

global self-worth. Perceived social support from mother , 

father and best friend did not significantly predict self 

worth (see Table 11) . 
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Problem Behavior. The dependent variable for the 

second regression was the total problems score . This 

regression tested the extent to which social support from 

parents and friends predicted the student ' s total problem 

score. Perceived social support from mother , father and 

best friend did not significantly predict tot al problems 

(see Table 11). 

Secondary Analyses 

The secondary analyses explored the data in detail for 

differences in academic achievement , self - perceptions and 

social behaviors as a function of parent support , peer 

support, ethnicity and gender . In particular, ethnicity and 

gender were explored to gain better insight into the 

academic support network of diverse youth . 

Hypotheses I-A . In the secondary analyses for 

hypothesis I, 48 multipl e regressions were conduc ted . In 

order to determine the effects of ethnicity and gender, 

separate multiple regressions were done by et hnic and gender 

groups. 

Grade Point Average. In the first twelve regressions, 

Each grade point average served as the dependent va riable. 

regression tested the extent to which 1) relationship 

closeness , 2) social support and 3) negative interactions 

with mothers, fathers and best friends predicted GPA . 
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There were no statistically significant findings for 

ethnic (s e e Tables 12 and 13) or gender (see Tables 14 and 

15) group s. 

Aggressive - Disruptive Behavior . In the next twelve 

mu ltiple regression s , aggressive - disruptive behavior served 

as the dependent variable . Each reg ression tested the 

extent to which 1) relationship closeness , 2) social support 

a n d 3) negative int eractions with mot hers , fa t hers and best 

friends predicted aggressive - disruptive scores . 

Aggressive - disruptive behavior was associated with 

relations h ip closeness for girls [f(3 , 26) = 3 . 42 , p < . 05] 

Specifically , self - reports of father relationship closeness 

predicted aggressive - disruptive behavior in girls (see Table 

18). There were no statistically s ignificant findings for 

males , African - Americans or European - Americans (see Tab les 

16 , 17 and 19) . 

Sensitive- Isolated Behavior . For the following twelve 

multiple regressions , sensitive - isolated behaviors served as 

the dependent variable . Each regression tested the extent 

to which 1) relationship closeness , 2) social support and 

3) negative interactions with mothers , fathers and best 

friends predicted sensitive - isolated scores . 

Sensitive - isolated behaviors were associated with 

social support for boys [f(3 , 26) = 3 . 32 , p < . 05] . 

Specifically , best f riend social support significantly 

31 



p redicted this s ocial style fo r boys (see Table 23). There 

were no st a tist i cally significant findings for girls , 

Africa n -Amer ican s or European-America n s (see Tables 20 , 21 

and 22) . 

Soc i ability- Leadership Behavior . The final twelve 

multiple regressions utilized sociability- leadership 

behavio r as the dependent variable . Each regression tested 

the extent to which 1 ) relationship closeness , 2) social 

support and 3) negative interactions with mothers , fathers 

and best friends predicted sociability-leadership scores . 

Sociability- leadership style was associated with social 

support for African- Americans [f(3 , 26) = 2 . 97 , e = . 05] (see 

Table 24) . Sociability- leadership style was also related to 

social support for males [F(3 , 26) = 3 . 32 , e < . 05] (see 

Table 27) . There were no statistically significant findings 

for European - Americans o r females (see Tables 2 5 and 2 6) . 

Hypothesis II-A. In the secondary analyses for 

hypothesis ~I , a MANCOVA , with SES as a covariate , was 

conducted to see if ethnic and gender groups (i ndependent 

variables) differed across GPA , and mother , father and best 

friend relationship closeness (dependent variables) . There 

were no statistically significant interactions , nor main 

effects . 

Hypothesis III-A . In the s econdary analyses for 

hypothesis III , two procedures , one MANOVA and one MANCOVA , 
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were performed . A two - way MANOVA was conducted to compare 

ethnic and gender groups (independent variables) on academic 

and social activities with parents and peers , GPA and SES 

(dependent variables) . The main effect for ethni city was 

significant [f(6 , 51) = 2 . 50 , E < . 05 , Wilks ' Lambda = . 77 , 

Eta2 = . 23] . Specifically , SES and parent social activit ies 

differed acrcss ethnic groups [f(1 , 56) = 7 . 73 , E < .01 and 

[f(1 , 56) 4 . 95 , E < . 05] (see Figure 1) The main effect 

for gender was also significant [f(6 , 51) 3 . 63 , E < .01, 

Wilks ' Lambda= . 70 , Eta ~ = . 30] . Specifically , SES 

differed across gender groups [f(l , 56) = 15 . 33 , E < . 00 1] 

(see Figure 1) . The ethnicity and gender interaction was 

not statistically significant . A MANCOVA , with SES as a 

covariate , was conducted to see if ethnic and gender groups 

differed on GPA and relationship activities . There were no 

statistically significant interacti ons , nor main effects . 

Hypothesis IV-A . In the secondary analyses for 

hypothesis IV , 25 multiple regressions were conducted . In 

o rder to dete rmine the effects of ethnicity and gender , 

separate multiple regressions were done by ethnic and gender 

groups . 

Grade Point Average . In the first five regressions , 

grade point average served as the depende nt variabl e . Each 

regression explored the extent to which social support 

reported by students , parents and friends predicted GPA . 
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Social support was associated with GPA for African-

Americans [f(5,24) = 3.07, E < .05]. In particular, best 

friend and parent (see Table 29) reports were statistically 

significant predictors of GPA for African-Americans. There 

were no statistically significant findings for the total 

sample, European-Americans, males or females (see Tables 28, 

30, 31 and 32). 

Global Self-Worth. In the next five regressions , 

global self-worth served as the dependent variable. Each 

regression tested the extent to which social support 

reported by students, parents and friends predicted global 

self-worth. 

Global self-worth was not related to social support for 

the total sample (see Table 33) , or for either ethnic (see 

Tables 34 and 35) and gender (see Tables 36 and 37) groups. 

Problem Behaviors. In the subsequent five regressions , 

problem behaviors served as the dependent variable . Each 

regression explored the extent to which social support 

reported by students, parents and friends predicted problem 

behaviors. 

Total problems were not associated with social support 

for the total sample (see Table 38) , or for either ethnic 

(see Tables 40 and 42) and gender (see Tables 44 and 46) 

groups. 



Int ernalizing Syndromes . In the following five 

regressions , internalizing se r ved as the dependent 

variable. Each regression tested t h e extent to which total 

social support reported by students , parents and friends 

p r edict e d i nternalizing scores . 

Internalizing syndromes were not associated with social 

s upport fo r the total sample (see Table 39) , or for either 

ethnic (see Tables 41 and 43) and gender (see Tables 45 and 

47) groups . 

Externalizing Syndromes . In the succeeding five 

regressions , externalizing served as the dependent variable. 

Each regression explored the extent to which social support 

reported by students , parents and friends predicted 

externalizing scores . 

Externalizing syndromes were not related to social 

support scores for the total sample (see Table 39) , o r for 

either ethnic (s ee Tables 41 a nd 43) a nd gender (s ee Tables 

45 and 47) groups . 
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DISCUSSION 

The current study considered the effects of different 

dimensions of parental and peer support on the school 

achievemen t of African - American and European-American sixth 

grade boys and girls . Primary results indicated that the 

combined effect of social support from both parents and 

peers were linked to achievement . Specifically , social 

support was associated with sociability- leadership for all 

students . The results also evidenced differences in 

socioeconomic resources fo r ethn ic and gender groups. In 

general , the independent variables did not predict the 

dependent variables with a high degree of statistical 

significance. Until the findings are replicated , due to a 

small sample size, caution should be used when interpreting 

these results . Likewise the analyses should not be unduly 

interpreted. 

Secondary analyses indicated that perceptions of 

closeness with fathers was related to girls ' aggressive -

disruptive behaviors. Perceptions of socia l support from 

friends predicted sensitive-isolated behaviors in boys. 

Social support effected both African-Americans ' and males ' 

sociability-leadership. The number of social activities 

parents (i.e . , visited friends and went to the mall) did 

with their children was associated with ethni city . 

and friends of African-American youth effect GPA . 
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The rema i nder of the discu ssion will outline specific 

hypotheses and integrate the primary and secondary findings . 

The prima r y analyses addressed parent and peer contributions 

to soc i al and academic competence globally , whereas the 

secondary analyses considered ethnic and gender distinctions 

on a wide range of competency variables . 

Hyp otneses I: Each regression tested the extent to 

which 1) relationship closeness , 2) social support and 

3) negative interactions of mothers , fathers and best 

friends predicted grade point average , sociability

leadership , aggressive - disruptive behaviors and sensitive

isolated behaviors. 

Social support and sociability-leadership . Generally 

speaking , social network support was positively related to 

sociability- leadership style (R2
actj = . 14). This was 

particularly true for males (R2
actj = . 19) and African-

Americans ( P. 2 
actj = . 17) In previous research , sociability-

leadership has been associated with favorable teacher 

ratings , i ntellectual ability , and ac hievement , suggesting 

an association with general school competence (Masten et al . 

1985) . 

Relationship closeness and aggressive - disruptive 

behaviors . Relationship closeness was associated with 

aggressive - disruptive behavior among females ( R2
actj = . 20) 

As closeness increased , aggressive-disruptive scores 
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decreased . Fa t he rs , in particular , affected agg r essive -

disruptive beha vior . Previou s research indicates that 

aggress i ve - d i s r uptive styl e is an index of soc i al 

competence , as well as a reflection of a child ' s general 

activity level (Masten et al. 1985) . 

Social support and sens i tive - isolated beh avi ors . 

Social support within close relationships was associated 

with boys ' sensitive- isolated behaviors (R2
actj = . 19) 

Specifically , social support from best friends was 

associated with lower levels of sensitive - isolated 

behaviors. Sensitive- isolated behavior has been strongly 

associated with poor achievement and classroom problems 

ot her than di s r uptiveness . According to Masten et al . 

(1985) , the sensitive- isolated scale taps a quality of 

disengagement that is somewhat independent of ability level . 

Generally speaking , children high o n this dimension may have 

difficulties coping with the academic , behavioral , and 

social demands of school . 

There was some support for hypothesis I , and the 

findings are consistent with research suggesting that 

social , cultural and environmental forces shape adolescent 

development and daily functioning (Youniss , 1985) . The 

associations between social support and sociability

leadership for African- Americans and males , and between 

social support and sensitive-isolated behavior for boys , may 
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reflect the child's perception and experiences of positive 

regard and guidance from their social networks. After all, 

it is in the context of close relationships that the child 

develops and cultivates social skills , and effective 

interpersonal abilities. The association between closeness 

and aggressive-disruptive behavior for females suggests that 

girls with cohesive support systems exhibit very few or no 

aggressive-disruptive behaviors. One interpretation of this 

finding may be that people with close networks have 

developed effective communication skills and consequently 

experience less discordant conflict . 

Hypothesis II : Socioeconomic resources , parent support, 

peer support and academic achievement vary by ethnicity and 

gender. European-American youth should report higher SES 

levels , more parent support , more peer support and better 

academic achievement than African -American youth . 

Studies of cultural diversity indicate that among North 

American adolescents , ethnicity , social status and gender 

are associated with behavior problems and school-based 

competence . Specifically , lower levels of achievement were 

associated with being poor , African-American and female 

(Farkas et al. 1990 ; Patterson et al. 1990) . In the current 

study , the main effect for ethnicity was significant , and 

SES differed across ethnic groups . Likewise , the main effect 
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for gender was significant, and SES differed across gender 

groups. 

There was mixed support for hypothesis II. On the one 

hand, this study is consistent with most in that 

socioeconomic status was linked to ethnicity and gender 

(Farkas et al., 1990 ; Patterson et al., 1990) . Indeed , 

European-Americans have higher SES levels than African

Americans; and males have higher SES levels than females. 

On the other hand, in contrast to most studies , European

Americans did not fair better in academic achievement (GPA) 

than African-Americans. This suggests that irrespective of 

color or finances, all students can achieve in the academic 

arena. According to Fordham and Ogbu (1986) , African 

American children who strive for academic achievement 

guarantee their success by adopting many of the attitudes, 

behaviors and values associated with the mainstream 

European -American c ulture. However , academic success and 

achievement motivation (Shultz , 1993) among African

Americans must be justified for their own sake (Wilson , 

1991). As the words African -Amer ican and intellectual are 

not mutually exclusive (Harrington-Austin & DiBona , 1993) 

Hypothesis III : Ethnic and gender groups differ on 

academic and social activities with parents and peers, GPA 

and SES . It is expected that African -Americans interactions 

with parents and friends consist of more social activities 
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than school oriented tasks . As a consequence, parent and 

peer academic activities should be greater among European

American youngsters than African-American youngsters . 

The social environment is one of the contexts in which 

youth are provided with educational , economic and other 

resources that enable them to obtain the skills and 

characteristics necessary to become an adult ho is valued in 

a sociocultural niche (Oyserman , Gant , & Ager, 1995). There 

was mixed support for hypothesis III . As expected , the 

number of social activities African-American youngsters 

participated in with their parents differed from those with 

European-American youngsters and their parents . However , 

African-American children ' s lower socioeconomic status and 

increased involvement in social activities with their 

parents did not seem to undermine their academic success. 

In fact, African -Amer ican youth reported engaging in as many 

academic activities with their parents and friends as did 

their European - American counterparts. Similarly , African-

Americans and European-Americans reported equivalent levels 

of social activities with their friends . 

Hypothesis IV : Higher self-esteem , increased levels of 

academic achievement and fewer conduct or behavior problems 

are each predicted by higher levels of social support as 

rated by ~he subject , the parent and best friend. 
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According to Hartup and Laursen (1991) , a youth's 

effectiveness depends on their experiences within close 

relationshi ps. In the current study , there was an 

association between overall social support and GPA for 

African - Americans ( R2 
actj = . 2 6) . Specifically , parent social 

networks and peer social systems , were associated with GPA 

for African-Americans. 

These results provide some support for hypothesis IV , 

and are consistent with research advocating family and 

community experiences that may developmentally shape or 

thwart achievement in minority children (Schultz , 1993) . 

When viewed from the perspective of a "systems u theory , 

which emphasizes interdependence (Forehand et al . 1986) , 

also known as " connectednessu in the African - American 

community (Oyserman et al. 1995) , it is not surprising that 

parent and peer reports of support are associated with GPA . 

The psychology literature related to African-Americans 

and school achievement, has been sparse , puzzling (Steinberg 

et al. 1992) and controversial. Consequently , theories 

related to African-American student achievement have been 

slow to evolve. Clearly, students of African-American 

descent demonstrate the mental and physical wherewithal for 

academic success. The current study is consistent with 

other reports , in suggesting that the combined effects of 

parent and friend support for school achievement is 
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beneficial for all children (Oyserman et al . 1995 ; Steinberg 

et al . 1992). As a multicultural perspective promotes "a 

way of looking at the world that is rooted in scientific 

explanation, that challenges the cultural limitations 

distorting our vision , and that calls for more inclusive and 

reflecting teaching" (Singer , 1994 , p . 19) . 

Limitations of the study 

There were several limitations to the study . Most of 

the measures used in the project were self - reported . 

Therefore , a "halo effect" c ould have occurred , where 

participants would tend to answer in a socially positive 

way. Further , non-self report measures would be useful to 

include , such as behavioral observations . This would 

supplement student , peer and parent information . This 

project utilized a sixth grade population . One subgroup of 

this population (15 %--European-American males) came from a 

different school district. Given these limits , the results 

can not necessarily be generalized to the general adolescent 

population . Measures used in this study were not uniformly 

high in reliability and validity . Future studies should 

employ reliable scales to insure accurate assessment of the 

constructs . The most salient limitation is the small sample 

size. Consequently , the power o f the study is low . 

samples limited the number o f variables that could be 

utilized in the analyses t o test c ertain hypotheses . 
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Future r es e a r ch 

I n 1994 , the Ame r ican Psychological Association 

recomme nded t hat researchers report descriptions of samp l es 

by ethnic groups , as sensitivity to and greater awareness of 

ethnic issues promised important benefits to the discipli ne 

of psychology . Simply reporting results in terms of 

ethni city is not sufficient . Future research should no t 

focus on the comparison s of ethnic groups , but ra t her , 

should study the complex social and cultural phenomena that 

have been associated with daily functioning and achievement 

for both ethnic and gender groups . 

Future research should look at contextual variables. 

