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This study examined the effectiveness of two rape 

prevention programs on rape-supportive beliefs among college 

students. The participants were divided into three groups. 

One group participated in a didactic rape prevention program 

involving primarily lecture and video instruction. The 

second group participated in an experiential rape prevention 

program utilizing improvisational theater. The third group 

was the control group. 

The 55 participants completed two attitude scales 

developed by Burt (1980): Adversarial Sexual Beliefs (ASB) 

and Rape Myth Acceptance (RMA). They then participated in 

their workshop and took the attitude scales again as a post-

treatment test. Two weeks later, the participants took a 

follow-up post-treatment test using the same attitude scales. 
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Results indicated there were no signif i cant differences 

in effectiveness between the interventions i n reducing rape

supportive beliefs. However, the didactic program produced 

a significant reduction in rape-supportive beliefs compared 

to the control group as measured by the RMA scale. 

Participants who had been victims of sexual assault scored 

significantly lower than non-victims in the ASB and RMA 

across all groups. It was also found that participants who 

had any previous experience with sexual assault, such as 

familiarity with a victim or an offender, scored 

significantly lower in rape-supportive beliefs after 

participating in the didactic program than participants who 

had no previous experience with sexual assault. 

Based on these findings, didactic programs appear to be 

the most effective format for reducing rape-supportive 

beliefs among college students. 
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CHAPTER I 

Introduction 

Statement of the Problem 

Sexual violence has been the topic of women's magazines 

for decades, and in the 1990s it became the subject of 

national newspapers, talk shows, and periodicals. This 

notoriety was largely due to the Tailhook scandal. In 

September, 1991, 90 women were assaulted or harassed by Navy 

servicemen at the Tailhook Symposium (Office of the 

Inspector General, 1993). Another branch of the armed 

services, the Army, reported 24 servicewomen were raped or 

sexually assaulted by fellow soldiers while serving in the 

Persian Gulf (Fort Lauderdale News - Sun-Sentinel, July 21, 

1992). Interest in the subject of sexual violence was 

exacerbated by the rape trials of semi-celebrities William 

Kennedy Smith and Mike Tyson and by Anita Hill's accusations 

of sexual harassment by a Supreme Court nominee. 

It is perhaps because of increased media coverage of 

sexual violence that reports of rape are increasing. The 

United States has the highest rape rate in the world 

(Federal Bureau of Investigation (FBI), 1991). Researchers 

give several reasons for this shocking fact; primarily, they 

suggest, the high rape rate appears to be closely related to 
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our excessively high tolerance for violence in general 

(Gordon & Riger, 1991). Of more disturbing significance, 

the incidence of rape continues to increase at an alarming 

rate. From 1968 to 1977, there was 103% increase in 

reported rapes. The latest figures indicate a 59% increase 

in rapes and attempted rapes from 1990 to 1991, according to 

the National Crime Victimization Survey (Law Enforcement 

News, 1992). 

Rape is a vastly under-reported crime (Bureau of 

Justice Statistics, 1985; Bureau of Justice Statistics, 

1991). Estimates vary, but aided by the use of self-report 

studies, Goldberg (1989, January) hypothesizes that only 10% 

of rapes are reported to the police. Some researchers 

hypothesize that the actual number may be 3.5 to 9% higher 

than reported rapes, suggesting many women choose not to 

report their rape to police (Carrow, 1980). 

Rape is a serious crime. In its most restrictive 

definition, it is sexual intercourse without consent. 

Although the terms rape and sexual assault are frequently 

used interchangeably, the term sexual assault is more inclu

sive, encompassing any forced sexual act against one's will. 

Rape and sexual assault represent all too common crimes with 

effects, both long-term and short-term, that devastate those 

involved. 

The act of rape is often described as either stranger 

rape or acquaintance rape. It was once thought the most 
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common type of rape was stranger rape (Bureau of Justice 

Statistics, 1985). As more studies were conducted, this 

belief was challenged. Federal government victimization 

surveys concluded that stranger rape and non-stranger rape 

occur with approximately the same frequency (Bureau of 

Justice Statistics, 1989). 

However, Russell (1984) found that acquaintance rape, 

which is unwanted forced sexual intercourse with a person 

known to the victim, is far more common than stranger rape. 

Many crisis centers report that 60 to 75% of their callers 

have been assaulted by friends, acquaintances or relatives 

(Bateman, 1982). Acquaintance rape is rarely reported to 

the authorities or prosecuted. This fact has been supported 

in the literature, both published (Berger, Searles, Salem, & 

Pierce, 1986; Bureau of Justice Statistics, 1989; Estrich, 

1987; Lundberg-Love & Geffner, 1988) and unpublished (Forst, 

1990). Estimates range from a 1 to 10% reporting rate for 

acquaintance rapes. 

Acquaintance rape is particularly prevalent on college 

campuses. One of the largest studies of this phenomenon was 

Dr. Mary Koss's nationwide study of over 6,000 college 

students on 32 campuses across the country. Her results, 

which have been widely reported in popular media as well as 

in scholarly journals, indicate that over 80% of sexual 

assaults were committed by acquaintances. Other studies 

have produced similar results, with some indicating 85 to 
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95% of the victims knew their attackers (Cockey, Sherrill, 

Cave, & Chapman, 1988). Forty-four percent of the female 

respondents in the Koss study reported being coerced into 

sexual activity, with 15.4% having sexual intercourse 

against their will (Koss, Gidycz, & Wisniewski, 1987). 

Muehlenhard and Linton (1987) reported similar results in 

their study on college students, which demonstrated that 77% 

of the female students and 57% of the male students had been 

involved in sexual coercion, with 14.7% of the women having 

had sexual intercourse against their will. 

There are three main factors influencing the prevalence 

of acquaintance rape on college campuses. First, there is a 

large population of singles who are dating. Single women 

between the ages of 15 and 25 make up the majority of rape 

victims (Bailey, 1986; Bureau of Justice Statistics, 1991; 

Harakas, 1990; Harlow, 1991; Hughes & Sandler, 1987; Rus

sell, 1984; Schwendinger & Schwendinger, 1983; Warshaw, 

1988; Williams & Holmes, 1981). Also, most rapists are 

between the ages of 15 and 24 (Amir, 1971), generally in the 

college-age range. 

Second, freshmen students residing away from home are 

particularly vulnerable to acquaintance rape, as they sud

denly have very few restrictions, little experience in 

dealing with their new freedom, and a strong desire for peer 

approval (Association of American Colleges, 1985; Freeman, 

1990; Parrot, 1990; Schreiber, 1990). The most vulnerable 

4 



time for freshmen is the first few months of their arrival 

on campus. The social circle of the new students is 

increasing rapidly, but these students have not yet devel

oped the skills to balance their independence and their 

safety. Freshmen women are particularly naive and subject 

to the manipulation of upperclassmen (Freeman, 1990; 

Schreiber, 1990). 

Third, the courtship and dating patterns which are 

prevalent on college campuses place students at risk. 

Acquaintance rapes tend to cluster on the weekends and 

usually occur on the assailant's turf (Keller, 1990). There 

are numerous parties with large groups of students at which 

alcohol and drugs are widely available. These parties often 

occur in facilities which have isolated areas where couples 

may go to become "better acquainted." Frequently, loud 

music is played which may cover up any sounds of resistance 

from a rape victim (Parrot, 1990). 

These factors result in the frightening conclusion that 

on college campuses, often envisioned as safe and secure 

enclaves, 25% of women have been victims of rape or 

attempted rape, with 90% of the victims knowing their 

assailant (Keller, 1990). One of every 3.6 female students 

will be a victim of sexual assault at some point in her life 

(Koss & Harvey, 1991). 
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Significance of the Problem 

While acquaintance rape is a popular topic i n women's 

magazines, only since the mid-1970s have researchers treated 

it as a valid topic of study (Dull & Giacopassi, 1987; 

Fairstein, 1993). Most of the early research concentrated 

on determining how much of a problem acquaintance rape is 

and to what extent it infiltrated the college campuses 

(Cisco, 1987). Now that the problem has been identified as 

a significant one , ways to reduce or minimize the problem 

need to be explored. Because acquaintance rape is partially 

the result of societal behavior, education is a logical 4--

solution to the acquaintance rape problem. 

In the past, colleges and universities have often 

ignored the problem of date rape. Fear of adverse publi

city, a feeling of insecurity among parents and students, 

and, consequently, a decreasing enrollment are the concerns 

holding administrators back from facing the situation 

honestly. The lack of official rape reports made it easier 

to ignore the problem on campus, in spite of anonymous 

questionnaires which have indicated otherwise. 

Keller (1990) recommends that every college should have 

a comprehensive campus rape prevention program. Clear 

policies should be written, publicized, and enforced, empha

sizing that sexual aggression will not be tolerated on 

campus. Students also need to be aware of the procedures to 
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follow and the options and services available to them should 

a sexual assault occur. 

Students need information about risks of rape. Stu

dents aware of the facts are less likely to be victims of 

sexual assault (Holmberg & MacDonald, 1990; Miller, 1988). 

Educational programs have demonstrated the potential to 

reduce the motivating factors for men to commit rape while 

increasing the woman's ability to resist (Lundberg-Love & 

Geffner, 1988; Miller, 1988). College campuses, with their 

high-risk clientele as well as their educational mission, 

are the obvious places for rape prevention education to 

occur. 

Despite the increase in rape prevention education 

programs, few empirical studies have been conducted to 

assess their effectiveness. This issue is demanding more 

resources, and administrators should regularly evaluate 

different types of programs to determine which programs are 

most effective (Henderson, 1991). 

Past studies on rape prevention education programs 

present conflicting results. Most indicate that providing 

rape prevention programs increases student knowledge of rape 

(Brakenseik, 1982; Dignan, 1985; Ferguson, Duthie, & Graf 

1987; Hamilton & Yee, 1990; Jones & Muehlenhard, 1990; Lee, 

1987). Whether this increased knowledge affects rape

supportive beliefs (long-held beliefs that support the 

occurrence of rape and the blaming of victims) is unclear 
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but promising. Ferguson et al. (1987), Fischer (1986), 

Hamilton and Yee (1990); Jones and Muehlenhard (1990), and 

Lee (1987) found that increased knowledge led to fewer rape

supportive beliefs. Brakenseik (1982) found a change in 

attitudes among men but not among women, and Borden, Karr, 

and Caldwell-Colbert (1988) found no significant change in 

attitudes among student participants. 

Past studies have also examined different types of rape 

prevention education programs to determine effectiveness. 

These studies report no significant difference in attitude 

change depending on the type of program or facilitator 

(Abrams, 1992; Jones & Muehlenhard, 1990; Nichols, 1991). 

However, few studies have compared the effectiveness of 

programs presented in different formats. The impact of 

using improvisational theater, for example, has not been 

compared to the results of a more traditional didactic 

program. Examining acquaintance rape prevention programs to 

determine their effectiveness is warranted in light of the 

increasing numbers of rapes on campuses. Another aspect of 

sexual assault prevention programs that has not been 

explored is the relationship between familiarity with sexual 

assault on the part of the participant and the effectiveness 

of a particular prevention education program. 

Purpose of the Study 

The purpose of this study was to examine the efficacy 

of two different types of rape prevention education 
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programs. The programs were developed and presented to male 

and female college students. One program used a traditional 

didactic approach , consisting of a lecture concerning laws, 

statistics, rape myths, and victim services, as well as a 

video, handouts, and questions and answers. The second 

program was an experiential program encouraging participa

tion and stressing the use of feelings or emotions i n their 

participation. Improvisational theater was the primary 

component of this program. An instrument was utilized to 

measure attitudes concerning rape-supportive beliefs. The 

scores on this instrument were compared between the two 

groups as well as with a control group. The difference in 

mean scores of males versus females at the start of the 

program was also examined and considered in the overall 

interpretation of results. 

Hypotheses 

The following null hypotheses were tested: 

1. Participants in the experiential educational 

program will show no significant differences between pre

treatment and post-treatment in rape-supportive beliefs as 

compared to those who did not participate. 

2. Participants in the didactic program will show no 

significant differences between pre-treatment and post

treatment in rape-supportive beliefs as compared to those 

who did not participate. 
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3. Participants in the experiential educational 

program will show no significant differences between pre

treatment and post-treatment in rape-supportive beliefs as 

compared to those who participate in the didactic program. 

4. There will be no significant differences between 

pre-treatment and post-treatment in rape-supportive beliefs 

between females participating in the didactic program and 

those in the experiential program. 

5. There will be no significant differences between 

pre-treatment and post-treatment in rape-supportive beliefs 

between males participating in the didactic program and 

those in the experiential program. 

6. There will be no relationship between participants' 

year in college and their rape-supportive beliefs. 

7. Whether or not participants were victims of forced 

sex will have no effect on their rape-supportive beliefs. 