Contextualism will provide scientist with a better 

opportunity to unveil the rich distinctions of North 

American ethnic groups . By utilizing the contextual 

approach , we acknowledge that academic and social competence 

is not explained by ethnicity , but rather , that ethnicity is 

a complex multidimensional construct that , by itself , 

explains little . In truth , to understand its ' psychological 

implications , it is necessary to understand ethnicity in 

terms of cultural norms and values ; the strength , salience , 

and meaning of ethnic identity ; and the experiences and 

attitudes associated with minority status (Phinney , 1996) . 
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Table I Descriptive Data for Participants by Gender and Ethnicity 

OVERALL 

Variables Total Girls 

M(SD) M(SD) 

Age 11 .88 (0.6) 11 .90 (0. 5) 

Grade Point Average 3. 15 (0.8) 3.27 (0.7) 

Socioeconomic Status 3.4 (1.0) 3.0 (0.8)** 

AFRICAN-AMERICAN 

Variables Total Girls 

M(SD) M(SD) 

Age 11 .97 (0.6) 12.06 (0 .6) 

Grade Point Average 3.20 (0.7) 3.32 (0.6) 

Socioeconomic Status 3. 1 (l.l)t 2.7 (0.8) 

EUROPEAN-AMERICAN 

Variables Total 

M(SD) 

Age 11 .80 (0.6) 

Grade Point Average 3.09 (0.8) 

Socioeconomic Status 3.8 (0.9) t 

NOTE . t Difference Significant at p < . 05 . 
** Difference Significant at p < . 001 . 

Girls 

M(SD) 

I 1.73 (0.5) 

3.22 (0.6) 

3.3 (0.8) 

M(SD) 

11 .87 (0.6) 

3.03 (0.8) 

3.9(1.1)** 

M(SD) 

11 .87 (0.5) 

3.09 (0.8) 

3.5 ( 1.2) 

M(SD) 

I 1.87 (0.6) 

2.97 (0.8) 

4.3 (0.8) 

Gra de Point Ave r age-- Letter grades correspond to a standard 4 . 0 grading 
sca le . 

Soc ioeco nomic Status -- Socioeconomic ranks cor r espond to the Hollings head 
Education and Occupational Scales ranging from Unskilled labore r s and meni al 
se r vice workers (1) to Major business and professional (5) . 
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Table 2 Coefficient Alphas for Constructs by Ethnicity and Gender 

-~' . - -- -· ·- ... -· ··-- - -~~~--· ··· .. -- -- ·-··-- · ---~ --·-· ~ ·-·---·-- -·--·· 
--·· ·· ---··· ---- _______________ ....._ __________ 

Total African Euro12ean Boys Girls 
Ameri cans Americans 

-·· ·- -------- .... ·-·- •· - · ····---· -·-·-·· .. ------ --·- -·-··- . --- ·····-·····- ---- ------. --·· --··- ··-·---. 

Construct a a a a a 

Relationship Total r = .63 r = .62 r = .65 r = .70 r = .49 
Closeness Closeness 
Inventory Score 

Network of Total r = .7~ r = .73 r = .76 r = .67 r = .8~ 
Relationships Social Support 
Inventory Score 

Total Negati ve r = .66 r = .57 r = .78 r = .69 r = . 6~ 

Interactions 
Score 

Self Perception Self-Esteem r = .69 r = .62 r = .76 r = .70 r = .7 1 
Profi le Score 

ReYised Class Play Social Competence r = .80 r = .83 r = .73 r = .74 r = .~ 2 
Score 

Y nuth Sel !~Report lntal Prohlem r = .79 r = .n r = .8~ r = .77 r = .79 
Score 

Internali zi ng r = .73 r = .68 r = .77 r = .70 r = .70 
Syndrome 
Score 

Externali zing r =. 55 r = .55 r = .56 r = .55 r = .57 
Syndrome 
Score 
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Table 3 Means and Standard Deviations for Participants Overall and by Gender 

Construct and Variable 

Relationship Closeness Inventory 
Mother total closeness 
Father total closeness 
Best friend total closeness 

Parent academic activities 
Best friend academic activities 
Parent social activities 
Best friend social activiLies 

NeLwork o f Relationships Inventory 
Mother toLal social support 
Father total social support 
Best friend LOtal social support 

Best friend report of total social supporl 
Parent report of total social suppo rL 

Mother toLal negative interactions 
Father total negative interactions 
Best friend LOtal negative interac tions 

Revised Class Play 
Total SociabiliLy- leadership 
Total Aggressive - disruptive 
Total Sensitive - isolated 

Youth Self - Report 
Total Problems 
Internalizing Syndromes 
Externalizing Synd r omes 

Self - Perception Profile 
Global self - worth 

Range 

6 . 00 - 27.00 
5 . 00 - 2 4. 00 
3 . 00 - 22 . 00 

0 . 00 - 4.00 
0 . 00 - 3 . 00 
0 . 00 - 7 . 00 
0 . 00 - 5.00 

21 . 00 - 103 . 00 
23 . 00 - 101 . 00 
46 . 00 - 98.00 

26 . 00 - 104 . 00 
54. 00 - 97.00 

7.00 - 27 . 00 
6 . 00 - 24 . 00 
6.00 - 19 . 00 

17 . 00 - 35 . 00 
4 . 00 - 15 . 00 
6 . 00 - 24 . 00 

22 . 00 - 79 . 00 
2 6. 00 - 73 . 00 
5 . 00 - 73 . 00 

1 . 83 - 4 . 00 
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Total 
M(SD) 

19 . 30(3.7) 
1 5 . 70(5 . 2) 
14.9 0(3 . 7) 

1.15(1.0) 
0 . 95(0 . 9) 
2 . 3 4 (1. 9) 
1.70( 1. 3) 

80 . 30(16 . 4) 
74 . 00(17 . 1) 
72 . 50(13 . 5) 

70 . 00(16.1) 
77 . 90(10 . 9) 

14 . 10(4 . 6) 
12 . 80( 4. 2) 
8 . 88(3 . 3) 

26 . 50(3 . 9) 
6 . 78(2 . 4) 
11.70(4 . 3) 

49 . 90(11.3) 
51. 00 (1 0 . 5) 
47 . 60(11 . 5) 

3 . 37(0 . 6) 

Girls 
M(SD) 

20 . 00(3 . 0) 
15 . 70(5 . 2 ) 
15 . 60(3 . 3) 

1.30(1.1) 
1.13(0 . 9) 
2 . 77( 1. 8) 
1. 70(1 . 3) 

80 . 50(17 . 7) 
72 . 60 ( 17 . 7) 
78 . 90(12 . 5) 

75 . 20(14 . 0) 
79 . 80(9 . 8) 

14 . 10(5 . 2) 
12 . 60(3 . 8) 
8 . 07(3 . 1) 

26 . 70(4 . 2) 
6 . 73(2 . 6) 
12 . 00(4 . 5) 

53 . 30(10 . 1) 
52 . 60(9 . 9) 
50 . 10(9 . 7) 

3 . 36(0 . 6) 

Boys 
M(SD) 

18 . 5( 4. 1) 
15 . 80 (5 . 3) 
14 . 20( 4 . 1) 

1.00(1.0) 
0 . 77(0 . 8) 
1. 97(2 . 0) 
1.70( 1. 2) 

80 . 10(15 . 3) 
75 . 20(16 . 8) 
66 . 00(11 . 5) 

64 . 80(16 . 6) 
75 . 90( 11. 7) 

14 . 10(3 . 9) 
13 . 00( 4 . 5) 
9 . 70(3 . 3) 

26 . 30(3 . 7) 
6 . 83(2 . 3) 
11.4 0(4 . 2) 

46 . 60(11.6) 
49. 40( 11. 0) 
44. 60( 12 . 5) 

3 . 38(0 . 5) 



Table4 Means and Standard Devi ations for Participants Overal l and by Ethnicity 

Construct and Variable 

Relationship Closeness Inventory 
Mother total closeness 
Father total closeness 
Best friend total closeness 

Parent academic activities 
Best friend academic activities 
Parent social activities 
Best friend social activities 

Network of Relationships Inventory 
Mother total social support 
Father total social support 
Best friend total social support 

Best friend report of total social support 
Parent report of total social support 

Mother total negative interactions 
Father total negative interactions 
Best friend total negative interactions 

Revised Class Play 
Total Sociability- leadership 
Total Aggressive - disruptive 
Total Sensitive - isolated 

Youth Self - Report 
Total Problems 
Internalizing Syndromes 
2xternalizing Syndromes 

Self-Perception Profile 
Global self - worth 

Range 

6 . 00 - 27 . 00 
5 . 00 - 2 4 . 00 
3 . 00 - 22 . 00 

0.00 - 4 . 00 
0 . 00 - 3 . 00 
0 . 00 - 7 . 00 
0 . 00 - 5 . 00 

21 . 00 - 103.00 
23 . 00 - 101 . 00 
46.00 - 98.00 

26 . 00 - 104 . 00 
54.00 - 97.00 

7 . 00-27 . 00 
6 . 00 - 24 . 00 
6 . 00 - 19.00 

17 . 00 - 35 . 00 
4.00 - 15.00 
6 . 00 - 24 . 00 

22 . 00 - 79.00 
26 . 00 - 73 . 00 
5 . 00 - 73 . 00 

1. 83 - 4 . 00 
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Total 

M(SD) 

19 . 30(3 . 7) 
15 . 70(5 . 2) 
14 . 90(3 . 7) 

1.15(1.0) 
0 . 95(0 . 9) 
2 . 34(1 . 9) 
1 . 70(1 . 3) 

80 . 30(16 . 4) 
74 . 00(17.1) 
72 . 50(13 . 5) 

70 . 00(16 . 1) 
77 . 90(10 . 9) 

14.10(4 . 6) 
12 . 80(4 . 2) 
8 . 88(3 . 3) 

26.50(3.9) 
6.78(2 . 4) 
11.70(4 . 3) 

49.90(11.3) 
51.00(10 . 5) 
47 . 60(11.5) 

3 . 37(0.6) 

African EuroEean 
American American 
M(SD) M(SD) 

19 . 40(4 . 3) 19 . 2(3 . 0) 
15 . 30(6. 4 ) 16. 20 ( 3 . 9) 
14 . 40( 4. 4) 1 5 .4 0(2.8) 

1.27(1.0) 1.03(1.1) 
0 . 85(0.9) 1.03(0 . 8) 
2 . 90(1.9) 1.83(1.8) 
1.70(1.4) 1.70(1.2) 

80 . 10(19 . 0) 79 . 90(13.6) 
75 . 00(19 . 0) 73 . 10(15 . 3) 
71.90(15 . 1) 73 . 00(12 . 0) 

67.20(14 . 1) 72 . 80(17 . 7) 
80 . 00(10 . 0) 75 . 90(11.4) 

14 . 10(5.0) 14 . 10(4 . 3) 
11 . 60(4.0) 14 . 10(4 . 0) 
8 . 90(3 . 6) 8 . 87(3 . 0) 

27 . 20(4 . 5) 25 . 80(3 . 2) 
6 . 60(2 . 5) 6 . 97(2 . 3) 
11.50(3 . 6) 11.80(5 . 0) 

50 . 10(11.6) 49 . 80(11.2) 
51.70(10 . 2) 50 . 30(10 . 9) 
47.90(13.7) 47 . 30(9 . 0) 

3 . 35(0 . 6) 3 . 38(0.6) 



Table 5 Constructs and Measures for Hypothesis I 

Construct Primary Regression Analyses 
(Total Sample , n = 60) 

Independent Variables 

Relationship Closeness Inventory 
Mother total closeness 
Father total closeness 
Best friend total closeness 

Network of Relationships Inventory 
Mother total social support 
Father total social support 
Best friend total social support 

Mother total negative interactions 
Father total negative interactions 
Best friend total negative interactions 

Dependent Variables 

Revised Class Play 
Total Sociability- leadership 
Total Aggressive - disruptive 
Total Sensitive - isolated 

Grade Point Average (GPA) 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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Secondary Regression Analyses 
(by Ethnicity and Gender) 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



Table 6 Constructs and Measures for Hypothesis II 

Construct 

Independent Variables 

Ethnicity 
Gender 

Dependent Variables 

Grade Point Average (GPA) 
Socioeconomic Status (SES) 

Relationship Closeness Inventory 
Mother total closeness 
Father total closeness 
Best friend total closeness 

Primary MANOVA Analyses 

X 

X 

X 

X 
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Secondary MANOVA Analyses 

X 

X 

X 

X 

X 

X 

X 



Table 7 Constructs and Measures for Hypothesis Ill 

Construct 

Independent Variables 

Ethnicity 
Gender 

Dependent Variables 

Grade Point Average (GPA) 
Socioeconomic Status (SES) 

Relationship Closeness Inventory 
Parent acade mic activities 
Best fr iend academic activities 
PareGt social activities 
Best friend social activities 

Primary MANOVA Analyses 

X 

X 

X 

X 

X 

X 
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Secondary MANOVA Analyses 

X 

X 

X 

X 

X 

X 

X 

X 



Table 8 Constructs and Measures for Hypothesis IV 

Construct Primary Regression Analyses 
(Total Sample , n = 60) 

Independent Variables 

Network of Relationships Inventory 
Mother total social support 
Father total social support 
Best friend total social suppo rt 
Best friend report of t o tal socia l support 
Parent report of total social suppo rt 

Dependent Variables 

Youth Se lf - Repo rt 
To ta l Problems 
Internalizing Syndromes 
Externalizing Syndromes 

Self - Perception Profile 
Global self - worth 

Grade Po int Average (GPA ) 

X 

X 

X 

X 

X 

X 
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Secondary Regression Analyses 
(by Ethnicity and Gender) 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



Table 9 Hypothesis 1: Academic Competence Regressions (Subject Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Grade Point Average 
R-Squared = .0 I 
R-Squared (adj) = .00 (p = .88) 

Independent Variables: Relationship Closeness Inventory (a = .63) 

B SE B 
Mother total closeness .002 .03 
Best friend total closeness .000 .03 
Father total closeness .02 .02 

Dependent Variable: Grade Point Average 
R-Squared = .00 I 
R-Squared (adj) = .00 (p = 1.00) 

Independent Variables: Network of Relationships Inventory (a = .74) 

B SE B 
Mother total social support -. 00 I .01 
Father total social support .000 .01 
Best friend total social support .002 .01 

Dependent Variable: Grade Point Average 
R- Squared = .06 
R-Squared (adj) = .0 I ( p = .33) 

Independent Variables: Network of Relationships Inventory (a= .66) 

Mother total negati1e interactions 
Best friend total negative interactions 
Father total negatil·e interact ions 

B 
.02 
-.06 
.002 

SE B 
.02 
.03 
.03 

Beta 
.0 1 
.000 
.10 

Beta 
-.03 
.004 
.04 

Beta 
.12 
-.25 
.01 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 
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T 
.08 
-.001 
.72 

T 
-.20 
.03 
.24 

T 
.79 
-1.74 
.09 

Sig T 
p = .94 
p = 010 
p = .47 

SigT 
p = .85 
p = .98 
p = .81 

SigT 
p = .44 
p = .09 
p = .93 

T=t-test value Sig T=significance level 



Table I 0 Hypothesis 1: Social Competence Regressions (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend C loseness, Social Support and Negative Interactions 

Analysis 

(I ) 

(2 ) 

(3) 

Dependent Variable: Sociability-Leadership 
R-Squared =. II 
R-Squared (adj ) = .07 (p = .07) 

Independent Variables: Relationship C loseness Inventory (a = .63) 

Mother total closeness 
Best fr iend total closeness 
Father total closeness 

B 
.29 
.0 1 
.06 

Dependent Variable: Sociability- Leadership 
R-Squared = .18 
R-Squared (adj) = .l~ (p = .O l )* 

SE B 
.15 
. 14 
. II 

Independent Variables: Network of Relationships Inventory (a = . 74) 

B SE B 
Mother tota l social support .07 .04 
Father total social support .00 1 .03 
Best fr iend total social support .06 . 0 ~ 

Dependent Variable : Sociability- Leadership 
R-Squared = .. 05 
R-Squared (adj ) = .00 (fl = .42) 

Independent Variables: Network of Relationships Inventory (a = .66) 

Mot her total negative interactions 
Best fr iend total negati ve interacti ons 
Father total negative interacti ons 

B 
-. 10 
-. 14 
-. 05 

SE B 
.13 
. 17 
.16 

Beta 
.27 
.09 
.08 

Beta 
.28 
.0 1 
. 19 

Beta 
-.11 
-.12 
-.05 

Note. B=unstanda rdized weight SE B=standard error of B Beta=standardized weight 
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T 
1.94 
.67 
.60 

T 
1.79 
.05 
1.32 

T 
-.77 
-. 81 
-.33 

SigT 
p = .06 
p = .50 
p = .55 

SigT 
p = .08 
p = .96 
p = .19 

SigT 
p = .44 
p = .42 
p = .74 

T=t-test va lue Sig T=significance level 



Table 11 Hypothesis IV: Social Competence Regressions (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis 

(I) 

(2) 

Dependent Variable: Global Self-Worth 
R-Squared = .03 
R-Squared (adj) = .00 (p = .68) 

Independent Variables: Network of Relationships Inventory (a = .74) 

B SE B Beta 
Best friend total socia l support .01 .0 1 . 15 
Father total socia l support .002 .01 .08 
Mother total soc ia l support -.002 .0 1 -.06 

Dependent Variable: Total Problem 
R-Squared = .04 
R-Squared (adj) = .00 (p = .54) 

Independent Variables: Network of Relationships Inventory (a = .74) 

Best friend total social support 
Father total social support 
Mother total social support 

B 
.04 
.10 
.04 

SE B 
.13 
.10 
. 13 

Beta 
.04 
. 14 
.04 

Notf. B=unstandardized \\eight SE: B=standard error of B Beta=standardized weight 

55 

T 
.93 
.51 
-.35 

T 
.26 
.94 
.26 

SigT 
p = .36 
p = .62 
p = .73 

SigT 
p = .80 
p = .35 
p = .79 

T=t-test va lue Sig T=significance level 



Table 12 Hypothesis 1-A: Academic Competence Regressions for African-Americans (Subject Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Grade Point Average 
R-Squared = .02 
R-Squared (adj ) = .00 (p = .94) 

Independent Variables: Relationship Closeness Inventory (a = .62) 

Mother total closeness 
Best friend total closeness 
Father total closeness 

B 
.000 
.01 
.0 1 

Dependent Variable: Grade Point Average 
R-Squared = .00 1 
R- Sq uared (adj) = .00 (p = 1.00) 

SE B 
.04 
.03 
.03 

Independent Variables: Network of Relationships Inventory (a = . 73) 

Mother total socia l support 
Father total socia l support 
Best frie nd total social support 

B 
-.001 
.000 
.002 

Dependent Variable : Grade Point Average 
R-Sq uared = . 14 
R-Squared (adj) = .04 (p = .27) 

SE B 
.0 1 
.0 1 
.01 

Independent Variables: Network of Relationships Inventory (a. = .5 7) 

Mother tota l negati ve interactions 
Best fri end total negati ve interactions 
Father tota l negative interact ions 

B 
-.007 
-.06 
.02 

SE B 
.03 
.04 
.04 

Beta 
.-01 
.09 
. 12 

Beta 
-.03 
.006 
.04 

Beta 
-.05 
-.30 
-. I I 

Note. B=unstandardized weight S[ B=standard error of 13 Beta=standardized weight 

<;!; 

T 
-.03 
.40 
.54 

T 
-. 13 
.03 
. 18 

T 
-.26 
-1.57 
-.55 

SigT 
p = .98 
p = .69 
p = .59 

SigT 
p = .90 
p = .98 
p = .86 

SigT 
p = .80 
p = .1 3 
p = .59 

T=t-test value Sig T=sign ificance level 



Table l3 Hypothesis 1-A: Academic Competence Regressions for European-Americans (Subject Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Grade Point Average 
R-Squared = .04 
R-Squared (adj) = .00 ( p c~ .81) 

Independent Variables: Relationship C loseness Inventory (a = .65) 

B SE B 
Mother total closeness .000 .06 
Best friend total closeness -.03 .06 
Father total closeness .04 .OS 

Dependent Variable: Grade Point Average 
R-Squared = .002 
R-Squared (adj) = .00 (p = 1.00) 

Independent \'ariahles: Network of Relationships Inventory (a = . 76) 

B SE B 
Mother total social support -.003 .02 
Best friend total social support .003 .02 
Father total social support -3.68 .O J 

Dependent Variable: Grade Point Average 
R-Squared = . 14 
R-Squared (adj) = .04 (p 26) 

Independent Variables: Network of Relationships Inventory (a = .78) 

Mother total negati\'c interactions 
Best fi'iend total negative interactions 
Father total negative interactions 

B 
.06 
-.10 
.05 

SE B 
.04 
.07 
.06 

Beta 
-.002 
·. I I 
. 18 

Beta 
-.OS 
.05 
.000 

Beta 
.29 
-.37 
.23 

Note. B=unstandardized \\eight S[ B=standard error of 13 Beta=standardized weight 

57 

T 
-.01 
-.S I 
.82 

T 
-.17 
.2 1 
-.003 

T 
1.30 
-1.50 
.90 

Sig T 
p = .99 
p = .62 
p = .42 

SigT 
p = .87 
p = .83 
p = .10 

SigT 
p = .20 
p = .15 
p = .38 

T=t-test value Sig T=significance level 



Table 14 Hypothesis 1-A: Academic Competence Regressions for Girls (Subject Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Grade Point Average 
R-Squared = . I 0 
R-Squared ( adj) = .00 ( p = .41) 

Independent Variables: Relationship Closeness Inventory (a= .49) 

B SE B 
Mother total closeness .02 .05 
Father total closeness .04 .03 
Best friend total closeness -.04 .05 

Dependent Variable: Grade Point Average 
R-Squared = .08 
R-Squared (adj) = .00 (p = .53) 

Independent Variables: Network of Relationships Inventory (a= .84) 

B SE B 
Mother total social support .008 .0 1 
Father total social support .01 .01 
Best friend total social support -.02 .02 

Dependent Variable: Grade Point Average 
R-Squared = .15 
R-Squared (adj) = .05 (p = .23) 

Independent Variables: Network of Relationships Inventory (a = .66) 

Mother total negative interactions 
Best friend total negat ive interactions 
Father total negative interactions 

B 
.01 
-. 10 
.02 

SE B 
.03 
.05 
.05 

Beta 
. 10 
.24 
-. 16 

Beta 
.20 
.25 
-.32 

Beta 
.09 
-.44 
.08 

Note. B=unstandardized "eight SE B=standard error of A Beta=standardized weight 

.:o 

T 
.50 
1.26 
-.76 

T 
.72 
.98 
-1.14 

T 
.46 
-1.99 
.35 

SigT 
p = .64 
p = .22 
p = .46 

SigT 
p = .48 
p = .34 
p = .26 

Sig T 
p = .65 
p = .06 
p = .73 

T=t-test value Sig T=significance level 



Table 15 Hypothesis 1-A: Academic Competence Regressions for Boys (Subject Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Grade Point Average 
R-Squared = .004 
R-Squared (adj) = .00 (p = 1.00) 

Independent Variables: Relationship C loseness Inventory (a = .70) 

B SE B 
Mother total closeness -.0 I .04 
Best fT iend total closeness .04 .04 
Father total closeness -.003 .04 

Dependent Variable : Grade Point Average 
R-Squared = .03 
R-Squared (adj) = .00 (p = .83) 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B 
Mother total social support -. 0 I .0 1 
Father total social support -.003 .0 1 
Best fTie nd total social support .000 .02 

Dependent Variable : Grade Point Average 
R -Squared = . 16 
R-Squared (adj) = .00 (p = .88) 

Independent Variables : Network of Relationships Inventory (a = .69) 

Mother total negati ve interactions 
Best fri end total negative interactions 
Father total negati ve interacti ons 

B 
.04 
-.0 I 
-.0 1 

SE B 
.05 
.05 
.04 

Beta 
-. 02 
.06 
-.02 

Beta 
-.13 
-. 08 
-. 003 

Beta 
. 19 
-.06 
-.06 

Note. B=unstandardiLed \\ eight SE ll=standa rd error of H lleta=standardized weight 

59 

T 
-. II 
.28 
-.08 

T 
-.57 
-.37 
-.0 1 

T 
.78 
-.27 
-. 24 

Sig T 
p = .92 
p = .78 
p = .94 

SigT 
p =. 58 
p = .71 
p = .99 

SigT 
p = .46 
p = .79 
p = .81 

T=t-test value Sig T=signifi cance level 



Table 16 Hypothesis 1-A: Aggressive-Disruptive Behavior Regressions for African-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend C loseness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable : Aggressive-Disruptive Behavior 
R-Squared = .07 
R-Squared (adj) = .00 ( p = .58) 

Independent Variables: 

Mother total closeness 
Best ti'iend total closeness 
Father total closeness 

Relationship C loseness Inventory (a = .62) 

B 
.02 
.09 
-.07 

SE B 
.12 
. 12 
.09 

Dependent Variable : Aggressive-Disruptive Behavior 
R-Squared = .08 
R-Squared (adj) = .00 (p = .5-I) 

Independent Variables: Network of Relationships Inventory (a = .73) 

B SE B 
Mother tota l social support -.02 .03 
Father total social support .04 .03 
lkst friend total sot:ial support -. OJ .0-1 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .14 
R-Squared (adj) = .04 (p = .26) 

Independent Variables: 

Mother total negative interactions 
Best ti'iend total negative interactions 
Father total negative in teractions 

Network of Relationships Inventory (a= .57) 

B 
.03 
.26 
-.15 

SE B 
.10 
.13 
.14 

Beta 
.04 
. 17 
-.17 

Beta 
-.12 
.29 
-.16 

Beta 
.06 
.38 
-.23 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 
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T 
.20 
.80 
-.80 

T 
-.50 
1.34 
-.69 

T 
.27 
1.98 
-1.09 

SigT 
p = .84 
p = .43 
p = .43 

Sig T 
p = .62 
p = .19 
p = .50 

SigT 
p= .79 
p = .06 
p = .29 

T=t-test value Sig T=significance level 



Table 17 Hypothesis 1-A: Aggressive-Disruptive Behavior Regressions for European-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .04 
R-Squared (adj) = .00 (p = .78) 

Independent Variables: Relationship Closeness Inventory (a = .65) 

B SE B 
Mother total closeness -.06 .18 
Best friend total closeness .03 .17 
Father total closeness -.10 .14 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .07 
R-Squared (adj) = .00 (p = .58) 

Independent Variables: Network of Relationships Inventory (a = . 76) 

B SE B 
Mother total social support -.03 .05 
Best rriend total social support -.04 .04 
Father total social support .03 .04 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .07 
R-Squared (adj) = .00 ( p = .58) 

Independent Variables: 

Mother total negative interactions 
Best rriend total negative interactions 
Father total negative interactions 

Network of Relationships Inventory (a = .78) 

B 
.17 
.001 
-.08 

SE B 
.13 
.20 
.17 

Beta 
-.077 
.04 
-.16 

Beta 
-.17 
-.19 
. 16 

Beta 
.32 
.001 
-.12 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 

61 

T 
-.33 
.19 
-. 74 

T 
-.64 
-.84 
.66 

T 
1.38 
.01 
-.45 

Sig T 
p = .74 
p = .85 
p = .47 

SigT 
p =.53 
p = .41 
p =.52 

SigT 
p= .18 
p = .10 
p = .66 

T=t-test value Sig T=significance level 



Table 18 Hypothesis 1-A: Aggressive-Disruptive Behavior Regressions for Girls (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable : Aggressive-Disruptive Behavior 
R-Squared = .28 
R-Squared (adj) = .20 (p = .03)* 

Independent Variables: Relationship C loseness Inventory (a = .49) 

B SE B 
Mother total closeness -.05 .15 
Father total closeness -.27 .09 
Best fr iend total closeness .07 .1 5 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .05 
R- Squared (adj ) = .00 (p = .73) 

Independent Variables: Network of Relationships Inventory (a = .84) 

B SE B 
Mother total socia l support -.01 .04 
Father total social support .03 .04 
Best fri end total social support -.04 .06 

Dependent Variable : Aggressive-Disruptive Behavior 
R-Squared = .06 
R-Squared (adj) = .00 (p = .65) 

Independent Variables: 

Mother tota l negatiYe interactions 
Best friend total negati ve interactions 
Father total negati ve interactions 

Network of Relationships Inventory (a = .66) 

B 
.0 1 
.23 
-.07 

SE B 
.10 
.19 
. 18 

Beta 
-.06 
-.50 
.09 

Beta 
-.09 
.23 
-.2 1 

Beta 
.03 
.28 
-. 10 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 

f.? 

T 
-.31 
-2. 89 
.47 

T 
-.3 1 
.89 
-. 75 

T 
. 12 
1.20 
-.40 

SigT 
p = .76 
p = .008** 
p = .64 

Sig T 
p = .76 
p = .38 
p = .46 

Sig T 
p = .90 
p = .24 
p = .69 

T=t-test va lue Sig T=sign ificance level 



Table 19 Hypothesis 1-A: Aggressive-Disruptive Behavior Regressions for Boys (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = .05 
R-Squared (adj) = .00 (p = .69) 

Independent Variables: 

Mother total closeness 
Best rriend total closeness 
Fatht::r total closeness 

Relationship Closeness Inventory (a = . 70) 

B 
-.07 
.09 
. 10 

SE B 
.12 
.II 
.10 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = . 10 
R-Squared (adj) = .00 (p = .43) 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B 
Mother total social ~ upport -.02 .03 
Father total social support .0-l .03 
Best fri.::nd tota l social support -.0-l .04 

Dependent Variable: Aggressive-Disruptive Behavior 
R-Squared = . 12 
R-Squared (adj) = .02 ( p = .3-l) 

Independent Variables: 

Mother total negative interactions 
Best friend total negative interactions 
Father total negative interactions 

Network of Relationships Inventory (a = .69) 

B 
.20 
.14 
-.17 

SE B 
. 14 
.14 
.12 

Beta 
-.12 
. 16 
.22 

Beta 
-.14 
.26 
-.22 

Beta 
.33 
.20 
-.33 

Note. B=unstandardized \Ieight SF: B=standard error of B Beta=standardized weight 

63 

T 
-.54 
.82 
1.0 I 

T 
-.60 
1.25 
-.98 

T 
1.44 
1.01 
-1.40 

SigT 
p =.59 
p = .42 
p = .32 

Sig T 
p =.55 
p = .22 
p = .33 

SigT 
p= . 16 
p = .32 
p = . 17 

T=t-test value Sig T=signiticance level 



Table 20 Hypothesis 1-A: Sensitive-Isolated Behavior Regressions for African-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend C loseness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sensitive-I solated Behavior 
R-Squared = . 13 
R-Squared (adj) = .03 (p = .29) 

Independent Variables: Relationship C loseness Inventory (a = .62) 

B SE B 
Mother total closeness -.25 . 17 
Best !Tiend total closeness .12 .16 
Father total closeness .21 .12 

Dependent Variable: Sensitive-I solated Behavior 
R-Squared = .12 
R- Squared (adj) = .02 (p = .32) 

Independent Variables: Network of Rel ationships Inventory (a = .73) 

B SE B 
Mother total social support .03 .04 
Father total social support .04 .04 
Best friend total social support -.10 .05 

Dependent Variable: Sensitive-I solated Behavior 
R-Squared = .04 
R-Squared (adj ) = .00 ( p = . 77) 

Independent Variables: Network of Relationships Inventory (a = .57) 

Mother total negati ve interactions 
Best fr iend total negati ve interacti ons 
Father total negative interactions 

B 
-.15 
.02 
.16 

SE B 
.15 
.20 
.21 

Beta 
-.30 
.15 
.36 

Beta 
. 14 
.22 
-.41 

Beta 
-. 21 
.02 
. 17 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 

T 
-1.47 
.74 
1.79 

T 
.61 
1.06 
-1.78 

T 
-.96 
.09 
.78 

Sig T 
p = .15 
p = .47 
p = .09 

SigT 
p = .55 
p = .30 
p = .09 

Sig T 
p = .35 
p = .93 
p = .44 

T=t-test value Sig T=significance level 



Table 21 Hypothesis 1-A: Sensitive-Isolated Behavior Regressions for European-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .03 
R-Squared (adj) = .00 (p = .82) 

Independent Variables: Relationship C loseness Inventory (a = .65) 

B SE B 
Mother total closeness . 1~ .39 
Best frie nd tota l closeness .16 .3 7 
Father total closeness -.25 .29 

Dependent Variable: Sensitive-I solated Behavior 
R-Squared = .04 
R-Squared (adj ) = .00 (p = .75) 

Independent Variables: Network of Relationships Inventory (a = . 76) 

Mother tota l social support 
Best fr iend tota l social support 
Fat her total social support 

B 
-.0 1 
-. 08 
.06 

Dependent Variable: Sensitive-I solated Behavior 
R-Squared = .08 
R-Sq uared (adj ) = .00 (p = .53) 

SE B 
. 10 
. 10 
.08 

Independent Variables: Network of Relationships Inventory (a = .78) 

Mother total negati ve interact ions 
Best fr iend tota l negati ve inte ractions 
Father tota l negati ve interactions 

B 
.07 
.02 
.3 1 

SE B 
.27 
.42 
.36 

Beta 
.09 
.09 
-.1 9 

Beta 
-.03 
-.19 
. 17 

Beta 
.06 
.0 1 
.24 

Note. B=unstandardized we ight SE B=standard error of B Beta=standardized weight 
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T 
.36 
.42 
-.85 

T 
-. ll 
-.85 
.69 

T 
.27 
.04 
.87 

SigT 
p = .72 
p = .67 
p = .40 

SigT 
p = .91 
p = .40 
p =. 50 

SigT 
p = .79 
p = .97 
p = .39 

T=t-test value Sig T=significance level 



Table 22 Hypothesis 1-A: Sensitive-Isolated Behavior Regressions for Girls (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sensitive-Isolated Behavior 
R-Squared =.15 
R-Squared (adj) = .05 ( p = .23) 

Independent Variables: Relationship Closeness Inventory (a= .49) 

Mother total closeness 
Father total closeness 
Best ffiend total closeness 

B 
-.57 
.08 
.43 

Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .04 
R-Squared (adj) = .00 (p = .76) 