8. Whether or not participants know an individual who 

was the victim of forced sex will have no effect on their 

rape-supportive beliefs. 

9. Whether or not participants know an individual who 

has ever forced someone to have sex will have no effect on 

their rape-supportive beliefs. 
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Definitions 

The following terms are defined for the purpose of this 

study: 

ACCEPTANCE OF INTERPERSONAL VIOLENCE: The idea that force 

and coercion are legitimate ways to gain compliance, 

specifically in intimate and sexual relationships (Burt, 

1980). 

ACQUAINTANCE RAPE: Forced, unwanted intercourse with a 

person known to the victim (a violation of body and 

trust). The victim may know the offender casually or 

have a dating relationship. 

ADVERSARIAL SEXUAL BELIEFS: The expectation that sexual 

relationships are fundamentally exploitative and both 

individuals are manipulative, sly, and dishonest in the 

relationship (Burt, 1980). 

AGGRAVATED RAPE: Rape with a weapon or violence. The rape 

can be accompanied by another crime andjor by more than 

one rapist. 

CONSENSUAL SEX: Sexual relations with mutual consent. 

DATE RAPE: A type of acquaintance rape. Date rape occurs 

when the victim initially is willing to be in the company 

of a date who then forces the victim to have sex. 
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FACILITATOR: Resource person who assists the participant/ 

learner in understanding and responding to the presented 

material. 

RAPE: Penis-vagina intercourse without a woman's consent. 

This term is somewhat outdated and rarely used in the 

legal arena as it is too narrowly construed. (Former 

rape statutes included only vaginal penetration by a 

penis; therefore, all victims had to be female and a 

large number of sexual violations were not accounted for 

legally.) Academically and informally, and for the 

purpose of this study, this term is used interchangeably 

with sexual assault. 

RAPE KNOWLEDGE: Knowledge of the effect of rape on the 

victim. 

RAPE MYTHS: Prejudicial, stereotyped, or false beliefs 

about rape, rape victims, and rapists that tend to create 

a climate hostile to rape victims (Burt, 1980); a belief 

about rape that is, in fact, untrue. These myths serve 

to discredit the rape victims and frequently keep them . • 

from reporting sexual assaults. They provide justifica

tion to the rapist; for example, "She deserved it," "She 

asked for it." 

SEXUAL ASSAULT: Forced sexual act against one's will. This 

may include penetration of the vagina or anus by an 
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object. Men can be victims of sexual assault as well as 

women. This term is less restrictive than rape. At 

times sexual battery may be used interchangeably with 

this term. Unless specifically noted, rape and sexual 

assault are used synonymously in this study. 

SEXUAL ASSAULT PREVENTION EXPERT: An individual who has 

done extensive research andjor has extensive experience 

in the field of sexual assault prevention. 

SEXUAL BATTERY: Used interchangeably with sexual assault, 

it is the term referred to in some state's statutes. 

SEXUAL COERCION: Force used to obtain any type of sexual 

contact from kissing to intercourse. For the purposes of 

this study, the term is used interchangeably with sexual 

aggression. 

SEXUAL CONSERVATISM: Refers to restrictions on the appro

priateness of sexual behavior concerning sexual partners, 

sexual acts, and conditions under which sex should occur. 

The instrument used to measure these attitudes did not 

measure family, work, or social roles; only sexual roles 

(Burt, 1980). 

SIMPLE RAPE: Rape without weapons or injury or another 

accompanying crime. 
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STRANGER RAPE: Unwanted sexual intercourse with the 

offender being unknown to the victim. 

VICTIM: Someone who has been sexually assaulted. 

Limitations 

Major limitations may have had an effect on the results 

of this study: 

The study was conducted at a large state university in 

South Florida. The university is located in a major metro

politan area where the majority of students commute. 

Whether or not this urban environment had an effect on the 

study is undetermined. 

Students' backgrounds prior to participating in the 

program may have affected how they dealt with the issue of 

sexual assault. This potential bias was controlled by 

utilizing a survey which determined whether or not partici

pants had been victims or offenders of sexual assault, or if 

they knew anyone who had been a victim or an offender. 

The students differed in whether they had prior expo

sure to rape education programs. In order to control for 

this factor, a survey question was asked in order to deter

mine their prior educational experience. 

Due to the sensitive nature of the study, despite the 

promised anonymity, participants may not have been candid in 

their responses. 

14 



The students were recruited from classes and given 

extra credit to participate in the study. As a result, 

responses of participants may have been affected by this 

participation incentive. 
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CHAPTER II 

Review of the Literature 

Introduction 

The literature review of this study is divided into 

several topics. This discussion will focus first on the 

methods by which rape is reported so that crime statistics 

can be understood. Following the discussion of reporting 

methods is an examination of the incidence and psychosocial 

causes of both stranger rape and acquaintance rape. Both 

on-campus and off-campus occurrences will be examined. 

However, the emphasis of this review will be on acquaintance 

rape in terms of the college campus as that is the focus of 

this study. Several common rape myths related to acquain

tance rape will be discussed, with particular focus on the 

role of culture in the development of and belief in these 

myths. Last, this review will examine educational programs 

on campus and their rationale and effectiveness. 

Methods of Reporting Rape 

Rape has become an acceptable topic of academic discus

sion since the mid-1970s when the National Institute for 

Mental Health established the National Center for Prevention 

and Control of Rape and _began funding research on rape 

(Gordon & Riger, 1991; Williams & Holmes, 1981). Since 
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then, researchers have examined the impact of rape, 

including the effects of rape on victims and on society. 

One of the problems researchers have in studying rape 

is that it appears to be a vastly under-reported crime 

(Bureau of Justice Statistics, 1991). Most studies indicate 

that only 10% of rapes are reported to law enforcement 

(Goldberg, 1989). 

The low reporting rate for rapes is especially charac

teristic of acquaintance rape, which has little likelihood 

of being reported (Ellis, 1989; Parrot, 1987; Ward, Chapman, 

Cohn, White, & Williams, 1991). Despite this fact, the 

number of reported rapes has risen dramatically. From 1981 

to 1990 rapes reported to the police have increased 24% 

nationally (Federal Bureau of Investigation, 1991). An 

estimated 109,062 rapes (only female victimizations are 

reported for Uniform Crime Reporting purposes) were reported 

to law enforcement agencies across the nation during 1992 

(Federal Bureau of Investigation, 1993). 

The National Crime Victimization Survey (NCS) rape 

victimization rate for women is nearly twice as large as the 

Uniform Crime Reports statistics, which are based on rapes 

reported to police. The most recent figure available from 

NCS is for 1991, during which 173,310 rapes were reported. 

The compilers of the NCS admit these numbers are still too 

low and hypothesize their reporting methods may affect their 

responses (Koss & Harvey, 1991). The NCS methods undermine 
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self-disclosure for several reasons: (a) interviews may 

take place in front of other household members, (b) no real 

training is given to the interviewers concerning sensitive 

topics, and (c) no match up exists between interviewer and 

interviewee by race or sex. The most critical deficiency of 

NCS methods is that victims are never asked clearly whether 

or not they were raped. They must respond voluntarily when 

answering questions concerning bodily harm. Furthermore, 

NCS statistics compiled use the narrow definition of rape, 

limiting rape to strictly vaginal penetration by a penis 

against the victim's will. 

Since rapes were being inconsistently reported, it 

became clear that to accurately investigate the rape 

problem, researchers could not rely on reported rapes and 

incarcerated rapists to gather information. To alleviate ~ 

this limitation, self-report victimization studies were 

undertaken (Koss & Harvey, 1991). Self-report studies 

allowed the researchers to query the general public and to r.;._ 

gather data from women who had not made reports as well as 

men who had not been caught and identified as rapists. 

Estimates vary on how many women have been or will be 

victims of sexual assault, but the estimates far exceed the 

number of rapes reported by the FBI or NCS. Self-report 

studies estimate that from 1 in 4 (Gibbs, 1991; Parrot & ~

Bechhofer, 1991) to as high as 1 in 3 (Schmich, 1985) women ~ 

will be sexually assaulted during their lifetime. Russell 
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(1984) predicts a woman will have a 46% chance of being the ~ 

victim of a rape or attempted rape during her lifetime, 

based on a survey of 930 adult women living in San 

Francisco. Russell arrived at this percentage after finding 

that 44% of the 930 women had been victims of rape or 

attempted rape at some time in their lives; 50% of those 

women who had been victims had been victimized more than 

once. Applying the demographic technique of life-table 

analysis to her data, Russell arrived at her startling 

prediction. While it could be argued that women in an urban 

area are more likely to be crime victims than women in a 

non-urban setting, nevertheless this self-report study 

demonstrates the difference in using self-reporting tech-

nique versus more traditional methods. 

Rape Statistics 

Gender 

According to NCS statistics, the victim of rape is most 

often female. Though males can be, and sometimes are, 

victims of rape, the numbers are very low. According to 

NCS, the victimization rate per 1,000 persons was 1.2 for 

females and .1 for males in 1989. The rates for males were 

estimated based on 10 or fewer sample cases (Bureau of 

Justice Statistics, 1991). As a result, there is very 

little research on male rape victims. Self-report studies 

find male victimization to be higher than NCS reports; 

however, these studies still indicate that over 90% of 
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identified victims of rape are women (Jamison & Flanagan, 

1989). 

Stranger Rape 

It was once believed that stranger rape was the most 

common type of rape (Bureau of Justice Statistics, 1985). 

Federal government victimization surveys have more recently 

reported that stranger rape and acquaintance rape occur with 

approximately the same frequency (Bureau of Justice Statis

tics, 1989). However, the NCS reports that in 1989, approx

imately 66% of rapes involved strangers (Bureau of Justice 

Statistics, 1991). 

As more self-report studies have been conducted, these 

beliefs have been challenged. Research has found the 

percentage of rapes accounted for by stranger rape to be 

much lower than the government figures. Russell (1984) 

determined stranger rape to be much less common than 

acquaintance rape; rape crisis centers report approximately 

25-40% of victims indicate they were raped by strangers 

(Bateman, 1982). More recent research has corroborated the 

finding that stranger rape may not be as common as acquain

tance rape (Koss et al., 1987; Parrot, 1990; Ward et al., 

1991). 

Acquaintance Rape 

Acquaintance rape is forced, unwanted intercourse with 

a person known to the victim. The victim may know the 
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offender casually or have a dating relationshi p (Parrot, 

1990). According to Ward et al. (1991) , 70 to 80% of rapes 

are acquaintance rapes that happen in a social environment 

in which sexual aggression occurs. Privacy, isolation, 

parties, alcohol, dating, and miscommunication among young 

people can lead to an increased chance of rape occurring. 

In a survey, 100% of self-disclosed rapists stated their 

rape was preceded by some type of consensual sexual activity 

(Kanin, 1984). 

One of the earliest studies on acquaintance rape was 

conducted by Amir (1971). Amir described the rapist as one 

whose attack was preceded by a range of interactions between 

the rapist and the victim. These interactions included a 

prior relationship. Amir noted that in this type of attack, 

the offender uses the relationship to gain access to the 

victim and then abuses and violates the victim's trust by 

not honoring the boundaries of the relationship. 

Evidence shows the rate of date rape has increased 

dramatically during the past generation. Researchers cite 

several sociocultural changes that have occurred in society 

that appear to be related to this trend: first, the equal

ization of freedom between men and women (moral, legal, 

financial, and education) (Gordon & Riger, 1991); second, 

the erosion of traditional values and courting habits has 

put women in situations to which they would not have previ

ously been exposed (Parrot, 1990); and third, the portrayal 
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of violent sexuality in the media, coupled with messages 

from family and peers, socialize us to believe rape myths. 

Movies, books, soap operas, and magazines often portray 

women as liking rough sex; note for example, Rhett ' s drunken 

rape of Scarlett in Gone With the Wind, and Laura's marriage 

to Luke, her rapist, in "General Hospital" (Warshaw & 

Parrot, 1991) . 

Another crucial factor in the rise of date rape is the 

widespread use of alcohol among young people (Levine & 

Kanin, 1987). Alcohol has been found to lessen social 

inhibitions, including a reduction of men's inhibitions 

against violence and women's ability to resist sexual 

violence (Richardson & Hammock, 1991). 

Rape Arrests 

In spite of the fact that rapes have increased 2% from ~ 

1991 to 1992, arrests for rapes decreased 1%. In 1992, 

arrests were made in 35% of the reported rapes (Federal ~ 

Bureau of Investigation, 1993). With only 4 chances out of 

100 that a rapist will end up being arrested, prosecuted, 

and found guilty of any offense, there is little deterrence 

to committing rape (Field & Bienen, 1980; Parrot, 1990) and 

little incentive to report it (Senate Judiciary Committee, 

1993). 