SE B 
.29 
.18 
.28 

Independent Variables: Network of Relationships Inventory (a= .84) 

B SE B 
Mother total social support .02 .07 
Father total social support .03 .07 
Best friend total social support -.10 .10 

Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .09 
R-Squared (adj) = .00 (p = .48) 

Independent Variables: Network of Relationships Inventory (a= .66) 

Mother total negative interactions 
Best friend total negative interactions 
Father total negative interactions 

B 
-.16 
-. 14 
.44 

SE B 
. 17 
.33 
.30 

Beta 
-.39 
.08 
.31 

Beta 
.07 
.10 
-.29 

Beta 
-.18 
-.10 
.35 

Note. B;unstandardized weight SE B;standard error of B Beta;standardized weight 

// 

T 
-1.95 
.44 
1.56 

T 
.25 
.39 
-1.02 

T 
-.90 
-.42 
1.48 

SigT 
p = .06 
p = .66 
p = . 13 

SigT 
p= .80 
p = .70 
p = .32 

SigT 
p = .38 
p = .68 
p = .15 

T=t-test value Sig T;significance level 



Table 23 Hypothesis 1-A: Sensitive-Isolated Behavior Regressions for Boys (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .03 

(I) R-Squared (adj) = .00 ( p = .83) 

Independent Variables: Relationship Closeness Inventory (a= .70) 

B SE B Beta T SigT 
Mother total closeness -.005 .23 -.005 -.02 p = .98 
Best friend total closeness -.09 .21 -.08 -.42 p = .68 
Father total closeness . 12 . 18 .16 .70 p = .49 

(2) Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .28 
R-Squared(adj) =. 19 (p = .04)* 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B Beta T SigT 
Mother total social support .06 .06 .23 1.12 p = .27 
Father total social support .08 .05 .33 1.82 p = .08 
Best friend tota l social support -.21 .07 -.57 -2.83 p = .009** 

(3) Dependent Variable: Sensitive-Isolated Behavior 
R-Squared = .09 
R-Squared (adj) = .00 (p = .50) 

Independent Variables: Network of Relationships Inventory (a= .69) 

B SE B Beta T Sig T 
Mother total negative interactions .18 .25 .17 .72 p = .48 
Best friend total negati ve interactions .23 .26 .17 .88 p = .39 
Father total negative interactions .02 .23 .02 .09 p = .93 

Note. B=unstandardiled 11cig.ht SE B=standard error of 13 Beta=standardized weight T=t-test value Sig T=significance level 

67 



Table 24 Hypothesis 1-A: Sociability-Leadership Behavior Regressions for African-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .II 
R-Squared (adj) = .004 (p = .39) 

Independent Variables: Relationship Closeness Inventory (a = .62) 

B SE B 
Mother total closeness .23 .21 
Best fTiend total closeness .13 .2 1 
Father total closeness .II .15 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .26 
R-Squared (adj) = .17 (p = .05)* 

Independent Variables: Network of Relationships Inventory (a = .73) 

B SE B 
Mother total social support .05 .05 
Father total social support .03 .OS 
lkst fi·iend total social support .OR .06 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .06 
R-Squared (adj) = .00 (p = .65) 

Independent Variables: Network of Relationships Inventory (a = .57) 

Mother total negative interactions 
Best fTiend total negative interactions 
Father total negative interactions 

B 
-.13 
-.23 
.03 

SE B 
.19 
.25 
.26 

Beta 
.22 
. 13 
.14 

Beta 
.21 
.12 
.27 

Beta 
-.14 
-.18 
.02 

Note. B=unstandardized weight S[ B=standa rd error of A Beta=standardized weight 
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T 
1.07 
.65 
.69 

T 
.99 
.65 
1.30 

T 
-.68 
-.92 
.11 

SigT 
p = .29 
p = .52 
p = .49 

SigT 
p = .33 
p = .52 
p = .21 

SigT 
p= .50 
p = .37 
p = .91 

T=t-test value Sig T=significance level 



Table 25 Hypothesis 1-A: Sociability-Leadership Behavior Regressions for European-Americans (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .18 
R-Squared(adj) = .08 (p = .16) 

Independent Variables: Relationship C loseness Inventory (a = .65) 

B SE B 
Mother total closcnes~ .35 .23 
Best friend total closeness . 16 .22 
Father total closeness .02 .17 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .1 7 
R-Squared (adj) = .08 (p = .17) 

Independent Variables: Network of Relationships Inventory (a = . 76) 

B SE B 
Mother total social support . II .06 
Best friend total social support .02 .06 
Father total social support -.06 .05 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .04 
R-Squared (adj) = .00 (p = .77) 

Independent Variables: 

Mother total negative interactions 
Best friend total negative interactions 
Father total negative interactions 

Network of Relationships Inventory (a =. 78) 

B 
-.12 
-.06 
-.01 

SE B 
.17 
.27 
.23 

Beta 
.33 
. I~ 

.03 

Beta 
.49 
.08 
-.30 

Beta 
-.16 
-.06 
-.02 

Note. B=unstandardiLed \Ieight S[ B=standard error of B Beta=standardized weight 
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T 
1.55 
.73 
. 13 

T 
1.90 
.37 
-1.29 

T 
-.69 
-.23 
-.06 

SigT 
p = .13 
p = .47 
p = .90 

Sig T 
p = .07 
p = .72 
p = .21 

SigT 
p = .50 
p = .82 
p = .96 

T=t-test value Sig T=significance level 



Table 26 Hypothesis 1-A: Sociability-Leadership Behavior Regressions for Girls (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Closeness, Social Support and Negative Interactions 

Analysis 

(I) 

(2) 

(3) 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .24 
R-Squared(adj) = .l5 (p = .06) 

Independent Variables: 

Mother total closeness 
Father total closeness 
Best friend total closeness 

Relationship Closeness Inventory (a = .49) 

B 
.66 
.13 
-. 14 

SE B 
.26 
. 16 
.25 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = . 15 
R-Squared (adj) = .05 (p = .53) 

Independent Variables: Network of Relationships Inventory (a = .84) 

B SE B 
Mother total social support .09 .07 
Father total social support -.03 .06 
Best friend total social support .04 .09 

Dependent Variable: Sociability-Leadership Behavior 
R-Squared = .12 
R-Squared (adj) = .0 1 (p = .35) 

Independent Variables: 

Mother total negative interactions 
Best friend total negative interactions 
Father total negative interactions 

Network of Relationships Inventory (a = .66) 

B 
-.03 
-.27 
-.21 

SE B 
.16 
.31 
.28 

Beta 
.47 
. 15 
-. I I 

Beta 
.37 
-.12 
. 12 

Beta 
-.03 
-.20 
-.17 

Note. B=unstandardized weight SE B=standard error of B Beta=standardized weight 
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T 
2.51 
.84 
-.57 

T 
1.35 
-.50 
.43 

T 
-. 17 
-.88 
-.73 

Sig T 
p = .02 
p = .41 
p = .57 

SigT 
p = .19 
p = .62 
p = .67 

SigT 
p = .87 
p = .39 
p = .47 

T=t-test value Sig T=significance level 



Table 27 Hypothesis 1-A: Sociability-Leadership Behavior Regressions for Boys (Subject Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend C loseness, Social Support and Negative Interactions 

Analysis 

(I ) 

(2) 

(3) 

Dependent Variable: Sociability- Leadership Behavior 
R-Squared = . II 
R-Squared (adj) = .003 (p = .40) 

Independent Variables: 

Mother total closeness 
Best fT iend total closeness 
Father total closeness 

Relationship C loseness Inventory (a= .70) 

B 
. 16 
.2 1 
.02 

SE B 
.19 
. 17 
.15 

Dependent Variable : Sociability-Leadership Behavior 
R-Squared = .28 
R-Squared (adj) = . 19 (p = .O.t )* 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B 
Moth..:r tota l social support .05 .05 
Father total so<.:ial su pport .02 .04 
lkst frien d tota l social support . II .06 

Dependent Variable : Sociability- Leadership Behavior 
R-Sq uared = .05 
R-Squared (adj) = .00 (p = .7-t ) 

Independent Variables: 

Mother total negat ive.: interactions 
Best fri end total negative interacti ons 
Father total negative interactions 

Network of Relationships Inventory (a = .69) 

B 
-.25 
.0 1 
. 10 

SE B 
.22 
.23 
.20 

Beta 
. 18 
.23 
.02 

Beta 
.2 1 
. 10 
.34 

Beta 
-.27 
.0 1 
. 12 

Note. B=unstandardized we ight S E B=standa rd error of B Beta=standardized weight 
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T 
.83 
1.23 
. II 

T 
1.00 
.50 
1. 70 

T 
-I. I I 
.04 
.48 

SigT 
p = .42 
p = .23 
p = .92 

Sig T 
p = .32 
p = .62 
p = .10 

SigT 
p = .28 
p = .97 
p = .63 

T=t-test value Sig T=signi ficance level 



Table 28 Hypothesis IV-A: Academic Competence Regressions (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Grade Point Average 
R-Squared = .08 

(I) R-Squared (adj) = .00 (p = .47) 

Independent Variables: Network of Relationships Inventory (a = .74) 

B SE B Beta T SigT 
Best friend report of total social support .01 .01 .25 1.82 p = .08 
Dad total social support .001 .01 .03 .19 p = .85 
Parent report of total social support .01 .01 .18 1.37 p =. 18 
Best friend total social support -.00-l .01 -.06 -.39 p =.70 
Mom total social support -.001 .01 -.02 -.13 p = .89 

Note. B=unstandardized weight SE B=standa rd error of B Beta=standardized weight T=t-test value Sig T =significance level 
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Table 29 Hypothesis IV-A: Academic Competence Regressions for African-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Grade Point Average 
R-Squared = .34 

(I) R-Squared(adj) = .26 (p = 03)* 

Independent Variables: Network of Relationships Inventory (a = . 73) 

Best friend report of total social support 
Best friend total social support 
Parent report of total social support 
Dad total social support 
Mom total social support 

B 
.03 
.000 
.04 
-.004 
-.0 I 

!\otr. B=unstandardi zed \\eight SE B=standard error of H 

SE B 
.0 1 
.01 
.01 
.01 
.01 

Beta 
.54 
.003 
.57 
-.10 
-.21 

Beta=standardized weight 

73 

T 
3.01 
.02 
3.29 
-.53 
-1.03 

Sig T 
p = .006** 
p = .99 
p = .003** 
p = .60 
p = .32 

T =t-test value Sig T=s ignificance level 



Table 30 Hypothesis IV-A: Academic Competence Regressions for European-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Grade Point Average 
R-Squared = .04 

(I) R-Squared (adj) = .00 (p = .95) 

Independent Variables: Network of Relationships Inventory (a = .76) 

Best triend report of total social support 
Parent report of total social support 
Mom total social support 
Dad total social support 
Best fri end total social support 

B 
.01 
-.004 
.004 
.004 
-.0 I 

l'lote. B=unstandardized 11cight SE B=standard error of B 

SE B Beta 
.01 .26 
.01 -.07 
.02 .07 
.0 1 .07 
.02 -.13 

Beta=standardized weight 

74 

T 
.98 
-.33 
.22 
.27 
-.44 

SigT 
p = .34 
p = .74 
p = .83 
p = .79 
p = .67 

T=t-test value Sig T=signiticance level 



Table 31 Hypothesis IV-A: Academic Competence Regressions for Girls (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Grade Point Average 
R-Squared = . 14 

(I) R-Squared (adj) = .00 (p = .58) 

Independent Variables: Network of Relationships Inventory (a = .84) 

Best friend rt:port of total social support 
Mom total social support 
Parent report of total social support 
Dad total social support 
Best friend total social support 

B 
.0 1 
.0 1 
.02 
.01 
-.01 

Note. B=unstandardized \\eight SE B=standard error of B 

SE B 
.0 1 
.01 
.0 1 
.0 1 
.02 

Beta 
.16 
.IS 
.2 1 
.20 
-.25 

Beta=standardized weight 

75 

T 
.85 
.50 
1.05 
.78 
-.88 

SigT 
p = .40 
p = .62 
p = .30 
p = .44 
p = .38 

T=t-test va lue Sig T=significance level 



Table 32 Hypothesis IV-A: Academic Competence Regressions for Boys (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Academic Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Grade Point Average 
R-Squared = .09 

(I) R-Squared (adj ) = .00 ( p = .81) 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B Beta T SigT 
Best !Tiend report of tota l socia l support .0 I .0 1 .25 1.16 p = .26 
Parent report of tota l social support .0 1 .0 1 . 10 .50 p = .63 
Mom tota l socia l support -.01 .0 1 -. 11 -.44 p = .66 
Dad tota l social support -.003 .0 1 -.07 -.33 p = .74 
Best !Tiend tota l social support -.0 1 .02 -.09 -.38 p = .71 

1'\o te . B=unstandardized \\eight SE B=standard error of B Beta=standardized we ight T =t -test va I ue Sig T=sign ificance level 
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Table 33 Hypothesis IV-A: Global Self-Worth Regressions (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Global Self-Worth 
R-Squared = .03 

(I) R-Squared (adj) = .00 (p = .90) 

Independent Variables: Network of Relationships Inventory (a = .74) 

Best tricnd report or total social support 
Dad total social support 
Parent report of total social support 
Best tricnd total social support 
Mom total social support 

B 
.000 
.003 
.002 
.01 
-.002 

i\ote. B=unstandardized \Ieight SE B=standard error of B 

SE B 
.005 
.01 
.01 
.01 
.01 

Beta 
-.02 
.08 
.05 
.15 
-.07 

Brta=standardi zed \\eight 

77 

T 
-. 12 
.51 
.33 
.88 
-.39 

SigT 
p= .91 
p = .61 
p = .74 
p = .38 
p = .70 

T =t-test value Sig T=significance level 



Table 34 Hypothesis IV-A: Global Self-Worth Regressions for African-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Global Self-Worth 
R-Squared = . 12 

(I) R-Squared (adj) = .00 ( p = .68) 

Independent Variables: Network of Relationships Inventory (a = .73) 

B SE B Beta T SigT 
Best triend report of total social support .003 .01 .07 .35 p = .73 
Best friend total social support .01 .01 .32 1.32 p = .20 
Parent report of total socia l support .01 .01 .20 .96 p = .35 
Mom total social support -.00~ .01 -.14 -.56 p = .58 
Dad total social support -.004 .0 1 -. II -.50 p = .62 

i\ote. B=unstandardized \\eight SE B=standard error of l:l Beta=standardized \\eight T=t-test va lue Sig T =significance level 
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Table 35 Hypothesis IV-A: Global Self-Worth Regressions for European-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Global Self-Worth 
R-Squared = . 12 

(I) R-Squared (adj ) = .00 (p = .65) 

Independent Va riables: Network of Relationships Inventory (a = .76) 

Best tr iend report of tota l social support 
Parent report o f tota l socia l support 
Mom tota l social support 
Dad tota l social support 
Best friend total social support 

B 
.0 1 
.-004 
.000 
.02 
-. 01 

Note. B=un, tandardized ""'ght SE B=standard error of f3 

SE B 
.0 1 
.0 1 
.0 1 
.0 1 
.01 

Beta 
.24 
-.07 
-.0 1 
.43 
-.23 

Beta=standardized v.e ight 

79 

T 
.95 
-.39 
-.02 
1.65 
-.78 

SigT 
p = .35 
p = .70 
p = .99 
P =. II 
p = .44 

T=t-test va lue S ig T =sign ificance level 



Table 36 Hypothesis IV-A: Global Self-Worth Regressions for Girls (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Global Self-Worth 
R-Squared = . 14 

(I) R-Squared (adj) = .00 (p = .58) 

Independent Variables: Network of Relationships Inventory (a = .84) 

Best friend report of total social support 
Mom tota l social support 
Parent report of total social support 
Dad total social support 
Best ffiend tota l social support 

B 
.004 
-.00 I 
.0 1 
.0 1 
.0 1 

:">o tr. B=un>tandard ized \\eight Sl:: B=standard error of 13 

SE B 
.009 
.0 1 
.0 1 
.0 1 
.0 1 

Beta 
. 10 
-.03 
.15 
.14 
.24 

Beta=stnndard ized weight 

80 

T 
.52 
-. 13 
.75 
.54 
.85 

SigT 
p = .61 
p = .90 
p = .46 
p = .59 
p = .41 

T=t-test va lue Sig T=significance level 



Table 37 Hypothesis IV-A: Global Self-Worth Regressions for Boys (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Global Self-Worth 
R-Squared = .07 

(I) R-Squared (adj ) = .00 (p ~ .g8) 

Independent Va riables: Network of Relationships Inventory (a = .67) 

Best friend report of total social support 
Mom total social support 
Parent report of total socia l support 
Dad total social support 
Best friend total social support 

B 
-.002 
-.0 1 
-.00 I 
-.002 
.01 

:\ote. B=unstandardized \\eigh t SE B=standard error of ll 

SE B 
.01 
.0 1 
.01 
.0 1 
.01 

Beta 
-.07 
-.27 
-.03 
-.08 
.20 

Reta=standardized weight 

81 

T 
-.32 
-1.07 
-.16 
-.37 
.79 

SigT 
p = .75 
p = .29 
p = .87 
p = .72 
p = .44 

T=t-test va lue Sig T =sign ificance level 



Table 38 Hypothesis IV-A: Problem Behavior Regressions (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Total Problems 
R-Squared = . 10 

(I) R-Squared (adj) = .02 (p = .30) 

Independent Variables: Network of Relationships Inventory (a = .74) 

B SE B Beta T SigT 
Best friend report of total social support .18 .10 .26 1.94 p = .06 
Dad total social support . II . 10 .16 1.08 p = .28 
Parent report of total social support . II .14 .10 .78 p = .44 
Best friend total social support -.05 .14 -.06 -.36 p = .72 
l'vlom total social support -. 15 .12 -.21 -1.24 p = .22 

No te. B= unstandardized \\eight SE B=standard error o f 13 Brta=standardi zed weight T=t-test value Sig T =significance level 

82 



Table 39 Hypothesis IV-A: Internalizing and Externalizing Regressions (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis 

(I) 

(2) 

Dependent Variable: Internalizing Syndromes 
R-Squared = .05 
R-Squared (adj) = .00 (p = .75) 

Independent Variables: Network of Relationships Inventory (a = .74) 

B SE B 
Best frit:nd report of total social support .10 .09 
Dad total social support .06 .10 
Parent report of total social support .16 .13 
Best friend total social support -.02 . I 3 
Mom total social support -.05 .II 

Dependent Variable: Externalizing Syndromes 
R-Squared = . 17 
R-Squared (adj) = .09 (p = .07) 

Independent Variables: Network of Relationships Inventory (a. = .73) 

Best rriend report of total social support 
Dad total social support 
Parent report of total social support 
Best friend total social support 
Mom total social support 

B 
.1 6 
.20 
-.05 
-.08 
-.23 

SE B 
.09 
. 10 
. 14 
.13 
.12 

Beta 
.15 
.09 
. 17 
-.02 
-.08 

Beta 
.23 
.29 
-.04 
-.09 
-.33 

Note. B~unstandardized \\eight SE B~standard error of H Beta~standardizcd weight 
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T 
1.10 
.56 
1.21 
-.I 5 
-.46 

T 
1.72 
1.97 
-.33 
-.56 
-2 .01 

SigT 
p = .28 
p = .58 
p = .23 
p = .88 
p = .65 

SigT 
p = .09 
p = .05 
p = .74 
p =.58 
p = .05 

T=t-test value Sig T~significance level 



Table 40 Hypothesis IV-A: Problem Behavior Regressions for African-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Total Problems 
R-Squared = . 17 

(I ) R-Squared (adj) = .00 (p = .46) 

Independent Variables: Network of Relationships Inventory (a = .73 ) 

Best frie nd report of total social support 
Best rr iend total social support 
Parent report of total social support 
Dad total social support 
Mom total social su ppon 

B 
.03 
-.0 I 
-.10 
.17 
-.16 

i'lote. B= unstandard ized \Ie ight S£ B=sta nda rd error of B 

SE B 
.17 
.18 
.24 
.14 
.15 

Beta 
.03 
-.0 1 
-.09 
.41 
-.27 

Bcta=standardized \\eight 

84 

T 
. 15 
-.06 
-.42 
1.86 
-1.09 

SigT 
p = .88 
p = .95 
p = .68 
p = .07 
p = .29 

T=t-test va lue Sig T =significance level 



Table 41 Hypothesis IV-A: Internalizing and Externalizing Syndromes Regressions for African-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Internalizing Syndromes 
R-Squared = .05 

(I) R-Squared (adj) = .00 ( p = . 93) 

Independent Variables: Network of Relationships Inventory (a = .73) 

B SE B Beta T Sig T 
Best friend report of total social support -.04 .16 -.05 -.23 p = .83 
Best rriend total social support .08 . 17 .13 .50 p = .62 
Parent report of total social support -.08 .22 -.08 -.38 p = .71 
Dad total social support . 10 .13 . 18 .75 p = .46 
Mom total social support -.02 .14 -.04 -. 16 p = .88 

(2) Dependent Variable: Externalizing Syndromes 
R-Squared = .33 
R-Squared (adj) = .19 (p = .07) 

Independent Variables: Network of Relationships Inventory (a = . 73) 

B SE B Beta T SigT 
Best friend report of total social support -.04 .18 -.04 -.22 p = .83 
Best friend total social support -.10 . 19 -. 11 -.54 p = .60 
Parent report of total social support -.34 .25 -.25 -1.35 p = .19 
Dad total social support .39 . 15 .51 2.54 p = .02 
Mom total social support -.25 . 16 -.35 -1.60 p= .12 

Note. B=unstandardized weight SE R=standard error of B Reta=standardized weight T=t-test value Sig T=significance level 
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Table 42 Hypothesis IV-A: Problem Behavior Regressions for European-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Total Problems 
R-Squared = .2 1 

(I) R-Squared (adj) = .0~ (p = .31) 

Independent Variables: Network of Relationships Inventory (a = .76) 

Best friend report or total social support 
Parent report of total social support 
Mom total social support 
Dad total social support 
Best friend total social support 

B 
.23 
.20 
.05 
-.12 
-.19 

Note. B=unstandardized II eight SE B=standard error of 13 

SE B 
. 15 
. 18 
.23 
. 18 
.26 

Beta 
.37 
.20 
.06 
-.15 
-.20 

Beta=standardized weight 

86 

T 
1.53 
1.09 
.22 
-.62 
-.74 

SigT 
p = .14 
p = .29 
p = .82 
p = .54 
p = .47 

T=t-test value Sig T=significance level 



Table 43 Hypothesis IV-A: Internalizing and Externalizing Syndromes for European-Americans (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis 

(I) 

(2) 

Dependent Variable: Internalizing Syndromes 
R-Squared = . 18 

R-Squared (adj ) = .004 (p = .43) 

Independent Variables: Network of Relationships Inventory (a = .76) 

Best fri end report or total social support 
Parent report of total socia l support 
Mom total social support 
Dad total social support 
Best fri end total social support 

B 
.22 
.26 
.0 1 
.05 
-.28 

Dependent Variable: Externalizing Syndromes 
R-Squared = .20 
R-Sq uared (adj) = .03 (p = .35) 

SE B 
. 15 
. 18 
.23 
. 18 
.26 

Independent Variables : Network of Relationships Inventory (a = . 76) 

Best fr iend report or tota l social support 
Parent report o f tota l social support 
Mom tota l socia l support 
Dad tota l social support 
Best fr iend tota l socia l support 

B 
.19 
.09 
.02 
-.09 
-. I 0 

SE B 
.12 
.14 
.19 
. 15 
.21 

Beta 
.35 
.27 
.0 1 
.07 
-.3 1 

Beta 
.38 
. II 
.03 
-. 15 
-. 13 

Note. B= unstandard ized \Ieight SE B=standard error of B Beta=standa rdized \\ eight 

87 

T 
1.43 
1.47 
.03 
.29 
-1.09 

T 
1.56 
.60 
. 10 
-.60 
-.47 

SigT 
p = .17 
p = .16 
p = .98 
p = .77 
p = .29 

Sig T 
p = . 13 
p = .55 
p = .92 
p = .55 
p = .64 

T=t-test value S ig T=signi fi cance level 



Table 44 Hypothesis IV-A: Problem Behavior Regressions for Girls (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Total Problems 
R-Squared = . 19 

(I ) R- Squared (adj) = .03 (p = .36) 

Independent Variables: Network of Relationships Inventory (a = .84 ) 

13est fr iend report of total social support 
Mom total social support 
Parent report of total social support 
Dad total social support 
Best fri end total social support 

8 
.2-i 
-.06 
-. 10 
.04 
-.15 

i'l: ote. B=unstandard ized \\e ight S E B=standard error of B 

SE 8 
. 13 
.16 
.20 
.16 
.22 

Beta 
.34 
-.10 
-.09 
.06 
-.1 9 

Beta=standard ized \\ eight 

88 

T 
1.80 
-.36 
-.49 
.26 
-.67 

SigT 
p = .08 
p = .72 
p = .63 
p = .80 
p = .51 

T =t-test value Sig T=signi fica nce level 



Table 45 Hypothesis IV-A: Internalizing and Externalizing Syndromes Regressions for Girls (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis 

(I) 

(2) 

Dependent Variable: Internalizing Syndromes 
R-Squared = . 19 
R-Squared (adj) = .03 (p = .36) 

Independent Variables: Network of Relationships Inventory (a = .84) 

B SE B 

Best friend report of total social support .20 .13 
Mom total social support .02 .16 
Parent report of total social support -.09 . 19 
Dad total social support .05 .15 
Best friend total social support -.28 .22 

Dependent Variable: Externalizing Syndromes 
R-Squared = .21 
R-Squared (adj) = .0~ (p = .31) 

Independent Variables: Network of Relationships Inventory (a = .84) 

Best triend report of total social support 
Mom total social support 
Parent report of total social support 
Dad total social support 
Best friend total social support 

B 
. 12 
-. 13 
-.26 
. II 
-.I~ 

SE B 
. 13 
. 15 
. 19 
.15 
.22 

Beta 

.28 

.03 
-.09 
.08 
-.35 

Beta 
. 18 
-.24 
-.27 
.19 
-. 18 

Note. B=unstandardized weight SE B=standard error of H Beta=standardized weight 

89 

T 

1.51 
. 10 
-.48 
.31 
-1.28 

T 
.96 
-.87 
-1.40 
.77 
-.64 

SigT 

p = .14 
p = .92 
p = .63 
p = .76 
p = .2 1 

Sig T 
p = .35 
p = .40 
p = . 18 
p = .45 
p = .53 

T=t-test value Sig T =significance level 



Table 46 Hypothesis IV-A: Problem Behavior Regressions for Boys (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis Dependent Variable: Total Problems 
R-Squared = . 17 

(I) R-Sq uared (adj ) = .00 (p = .45) 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B Beta T SigT 
Best rr iend report o f total soci al support .06 . 14 .09 .44 p = .67 
Mom total social support -. 1 0 .18 -. 13 -.54 p = .60 
Parent report of total social support . 16 .20 .16 .84 p = .41 
Dad total social support .27 . 14 .3 8 1.87 p = .07 
lkst fi· i ~.: n d total social support -. 29 .2-t -.28 - 1.2 1 p = .24 

Note. B~u nsta ndard i zed \\e ight SE B~ sta nda rd error of ll Be ta~sta nda rd i zed weight T=t-test value Sig T~s igni fi cance level 
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Table 47 Hypothesis IV-A: Internalizing and Externalizing Syndromes Regressions for Boys (Subject, Parent and Friend Report) 

Multiple Regression Analysis of Social Competence Predicted from Mother, Father and Friend Social Support 

Analysis 

(I) 

(2) 

Oependent Variable: Internalizing Syndromes 
R-Squarcd = . 16 
R-Squarcd (adj) = .00 (p = .48) 

Independent Variables: Network of Relationships Inventory (a = .67) 

B SE B 
Best friend report of total social support -.05 . 13 
Mom total social support -.05 .17 
Parent report of total social support .27 . 19 
Dad total social support .16 .14 
Best friend total social support .14 .22 

Dependent Variable: Externalizing Syndromes 
R-Squared = .33 
R-Squared(adj) = .l9 (p = .07) 

Independent Variables: Network of Relationships Inventory (a = .67) 

Best friend report of total social support 
Mom total social support 
Parent report of total social support 
Dad total social support 
Best friend total social support 

B 
. 12 
-.16 
.03 
.37 
-.46 

SE B 
. 14 
.17 
.19 
.14 
.22 

Beta 
-.08 
-.07 
.28 
.24 
.1-l 

Beta 
.16 
-.20 
.03 
.50 
-.42 

Note. R=unstandardized \Ieight SE R=standard error of 13 Reta=standardized weight 
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T 
-.41 
-.29 
1.42 
1.15 
.60 

T 
.88 
-.93 
.17 
2.67 
-2.00 

SigT 
p = .69 
p = .77 
p = .17 
p = .26 
p =.55 

SigT 
p = .39 
p = .36 
p = .87 
p = .01 
p = .06 

T=t-test value Sig T=signiticance level 



Socioeconomic Status and Social Activities with Parents 

4.5~------------------------------------------~~======~====~~ 
• Socioeconomic Status 
m Parents Social Activities 
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3.5 
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African Americans European Americans Boys Girls 

Figure I Means for Socioeconomic Status and Social Activities with Parents, by Ethnicity and Gender 
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RELATIONSHIP CLOSENESS INVENTORY 

Relationship with Mother 

Please answer the following questions about your relationship with your Mother. Choose either you biological 
Mother or your step-Mother, whichever one that you have the closest, deepest, most involved, and most intimate 
relationship. If you have neither a biological Mother, nor a step-Mother, ilip this ~tion. 

1. This questionnaire is being completed about your (check one): 

___ Biological Mother ___ Step-Mother 

PLEASE NOTE: THE REMAINDER OF THE SECTION REFERS TO THIS PERSON AS YOUR 
MOTHER . 

2. What is your Mother's age? 

___ years 

3. How long have you known your Mother? Please indicate the number of year and/or months (Example: 3 
years, 8 months). 

___ years months 

4. Did you live with your Mother during the past week? 

___ yes no 

Please estimate the amount of time you usually spend alone with your Mother during the day. Pick a typical day 
from last week and write in the amount of time that you spent ALONE WITH YOUR MOTHER, WITH NO 
ONE ELSE AROUND, during each time period. If you did not spend any time alone with your Mother, write 
__Q_ hours __Q_ minutes. 

!. During a typical day last week, how much time did you spend ALONE WITH YOUR MOTHER IN 
THE MORNING (waking up to 12 noon)? 

hours minutes 

2. During a typical day last week, how much time did you spend ALONE WITH YOUR MOTHER IN 
THE AFTERNOON (12 noon to 6 p.m.)? 

hours minutes 

3. During a typical day last week, how much time did you spend ALONE WITH YOUR MOTHER IN 
THE EVENING (6 p.m . to going to sleep)? 

hours minutes 

4. Compared with the "normal" amount of time you usually spend alone with your Mother, how typical was 
the past week (check one)? 

___ typical ___ not typical (if not typical please explain) 
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From the following list of activities, please check all those you engaged in ALONE WITH YOUR MOTHER 
DURING THE PAST WEEK. (Check ALL that apply.) 

__ did laundry watched TV 

___ prepared a meal went to a restaurant 

___ went to a grocery store went for a walk 

___ discussed things of a personal nature ___ displayed affection (kissing, hugging, etc.) 

went to a museum or art show auended class 

___ attended a non-class lecture or presentation ___ attended church or a religious function 

___ visited family visited friends 

___ went to a party ___ went to a play 

went for a drive went to a dance 

___ went to a clothing store ___ talked on the phone 

went to a movie ___ went out of town on a trip 

went to a bar or alcohol-free club ___ ate a meal (not at a restaurant) 

went to the mall ___ auended a sporting event 

went to a concert exercised 

___ played cards or a board game ___ went to the park or beach 

___ participated in a sporting activity ___ outdoor recreation (hunting, skiing, etc.) 

did chores listened to radio or stereo 

studied or worked on homework ___ hobbies (sewing, fixing cars, computers, etc.) 

___ discussed things of non-personal nature ___ went to hardware, book, convenience store, 
etc. 
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The following statemenlS concern the AMOUNT OF INFLUENCE YOUR MOTHER HAS ON YOUR 
THOUGHTS, FEELINGS, AND BEHAVIOR. Using the 7-point scale below. fill in the space beside each 
statement. Please do not leave any blanks. 

I 
I strongly 
disagree 

I. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

II. 

12. 

13. 

14 . 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

2 3 4 5 6 

My MOTHER will influence the amount of money I have in the future . 

My MOTHER d~s D.Ql influence everyday things in my life. 

My MOTHER influences important things in my life. 

My MOTHER influences which panies and other social evenlS I auend. 

My MOTHER influences how much responsibility I accept in our relationship. 

My MOTHER does D.Ql influence how much time I spend doing chores. 

My MOTHER does D.Ql influence how I choose to spend my money. 

My MOTHER influences the way I feel about myself. 

My MOTHER does D.Ql influence my moods. 

My MOTHER influences my basic values. 

My MOTHER does D.Ql influence my opinions about other important people in my life. 

7 
I strongly 

agree 

My MOTHER does D.Ql influence when I see, and the amount of time I spend with my family. 

My MOlliER influences when I see, and the amount of time I spend with my friends . 

My MOTHER does D.Ql influence which of my friends I see. 

My MOTHER does IlQl influence my selection of courses or a major. 

My MOTHER influences how much time I devote to my studies. 

My MOTHER does D.Ql influence my future chances of getting a good job. 

My MOTHER influences the way I feel about the future. 