Rape on Campus 

Studies indicate acquaintance rape is more widespread 

on college campuses than originally believed (see Table 1). 
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Table 1 

Prevalence of Sexual Coercion and Rape 

Author and year 

Russell, 1984 

Rapaport & Burkhart, 
rv 1984 
w 

Muehlenhard & 
Linton, 1987 

Koss & Gidycz, 1985 

Koss, Gidycz & 
Wisniewski, 1987 

Koss, Dinero, & 
Seibel, 1988 

Population 

930 adult women living 
in San Francisco 

201 college men 

635 college students 
(380 women) 
(368 men) 

3,000 women and 3,000 
men from 32 colleges 
and universities 
throughout the United 
States 

Victimization Rate 

• 44% had been victims, of rape or 
attempted rape sometime in 
their lives 

• 50% of the victims had been 
victimized more than once 

• 28% had coerced women sexually 
• 15% had forced a woman to have 

sexual intercourse 
• 39% had never been involved in 

coercive sexual behavior 

• 77.6% of women had been involved 
in a sexual assault 

• 14.7% had been involved in 
unwanted sexual intercourse 

• 57.3% of men had been involved in 
sexual coercion 

• 7.1% of men had been involved in 
unwanted sexual intercourse 

• 44% of women respondents had 
experienced sexual coercion 

• 15.4% had been rape victims 

• 19% of men admitted they had 
sexually coerced a woman 

(table continued) 



tv 
~ 

Author and year 

Fenstermaker, 1988 

Aizenman & Kelly, 
1988 

Ward et al., 1991 

Bergman, 1992 

Population 

481 college women 

400 men and 400 women 
undergraduates 

524 women and 337 men 
undergraduates 

294 male and 337 female 
high school students 

Victimization Rate 

• More than 25% of the women had 
experienced sexual coercion 

• 56% of these victims had been 
victimized more than once 

• 7% had experienced unwanted inter
course or other penetration 

• 43% of the women reported unwanted 
sexual contact 

• 29% of the women reported unwanted 
sexual intercourse 

• 34% of the women reported unwanted 
sexual contact 

• 20% of the women had been victims 
of attempted sexual intercourse 

• 10% of the women had been victims 
of unwanted sexual intercourse 

• 15.7% of the females and 4.4% of 
the males had been victims of 
sexual violence 



Muehlenhard and Linton (1987) found that of 635 college 

students, 77.6% of the women had been involved in some type 

of sexual assault, and 14.7% of the total sample of women 

had been involved in unwanted sexual intercourse. Another 

study by Fenstermaker (1988 ) involving 481 female college 

students found that more than 25% of the women had experi

enced sexual coercion (any type of sexual aggression without 

the female's consent) at least once in their college career, 

with 56% of this group experiencing it on more than one 

occasion. Seven percent of the women experienced a sex act 

against their will serious enough to be considered a felony, 

including vaginal penetration and oral sex (Fenstermaker, 

1988). 

In an attempt to examine rape on campus, Koss and 

Gidycz (1985) distributed the "Sexual Experience Survey" to 

10,000 men and women at 32 institutions across the country. 

Of 3,000 women students, 15.4% reported they had been vic

tims of rape (Koss, Dinero, & Seibel, 1988). Forty-four 

percent of the women had experienced some form of sexual 

coercion (defined in this study as force used to obtain any 

type of sexual contact from kissing to intercourse) (Koss 

et al., 1987). 

Similar results were obtained by Aizenman and Kelly 

(1988) in a smaller regional study involving 800 undergradu

ates at Rutgers University. Aizenman and Kelly reported 

that 29% of the responding women had experienced sexual 
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intercourse against their will, and 43% reported having 

sexual contact they did not want. This phenomenon is 

supported by two recent studies: Ward et al. (1991) queried 

861 college students and found that 34% of the women had 

experienced unwanted sexual contact; 20% had been victims of 

attempted unwanted sexual intercourse; and 10% had experi

enced unwanted sexual intercourse. This pattern is not only 

true of college students. Bergman (1992) surveyed 631 male 

and female high school students from suburban, rural, and 

inner-city schools concerning dating violence. Fifty-three 

females and 13 males reported experiencing sexual violence 

on dates, and another 83 females and 29 males reported 

experiencing severe violence (physical and sexual) on dates. 

Research involving college men also reveals the perva

siveness of sexual assaults on campus. Many men admitted 

using coercion or force to obtain sex, and an even greater 

number stated they would use force or coercion to obtain sex 4-

if they knew they would not be discovered (Parrot, 1990). 

In Muehlenhard and Linton's (1987) study, 57.3% of the men 

surveyed had been involved in some type of sexual assault 

and 7.1% had been involved in unwanted sexual intercourse. 

Both of these percentages are substantially lower than the 

rates of victimization reported by females. The researchers 

explain that men may exhibit this behavior with more than 

one victim; however, it could also be that men and women are 

defining this behavior differently. 

26 



Another study of male students by Garrett-Gooding and 

Senter (1987) concerning sexual assault indicated 50% had 

engaged in acts of sexual coercion, ranging from kissing a 

woman over her objections to using physical violence to 

obtain intercourse. In the Koss et al. ( 1987) study which 

included over 3,000 men, 19% of the men admitted they had 

sexually coerced a female. In a study conducted in 1984, 

Rapaport and Burkhart found that 28% of male respondents had 

used direct coercive methods at least once, and 15% had 

forced a woman to have intercourse. Only 39% of the respon

dents denied ever being involved in coercive sexual activi

ties. 

A consideration in defining the acquaintance rape 

problem and the extent of victimization is that sexual 

victimizations or assaults are often not labeled as such. 

In the Koss study, only 27% of the women who had experienced 

an incident that met the legal definition of rape thought of 

themselves as rape victims (Warshaw, 1988). Because sex on 

dates is sometimes considered a normal dating activity, the 

victim may interpret the rape as an overly aggressive sexual 

advance (Sanders, 1980). 

The fact that 73% of the women categorized as victims 

of rape or attempted rape did not think of themselves as 

victims has caused some scholars to challenge the validity 

of the statistics from the Koss report. For example, Dr. 

Neil Gilbert of the University of California at Berkeley has 
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stated that women in the Koss report are victims according 

to someone else and not to themselves (Roiphe, 1993). 

However, Koss did not arbitrarily call these women "victims" 

but rather characterized the crime perpetrated against them 

as rape based on criminal statutes. 

Yet another problem in defining an assault as acquain

tance rape is that many men who rape on dates premeditate 

sex, not rape. If a date does not progress as planned, a 

man may become angry with the woman or with the situation 

not going his way, and he then takes what he believes he is 

entitled to: sex. Afterward, the victim and the perpetra

tor view the incident differently (Parrot & Bechhofer, 

1991). Many women have been victims of forced sex, and 

sometimes violent sex, but because the offender was someone 

they knew, they did not think it was rape (Krasnow, 1985; 

Ward et al., 1991). Men also fail to identify their action 

as rape. Date rapists often have many rationalizations for 

the rape and do not view themselves as rapists (Kanin, 

1984). Date rapists, in explaining their behavior, do not 

talk of aggression but rather, mention getting extremely 

sexually aroused (Ellis, 1989). This finding is contrary to 

earlier studies of incarcerated stranger rapists for whom 

aggression was the primary motivation. 

If the victim knows her attacker, she may shy away from 

taking extreme action: intimacy tends to dilute the percep

tion of deviance (Kanin, 1984). The ramifications of 
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accusing someone of thinking about rape are severe enough to 

prohibit even the most assertive woman from even suggesting 

the occurrence of rape or taking precautionary steps (Gordon 

& Riger, 1991). 

Rape Mythology 

Rape myths are prejudicial, stereotypical, or false 

beliefs about rape, rape victims, and rapists that tend to 

create a climate hostile to rape victims (Burt, 1980) . 

Belief in rape myths may facilitate the occurrence of sexual 

assault (Burt, 1980; Koss & Harvey, 1991). Some of the most 

common rape beliefs are as follows: 

Myth 1. Rape is a crime committed by a stranger who 

attacks women walking alone at night. 

The majority of rapes involve acquaintances (Koss, 

1985; Muehlenhard & Linton, 1987). Koss et al. (1987) found 

this particularly true on the college campus, where more 

than 80% of rapes were committed by acquaintances (Campus 

violence Prevention Center, 1988; Campus Violence Prevention 

Center, 1990). The majority of rapes occur in the victim's 

residence or the offender's residence as opposed to the 

deserted street or alleyway (Harlow, 1991). 

Researchers queried students about their lifestyle and 

any changes they may have made to avoid being raped, and 90% 

of the women indicated they experience fear and adjust their 

behavior accordingly. Most women are afraid to walk alone 
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at night. This was an unrealistic fear based on the 

findings that the offenders are usually an acquaintance and 

the situation arises out of social interactions. The major 

threat to women are the men they come into contact with on a 

daily basis (Bailey, 1986). Seventy to 80% of the sexual 

assaults on campuses are perpetrated by students (Cockey, 

Sherrill, & Cave, 1989; Freeman, 1990; Koss, 1985; Koss 

et al., 1987; Muehlenhard & Linton, 1987; Warshaw, 1988). 

Myth 2. Women "ask for" rape by their appearance or 

behavior. 

The idea that women cause or contribute to their rape 

by actions, appearance, or behavior is a common rape myth. 

The assumption behind this myth is that women invite their 

attack in some manner. This serves to take the blame away 

from the offender and place it on the victim (Nichols, 

1991). It is hypothesized that the net effect of rape 

myths, and this rape myth in particular, is to reduce the 

perceived injury to the victim andjor to blame the victim 

for her victimization (Burt, 1980). Women tend to blame 

themselves, in varying degrees, for the sexual assault 

occurring (Bureau of Justice Statistics, 1985; Dean & 

deBruyn-Kops, 1982; Falzone, 1989; Harlow, 1991; 

Schwendinger & Schwendinger, 1983; Warshaw, 1988). Unfortu

nately, these beliefs are often reinforced by the media, the 

criminal justice system, and even by so-called experts who 

are giving advice to women concerning rape prevention. 
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Women are often likely to be accused of encouraging the rape 

and contributing to the event by negligence or imprudence 

(Beneke, 1982; Worrall & Pease, 1986). For example, in his 

book How to Say No to a Rapist and Survive, Storaska (1975) 

writes that victims get raped because they do not recognize 

the conflicts that are part of the dating situation and are 

not careful enough about their behavior, including accepting 

dates and drinks. 

When Tyson was on trial for raping a Miss Black America 

contestant, people suggested she was a "gold digger" and 

that "a man so sought after by women need not force anyone 

to submit to him" (Quindlen, 1993, p. 15). Tyson's lawyers 

even used the defense that he was a crude womanizer whose 

accuser must have known he wanted sex (Staff, 1992, p. 12a). 

William Kennedy Smith was acquitted of rape in Palm Beach, 

Florida with the "same bedrock suggestion that a woman who 

goes to a private spot with a man in the early morning hours 

should know that a sexual contact is inevitable and any 

story of force is incredible" (Quindlen, 1993, p. 16). 

Appearance of Victim 

In a recent Ft. Lauderdale, Florida case, a rapist was 

acquitted of attacking a young woman at knife point after 

abducting her from a parking lot. The rapist's defense was 

that she was "asking for it" because of the way she was 

dressed. Members of the 3 men and 3 women jury told 

reporters the victim invited the attack because of what she 
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was wearing: a green tube top, white stretch l ace 

mini-skirt, and no underpants. One of the most unfavorable 

aspects of the case was that a message was sent to men that 

it is acceptable to say they could not control themselves 

because of what the victim was wearing (Reidy, 1989) . 

This view is not restricted to men. Victims and their 

peers frequently cite "women being more careful" as the 

number one action that would reduce rape the most. While 

this is good advice, it implies that no matter what the 

circumstances are, only the female can prevent rape 

(Williams & Holmes, 1981). 

While conducting jury research, Field and Bienen (1980) 

surveyed 1,056 citizens and found that 66% felt that rape 

was provoked by women's behavior or dress and 34% felt that 

the women should be held responsible for preventing their 

rape. Clearly, a substantial number of people attribute 

rape primarily to women and not to men. 

Intoxication of Rapist and/or Victim 

Whether or not a woman andjor man are intoxicated prior 

to a sexual assault can influence whether or not the woman 

is blamed for causing or asking for the rape to occur. 

Richardson and Campbell (1982) studied the effects of victim 

and offender intoxication on attributions of blame in a rape 

incident. Ninety-seven female and 90 male undergraduates 

were given written scenarios to read in which the intoxica

tion level of the offender and victim were varied. The 
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participants were then asked to (a) assess relative blame 

with regards to the offender, the victim, and the situation; 

(b) determine the responsibility of the offender and the 

victim for the rape; and (c) rate the victim and offender on 

11 seven-point trait scales. 

The results indicated that when the offender was intox

icated, the respondents placed more blame on the situational 

factor of alcohol and less on the offender. The victim's 

intoxication had no effect on the participant's attribution 

of blame. The authors noted that with the victim receiving 

so little of the blame as compared to the offender (12% 

versus 70%) that the victim's level of intoxication had 

little opportunity to impact this measure. In determining 

responsibility, respondents perceived the victim as more 

responsible for the incident when she was drunk than when 

sober. Conversely, the offender was perceived as less 

responsible when drunk as opposed to sober. 

Trait ratings of the offender were not influenced by 

the degree of intoxication; however, there was a tendency by 

participants to derogate the victim when intoxicated. The 

victim was perceived as less likeable and more immoral and 

aggressive when intoxicated. It appeared alcohol influenced 

both character judgement and the perception of responsibil

ity regarding the victim. 

There appeared to be some conflict in the findings of 

the study with regards to attributing relative blame versus 
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attributing responsibility. Richardson and Campbell (1982) 

believe this may be due to the fact that the relative blame 

measure demanded a comparison and percentages were dependent 

upon each other, whereas with the responsibility measure it 

was independently measured for both the offender and the 

victim. These could both be high or low without affecting 

the amount of responsibility attributed to the other party. 

Myth 3. It's the woman's fault if she was raped. 

In a study of 40 male and 40 female undergraduates 

conducted by Tetreault and Barnett (1987), researchers 

looked at male and female reactions to a woman who had 

allegedly been raped by a stranger or acquaintance. 

Differing reactions were found between male and female 

respondents. Results indicated that females attributed less 

responsibility to the victim of a stranger rape than to the 

victim of an acquaintance rape, were more certain a rape had 

occurred in the stranger rape, and tended to view stranger 

rape as more serious than acquaintance rape. The male 

responses were the opposite on all three variables. One 

possible explanation for this difference, according to the 

authors, is due to the ambiguous position a woman often 

finds them herself in; that is, a woman is pressured to show 

she cares for a man without being too available. The 

woman's familiarity with sexual coercion with men she knows 

and the resulting ambivalence and sense of personal respon

sibility in these situations may cause a woman to perceive 
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the victim as more responsible. The authors hypothesized 

that men may devalue the victim of stranger rape, see the 

victim as unlikable , and attribute more responsi bility to 

the victim, thereby reducing the perceived seriousness of 

this type of rape. 

It is significant to note that the study by Tetreault 

and Barnett (1987) examined gender in and of itself and did 

not take previous experiences or attitudes into account. 

Previous learning and socialization can have a strong impact 

on the way a victim of a rape is perceived regardless of the 

sex of the respondent. The authors noted this deficiency 

and suggested future studies be conducted examining reac

tions to rape victims in conjunction with attitudinal meas

ures such as Rape Myth Acceptance Scale (Burt, 1980), Rape 

Empathy Scale (Dietz, Blackwell, Daley, & Bentley, 1982), 

and Attitudes toward Women Scale (Spence, Helmreich, & 

Stapp, 1973). 

Smith (1983) examined rape attitudes as related to the 

sex role attitudes of the participants. Seventy-nine 

University of Arkansas students completed the Attitudes 

toward Current Issues Scale (FEM Scale) (Smith, Ferree, & 

Miller, 1975), a measurement of "sexist" attitudes toward 

women, and then reviewed written scenarios of hypothetical 

rapes. It was found that increased assailant force led to 

stronger attributions of rape on the part of "traditional" 

or non-feminist women. Liberal or more feminist respondents 
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were relatively certain the situation was rape despite the 

force involved. Increased liberal sex role attitudes were 

associated with early awareness of the danger cues. 

A valid criticism of Smith's (1983) study is that 

between the time the FEM scale was developed (1975) and the 

time this study was conducted, society had rapidly become 

socialized to women's issues. Women's roles and attitudes 

had changed greatly. Therefore, the instrument may have 

been outdated and only a very small percentage of the 

respondents scored low or in the "traditional" or "non

feminist" areas. The small sample size used in the study 

also raises concerns because it lacked the heterogeneity 

necessary to adequately test the hypothesis. 

In a study of 287 college students, Shotland and 

Goodstein (1983) investigated various factors involved in 

deciding whether or not rape has occurred. The first vari

able was the amount of force used; the second was the amount 

of victim's protest and its relation to when the rape 

occurred. Students were more likely to blame the victim and 

perceive the victim as desiring sex if there was a low 

amount of force used and there was a late onset of protest 

by the victim. There were no overall differences found in 

attitudes between male and female respondents. 

Johnson and Jackson (1988) in a study of 120 college 

students also found that clear and unambiguous resistance 

behavior by the victim reduces the probability of negative 
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perceptions of the victim; consequently, there is less 

attribution of blame to them. 

In a study conducted by Kleinke and Meyer ( 1990) 

involving college students, 100 women and 65 men completed a 

Just World Scale, viewed a six minute video of an interview 

with a rape victim, and evaluated the rape victim and the 

rapist. The Just World Scale is a 20 item questionnaire 

developed by Rubin and Peplau (1975) to assess the degree to 

which people believe the world is a just place in which 

people get what they deserve (Lerner & Miller, 1978). The 
( 
"just world" hypothesis holds that people can restore their 

belief in a just world by eliminating the suffering of 

innocent victims or derogating them for their plight. 

When observers identify with a victim and recognize a 

common vulnerability, they are more likely to respond with 

empathy rather then derogation (Lerner & Miller, 1978). As 

women would identify with a victim more than men, it was 

expected they would denigrate a rape victim less than men, 

regardless of their "just world" belief. Women with a high 

belief in a just world denigrated the victims less than 

women with a low belief in a just world perhaps because they 

are more likely to identify with a rape victim and less 

inclined to blame her character. Men held victims more 

responsible and the rapist less responsible than did the 

female respondents. Women appear to hold a rape victim 

responsible for being raped when they are motivated to 
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attribute responsibility to the victim in order to protect 

their own feelings of control. Women who identify with the 

rape victim and believe in a "just world" face a conflict in 

reconciling the rape with their belief that "people get what 

they deserve." These women are especially reluctant to 

derogate a rape victim for a negative experience that could 

also happen to them (Kleinke & Meyer, 1990). There also 

appears to be a positive value in even a small amount of 

familiarity with a victim as these respondents evaluated a 

"typical rape victim" more unfavorably than the videotaped 

rape victim. 

Most people want to believe in a world where people get 

what they deserve. By blaming victims, women and men can 

preserve their belief in justice and they can also re

establish a belief that the events in one's life are able to 

be controlled (Gordon & Riger, 1991). 

Three studies have been conducted further examining the 

relationship between empathy, victim blame, and likelihood 

of raping. Dietz et al. (1982) developed a Rape Empathy 

Scale designed to measure a person's empathy toward rape 

victims and rapists in a rape scenario. They administered 

the instrument to 225 male and 384 female undergraduates. 

Females were found to be more empathetic toward rape victims 

than were male respondents, and females who had experienced 

a rape situation (rape victims and rape resisters) exhibited 

greater empathy toward rape victims than women who had not 

38 



been exposed directly to the crime. Male respondents who 

exhibited strong empathy toward rape victims reported less 

desire to rape a woman than did the men who expressed less 

empathy for the victim. 

Coller and Resick (1987) investigated the relationship 

among sex-role stereotyping, empathy with the victim, and 

subsequent blaming of the victim in response to a date rape 

scenario. Vignettes describing a date rape were used to 

manipulate victim empathy for the 76 female undergraduate 

respondents. It was found that attributions of responsibil

ity were influenced by the subject's sex-role stereotyping. 

The Sex-Role Stereotyping Scale (Burt, 1980) was used to 

assess the degree of traditionality of attitudes toward sex 

roles. However, the manipulation of empathy had no apparent 

influence on victim blame. Additionally, the researchers 

found no correlation between the degree of victim empathy 

and the subjects' own history of victimization. This indi

cated that victim empathy was not a component in victim 

blame. 

It is difficult to extend the validity of the Coller 

and Resick (1987) study to the general population due to the 

selection of the subjects. The 76 female undergraduates 

were chosen after being part of a group of 250 women who had 

been administered a screening questionnaire. The question

naire used was the Sex Role Stereotyping Scale. The women 

whose scores fell in the upper and lower 26% of the 
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distribution were contacted for further participation. Of 

the 125 women contacted, 76 agreed to participate after 

being told the study involved reading a description of 

sexual behavior. Thus, bias may have been evident on behalf 

of participants who agreed to go on with the study. In 

addition, the midrange respondents were not examined. Both 

of these items might have influenced the outcome. 

Macgregor (1987) surveyed 508 United States (U.S.) col

lege students and 205 New Zealand college students concern

ing their attitudes relating to rape victims. Results 

indicated the U.S. students were more sympathetic to the 

rape victims, less likely to believe traditional rape myths, 

and more ready to assign male responsibility for the assault 

than the New Zealand students. However, among all the 

participants, there was a general acceptance of traditional 

rape myths and a continuing tendency to assign to women the 

responsibility for sexual assault. 

Myth 4. Women say "no" but mean "yes." 

This myth is believed by men and women and, according 

to research, is based in reality to some degree. According 

to this myth, women who give in to sex too easily or act 

like they really enjoy sex appear to be of low moral char

acter (Koss & Harvey, 1991). Many men believe that women do 

not admit that they want sex, even when they do, for fear of 

looking promiscuous (Check & Malamuth, 1983). Fifty-nine 

percent of respondents (247 female and 161 male 
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undergraduates) queried believed a dating partner had said 

"no" to sexual activity when he or she really meant "yes" 

(Sandberg, Jackson, & Petrietic-Jackson, 1987). Many men 

believe all women protest initially in regards to sexual 

activity, but these women never really mean no. This theme 

is frequently found in popular literature and movies. Men 

often tend to believe that all women act in this manner and 

do not believe women when they say "no" to sex (Muehlenhard, 

1988; Shetland & Goodstein, 1983). Men are also more likely 

than women to interpret a woman's behavior to mean that she 

wants to have sex (Giarusso, Johnson, Goodchilds, & Zellman, 

1979; Muehlenhard & Linton, 1987). The instance of 

miscommunication is evident by the fact that one-third of 

the women surveyed reported having said "no" when they meant 

"yes," because they did not want to appear overly promiscu

ous (Muehlenhard & Hollabaugh, 1988). 

If men interpret by most behavior that women want sex 

and do not believe them when they say "no," how can women 

communicate that they do not desire sex? Beal and 

Muehlenhard (1987) researched that question by investigating 

the effectiveness of 28 ways in which women had resisted. 

These strategies were given via questionnaire to 500 male 

students who were asked to rate these strategies in two 

ways: (a) how effective they thought the responses would be 

in getting men to stop their advances, and (b) what effect 

the responses would have on their relationship. The 
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responses that were rated as most likely to get the men to 

stop their advances involved the women demonstrating either 

physical or verbal resistance or saying they had herpes. 

Whether or not women mean "yes" when they say "no" or 

whether this is a perception men choose to believe , miscom

munication is clearly an issue at work in the acquaintance 

rape problem. 

Myth 5. All women secretly want to be raped. 

Brownmiller (1975) states that myths such as "all women 

want to be raped" (p. 346) are distortions employed by males 

as rationalizations for their own behavior. Many men and 

women believe that women fantasize about being raped and, 

therefore, must really desire this to occur. While many 

women acknowledge this fantasy, the major difference between 

fantasizing about rape and an actual rape is that in the 

fantasy, the dreamer controls the amount of force and the 

outcome as opposed to the unknown situation in a rape (Koss 

& Harvey, 1991). 

By definition, rape is an act committed against a 

woman's will; therefore, women cannot desire to be raped. 

They may fantasize about aggressive sex, but they do not 

fantasize about the violence and threats of injury or death 

that can accompany rape (Dean & deBruyn-Kops, 1982). 
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Myth 6. Most rapists are mentally ill. 

Many people think that rapists are insane and have a 

difficult time imagining that a sane, normal-looking person 

could rape someone (Burt, 1991). However, significant 

numbers of average college males admit that they have raped 

(Koss, Leonard, Oros, & Beezley, 1985) or would rape if they 

could get away with it (Malamuth, 1981). 

Date rapists are not easily identifiable. Many date 

rapists are average men who want what they want when they 

want it. They interpret sexual liberation to mean women 

will provide sex more freely and do not understand women's 

right to refuse (Dean & deBruyn-Kops, 1982). 

Date rapists are often part of a peer group which 

values sexual conquest, and sexual prowess is associated 

with self-worth. Two of the strongest predictors for men 

who will be sexually aggressive are feeling that their peers 

would approve of their activity and having a macho type of 

personality (Mahoney, Shively, & Traw, 1984; Kanin, 1984, 

1985). 