My MOTHER does D..Q1 influence how I act in various situations. 

My MOTHER influences and contributes to my overall happiness . 

My MOTHER does D.Ql influence the amount of money I now have. 

My MOTHER influences how I spend my free time. 

My MOTHER influences when and how much we arc together. 
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24. My MOTHER does D..Q1 influence how I dress. 

25. My MOTHER influences how I decorate my living space. 

26. My MOTHER does IlQl influence where !live. 

27. My MOTHER influences what I watch on TV. 

The following statements concern HOW MUCH YOUR MOTHER AFFECTS YOUR FUTURE 
PLANS AND GOALS. Using the 7-point scale below, fill in the space beside each statement. Enter a "1" if 
you have no plans or goals in an-area. Please do not leave any blanks. 

2 3 4 
none 

I. ___ my holiday and vacation plans. 

2. ___ my marriage plans. 

3. ___ my plans to have children. 

4. ___ my plans to make major investments (house, car, etc .) 

5 .. ___ my plans to join a club, social organization , church, etc . 

6. ___ my school-related plans. 

7. ___ my plans for achieving a particular standard of living. 

97 

5 6 7 
a great 
amount 



Appendix B 

98 



RELATIONSHIP CLOSENESS INVENTORY 

Relationship with Father 

Please answer the following questions about your relationship with your Father. Choose either you biological 
Father or your step-Father, whichever one that you have the closest. deepest, most involved, and most intimate 
relationship. If you have neither a biological Father, nor a step-Father, skip this section. 

1. This questionnaire is being completed about your (check one): 

___ Biological Father ___ Step-Father 

PLEASE NOTE: TilE RE~AINDER OF THE SECTION REFERS TO THIS PERSON AS YOUR 
FATHER. 

2. What is your Father's age? 

___ years 

3. How long have you known your Father? Please indicate the number of year and/or months (Example: 3 
years, 8 months). 

___ years months 

4 . Did you live with your Father during the past week? 

___ yes no 

Please estimate the amount of time you usually spend alone with your Father during the day. Pick a typical day 
from last week and write in the amount of time that you spent ALONE WITH YOUR FATHER, WITH NO 
ONE ELSE AROUND, during each time period. If you did not spend any time alone with your Father, write 
__Q_ hours __Q_ minutes. 

1. During a typical day last week, how much time did you spend ALONE WITH YOUR FATHER IN 
THE MORNING (waking up to 12 noon)? 

hours minutes 

2. During a typical day last week, how much time did you spend ALONE WITH YOUR FATHER IN 
THE AFTERNOON (12 noon to 6 p.m.)? 

hours minutes 

3. During a typical day last week, how much time did you spend ALONE WITH YOUR FATHER IN 
THE EVENING (6 p.m . to going to s leep)? 

hours minutes 

4. Compared with the "normal"" amount of time you usually spend alone with your Father. how typical was 
the past week (check one)? 

___ typical ___ not typical (if not typical pl ease ex plain) 
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From the following list of activities, please check all those you engaged in ALONE WITH YOUR FATHER 
DURING THE PAST WEEK. (Check ALL that apply .) 

__ did laundry __ watched TV 

___ prepared a meal went to a restaurant 

___ went to a grocery store went for a walk 

___ discussed things of a personal nature ___ displayed affection (kissing , hugging , etc.) 

west to a museum or an show attended class 

___ attended a non-class lecture or presentation ___ attended church or a religious function 

___ visited family visited friends 

___ went to a party ___ went to a play 

went for a drive went to a dance 

___ went to a clothing store ___ talked on the phone 

went to a movie ___ went out of town on a trip 

went to a bar or alcohol-free club ___ ate a meal (not at a restaurant) 

went to the mall ___ attended a sponing event 

went to a concert exercised 

___ played cards or a board game ___ went to the park or beach 

___ participated in a sporting activity ___ outdoor recreation (hunting, skiing, etc.) 

did chores listened to radio or stereo 

studied or worked on homework ___ hobbies (sewing , fixing cars , computers, etc.) 

___ discussed things of non-personal nature ___ went to hardware, book, convenience store, 
etc . 
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The following statements concern the AMOUNT OF INFLUENCE YOUR FATHER HAS ON YOUR 
THOUGHTS, FEELINGS, AND BEHAVIOR. Using the 7-point scale below, fill in the space beside each 
statement. Please do not leave any blanks. 

I 
I strongly 
disagree 

I. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

IO. 

II. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

2 3 4 5 6 

My FATHER will influence the amount of money I have in the future. 

My FATHER do~s D..Q.L influence everyday things in my life. 

My FATHER influences important things in my life. 

My FA TilER influences which parties and other social events I attend. 

My FATHER influences how much responsibility I accept in our relationship. 

My FA TilER does ll.Q1 influence how much time I spend doing chores. 

My FATHER does nm influence how I choose to spend my money. 

My FATHER influences the way I feel about myself. 

My FATHER does ll.Q1 influence my moods. 

My FA TilER influences my basic values. 

My FATHER does ll.Q1 influence my opinions about other important people in my life. 

7 
I strongly 

agree 

My FATHER does nm influence when I see, and the amount of time I spend with my family. 

My FATHER influences when I see, and the amount of time I spend with my friends. 

My FATHER does ll.Q1 influence which of my friends I see. 

My FATHER does nm influence my selection of courses or a major. 

My FA TilER influences how much time I devote to my studies. 

My FATHER does nm influence my future chances of getting a good job. 

My FATHER influences the way I feel about the future. 

My FATHER does nm influence how I act in various situations. 

My FATHER influences and contributes to my overall happiness. 

My FA TilER does nm influence the amount of money I now have. 

My FATHER influences how I spend my free time. 

My FATHER influences when and how much we are together. 
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24. My FATHER docs llQl influence how I dress. 

25. My FATHER influences how I decorate my living space. 

26. My FATHER does llQl influence where I live. 

27. My FATHER influences what I watch on TV. 

The following statements concern HOW MUCH YOUR FATHER AFFECTS YOUR FUTURE PLANS 
AND GOALS. Using the 7-point scale below, fill in the space beside each statemenL Enter a " I" if you have no 
plans or goals in an area. Please .~o not leave any blanks. 

2 3 4 
none 

1. ___ my holiday and vacation plans. 

2. ___ my marriage plans. 

3. ___ my plans to have children . 

4 . ___ my plans to make major investments (house, car, etc .) 

5 .. ___ my plans to join a club, social organization , church, etc. 

6. ___ my school-related plans. 

7. ___ my plans for achieving a particular standard of living. 
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RELATIONSHIP CLOSENESS INVENTORY 

Relationship with Best Friend 

Please answer the following questions about your relationship with your Best Friend. A Best Friend is the friend 
that you have the closest, deepest, most involved, and most intimate relationship. Your Best Friend should NOT 
be someone with whom you are romantically involved. nor should it be someone in your immediate family . If you 
do not have a Best Friend, skip this section. 

1. What is your Best Friend·s sex? 

male female 

2. What is your Best Friend's age? 

___ years 

3. How long have you known your Best Friend? Please indicate the number of year and/or months (Example: 
3 years. 8 months). 

___ years months 

4. Did you live with your Best Friend during the past week? 

___ yes no 

Please estimate the amount of time you usually spend alone with your Best Friend during the day. Pick a typical 
day from last week and write in the amount of time that you spent ALONE WITH YOUR BEST FRIEND, 
WITH NO ONE ELSE AROUND, during each time period. If you did not spend any time alone with your 
Best Friend, write _Q__ hours _Q__ minutes. 

I. During a typical day last week, how much time did you spend ALONE WITH YOUR BEST 
FRIEND IN THE MORNING (waking up to 12 noon)? 

hours minutes 

2 . During a typical day last week, how much time did you spend ALONE WITH YOUR BEST 
FRIEND IN THE AFTERNOON (12 noon to 6 p.m.)? 

hours minutes 

3 . During a typical da y last week, how much time did you spend ALONE WITH YOUR BEST 
FRIEND IN THE EVENING (6 p.m. to going to sleep)? 

hours minutes 

4 . Compared with the "normal" amount of time you usually spend alone with your Best Friend, how typical 
was the past week (check one)? 

___ typical ___ not typical (if not typical please explain) 
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From the following list of activities, please check all those you engaged in ALONE WITH YOUR BEST 
FRIEND DURING THE PAST WEEK. (Check ALL that apply.) 

__ did laundry watched TV 

__ prepared a meal ___ went to a restaurant 

___ went to a grocery store went for a walk 

___ discussed things of a personal nature ___ displayed affection (kissing, hugging, etc.) 

west to a museum or an show auended class 

___ attended a non-Class lecture or presentation ___ attended church or a religious function 

___ visited family visited friends 

___ went to a pany ___ went lO a play 

went for a drive went lOa dance 

___ went to a clothing store ___ talked on the phone 

went to a movie went out of town on a trip 

went to a bar or alcohol-free club ___ ate a meal (not at a restaurant) 

went to the mall ___ attended a sponing event 

went to a concert exercised 

___ played cards or a board game ___ went to the park or beach 

___ participated in a sporting activity ___ outdoor recreation (hunting, skiing, etc.) 

did chores listened LO radio or stereo 

studied or worked on homework ___ hobbies (sewing, fixing cars, computers, etc .) 

___ discussed things of non-personal nature ___ went to hardware, book, convenience store, 
etc. 
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The following statements concern the AMOUNT OF INFLUENCE YOUR BEST FRIEND HAS ON 
YOUR THOUGHTS, FEELINGS, AND BEHAVIOR. Using the 7-point scale below, fill in the space 
beside each statemenL Please do not leave any blanks. 

I 
I strongly 
disagree 

I. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23 . 

2 3 4 5 6 

My BEST FRIEND will influence the amount of money I have in the future . 

My BEST FRIENp does !lQ1 influence everyday things in my life. 

My BEST FRIEND influences important things in my life. 

My BEST FRIEND influences which parties and other social events I attend. 

My BEST FRIEND influences how much responsibility I accept in our relationship. 

My BEST FRIEND does !lQ1 influence how much time I spend doing chores. 

My BEST FRIEND does !lQ1 influence how I choose to spend my money. 

My BEST FRIEND influences the way I feel about myself. 

My BEST FRIEND does !lQ1 influence my moods. 

My BEST FRIEND influences my basic values. 

7 
I strongly 

agree 

My BEST FRIEND does !lQ1 influence my opinions about other important people in my life. 

My BEST FRIEND does !lQ1 influence when I see, and the amount of time I spend with my family. 

My BEST FRIEND influences when I see, and the amount of time I spend with my friends. 

My BEST FRIEND does !lQ1 influence which of my friends I see. 

My BEST FRIEND does D.Q! influence my selection of courses or a major. 

My BEST FRIEND influences how much time I devote to my studies. 

My BEST FRIEND does !lQ1 influence my future chances of getting a good job. 

My BEST FRIEND influences the way I feel about the future . 

My BEST FRIEND does !lQ1 influence how I act in various situations. 

My BEST FRIEND influences and contributes to my overall happiness. 

My BEST FRIEND does !lQ1 influence the amount of money I now have. 

My BEST FRIEND influences how I spend my free time. 

My BEST FRIEND influences when and how much we arc together. 
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24. My BEST FRIEND does illll influence how I dress. 

25. My BEST FRIEND influences how I decorate my living space. 

26. My BEST FRIEND does illll influence where I live. 

27. My BEST FRIEND influences what I watch on TV. 

The following statements concern HOW MUCH YOUR BEST FRIEND AFFECTS YOUR FUTURE 
PLANS AND GOALS. Using the 7-point scale below, fill in the space beside each statement. Enter a "I" if 
you have no plans or goals in an_area. Please do not leave any blanks. 

2 3 4 
none 

1. ___ my holiday and vacation plans. 

2. ___ my marriage plans. 

3. ___ my plans to have children . 

4. ___ my plans to make major investments (house, car, etc.) 

5 .. ___ my plans to join a club, social organization, church, etc . 

6. ___ my school-related plans. 

7. ___ my plans for achieving a particular standard of living. 
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NETWORK OF RELATIONSHIPS INVENTORY 

Everyone has a number of people who are imponam in their life. For example, your parents and friends are people 
who might be imponant to you. This questionnaire concerns your relationships with these people. The information 
is private and confidential. It will not be shared. 

The questions ask about your relationship with your BEST FRIEND. Please list the name of your best friend. 
This should be someone that is the SAME SEX as you and that you see regularly . This should not be a friend who 
lives somewhere else, or someone that you seldom spend time with. 

a) 
(first name) (last name) 

b) This person is a· (circle one): Male Female 

We would like to contact your friend and have him or her complete a survey too. Please list the phone number of 
this best friend . 

c) 
(area code) phone number 

The questions ask about your MOTHER OR STEP-MOTHER (if you have both, describe your relationship 
with the one you live with). 

This person is my (circle one): Mother Step· Mother 

The questions ask about your FATHER OR STEP-FATHER (if you have both, describe the relationship with 
the one you live with). 

e) This person is my (circle one): Father Step-Father 

Please answer the questions for each person that you have a relationship with (for every question. circle a number 
for mother, a number for father, and a number for best friend) . If you do not have one of these relationships, leave 
that space blank on all of the questions. Do not leave any other blanks . 

For example, question 1 asks , "How much free time do you spend with your Mother? Father? Best Friend?" 
Sometimes the answers for different people may be the same, but often they are different. Unless otherwise 
indicated, use the following scale. 

1---····------------ 2 --------------·---- 3 ---·----------------· 4 --------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

L How much free time do you spend with this person? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 -------------------- 3 ---------------------- 4 -------- -------- 5 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
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1---------- 2 ----------- 3 --- ·---- 4 ------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

2. How much do you and this person get upset with or mad at each other? 

MOTHER 1----------------- 2 ----------------- 3 ----------- 4 ---------------- 5 

FATHER 1------------------ 2 ------------------- 3 --------------- 4 -------------- 5 

FRIEND 1----------------- 2 --------··--------- 3 ------------- 4 --------------- 5 

3. How much does this person teach you things that you don't know? 

MOTHER 

FATHER 

FRIEND 

1---------------- 2 --------------- 3 --------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

1------------------- 2 ------------------ 3 -------------------- 4 ---------------- 5 

4. How satisfied are you with your relationships with this person? 

MOTHER 

FATHER 

FRIEND 

1------------------- 2 ------------------- 3 --------------------- 4 -------------- 5 

1------------------- 2 ------------------- 3 ------------------ 4 --------------- 5 

1------------------- 2 ------------------ 3 --------------------- 4 ---------------- 5 

5. How much do you tell this person e\·erything? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 

6. How much do you help this person with things she/he can't do by her/himself? 

MOTHER 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

7. How much does this person like or love you? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 
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1---------- 2 ------------- 3 --------- 4 -------------- 5 
(SAMPLE SCALE) Little Some- Very Exuemely The 

or none what much much most 

8. How much does this person punish you? 

MOTI-IER 1--------------- 2 ----------------- 3 --------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 -------------------- 4 --------------- 5 

FRIEND 1------------------- 2 ------------------ 3 ------------------ 4 --------------- 5 

9. How much does this· person treat you like you're admired and respected? 

MOTI-IER 1---------- 2 ------- 3 ----- ·---4 ------------ 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 --------------- 5 

FRIEND 1------------------- 2 ---------------- 3 -------------- 4 --------------- 5 

10. Who tells the other person what to do more often, you or this person? 

MOTI-IER 1------------------- 2 ------------------- 3 -------------------- 4 -------------- 5 

FATHER 1----------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 ------------------ 4 --------------- 5 
He/She He/She About I often do I 
almost often does the same almost 
always does always do 

11. How sure are you that this relationship will last not matter what? 

MOTI-IER 1--------------------- 2 -------------------- 3 ---------------------- 4 ---------------- 5 

FATHER I------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND I-------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 

12. How much do you play around and have fun with this person? 

MOTI-IER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER I-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1-------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 

13 . How much do you and this person disagree and quarrel? 

MOTI-IER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER I------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 
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1---------------- 2 ------------------ 3 ------------- 4 ---------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

14. How much does this person help you figure out or fix things? 

MOTHER 

FATHER 

FRIEND 

15. How happy 

MOTHER 

FATHER 

FRIEND 

16. How much 

MOTHER 

FATHER 

FRIEND 

are 

do 

1--------------- 2 ----------------- 3 ------------ 4 ---------------- 5 

1-------------- 2 ------------------ 3 ------------------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 ----------------- 4 ---------------- 5 

you· with the way things are between you and this person? 

1------------------ 2 ----------------- 3 --------- 4 --------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

you share you secrets and private feelings with this person? 