As date rapists are not easily differentiated from the 

average population unless they are arrested, they are a 

difficult group to study. Self-report is the primary method 

of identifying non-adjudicated rapists; and, therefore, the 

reports are questionable. Self-report relies on the rapists 

identifing themselves as having committed rape or acknowl

edging the behavior through measurement techniques that 
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describe a continuum of sexually coercive behaviors 

(Rapaport & Posey, 1991). Frequencies of self-reports of 

sexually coercive behavior indicate that men do not report 

committing the numbers of acts to account for female reports 

of victimization (Koss & Oros, 1982). They may under-report 

due to social stigma andjor over-report to appear more 

"manly" or sexually active (Rapaport & Posey, 1991). 

Rapaport and Burkhart (1984) administered a survey to 

201 college males in order to identify characteristics of 

male participants in coercive sexual activities using a 

population of "normal" college students. They found that 

male college students were involved in a wide spectrum of 

sexually coercive behaviors, with the most coercive activi

ties having the least involvement. Fifteen percent reported 

having forced a woman to have sex at least once in the past. 

Profoundly aggressive sexual behavior is more restricted to 

males who are less well-socialized and have adversarial 

sexual beliefs, i.e., they view women as manipulative and 

non-trustworthy, and see force as a legitimate method of 

obtaining gratification (Rapaport & Burkhart, 1984). 

The best predictors suggested that sexually coercive 

men tend to act impulsively, irresponsibly, and aggres

sively. An adversarial attitude toward women also suggests 

that these men may channel this aggressiveness toward women 

(Rapaport & Burkhart, 1984). 
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In a University of Florida survey of 262 students, 44% 

of the male students answered they would use deception or 

coercion to obtain sex if they knew they would not be 

punished (Moore, 1991). Levine and Kanin (1987) also found 

that 35% of the male respondents indicated they would rape 

if they thought they would not get caught. 

Studies have been conducted in an effort to determine 

if there are certain characteristics common to men who rape 

and how they compare to men who do not rape. Several find

ings have been revealed. Men who are date rapists are not 

mentally ill but rather "oversubscribe" to traditional male 

roles (Koss et al., 1985). Date rapists generally display 

aggressive tendencies, believe aggression is normal, and 

rely on manipulation in their relationships with women. It 

has been found that the perception of male peer attitudes 

about rape is the best predictor of proclivity to rape, 

followed by callous attitudes toward women (Adler, 1985). 

In a study conducted by Kanin (1984), 71 self-disclosed 

rapists were compared to a group of 227 never-married male 

undergraduates. These self-reported date rapists were 

characterized by the researcher as products of an erotically 

oriented peer group socialization which started during their 

junior and senior high school years. Their sexual activity 

became intimately involved with their self-worth, and they 

had high levels of sexual aspirations. Sex was a valued 

activity. 
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The date rapists were more sexually experienced than 

the control group; however, they evaluated thei r sexual 

achievements as unsatisfactory. They were more sexually 

predatory and more apt to precipitate new sexual experiences 

and to employ various seductive techniques. The more 

extreme approaches included drugging, extortion, and fraud. 

Ninety-three percent of the date rapists versus 37% of the 

control group said their best friends would "definitely 

approve" of such tactics for certain women. Eighty-five 

percent of date rapists compared to 26% of the controls 

reported extensive pressure from their peer group to perform 

sexually. 

Kanin (1984) also found the date rapists had rational

izations for the rape, either blaming their victims or 

citing mitigating circumstances such as intoxication. All 

71 date rapists had planned for a seduction but none had 

planned for a rape. 

Kanin (1984) acknowledged this study had a biased 

population. The volunteers were solicited over a 10 year 

period during lectures conducted by the author. They 

"voluntarily presented themselves as possible rapists who 

were willing to be interviewed and administered a question

naire" (p. 96). They were guaranteed anonymity. The date 

rapists were also a homogeneous group; all white male under

graduates with middle class backgrounds. It is difficult to 
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verify if these men who volunteered to come forward are 

representative of the larger population of date rapists. 

Myth 7. Rape by an acquaintance is not as traumatic as 

rape by a stranger. 

Acquaintance rape as opposed to stranger rape has its 

own additional ramifications for victims and their loved 

ones. These cases are under-reported because of these 

implications and ramifications (Bopp & Vardalis, 1987 ). 

Victims of stranger rape are much more likely to receive 

support and empathy of friends and family than victims of 

date rape, even though in addition to being physically and 

emotionally attacked, victims of acquaintance rape question 

their ability to trust and judge others (Bopp & Vardalis, 

1987). 

In a study conducted by Koss et al. (1988) in which the 

reactions of victims of different types of rape were 

examined, the researchers found that even though 

acquaintance rape may not be seen as rape or may not be 

reported, there was no significant difference in the psycho

logical symptoms found among the victims. This study 

included victims of stranger, non-romantic acquaintance, 

date, and marital rape. 

Rape victims have their sense of self-determination, 

integrity, identity, and reputation attacked (Sanders, 1980; 

Schwendinger & Schwendinger, 1983). All rape victims 

experience the same negative reaction to sexual assault, 
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including sexual distress, fear, anxiety, and depression 

(Siegel, Golding, Stein, Burnam, & Sorenson, 1990). Many 

lose their boyfriend or husband; others alter their life

styles to minimize the chance of rape occurring again by 

severely restricting their activities (Dean & deBruyn-Kops, 

1982; Fairstein, 1993). According toP. Ziegler, Ph.D., 

Director of Grady Memorial Hospital Rape Crisis Center in 

Atlanta, Georgia, "the effects of the trauma are as serious 

for acquaintance rape as they are for stranger rape" (Leive, 

1993, p. 80). 

Additional implications arise concerning interpersonal 

relationships when a woman is raped by an acquaintance that 

may not be an issue with stranger rape (Barrett, 1982; 

Ehrhart & Sandler, 1985; Gordon & Riger, 1991; Roark, 1989). 

Acquaintance rape, which is carried out by a person the 

victim had trusted, and in a setting the victim had assumed 

safe, may have more serious psychological ramifications than 

rape by a stranger (Barrett, 1982; Ehrhart & Sandler, 1985; 

Gordon & Riger, 1991; Roark, 1989). Once women have been 

raped by a trusted friend, acquaintance, or loved one, they 

seriously doubt their judgment and lose trust in others. 

They withdraw socially and do not invest their love or trust 

in others (Bopp & Vardalis, 1987; Gordon & Riger, 1991; 

Krasnow, 1985). 
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Myth 8. Only women are rape victims. 

Men are victims in approximately 10% of all rapes but 

are even less likely than women to report it to police 

(Parrot, 1987). They are embarrassed and do not think 

people will believe them. The offenders can be female or 

male. Acquaintance rape can occur in same sex relationships 

but it is more common in heterosexual relationships as 

dysfunctional male and female sex role behavior is a 

significant factor in acquaintance rape (Parrot, 1987). 

Victims' families and significant others can also be 

considered as victims of rape (Koss & Harvey, 1991). 

Role of Culture in Development 
and Belief in Rape Myths 

A frequently cited study regarding rape myths was 

conducted by Burt (1980). Burt examined the belief that 

certain cultural attitudes play a role in causing rape. 

Burt described rape myths and tested the hypotheses that the 

acceptance of rape myths can be predicted from attitudes 

such as sex role stereotyping, adversarial sexual beliefs, 

sexual conservatism, and acceptance of interpersonal 

violence. 

Burt (1980) interviewed the general public (598 

Minnesota residents) to examine the attitudinal, personal-

ity, experiential, and demographic correlates of victim-

distancing attitudes in the specific instance of rape. In 

addition to previous findings that sex role stereotyping 
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varied directly with rape myth acceptance, Burt isolated and 

examined three additional attitudinal variables. Burt 

developed instruments in order to measure empirically sexual 

conservatism, adversarial sexual beliefs, and acceptance of 

interpersonal violence. 

Burt's (1980) results indicated that the greater the 

degree of sex role stereotyping, adversarial sexual beliefs, 

and acceptance of interpersonal violence, the greater a 

respondent's acceptance of rape myths. The strongest 

relationship existed between the acceptance of interpersonal 

violence and rape myths. Burt also found younger, better-

educated people revealed less stereotypic and pro-violence 

attitudes and less rape myth acceptance. 

Burt reported two major implications of her study. 

First, some Americans believe numerous rape myths. In 

addition, their rape attitudes are correlated with other 

strongly held attitudes such as sex role stereotyping, 

acceptance of interpersonal violence, and lack of trust of 

the opposite sex in relationships. She also observed that 

for Americans holding these views, rape victims are rarely 

accepted. 

Burt's (1980) study also indicates it may be difficult 

to change beliefs in rape myths due to their interrelated-

ness with other strong attitudes. She remarked that, 

The results suggest that a fruitful long-range strategy 
would begin by fighting sex role stereotyping at very 
young ages, before it is complicated by sexual as well 
as sex role interactions, and continuing to combat the 
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extension of sex role stereotyping into the sexual 
arena as sexual interaction becomes more salient in 
adolescence. Only by promoting the idea of sex as a 
mutually undertaken, freely chosen, fully conscious 
interaction, in contradistinction to the too often held 
view that it is a battlefield in which each side tries 
to exploit the other while avoiding exploitation in 
turn, can society create an atmosphere free of the 
threat of rape. (p. 229) 

Researchers indicate women are often blamed for their 

sexual assault, depending on their behavior preceding the 

assault. However, in a Time poll it was also evident that 

the percentages of people holding the victim responsible for 

their assault decreased with the respondents' age (Gibbs, 

1991). Therefore, it is prudent to examine the attitudes of 

college students in order to ascertain if they share these 

attitudes. Additionally, by examining young people's atti-

tudes, we can determine if their attitudes have contributed 

to the increase in sexual aggression and the increase in the 

rate of date rape. 

Gender 

Barnett and Feild (1977) found a substantial difference 

in attitudes toward rape among students depending upon sex. 

Forty percent of women surveyed (18% of men surveyed) 

thought that rape is a male exercise of power over women. 

Forty percent of men surveyed (18% of women surveyed) 

thought a woman's degree of resistance should be the major 

factor in determining if rape occurred. Forty percent of 

the men surveyed (15% of women surveyed) thought it should 

be difficult to prove a rape occurred, and 32% of men 
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surveyed (8% of women surveyed) believed it would "do some 

women good to get raped." These results demonstrate an 

insensitivity of some male and female students to physiolog

ical and psychological trauma of rape for women. 

Macrae and Shepard (1989) found similar results when 

they investigated the effects of victim characteristics on 

people's perception of a rape incident. Sixty male and 60 

female undergraduates read a rape scenario. The 

participants were divided into two groups with half of each 

sex reading an account where the victim was a virgin and 

half reading an account where the victim was promiscuous. 

The subjects then answered questions about the account. 

Results indicated that the victim characteristics signifi

cantly affected the judgments of the male participants but 

had less effect on the females' judgments. The study also 

supported the belief that women tend to be generally more 

blaming and punitive toward the offender than men. 

A study conducted by Muehlenhard and MacNaughton (1988) 

examined womens' beliefs about women who "lead men on." Two 

hundred and six female undergraduates were identified as 

low, medium or high in the degree to which they felt women 

leading men on justifies rape. This was based on the Sexual 

Beliefs Scale (Muehlenhard & Felts, 1986) which measured 

attitudes toward sex and rape. High belief respondents 

believed that leading a man on justifies force. They then 

read scenarios of a date rape in which the woman behaved 
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"modestly" or "suggestively." Women in the high-belief 

group rated the rape as more justified and the woman as more 

responsible for what happened. These high-belief women were 

also more likely than low-belief women to have been involved 

in unwanted sexual activity obtained through verbal coer

cion. The authors suggest that when females believe that 

leading males on justifies rape, their chances of being 

victims may increase. The female then becomes more suscep

tible to his suggestions that she led him on and deserves 

what happens to her. She will also be more likely to blame 

herself if sexual assault occurs. 

Sex-role Stereotyping 

Muehlenhard and Linton (1987) queried 341 female and 

294 male undergraduates in order to assess the risk factors 

involved in date rape and other forms of sexual aggression 

in dating situations. Variables that appear to be risk 

factors are: 

1. The man's initiating the date. 

2. The man's paying all the expenses and driving. 

3. Miscommunicating about sex. 

4. Heavily using alcohol or drugs. 

5. "Parking." 

6. The man accepting traditional sex roles, interper

sonal violence, adversarial attitudes about relationships, 

and rape myths. 
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Cisco (1987) looked at sexual aggression on dates in 

terms of the dating format and found that the traditional 

dating format appears to be conducive to incidents of sexual 

aggression, e.g., the man making the decisions, paying, and 

driving. It was found that women who tended to view dating 

as a sexual event and not share in the responsibility for 

the dating event were more likely to experience verbal 

coercion. Women indicating they regularly went out on "pick 

up dates" experienced the greatest incidence of verbal 

coercion. ("Pick-up dates'' referred to occasions where the 

date is considered to begin at the time the male or female 

accepts an offer to pair off, e.g., meeting in a bar. Pick

up dates are usually with someone unknown prior to the 

pairing.) 

Adversarial Sexual Beliefs 

Sex-role stereotyping and its relationship to the 

belief that rape is justified has also been studied. In 

examining the risk factors of acquaintance rape and rape 

justifiability more in depth, Muehlenhard, Friedman, and 

Thomas (1985) conducted two related studies of 268 male 

undergraduates where respondents rated the justifiability of 

date rape under various circumstances. Rape was found more 

justifiable if (a) the couple went to the man's apartment, 

(b) the woman asked the man out (this varied in one study 

only), or (c) the man paid all the expenses of the date 

rather than splitting the cost. 
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The authors also predicted that men who were classified 

as traditional on the Attitudes Toward Women Scale would 

rate rape as more justifiable than non-traditional men. 

This scale measured traditional and non-traditional atti

tudes toward women and sex roles. A four-point scale was 

used by respondents to indicate responses to 55 statements 

about the rights of women in vocational, educational, 

social, sexual, and marital situations and determine whether 

they were rated as traditional or non-traditional. The 

results were in the predicted directions but did not always 

achieve statistical significance. 

The cultural significance of this study may be ques

tioned. Even with the traditional men responding to the 

situation in which the woman initiates the date and goes to 

the man's apartment, 80% reported rape was definitely not 

justifiable. However, it is socially significant that 20% 

of that group believed rape was justifiable under some 

circumstances, and greater percentages believed forcing 

other sexual acts on others, short of sexual intercourse, 

was sometimes justifiable. It is important that until 

significant cultural changes take place in relation to 

accepting sexual aggression, women need to know that some of 

their behavior may be interpreted as desiring sex, causing 

the man to feel "led on" and thereby justifying rape. 

Whether increased justifiability leads to increased 
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probability of raping remains to be seen (Muehlenhard 

et al., 1985). 

All of the above are common occurrences in dating 

situations. The significance of these findings is that 

women may be unaware that they are behaving in a way that 

may be misinterpreted by men, leading them to determine sex 

is desired. Since the 1985 study did not investigate how 

women interpreted these dating behaviors, Muehlenhard (1988) 

later conducted another study in which 268 male and 272 

female undergraduates read scenarios describing dating 

situations. These scenarios varied by who initiated the 

date, who paid for the date, and the dating activity. The 

students were asked how much they thought the woman wanted 

sex (sex-willingness ratings) and how justified the male 

would be in having sex with the female against her wishes 

(rape-justifiability ratings). These students had previ

ously been classified as traditional or non-traditional 

based on the Attitudes toward Women Scale. (As described 

earlier, this scale measures traditional versus non

traditional attitudes toward women and sex roles.) 

Results indicated that sex-willingness and rape

justifiability ratings were highest when the women initiated 

the date, when they went to the man's apartment, and when 

the man paid the dating expenses. Most participants (77.5%) 

said it was "never" justifiable for the man in the scenario 

to rape the woman, however, 22.5% of the respondents thought 
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it was sometimes justifiable. Male respondents consistently 

rated the women as wanting sex more than the female respon

dents did, indicating that men may overestimate their date's 

interest in sex and feel "led on," which, some men reason, 

justifies rape. In fact, the same scenarios that were 

interpreted as those in which the women wanted sex were 

rated as those in which rape was most justifiable if she did 

not want sex. Rape-justifiability ratings were also higher 

for male respondents than for female respondents and higher 

for traditional persons, especially men, than non

traditional persons. Another interesting aspect of this 

study is that most of the male respondents (68.28%) were 

characterized as traditional and most of the female respon

dents (63.6%) were characterized as non-traditional. 

Garusso et al. (1979) examined this question of justi

fiability of rape when a woman "leads a man on" among high 

school students. He found that 54% of the high school boys 

felt that if a girl leads a boy on, rape is "somewhat justi

fied." These high school students also believed it was 

acceptable for a man to force sex on a woman if he had spent 

a lot of money on her. Thirty-nine percent of the male 

students thought this was justified and 12% of the female 

students shared this view (Giarusso et al., 1979). 

Interpersonal Violence 

Whether or not someone believes rape is justified and 

how that belief affects behavior has also been examined. 
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In a study conducted by Check and Malamuth (1983), 289 

male and female college students were tested and classified 

as high or low in sex role stereotyping using Burt's (1980) 

sex-role stereotyping instrument. These sex roles had 

previously been related to rape-supportive beliefs. The 

participants then read 1 of 3 vignettes about stranger rape, 

acquaintance rape, and mutually consenting sex. Respondents 

were asked to indicate their sexual arousal and perceptions 

of the incidents. Male students were also asked about the 

likelihood of their committing rape if they thought no one 

would ever know. 

High sex role stereotyping individuals showed sexual 

arousal patterns equal to those found in identified rapist 

populations. Forty-four percent of the men rated as high 

sex role stereotyping also indicated some likelihood of 

committing rape. Check and Malamuth (1983) stated: 

An interesting finding is that no sex differences 
emerged with respect to the influence of sex role 
stereotyping on reactions to rape nor (as was the case 
with Burt's 1980 findings) with respect to the rela
tionship between sex role stereotyping and the measures 
of Rape Myth Acceptance, acceptance of interpersonal 
violence, and beliefs in adversarial sex relations. 
Thus it does seem that as Weis and Borges (1973) have 
argued, traditional sex roles socialize both men and 
women--men to be offenders and women to be victims. 
(p. 354) 

Quackenbush (1989) examined the relationship between 

male sex role orientation and the perception of rape, 

acceptance of rape-supportive attitudes, and self-reported 

likelihood of acquaintance and stranger rape. One hundred 
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and twenty males completed the Bern Sex-Role Inventory, a 

survey assessing sex role orientation, (Bern, 1981) and 

scales assessing rape-supportive attitudes (Adversarial 

Sexual Beliefs Scale, Acceptance of Interpersonal Violence 

Scale, Rape Myth Acceptance Scale). Based on the results of 

the Bern Sex-Role Inventory, the males were divided into 

three categories: 30 androgynous (high male and female 

characteristics), 30 masculine sex-typed (high male charac

teristics), and 30 undifferentiated (low male and female 

characteristics). Half of the subjects then read an 

acquaintance rape vignette and the other half a vignette 

depicting stranger rape. The subjects then completed the 

likelihood of raping scale and rape responsibility question

naire. Results indicated that males, in general, found 

acquaintance rape less serious than stranger rape. There 

was a strong relationship found between rape-supportive 

attitudes and individual responses to the rape vignette 

variables. The masculine sex-type and undifferentiated 

males displayed greater acceptance of rape-supportive 

beliefs than did the androgynous males. The masculine sex

typed and undifferentiated males also expressed a greater 

propensity to engage in the acquaintance rape than did the 

androgynous males. All groups showed little propensity to 

engage in stranger rape. 

This study implies that some feminine traits and atti

tudes and the feminine socialization process may aid in 
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reducing acceptance of rape-supportive beliefs and also the 

likelihood of raping. 

Education Programs on Campus 

Rationale 

College campuses have been forced to address the 

acquaintance rape problem due to negative publicity concern

ing highly publicized cases. Coupled with recent self

report studies which indicate how prevalent the acquaintance 

rape problem is, political pressure has been placed on 

colleges and universities to deal with the issue. Gordon 

and Riger (1991) argue that campus rape is so prevalent 

because of the norms in our society that condone sexual 

violence. Young people have grown accustomed to observing 

sexual violence in the media and have become desensitized to 

it. One way to lessen the possibility of rape is to change 

the climate on our campuses so that this behavior is no 

longer regarded as the norm or as acceptable (Gordon & 

Riger, 1991). 

Keller (1990) has provided a guidebook for college < 

administrators to help develop rape prevention programs and 

deal with the issue of rape on campus. Keller recommends 

that every college develop a comprehensive campus rape 

prevention program: "It can be said that as an educational 

institution designed to prepare students for the realities 

of life, colleges and universities have a moral obligation 
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to provide effective rape prevention and education measures" 

(p. 58). 

Colleges need to have clear policies in place that 

sexual aggression will not be tolerated on the campus and, 

in fact, will be quickly, thoroughly, and fairly handled. 

Students also need to be aware of the steps to take and the 

options open to them should they be assaulted (Keller, 

1990): "Through the adoption of well-planned, proactive 

rape prevention measures coupled with comprehensive rape 

education and awareness programs, ... we can reduce or 

minimize the number of these crimes on campus" (Keller, 

1990, p. 3). 

Some schools have become very specific in their poli

cies governing sexual assault. Recently, the students at 

Antioch College instituted a new policy regarding sexual 

activity and consent. The policy states, "verbal consent 

should be obtained with each new level of physical andjor 

sexual contactjconduct in any given interaction regardless 

of who initiates it" (Goodman, 1993, p. 7a). Though this 

novel policy gives clear guidelines to the students, it has 

generated much controversy. 

Roark (1989) recommends a three-tiered response by 

colleges to sexual assault. Tertiary prevention is taken 

after an incident to control the damage and assist in remed

iation. Secondary prevention is recognizing a problem 

exists and informing the students of this risk. Primary 

61 



prevention takes place before the onset of a problem and is 

designed to prevent a dangerous situation from occurring. 

Primary prevention includes educating students about what 

skills will prevent a sexual assault from happening, 

increasing awareness of sexual assault and addressing atti

tudes which may contribute to the problem (Roark, 1989). 

Relationships and communication, particularly in the area of 

sexual desires, need to be addressed as well as sex-role 

stereotyping and non-traditional behavior (Burt, 1980; 

Lauer, 1991; Muehlenhard, Friedman, & Thomas, 1985). 

Holmberg and MacDonald (1990) surveyed students and 

found they do not really know how and when rape usually 

occurs. Their perception was that it was dangerous walking 

outside at night and it was safe in their dorm or home. 

Persons who are unaware of the facts are more likely to be 

victims of assault or date rape. Students need accurate 

information about rape and the risks and contributing 

factors (Holmberg & MacDonald, 1990; Miller, 1988). 

It is thought that to be most effective, rape 

prevention programs should occur as early as possible 

(Aizenman & Kelly, 1988; Burt, 1980). Warshaw (1988) recom

mends educating boys and girls before they reach dating age 

and reinforcing that education throughout the rape

endangered years of 14-24. Interventions similar to current 

drug and alcohol abuse prevention programs beginning in 

elementary school are suggested (Lowenstein, 1991). 

62 



It is also preferred that the program be required for 

all students rather than made available to only those who 

have a sensitivity toward the topic so that the students who 

need it the most can be reached (Henderson, 1991; Jones & 

Muehlenhard, 1990). The responsibility should not end 

there, however. Ongoing standardized educational programs 

should continue throughout a student's career in order to 

reinforce the information as well as to provide the educa-

tion to transfer students and others who may have missed it. 

Administrators should regularly evaluate the programs in 

order to determine which interventions are the most effec-

tive in attaining attitude change (Henderson, 1991). 

Some schools are trying more experiential programs to 

bring the education to a "feeling" level in order to change 

rape beliefs (see Table 2). Few, however, have done any 

type of study to compare the effectiveness of various 

programs. Administrators of these programs tend to base 

their choice of program type on personal opinion. According 

to P. P. Heppner, associate chair of Psychology at the 

University of Missouri: 

There's been a lack of empirical evaluation data. We 
really don't know that much about what's effective and 
what isn't--there's still an enormous amount of work 
that needs to be done before we can call what we're 
doing preventative. (Moses, 1991, p. 36) 

Types of Programs and Effectiveness 

Dignan (1985) developed and implemented an educational 

program for senior high school youth to provide knowledge 
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Table 2 

Prevention Prol:flUD Studies 

Likelihood 
Author and year Program type Knowledge of rape Attitl!<i_~ of raping 

Dignan, 1985 

Fisher, 1986 

Ferguson et al. , 1987 

Lee. 1987 

Brakenseik, 1982 

Borden, 1988 

Hamilton and Y ee, 1990 

Jones and Muehlenhard, 1990 

Lecture program over the course of a semester 
for high school students. N=86 

"Human Sexuality" class over a semester 
including information on sexual assault. (N=819) 

Male collage students given information 
concerning rape. (N =40) 

Male college students participated in an 
experiential rape prevention program. (N=24) 

Didactic/Lecture Program for college men and 
women including guided discussion. (N= I48) 

Male and female undergraduates given a 
didactic instructional program on rape. (N= I 00) 

Male and female college students surveyed 
and their knowledge of rape , their rape 
supportive attitudes and likelihood of raping 
were examined. (N=276) 

Rape prevention programs with different 
lecture formats and varying the sex of the 
facilitator presented to male and female 
undergraduates. (N=488) 

Increased 

Increased 

Increased 

Increased 

Increased 

NIA 

Increased knowledge 

All participants increased 
knowledge. No significant 
differences due to format 
or facilitator. 