1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

1------------------ 2 ------------------ 3 --------------------- 4 ---------------- 5 

1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

17. How much do you protect and look out for this person? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1-------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

18. How much does this person really care about you? 

MOTHER 1------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 --------------------- 3 ---------------------- 4 ---------------- 5 

19. How much does this person discipline you for disobeying him/her? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
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1----------------- 2 --------------- 3 ------------------ 4 ---------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

20. How much does this person treat you like you're good at many things? 

MOTHER 

FATHER 

FRIEND 

1------------- 2 ------------------ 3 ----------------- 4 --------------- 5 

1------------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

21. Between you and this person, who tends to be boss in this relationship? 

MOTHER 1---------------- 2 ----------------- 3 ------------------ 4 ---------------- 5 

FATHER 1------------------ 2 ----------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
He/She He/She About I often do I 
almost often does the same almost 
always does always do 

22. How sure are you that your relationship will last in spite of fights? 

MOTHER 1------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 

23 . How often do you go places and do enjoyable things with this person? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

FATHER 1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 
Seldom Sometimes A lot Extremely The Most 
or never a lot 

24. How much do you and this person argue with each other? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1-------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

FRIEND 1--------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 
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1----------- 2 ------------------ 3 ---------------- 4 ------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

25. How often does this person help when you need to get something done? 

MOTIIER 1------------------ 2 ----------------- 3 ------------------- 4 ---------------- 5 

FATHER 1----------------- 2 ------------------- 3 ---------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ---------··--------- 3 --------------------- 4 ---------------- 5 
Seldom Sometimes A lot Ex1.remely The Most 
or never a lot 

26. How good if your relationship with this person? 

MOTIIER 

FATHER 

FRIEND 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
Not good Somewhat Very Great The best 

good ~ 

27. How much do you talk to this person about things that you don't want others to 
know? 

MOTIIER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

28 . How much do you take care of this person? 

MOTIIER 

FATHER 

FRIEND 

29. How much 
you? 

MOTIIER 

FATHER 

FRIEND 

1-------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

1------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

does this person have a strong feeling of affection (love or liking) toward 

1------------------- 2 -------------------- 3 ---------------------- 4 ---------------- 5 

1------------------- 2 --------------------- 3 ---------------------- 4 ---------------- 5 

1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
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1---------- 2 ------------------ 3 --------------- 4 ------------ 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none whal much much most 

30. How much does this person scold you for doing something you're not supposed to do? 

MOTHER 1----------------- 2 ------------------- 3 ----------------- 4 ---------------- 5 

FATHER 1---------------- 2 ------------------- 3 ------------------ 4 ---------------- 5 

FRIEND 1------------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

31. How much does this person like to approve of the things you do? 

MOTHER 

FATHER 

FRIEND 

1------------------ 2 ------------------- 3 ---------------- 4 ---------------- 5 

1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

1----------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

32. In your relationship with this person, who tends to take charge and decide what should 
be done? 

MOTHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

FRIEND 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 
He/She He/She About I often do I almost 
almost often does the same always do 
always does 

33. How sure are you that your relationship will continue in the years to come? 

MOTHER 1------------------- 2 --------------------- 3 --------------------- 4 ---------------- 5 

FATHER 1--------------------- 2 --------------------- 3 ---------------------- 4 ---------------- 5 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 
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SELF-PERCEPTION PROFILE 

What I Am Like 

Name-------------- Age ____ Birthday-------- Group ___ _ 

Boy or Girl (circle one) 

(a) 

I. 

2. 

3. 

4. 

5. 

Really 
True 
forme 

Son of 
True 
forme 

DD 

D D 

D D 

D D 

D D 

D D 

Month Day 

SAMPLE SENTENCE 

Some kids would rather 
play outdoors in their 
spare time. 

Some kids feel that they 
are very good at their 
school work. 

Some kids find it hard 
to make friends. 

Some kids do very well 
at all kinds of sports. 

Some kids arc happy 
with the way they 
look. 

Some kids often do nol 
like the way they behave. 

BUT 

BUT 

BUT 

BUT 

I3UT 

JJUT 
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Other kids would 
rather watch T.V. 

Other kids worry 

Son of 
True 
forme 

D 

D 
about whether they can 
do the school work 
assigned to the. 

Other kids find it's D 
pretty easy to make 
friends. 

Other kids don '1 feel D 
that they arc very good 
when it comes to sports. 

Other kids arc no1 D 
happy with the way 
they look . 

Other kids usually D 
like the way they behave . 

Really 
True 
forme 

D 

D 

D 

D 

D 

D 



Really Sort of Sort of Really 
True True True True 
forme forme for me forme 

.6. D D Some kids are ofLen BUT Other kids are pretty D D 
unhappy with them- pleased with themselves. 
selves. 

7. D D Some kids feel like they BUT Other kids aren't so D D 
are just as smart as sure and wonder if they 
other kids their age. are smart. 

8. D D Some kids have alot of BUT Other kids don't have D D 
friends. very many friends. 

9. D D Some kids wish they BUT Other kids feel they D D 
could be alot better are good enough at 
at sports. sports. 

10. D D Some kids are happy BUT Other kids wish their D D 
with their height and height or weight were 
weight. different. 

11. D D Some kids usually do BUT Other kids often D D 
the right thing . don't do the right thing. 

12. D D Some kids don 't like the BUT Other kids do like D D 
way they are leading they way they are leading 
their life . their life . 

13. D D Some kids are pretty BUT Other kids can do D D 
slow in finishing their school work. 
their school work. quickly. 

14 . D D Some kids would like BUT Other kids have as D D 
to have alot more many friends as they 
friends. want. 
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Really Son of Son of Really 
True True True True 
forme for me for me for me 

15. D D Some kids think they BUT Other kids are afraid D D 
could do well at just they might not do well 
about any new sports at sports they haven't 
activity they haven't ever tried. 
tried before. 

16. D D Some kids wish their BUT Other kids like their D D 
body was different. body the way it is. 

17. D D Some kids usually act BUT Other kids often D D 
they way they know don't act the way 
they are supposed to . they are supposed to. 

18. D D Some kids are happy BUT Other kids are often D D 
with themselves as not happy with . 
a person. themselves. 

19. D D Some kids often forget BUT Other kids can D D 
what they learn remember things easily. 

20. D D Some kids are always BUT Other kids usually D D 
doing things with do things by themselves . 
alot of kids . 

21. D D Some kids feel that they l3UT Other kids don't feel D D 
are beuer than others they can play as well. 
their age at sports. 

22. D D Some kids wish their BUT Other kids like their D D 
physical appearance (how physical appearance the 
they look) was different. way it is. 

23. D D Some kids usuall y get BUT Other kids usually D D 
in rrouble because of don't do things that 
things they do . get them in trouble . 
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Really Son of Son of Really 
True True True True 
forme for me for me forme 

24 . D D Some kids like the kind BUT Other kids often D D 
of person they are. wish they were someone 

else. 

25 . D D Some kids do very well BUT Other kids don't do D D 
at their classwork. very well at their 

classwork. 

26 . D D Some kids wish that BUT Other kids feel that D D 
more people the ir age most people their 
liked them. age do like them . 

27. D D In games and sports BUT Other kids usually D D 
some kids usually watch play rather than just 
instead of play . watch. 

28. D D Some kids wish some- 13UT Other kids like their D D 
thing about their face face and hair the way 
or hair looked different . they are. 

29. D D Some kids do things 13UT Other kids hardly D D 
they know they every do thing they 
shouldn 't do. know they shouldn't do . 

30. D D Some kids are very 13UT Other kids wish they D D 
happy being the were different. 
way they are. 

31. D D Some kids have trouble 13UT Other kids almost D D 
figuring out the answers always can figure out 
in schoo l. the answers. 

32. D D Some kids arc popular 13UT Other kids arc not D D 
with others their age . very popular. 
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Really Sort of Sort of Really 
True True True True 
for me for me for me forme 

33. D D Some kids don't do well BUT Olhcr kids are good D D 
at new outdoor games at new games right away. 

34. D D Some kids think that BUT Other kids think that D D 
they are good looking. they are not very good 

looking. 

35. D D Some kids behave BUT Olher kids often find D D 
themselves very well. it hard to behave lhem-

selves. 

36. D D Some kids are not very BUT Other kids think the D D 
happy wilh the way they way they do things is 
do alot of things. fine. 

Susan Harter, Ph.D., University of Denver, 1985 
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REVISED CLASS PLAY 

The following statements are intended to describe you. Using the five point scale, rate how much a statement fits or 
applies to you. Circle only one number for each stat.cmenL Do not leave any blanks. This information is private 
and confidential. It will not be shared with anyone. 

1------------------- 2 ---------------- 3 -------- 4 ---------------- 5 
(SA1v1PLE SCALE) Not At all A little Sometimes Usually Very much 

1. A person who is a good leader. 

} •• ::... ________ 2 ----------------- 3 ---------------- 4 --------------------- 5 

2. Someone who is helpful and cooperative. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

3. Someone who has trouble making friends. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

4. Someone who would rather be with others. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

5. A person who gets into fights a lot. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

6. Someone who is usually sad. 

1--------------------- 2 ----------------------- 3 ---------------- 4 ----------------------- 5 

7. Someone whose feelings get hurt easily. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ------------------------ 5 

8. A person everyone likes to be with. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

9. A person who gets picked on by others. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

10. Somebody who has many friends. 

1--------------------- 2 ---------------------- 3 ----------------- 4 ----------------------- 5 

11. A person who other kids do means things to. 

1--------------------- 2 ---------------------- 3 -----------· ---- 4 ------------------------ 5 
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1--------------- 2 ------------- 3 ------- 4 ----------------- 5 
(SAMPLE SCALE) Not At all A little Sometimes Usually Very much 

12. Someone who is often left out of activities. 

1--------------------- 2 ------------------- 3 -------------- 4 -------------------- 5 

13. Someone who is always nice to others. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

14. Someone who thinKs they are good at things even though they are not. 

1------------------ 2 ------------------- 3 ----------- 4 --------------------- 5 

15. Someone who is very shy and does not join in activities. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

16. A person with good ideas for things to do. 

1--------------------- 2 --------------------- 3 ---------------- 4 ----------------------- 5 

17. Someone who others do not listen to. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

18. Somebody who picks on other kids . 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 

19. Someone who is stuck up and thinks they are better than others. 

1--------------------- 2 ----------------------- 3 ---------------- 4 ----------------------- 5 

20. Someone who pushes other kids around. 

1--------------------- 2 ---------------------- 3 ---------------- 4 ----------------------- 5 
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'I'Ot.m-1 SELF-REPORT 

I' OUR 
-lAME 

(OUR SEX 

J BOY D GIRL 

YOUR 
AGE 

YOtJrH SELF-REPORT FOR AGES 11-18 

ETHNIC 
GROUP 

OR-RACE 

PAREXfS' USUAL ITPE OF WORK. even If not working 
now (Please be specific-for example, auto mechanic. 
high school teacher, homemaker. laborer, lathe 
operator. shoe salesman, army sergeant.) 

FATHER'S 

TYPE OF WORK: ----------

"ODAYSDATE YOUR BIRTIIDA TE MarnER'S 
TYPE OF WORK: ----------

lo. __ ~ __ . Yr. __ Mo. __ Oa1c __ Yr. __ 

1RADE IN SCHOOL IF YOU ARE WORKING. STATE 
TYPE OF WORK 

Please fill out this form to reflect your views. even 
if other people might not agree. Feel free to write 
additional comments beside each item and in the 
spaces provided on pages 2 and 4. ~OT A TIENDING 

CHOOL D 

Please list the sports you most like 
to Uke part ln. For example: swimming. 
baseball, skating, skate boarding , bike 
riding, fishing, etc. 

0 None 

Please list your favorite hobbles, 
activities, and games, other than sports 
For example: cards, books, piano, autos , 
crafts, etc. (Do not include listening 
to radio or TV. ) 

0 None 

Please list any organizations, clubs, teams, 
or groups you belong to. 

0 None 

Compared to others of your age, 
about how much time do you 
spend in each? 

Less More 
Than Than 

Average Average Average 

D D D 
0 0 D 
D D D 

Compared to others of your age, 
about how much time do you 
spend In each? 

Less More 
Than Than 

Average A verage Average 

D D 0 
D D D 
0 0 D 

Compared to others of your age, 
about how active are you In each? 

Less More 
Active Active Active 

D D D 
D 0 D 
0 0 D 
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Compared to other of your age, 
how well do you do each 
one? 

Below Above 
Average Average Average 

D 0 D 
D 0 0 
D 0 0 

Compared to other of your age, 
how well do you do each 
one? 

Below Above 
Average Average Average 

0 0 0 
0 0 D 
0 0 0 



IV . Please hst any jobs or chores you have. 

a. 

b. 

c. 

For cxunplc:: Paper route:, babysitr.ing, 
malting bed, worlting in uorc:, etc:. (Include: 
both paid and unpaid jobs and chores.) 

0 None: 

Compared to others of your •1:e. 
how well do you c:arry ? 
them out? 

Below Above 
Average Average Average 

0 D D 
0 0 0 
0 0 0 

V. I. About how many close friends do you have? 
(Do not include: brothers & sisters) 

0 None 01 0 2or3 

2. About how many times a week do you do things with any friends ouuide of regular school hours? 

0 4 or more 

(Do not include brothers & sisters). 0 less than 1 0 1 or 2 D 3 or more 

VI. Compared to others of your age, how weU do you : 

worse: About the same Better 

a. Get along with your brothers & sisters D D D 0 I have no brothers 
or sisters 

b. Get along with others kids? D D D 

c . Get along with your parc:nu? D D D 

d. Do things by yourself? D D D 

VII. Performance in academic subjects. D I do not go to school because 

Failing Below Average Average Above Average 

a. English or Language Ans D D 0 D 
b. History or Social Studies D D D D 
c. Arithmetic cr Math D D D 0 

d. Science D D D D 
)\her acadanic su~ 

ects ·for example: e. D D D D 
:ompute:r courses, 

·oreign languages, D D D D 
msiness. Do notln-

lude gym. shop. g . D D D D 
.nver·, ed., eLC. 

)o you have any illness, physical disability , or handicap? D )l;o 0 Yes - please describe 

"lease describe any concerns or problems you have about school? 

lease describe any other concerns you have : 

lease descnbe the best things about yourself: 
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Below i• a ti&t of item& that de&cribe lcid• . For each item that de&cribes you now or within I he past 6 months, please circle the 2 if the item i• very true or 
often true of you. Circle the I 1f the item• u somewhat or somellm~ true of you. If the Items IS nol true o( you, or-de the 0 . 

0 
0 

0 
0 
0 
0 
0 
0 

0 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

0 
0 

0 

0 
0 

0 
0 
0 
0 
0 
0 
0 
0 

I 
1 
I 
1 
1 
1 
I 
1 
I 
I 
1 
I 
1 
1 
1 
1 
1 

2 
2 

2 
2 
2 
2 
2 
2 

2 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 

2 
2 

2 

2 
2 

2 
2 
2 
2 
2 
2 
2 
2 

0 = 1\iot True I = Somewhat or Sometimes True 

I. I act too young for my age 0 2 
2. I have any allergy (describe): __ _ 

3. I argue a lot 0 
4. I have asthma 0 
s. I act like the opposite sex 0 
6. I like animals 0 
7. I brag 0 
8. I have trouble concentrating 0 

or paying auention 0 
9. I can't get my mind off certain thoughts 

(describe): 
0 1 
0 I 

10. I have trouble sitting still 0 1 
II. fm too dependent on adults 
12. I feel lonely 0 
13. I feel confused or in a fog 0 
14. I cry a lot 0 
15. I am preuy honest 0 
16. I am mean to others 0 
17 . I daydream a lot 0 
18. I deliberately try to hurt or kill myself 
19. I try to get a lot of attention 
20. I destroy my own things 0 
2 I. I destroy things belonging to others 0 
22. I disobey my parents 0 
23. I disobey at school 0 
24. I don't eat as well as I should 
25. I don't get along with other kids 
26. I don't feel guilt after doing 

something I shouldn't 
27. I am jealous of others 0 
28. I am willing to help others 0 

when they need help 0 
29. I am afraid of cenam animals, situations 0 

or places, other than school 
(describe): 

0 
0 

30. I am afraid of going to school 
31. I am afraid I might think or 

do something bad 
32. I feel that I have to be perfect 
33. I feel that no one loves me 
34. I feel that others arc out to get me 0 
35 . I feel worthless or inferior 0 
36. I accidentally get hurt a lot 0 
37. I get in many fights 0 
38. I get teased a lot 0 
39. I hang around with kids who get in trouble 0 
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2: Very True or Orten True 

40. I hear sounds or vo1ces thai other people 
think aren't there (descnbe): ----

2 41. I act wtthout stoppmg tD thltlk 
2 42. I would rather be alone than with others 
2 43. I lie or cheat 
2 44. I bite my fmgemails 
2 45 . I am nervous or tense 
2 46. Parts of my body twitch or 
2 make nervous movements (describe) : 

2 47. I have nightmares 
2 48. I am not liked by other lcids 
2 49. I can do certain things better 

than most bds 
2 SO. I am too fearful or anxious 
2 S I. I feel dizzy 
2 52 I feel too guilty . 
2 53. I eat too much 
2 54. I feel overtired 
2 55 . I am overweight 

56. Physical problems without known medical 
C<lUSe: 

2 a. Aches or pains (not he3daches) 
2 b. Headaches 
2 c. Nausea, feel sick 
2 d. Problems with eyes (describe ): 

2 e. Rashes or other sbn problems 
2 f. Stomachaches or cramps 
2 g. Vomiting, throwing up 
2 h. Other (describe): 

2 57. I physically attach people 
2 58. I pick my skin or other pans of my body 

(describe): 

2 59. I can be pretty friendly 
2 60. I like to try new things 
2 61. My school worlc is poor 
2 62. I am poorly coordinated or clwnsy 
2 63. I would rather be with older 
2 bds than with kids my own age 



0 = l"ol True 1 = Somewhat or Sometimes True 2= Very True or Often True 

2 64. I would rather be with younger 0 2 85. I have thoughts that <Xher people would 
kids than with kids my own age think are strange (describe): 

2 65. I ref use to t.alk 
2 66. I repeat certain actions over and over 

(describe) : 

0 2 86. I am stubborn 
2 67. I run away from home 0 2 87. My moods or feelings change suddenly 
2 68. I scream a lot 0 2 88. I enjoy being with other people 
2 69. I am secretive or keep things to myself 0 2 89. I am suspicious 
2 70. I see things that other people think aren't 

there (describe): 0 2 90. I swear or use diny language 

0 2 91. I think abootliking myself 

0 2 92 I like to make other laugh 
0 2 93. I t.alk toO much 

2 71. I am self-conscious or easily embarrassed 0 2 94. I Lease others a lot 
2 72. I set ft.res 0 2 95. I have a hot temper 
2 73. I can worlc well with my hands 0 2 96. I think aboot sex toO much 
2 74. I show off or clown 0 2 97. I threaten to hun people 
2 75. I am shy 0 2 98. I lilce to help others 
2 76. I sleep less than most kids 0 2 99. I am too concerned about being 
2 77. I sleep more than mostltids during day neal or clean 

and/or night (describe): 0 2 100. I have trouble sleeping (describe): ___ 

2 78. I have a good imagination 0 2 101. I cut classes or skip school 
2 79. I have a speech problem (describe): __ 0 2 102 I don't have much energy. 