NIA 

Less rape supportive 

Less rape supportive 

Less rape supportive 

Less rape supportive for males. 
No consistent change for females . 

No significant change in attitudes 
among participants. 

Less rape supportive 

Less rape supportive for all 
participants. No significant effects 
by format or facilitator. 

(table continued) 

NIA 

NIA 

N/A 

NIA 

NIA 

NIA 

Decreased 

NIA 



"' U1 

Likelihood 
Author and year Program type Knowledge of rape Attitudes of raping 

Gray et al., 1990 Personalized (using local stats and cases) versus Increased perception of vulnerability 
non-personalized lectures given to female college for unmarried females and intent to 
students. (N=70) avoid risk- taking behavior for all 

NIA participants. N/A 

Nichols, 1991 Didactic (lecture) versus interactive programs. No significant effect by type of 
program. Didactic more effective 

NIA in reducing ASB attitudes. NIA 

Abrams, 1992 Male college students given rape awarenes lecture or No significant difference by format 
lecture and video with modeled behavior. The sex of or facilitator. 
of the facilitator was varied. NIA N/A 

Frazier et al. , 1993 Interactive theatre based on Cornell's play. (N=89) Fewer rape-supportive attitudes 
immediatly following program. 

NIA No significant difference after NIA 
one month. 



and awareness of sexual victimization. Eighty-six students 

took part in this program which consisted of 17 one-hour 

segments. Topics included sex-role socializati on , sexual 

harassment, pornography, battery of women, child sexual 

abuse, rape, sexual assault offenders, and the medical/legal 

aspects of sexual victimization. Results indicated an 

observable increase in knowledge of sexual victimization 

within the group who went through the program. Attitudes 

and changes in attitudes were not examined. 

Programs for college students have also been developed. 

Brakenseik (1982) randomly assigned six education classes, a 

total of 148 students (106 females and 42 males), to the 

"treatment" or "no treatment" condition. The "Acquaintance 

Rape Prevention Program," developed by the National Center 

for the Prevention and Control of Rape of the National 

Institute of Mental Health was presented to the "treatment" 

groups. This program consisted of four films which 

presented situations that could lead to acquaintance rape. 

After the films, the students participated in a guided 

discussion. The program approached rape prevention by (a) 

challenging commonly held beliefs about men, women, and 

rape; (b) teaching men and women the facts about 

acquaintance rape; and (c) establishing a link between 

assertiveness and acquaintance rape prevention. 

Results from Brakenseik's study indicated in general 

that men were higher in rape myth acceptance as measured by 
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Burt's (1980) Rape Myth Acceptance Scale than women. The 

men scored higher at both the post-treatment test and the 

follow-up test one week later (there was no pre-treatment 

test administered). The men in the treatment group showed a 

significant decrease in rape myth acceptance at the follow-

up test. These results could indicate the program was able ~ 

to reduce rape myth acceptance after the men had a week to 

assimilate the information. The women in the treatment 

group had higher rape myth acceptance scores than the women 

in the control group at both the post-treatment test and the 

follow-up test. Treatment did not appear to reduce rape 

myth acceptance for women. The women in the treatment group 

began with a low rape myth acceptance and the program was 

unable to reduce it further. The author speculated that 

this was due to the emphasis on awareness and assertiveness 

during the films and discussion which led the female partic

ipants to perceive the victim as more responsible for the 

crime. 

It should be noted that Brakenseik's sample was not 

necessarily typical of a college population. Most of the 

participants were seniors in college and the average age was 

27.5 years, substantially older than a "typical" college 

student most at risk for being involved in acquaintance 

rape. 

Fischer (1986) had previously found that the two best 

predictors of attitudes toward date rape were (a) how sure a 
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respondent was that a date rape vignette was definitely 

rape, and (b) the respondent's attitude toward women. In 

this study, the author examined whether these variables 

would change after a class in Human Sexuality. I n two 

successive years (1982 and 1983) surveys were admi n i stered 

to a total of 819 students enrolled in a "Human Sexuality" 

course as well as an "Introduction to Psychology" c ourse. 

The students in the psychology class served as the control 

group. The surveys included questions concerning sexual 

experience, sexual knowledge, and religiosity. The surveys 

also asked participants to determine from vignettes what 

characterized a rape and who was at fault. The surveys also 

included a forcible date rape scale and an Attitudes toward 

Women Scale. These surveys were filled out during the first 

and last week of the class. 

Results from Fischer's study supported the hypothesis 

that a course in "Human Sexuality" produces a change in 

student attitudes toward forcible date rape. The change is 

in the direction of viewing date rape as less acceptable. 

The authors speculated that this change could possibly be 

attributed to increased certainty about a vignette being a 

rape. This change in attitude occurred after all the Human 

Sexuality classes in 1983 and all but one class in 1982. 

The lack of a change in attitude in the one class may have 

been due to the author's use of a confrontational approach 

in one of the Human Sexuality courses in 1982. This 
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confrontational approach appears to have been counter

productive. The author speculated that increased knowledge 

about what is rape and the laws concerning it will lead to 

less tolerance of acquaintance rape. 

Ferguson et al. (1987) examined the hypothesis that 

providing information concerning rape and its motivation 

would influence observers' attributions of responsibility to 

a rape victim. Forty male students who received course 

credit for participating were randomly assigned to 1 of 4 

groups. Each group received different information about the 

motivation of the assailant and the attractiveness of the 

victim. The subjects read a description of an alleged rape 

and then responded to a questionnaire that measured the 

amount of responsibility attributed to the victim and the 

rapist. The results indicated that having information about 

rape motivation decreases the amount of responsibility 

attributed to the victim. In particular, being knowledge

able about rape can decrease the attractiveness bias, the 

bias against unattractive victims that has been consistently 

shown in previous studies. While it is difficult to gener

alize the results due to the small numbers, the motivation 

of the participants, and the sexual homogeneity of the 

participants, the findings should encourage further study. 

Lee (1987) developed an experiential program in which 

men were educated about rape and helped to increase their 

empathic understanding of the victim. It was hypothesized 
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that until men recognized their responsibility in the rape 

situation and could empathize with the fear, pain, and anger 

a victim goes through after a rape, prevention programs 

would be limited in their success. The Rape Prevention 

Education Project was established with the primary goal of 

designing programs for men and teenage boys. This project 

was developed by the Mid-Missouri Men's Resource Group, a 

grass roots organization funded and staffed by members of 

the Columbia, Missouri community. This two-hour workshop 

with trained facilitators used guided fantasy to focus on 

feelings and help the men feel the distress of the rape 

victim. Evaluation data were collected on 24 male under

graduates who filled out the Attitudes toward Rape Scale 

(developed for this study) before and after the program. 

The post-treatment test scores of the participants decreased 

significantly from their pre-treatment test scores. Respon

dents showed a shift in their attitudes toward rape in that 

they found rape and rape myths to be less acceptable after 

the program. Even with the limited subject population, the 

program was effective. 

Hamilton and Yee (1990) studied 276 male and female 

undergraduates in order to examine the effect of increased 

knowledge about rape and the individual's propensity to 

rape. Hamilton and Yee created two scales; one measuring 

knowledge of the typical psychological and behavioral after

effects of rape and one measuring beliefs about the 
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aversiveness of the rape victim's experience to use along 

with the Attitudes toward Rape Scale and Self-Reported 

Likelihood of Raping Scale. Rape knowledge was defined as 

knowledge about the effect of rape on the victim . It was 

found that greater knowledge of rape trauma and the percep

tion of rape as more aversive to victims were associated 

with fewer pro-rape attitudes and a lower self-report like

lihood of raping. From these results, the authors concluded 

that encouraging programs that increase public knowledge 

about rape and rape's affects might lead to a decrease in 

the acceptance of rape and ultimately reduce the incidence 

of sexual assault. 

Borden et al. (1988) tested 100 undergraduates (50 male 

and 50 female) at a small Midwestern college in order to 

determine the effects of a rape prevention program on atti

tudes and empathy toward rape. It was found that men were 

less empathic and sensitive in their attitudes toward rape 

than women. The subjects completed measurement question

naires (Attitudes toward Rape and Rape Empathy Scale) and 

then the treatment group listened to a 45 minute lecture on 

rape awareness and prevention. The program was a didactic 

or instructional program with little participation of the 

subjects. The students were given both questionnaires again 

4 weeks later. Initially, it was found that women scored 

higher in Attitudes toward Rape and Rape Empathy Scale than 

the male students, consequently, blaming the victim less and 

71 



having a greater amount of empathy for the victim of a rape. 

However, there was no significant change in attitudes among 

participants in the program. The authors concluded that 

didactic training was insufficient to change attitudes and 

they encouraged the employment of new, more dynamic interac

tive program formats. One of the programs that Borden 

et al. (1988) suggested was theater. 

Jones and Muehlenhard (1990) examined the effects of 

facilitator gender and lecture focus in rape prevention 

programs. Two hundred and twenty-nine male and 259 female 

students in "Introduction to Psychology" classes were 

assigned to 1 of 4 conditions: no lecture, male facilita

tor, female facilitator, or male and female facilitator. 

Students then had 1 of 2 lecture formats: (a) blaming men 

for the problem or (b) blaming society in general. Both 

types of lectures contained the same information, but with 

different wording. Four weeks after the lecture the partic

ipants were given four questionnaires, allegedly for an 

unrelated project. The questionnaires consisted of Burt's 

(1980) Adversarial Sexual Beliefs Scale, Acceptance of 

Interpersonal Violence Scale, and Rape Myth Acceptance 

Scale, as well as Muehlenhard and Felts' (1987) Sexual 

Beliefs Scale. 

All students who heard the lecture were less supportive 

of rape than those who did not as measured by the four 

instruments. Women's scores reflected attitudes that were 
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less supportive of rape than men's scores on the 

instruments. Although the sex of the lecturer and the type 

of lecture had small and inconsistent effects, students 

rated the male lecturer as more effective and fair, and 

those who heard from a male felt men needed to change their 

behavior more than women. 

Overall, the results indicated that informing students 

about rape has a positive effect lasting at least 4 weeks. 

The program or leader and the focus of the lecture are 

relatively unimportant providing the lecturer stresses the 

need for men to change their behavior (Jones & Muehlenhard, 

1990). 

Another area that has been examined is the personaliza

tion of rape prevention lectures. Gray, Lesser, Quinn, and 

Bounds (1990) conducted a study with 70 female community 

college students. A comparison was made between a group 

receiving a personalized rape prevention program and one 

receiving a non-personalized program. The personalized 

program involved the use of local examples and statistics, 

whereas the non-personalized program used national 

statistics and examples. The mean difference between the 

pre-treatment test and the post-treatment test was higher in 

the experimental group (personalized program) than for the 

control group for unmarried and married women, but was not 

at significant levels for all women. When the married women 

were removed from the sample, the mean difference of the 
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experimental group was significantly higher than that of the 

control group for unmarried women. The authors concluded 

that a personalized acquaintance rape prevention program 

increases perceptions of vulnerability for unmarried women. 

The intent to avoid risk-taking behavior was increased for 

all women in the group. 

The students in this study were enrolled in social 

science classes at a rural community college. The study 

reported that all women in the selected classes participated 

but also that participation was voluntary. While there may 

have been pressure to participate, the influence of this 

factor on the results is unknown. As the authors pointed 

out, the age and marital status of the women could also 

affect the results. More than half (56%) were over the age 

of 22 and 13 of the 70 were married and therefore not in the 

high risk population for acquaintance rape. 

Nichols (1991) attempted to measure the effectiveness 

of acquaintance rape prevention programs by testing 119 

undergraduates who completed four attitudinal scales and 

then were randomly assigned to 1 of 3 groups. The 

attitudinal scales consisted of Burt's (1980) scales: Sex 

Role Stereotyping, Adversarial Sexual Beliefs, Acceptance of 

Interpersonal Violence, and Rape Myth Acceptance. The 

control group received no treatment, and the other two 

groups participated in rape education workshops. One work

shop had a didactic or instructional format and one had an 
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experiential or more interactive format. The students took 

a post-treatment test at the conclusion of the program and 

again two weeks later. 

The results showed that the participants in the experi

ential group did not show a greater decrease in rape

supportive beliefs than participants in the didactic group. 

On Adversarial Sexual Beliefs, the participants in the 

didactic program showed a significantly greater decrease 

than the students in the experiential group, leading the 

author to conclude that the didactic format was more 

effective than the experiential format in reducing partici

pants' beliefs that sexual relationships are adversarial in 

nature. 