0 2 103. I am urlhappy, sad, or depressed 
0 2 104. I am louder than other kids 
0 2 lOS . I use alcohol or drugs for nonmedical 

purposes (describe) : 

2 80. I stand up for my rights 
2 81. I steal at home 
2 82. I steal from places other than home 
2 83. I store up things I don't need (describe): 

0 2 106. I try to fair to others 
0 2 107. I enjoy a good joke 
0 2 108. I like to take life easy 

2 84. I do thmgs other people lhmk are strange 0 2 109. I try to help other people when I can 
0 2 110. I wish I were of the opJX>si te sex 
0 2 Ill. I keep from getting involved with other 
0 2 112. I worry a lot 

'lease write down anything else that describes your feelings, behavior, or interests 
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NETWORK OF RELATIONSHIPS INVENTORY 

This questionnaire concerns the relationship between MOTHER and the CHILD listed below. It should be 
completed by the Mother. The information is private and confidential. It will not be shared. 

(Name of Child) 

Your relationship to Child (circle-one): Mother Step-Mother 

Please answer the following questions regarding the relationship you have with this child. Circle one number for 
each question. Do not leave any blanks. Unless otherwise indicated, use the following scale. 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
(SAMPLE SCALE) Little Some- Very Ex1remely The 

or none what much much most 

I. How much free time do you spend with this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

2. How much do you and this person get upset with or mad at each other? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

3. How much does this person teach you thing that you don't know? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

4. How satisfied are you with your relationships with this person? 

Child 1--------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

5. How much do you tell this person everything? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

6. How much do you help this person with things she/he can't do by her/himself? 

Child 1------------------- 2 --------------------- 3 --------------------- 4 ----------------- 5 

7. How much does this person like or love you? 

Child 1------------------- 2 ------------------- 3 ---------------------- 4 ----------------- 5 

8. How much does this person punish you? 

Child 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 
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1------------ 2 --------------- 3 ------------- 4 ------------- 5 
(SAMPLE SCALE) Litlle Some- Very Extremely The 

or none what much much most 

9. How much does this person treat you like you're admired and respected? 

Child 1--------------- 2 ------------- 3 --------------- 4 ---------- 5 

10. Who tells the other person what to do more often, you are this person? 

Child 1------------ 2 ----------- 3 -------------4 ----------- 5 
He/She He/She About I often do I almost 
almost often does the same always do 
always does 

11. How sure are you that this relationship will last no matter what? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

12. How much do you play around and have fun with this person? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 ----------------- 5 

13. How much do you and this person disagree and quarrel? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

14. How much does this person help you figure out or fix things? 

Child 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 

15. How happy are you with the way things are between you and this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

16. How much do you share your secrets and private feelings with this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

17. How much do you protect and look out for this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

18. How much does this person really care about you? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

19. How much does this person discipline you for disobeying him /her? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

20. How much does this person treat you like you're good at many things? 

Child 1------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 
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1---------------- 2 ----------------- 3 ---------------- 4 ------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

21. Between you and this person, who tends to be boss in this relationship? 

Child 1---------- 2 ------------ 3 ---------- 4 ----------- 5 
He/She He/She About I often do I almost 
almost often does lhe same always do 
always does 

22. How sure are you that your relationship will last in spite of fights? 

Child 1-------------:~--- 2 --------------- 3 ----------------- 4 ------------- 5 

23. How often do you go places and do enjoyable things with this person? 

Child 1------------------ 2 ------------------- 3 -------------------- 4 ---------------- 5 
Seldom Sometimes A lot Extremely The Most 
or never a lot 

24. How much do you and this person argue with each other? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

25. How often does this person help when you need to get something done? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
Seldom 
or never 

Sometimes A lot 

26. How good is your relationship with this person? 

Extremely 
a lot 

The Most 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
Not 
good 

Somewhat 
good 

Very 
good 

Great The Best 

27. How much do you talk to this person about things that you don't want other to know? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ----------------- 5 

28 . How much do you take care of this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

29 . How much does this person have a strong feeling of affection (love or liking) toward 
you? 

Child 1-------------------- 2 --------------------- 3 --------------------- 4 ---------------- 5 

30. How much does this person scold JOU for doing something you're not supposed to do? 

Child 1------------------- 2 --------------------- 3 ----------------------- 4 ----------------- 5 
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1------------------- 2 ------------------- 3 ----------------- 4 ------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

31. How much does this person like or approve of the things you do? 

Child 1-------- 2 --------------- 3 ---------------- 4 ----------- 5 

32. In your relationship with this person, who tends to take charge and decide what should 
be done? 

Child 1------------------- 2 ------------------- 3 -------------------- 4 --------------- 5 
He/She He/She About I often do I almost 
almost ·- often does the same always do 
always does 

33. How sure are you that your relationship will continue in the years to come? 

Child 1------------------ 2 ------------------ 3 --------------------- 4 ---------------- 5 
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Appendix I 



NETWORK OF RELATIONSHIPS INVENTORY 

This questionnaire concerns the relationship between FATHER and the CHILD listed below. It should be 
completed by the Mother. The information is private and confidential . It will not be shared. 

(Name of Child) 
. 

Your relationship to Child (circle one): Father Step-Father 

Please answer the following questions regarding the relationship you have with this child. Circle one number for 
each question. Do not leave any blanks. Unless otherwise indicated, use the following scale. 

1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

1. How much free time do you spend with this person? 

Child I------------------- 2 ------------------ 3 --------------------- 4 ---------------- 5 

2. How much do you and this person get upset with or mad at each other? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

3. How much does this person teach you thing that you don't know? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

4. How satisfied are you with your relationships with this person? 

Child !------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

5. How much do you tell this person everything? 

Child !-------------------- 2 --------------------- 3 ----------------------- 4 ---------------- 5 

6. How much do you help this person with things she/he can't do by her/ himself? 

Child 1------------------- 2 -------------------- 3 ---------------------- 4 ----------------- 5 

7. How much does this person like or love you? 

Child 1-------------------· 2 ------------------- 3 --------------------- 4 ---------------- 5 

8. How much does this person punish you? 

Child 1------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 
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1------------------ 2 ------------------ 3 ------------- 4 -------------- 5 
(SAMPLE SCALE) Lillie Some- Very Extremely The 

or none wh:u much much mosl 

9. How much does this person treat you like you're admired and respected? 

Child 1------------- 2 -------------- 3 ----------- 4 ---------- 5 

10. Who tells the other person what to do more often, you are this person? 

Child 1--------------- 2 ---------------- 3 --------------- 4 ------- 5 
He/She He/She Aboul I often do I almosl 
almosl often does lhe same always do 
always does 

11. How sure are you that this relationship will last no matter what? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

12. How much do you play around and have fun with this person? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

13. How much do you and this person disagree and quarrel? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

14. How much does this person help you figure out or fix things? 

Child 1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

15. How happy are you with the way things are between you and this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

16. How much do you share your secrets and private feelings with this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 --------------- 5 

17. How much do you protect and look out for this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

18. How much does this person really care about you? 

Child 1------------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

19. How much does this person discipline you for disobeying him/her? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

20. How much does this person treat you like you're good at many things? 

Child 1--------------------- 2 --------------------- 3 ---------------------- 4 ----------------- 5 
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1------------ 2 --------------- 3 ---------- 4 --------------- 5 
(SAMPLE SCALE) Little Some- Veiy Extremely The 

or none what much much most 

21. Between you and this person, who tends to be boss in this relationship? 

Child 1------------------ 2 ------------------- 3 ------------------- 4 ---------- 5 
He/She He/She About I often do I almost 
almost often does the same always do 
always does 

22. How sure are you that your relationship will last in spite of fights? 

Child !--------------:; ___ 2 ------------------- 3 ------------------ 4 -------------- 5 

23. How often do you go places and do enjoyable things with this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
Seldom Sometimes A lot Extremely The Most 
m~~ a~ 

24. How much do you and this person argue with each other? 

Child 1------------------ 2 ------------------- 3 -------------------- 4 ---------------- 5 

25. How often does this person help when you need to get something done? 

Child 1------------------ 2 ------------------- 3 --------------------- 4 --------------- 5 
Seldom Sometimes A lot Extremely The Most 
or never a lot 

26. How good is your relationship with this person? 

Child 1------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 
Not Somewhat Very Great The Best 
good good good 

27. How much do you talk to this person about things that you don't want other to know? 

Child 1------------------ 2 -------------------- 3 -------------------- 4 ---------------- 5 

28 . How much do you take care of this person? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

29. How much does this person have a strong feeling of affection (love or liking ) toward 
you? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

30. How much does this person scold you for doing something you're not supposed to do? 

Child 1------------------- 2 -------------------- 3 ---------------------- 4 ---------------- 5 
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1----------- 2 --------------- 3 ----------- 4 ------------- 5 
(SAMPLE SCALE) LilLie Some- Very Extremely The 

or none what much much most 

31. How much does this person like or approve of the things you do? 

Child ----------- 2 --------------- 3 ------------ 4 --- ---5 

32. In your relationship with this person, who tends to take charge and decide what should 
be done? 

Child 1---------------- 2 ------------------ 3 --------------- 4 ------------- 5 
He/She • He/She About I often do I almost 
almost · often does the same always do 
always does 

33 . How sure are you that your relationship will continue in the years to come? 

Child 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 
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NETWORK OF RELATIONSHIPS INVENTORY 

This questionnaire concerns the relationship between with a close FRIEND The information is private and 
confidential. It will not be shared. 

(Name of Friend) 

·-
Please answer the following questions regarding the relationship you have with this friend . Circle one number for 
each question. Do not leave any blanks. Unless otherwise indicated, use the following scale. 

1------------------- 2 ------------------- 3 ------------------ 4 --------------- 5 
(SAMPLE SCALE) Little Some- Very Extremely The 

or none what much much most 

1. How much free time do you spend with this person? 

FRIEND 1------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 

2. How much do you and this person get upset with or mad at each other? 

FRIEND 1------------------- 2 ------------------- 3 -------------------- 4 ---------------- 5 

3. How much does this person teach you thing that you don't know? 

FRIEND 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

4. How satisfied are you with your relationships with this person? 

FRIEND 1------------------- 2 ------------------- 3 ---------------------- 4 ----------------- 5 

5. How much do you tell this person everything? 

FRIEND 1-------------------- 2 ------------------ 3 --------------------- 4 ----------------- 5 

6. How much do you help this person with things she/he can't do by her/himself? 

FRIEND 1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

7. How much does this person like or love you? 

FRIEND 1-------------------- 2 -------------------- 3 --------------------- 4 ----------------- 5 

8. How much does this person punish you? 

FRIEND 1-------------------- 2 ------------------- 3 ---------------------- 4 ---------------- 5 
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1--------------- 2 --------------- 3 -------------- 4 ------------- 5 
(SAI\.1PLE SCALE) Little Some- Very Extremely The 

or none whai much much most 

9. How much does this person treat you like you're admired and respected? 

FRIEND 1------------- 2 ------------ 3 --- 4 ------------ 5 

10. Who tells the other person what to do more often, you are this person? 

FRIEND 1------------- 2 ----------- 3 -------4 ------------- 5 
He/She He/She About I often do I almost 
almos~ often does the same always do 
always does 

11. How sure are you that this relationship will last no matter what? 

FRIEND 1------------------- 2 ------------------- 3 ----------------- 4 --------------- 5 

12. How much do you play around and have fun with this person? 

FRIEND 1------------------ 2 ------------------- 3 ---------------- 4 ---------------- 5 

13. How much do you and this person disagree and quarrel? 

FRIEND 1------------------ 2 ------------------ 3 ------------- 4 -------------- 5 

14. How much does this person help you figure out or fix things? 

FRIEND 1------------------- 2 ------------------ 3 -------------------- 4 ------------- 5 

15 . How happy are you with the way things are between you and this person? 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 --------------- 5 

16. How much do you share your secrets and private feelings with this person? 

FRIEND 1------------------ 2 ------------------- 3 --------------------- 4 ---------------- 5 

17. How much do you protect and look out for this person? 

FRIEND 1-------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 

18. How much does this person really care about you? 

FRIEND 1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

19. How much does this person discipline you for disobeying him/her? 

FRIEND 1------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

20. How much does this person treat you like you're good at many things? 

FRIEND 1------------------- 2 -------------------- 3 --------------------- 4 ---------------- 5 
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(SAMPLE SCALE) 
-----2--

Little 
or none 

Some
what 

---3--------4---
Very Extremely 
much much 

5 
The 
most 

21. Between you and this person, who tends to be boss in this relationship? 

FRIEND 1 , ____ 2 --------- 3 --
He/She 
almost 
always does 

He/She About 
often does the same 

--- 4 ------ 5 
I often do I almost 

always do 

22. How sure are you that your relationship will last in spite of fights? 

FRIEND 1--·------- 2 --------- 3 ------- 4 -------- 5 

23. How often do you go places and do enjoyable things with this person? 

FRIEND 1--------- 2 --------------- 3 ---------- 4 ----------- 5 
Seldom 
or never 

Sometimes A lot Extremely The Most 
a lot 

24. How much do you and this person argue with each other? 

FRIEND 1----------- 2 ------------- 3 ------------------- 4 ------------ 5 

25. How often does this person help when you need to get something done? 

FRIEND 1----------- 2 ----------------- 3 ------------------ 4 ------------ 5 
Seldom 
or never 

Sometimes A lot Extremely The Most 
a lot 

26. How good is your relationship with this person? 

FRIEND 1------------------- 2 ------------------ 3 -------------------- 4 -------------- 5 
Not 
good 

Somewhat 
good 

Very 
good 

GreatThe Best 

27. How much do you talk to this person about things that you don't want other to know? 

FRIEND 1------------------- 2 ------------------- 3 -------------------- 4 --------------- 5 

28. How much do you take care of this person? 

FRIEND 1--------------------- 2 ------------------ 3 -------------------- 4 ---------------- 5 

29. How much does this person have a strong feeling of affection (love or liking) toward you? 

FRIEND 1-------------------- 2 ------------------ 3 --------------------- 4 -------------- 5 

30. How much does this person scold you for doing something you're not supposed to do? 

FRIEND 1-------------------- 2 ------------------- 3 --------------------- 4 ---------------- 5 

143 



(SAMPLE SCALE) 
------2 -------- 3 ---------4--

Little 
or none 

Some- Very Extremely 
what much much 

·---5 
The 
most 

31. How much does this person like or approve of the things you do? 

FRIEND 1------- 2 --------- 3 --------4 ----5 

32. In your relationship with this person, who tends to take charge and decide what should be 
done? 

FRIEND 1-------2 -------- 3 -------- 4 ----- 5 
He/She He/She About I often do I almost 
almost· 
always does 

often does the same always do 

33. How sure are you that your relationship will continue in the years to come? 

FRIEND 1--------------- 2 ----------------- 3 ------------------- 4 ------------ 5 
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