Nichols (1991) found that there were no statistical 

differences between men and women in terms of attitude 

change. The only variable that showed a significant change 

was the score on the Adversarial Sexual Beliefs Scale, and 

this occurred in the didactic treatment group. There was a 

significant main effect for sex on all four dependent vari

ables, with men scoring consistently higher than women on 

the scales. Students who participated in either workshop 

showed a significant decrease in Adversarial Sexual Beliefs 

scores, whereas students in the control group showed no 

significant decrease in any rape-supportive beliefs. Exami

nation of the participant evaluation forms revealed that men 

and women rated various components of the workshops 
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differently, an indication that perhaps no one method works 

best for all participants (Nichols, 1991). 

Abrams (1992) examined the effect of rape awareness 

workshops on male students' attitudes. One hundred and 

eighty-nine male college students were divided between a 

control group and two different rape awareness workshops. 

One-third of the subjects received information about rape 

myths, rape trauma syndrome, and strategies for reducing the 

likelihood of raping. The information was presented in 

verbal and written form. The second treatment group 

received the same information and also viewed a videotaped 

modeling of appropriate assertive (non-aggressive) dating 

behavior by men and women. The presenter gave positive 

verbal reinforcement of non-aggressive anti-rape behaviors 

and positive feedback of the subjects' appropriate comments. 

The remaining students were in the control group and watched 

two unrelated videos. In each of the two interventions, 

half were presented by male facilitators and half by female 

facilitators. These groups were subdivided, resulting in 24 

subgroups of 8 men each, allowing for significant interac

tion and reinforcement among participants. 

Abram's (1992) study indicated that there were no 

significant differences between the pre-treatment tests and 

post-treatment tests regardless of intervention type or 

presenter. A confounding factor was the covering of some 

high profile acquaintance rape cases by the media during the 
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data collection phase of the study, which may have affected 

the results. Another confounding factor noted by the author 

was the low internal consistency and questionable construct 

validity for some of the questions on the Rape Myth Accep

tance Scale with the sample. The Rape Myth Acceptance 

scores at baseline had a mean of 39.66 (SD = 11.5) for the 

sample which was lower than the mean score for the normative 

sample of adults (N = 49.4, SD = 11.9) (Burt, 1980), 

suggesting less rape myth acceptance among Abram's sample of 

college males than the normative sample of adults. Due to 

these confounding items, Abrams recommended additional 

research in developing valid and reliable instruments 

designed to measure college students' attitudes about rape 

and violence in relationships. Abrams also recommended 

researchers continue to attempt to identify characteristics 

in acquaintance rape presentations that will be most effec

tive in changing attitudes and influencing behavior, 

including live presentations exemplifying appropriate 

assertive dating behavior. 

Another rape prevention technique with which some 

colleges have experimented is the use of improvisational 

theater. Anecdotal evaluations indicate that the use of 

theater is very successful; however, little empirical evalu

ation has been conducted. Swarthmore College and Cornell 

University have both produced improvisational videotapes 

which they use, in addition to live improvisational theater. 
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Other universities, including the University of Michigan, 

University of Minnesota, and Lafayette College, are using 

these videotapes as well as producing their own plays. 

According to Parrot (1987) of Cornell University , "Live 

theater increases learning through interaction with the 

characters" (p. 1). 

Forbes (1991) of Lafayette College suggests, "Nothing 

is more effective than the use of psychodrama." She has 

presented lectures on rape and developed an improvisational 

group that conducts skits and discussions with the audience 

(Moses, 1991). Forbes (1991) did note advantages and 

disadvantages involved with the utilization of drama in the 

educational process, and in particular, in acquaintance rape 

prevention education. Students appear more receptive to the 

information as it has the appearance of entertainment and is 

presented by their peers, whom the students perceive as more 

understanding of their thoughts and feelings. The peer 

educators also benefit from the increased expertise which 

they later tend to share with fellow students on an informal 

basis. The greatest negative factor Forbes (1991) noted was 

problems with scheduling students and staff for rehearsals 

and presentations and keeping everyone committed for an 

extended time frame. The author has not conducted any 

empirical studies at this point to support her beliefs. 

Research was recently conducted by Frazier, Valtinson, 

and Candell (1993). The purpose of Frazier's study was to 
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evaluate the effectiveness of a co-educational interactive 

rape prevention program. Eighty-nine college sorority and 

fraternity members at a large Midwestern university com

pleted the study. Students were given a pretest and the 

intervention group participated in a two-hour program based 

on Cornell University's improvisational theater, which 

presents a dramatization of an acquaintance rape. In the 

first scenario a male and female actor presented a scene of 

an acquaintance rape. After this scene, the counselors 

asked the audience for feedback on how they believed the 

characters felt and what they could have said or done to 

prevent the rape from occurring. Using this feedback, the 

actors performed scene II; the scenario enacted without the 

rape. Measurements were taken at the conclusion of the 

program and again one month later. These measurements 

included Attitudes toward Sexual Behavior and Sex Role 

Beliefs (consisting of Burt's (1980) Sex Role Stereotyping, 

Adversarial Sexual Beliefs, and Sexual Conservatism). 

The intervention group showed a significant positive 

change immediately after the program but not one month 

later. Subjective evaluations indicate the majority of 

participants enjoyed the program and would recommend its 

continued use. Though the program was popular, it did not 

appear to create lasting change. 

The researchers questioned their measures, stating they 

might be obvious and subject to the socially acceptable 
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responses as well as perhaps being outdated. More 

critically, the authors question the ability of a 1 or 2-

hour program to change attitudes that are deeply ingrained 

and long-held. Frazier et al. (1993) recommended that this 

interactive theater program, which is costly to produce, be 

compared with other less expensive formats. 

Summacy 

Research indicates that the incidence of acquaintance 

rape will not decrease unless attitudes toward rape are 

changed. However, research is inconclusive as to how to 

best change these attitudes. 

Colleges and universities are attempting to combat 

acquaintance rape by expanding their rape awareness and 

prevention programs every year. This expansion of such 

programs is being demanded by students, their parents, and 

most recently, by state legislators. Administrators want to 

allocate their resources in the most effective manner in 

order to address the problem. Many different programs exist 

and are being conducted with little or no empirical evalua

tion, leading to inconsistency and questionable effective

ness. 

The research available indicates the use of various 

programs does increase knowledge about acquaintance rape. 

Most studies indicate that increased knowledge leads to less ~ 

acceptance of rape and rape-supportive beliefs; however, two 

studies (Borden et al., 1988; Frazier et al., 1993) indicate 
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no significant changes in attitudes. One study (Brakenseik, 

1982) showed an increase in rape myth acceptance, as 

measured by Burt's (1980) instrument for women who had 

participated in a prevention program. 

These results have been inconsistent concerning what, 

if any, difference the type of program may have on the 

participant's change of attitude. The purpose of this study 

is to determine if the structure of rape prevention programs 

have a significant impact on attitudes toward rape. 
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CHAPTER III 

METHODOLOGY 

All procedures and methods were reviewed by and 

conducted in accordance with the rules of the Division of 

Sponsored Research of Florida Atlantic University. 

Procedures 

Participants were recruited from among 420 under

graduate students in criminal justice and psychology classes 

at Florida Atlantic University. The instructors of these 

classes agreed to allow this researcher to spend approxi

mately 10 minutes in their classes explaining the study and 

to give their students extra credit for participating. This 

researcher briefly explained the study, and a recruitment 

form (Appendix A) was distributed for the students to read 

and sign. The students were told verbally and in writing 

that the study concerned gender and sexual roles. The 

students were informed that if they chose to participate, 

they would be filling out surveys about their opinions and 

experiences and that they might be exposed to sexually 

explicit language andjor realistic descriptions of sexual 

activity . The time commitment was also explained on the 

form. The confidentiality of the study was stressed. 

82 



Students were advised that they would receive extra 

credit if they participated in the entire study; no partial 

credit would be given. The students filled out the form 

indicating their desire to participate and gave basic 

contact information to ensure proper class credit was given 

and that they could be contacted if necessary. 

Instruments 

The instruments used in this study were the biograph

ical/demographic data form (Appendix B), and a combined 

instrument consisting of the Adversarial Sexual Beliefs 

Scale and the Rape Myth Acceptance Scale (Burt, 1980) 

(Appendix C). 

Biographical/Demographic Data Form 

This form was devised by the researcher for the purpose 

of obtaining certain biographical and demographic informa

tion on the participants. The form requested information 

such as age, sex, year in school, and race. It also 

contained four questions concerning forced sex victimization 

and perpetration. The final two questions were designed to 

ascertain whether or not the participants had been exposed 

to a rape awareness lecture previously and whether or not 

they thought rape awareness workshops could have an effect 

on the incidence of rape (Appendix B). 
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Attitude Scales 

The two attitude scales used were the Adversarial 

Sexual Beliefs Scale (ASB) and Rape Myth Acceptance Scale 

(RMA) (Burt, 1980). These two scales were combined into one 

questionnaire with filler questions placed throughout the 

questionnaire. These filler questions were not analyzed but 

were utilized to mask the goal of the instruments. These 

filler questions dealt with more general sex roles of men 

and women (Appendix C). 

The Adversarial Sexual Beliefs (ASB) scale consisted of 

nine items involving the aspect of exploitation in sexual 

relationships. Respondents rated their answers on a ?-point 

Likert scale from "strongly disagree" to "strongly agree." 

Higher scores indicate greater adversarial beliefs (Burt, 

1980). 

The Rape Myth Acceptance Scale (RMA) is a 19 item 

instrument designed to measure general acceptance of rape 

myths (Burt, 1980). Respondents rated their agreement on a 

?-point Likert scale ranging from "strongly disagree" to 

"strongly agree." These items are followed by two questions 

in which respondents are asked what percentages of rape 

reports they believe are false, given particular circum

stances. These items are also rated on a ?-point Likert 

scale ("almost none," "a few," "some," "about half," "many," 

"a lot," "almost all"). The final six questions examine how 

likely respondents would be to believe reports of rape, 
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depending on characteristics of the victim. These responses 

are rated on a 7-point scale ("never," "rarely," 

"sometimes," "half the time," "often," "usually," and 

"always"). Higher scores on this scale indicate a greater 

acceptance of rape myths (Burt, 1980). The latest version 

of Burt's Rape Myth Acceptance Scale (revised 1985), was 

obtained from the author and utilized. 

Phase I 

The week following the recruitment efforts, partici

pants met with the principal investigator in a large class

room to participate in Phase I. 

This study was conducted early in the semester and 

completed within a month in order to minimize the problem 

with dropouts that earlier studies have cited. All partici

pants who completed the study received extra course credit 

from their instructors. 

A large bowl was passed around containing pieces of 

paper marked with either the letter A, B, or C. Students 

picked a piece of paper and were assigned to the group the 

letter designated. They were instructed to keep the paper 

as a reminder of which group they were in for Phase II. 

They were informed that attendance would be taken at the end 

of the night and were then reminded of the date and time for 

Phase II. 

The class was then divided by letter and went to other 

classrooms with assigned facilitators. The facilitators 
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were women with graduate degrees and experience in rape 

awareness workshops andjor counseling. They r eceived 

approximately one hour of training for this study. They 

were also given a facilitator's guide (Parrot , 1987) to 

review prior to the workshop. 

Workshop A (treatment 1). When the students arrived in 

the classroom they were given Consent Form A (Appendix D) 

which they read and signed prior to continuing with the 

study. The students were given the pre-treatment test which 

consisted of the biographical/ demographic data form 

(Appendix B) and the attitude scales (Appendix C). The 

students were instructed to pick a four digit code number 

that they would remember and write it at the top of every 

page in order to ensure confidentiality and also account

ability. The instruments were completed and collected and 

the workshop began. 

This w~rkshop was didactic in nature with a lecture 

format frequently used on college campuses. The presenters 

were a female university police officer and a representative 

of the county sexual assault project. Their topics included 

definitions, legal issues, services available, rape myths, 

sexual behavior, and communication and assertiveness. The 

group also watched a video, Campus Rape, produced by the 

Santa Monica Rape Treatment Center and participated in a 

question and answer session. The presentation lasted for 

approximately an hour and then the participants were given a 
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post-treatment test. This was the same atti tude scale used 

in the pre-treatment test (Appendix C). This scale was 

collected and the attendance sheet passed around. The 

students were reminded by the facilitator of the resource 

people present and encouraged to remain and ask them ques

tions or speak with them individually. The students were 

also reminded of the date of Phase II and were requested not 

to discuss the study with others until they had completed 

it. 

Workshop B (treatment 2). The students in workshop B 

remained in the meeting classroom until the other groups had 

left. Prior to starting the workshop the students were 

given Consent Form B (Appendix E) which they read and signed 

prior to continuing. 

The students were given the Biographical/demographic 

data form (Appendix B) and the attitude scales (Appendix C) 

as a pre-treatment test. The students were instructed to 

pick a four-digit code number that they could remember that 

would ensure confidentiality and accountability. This code 

number went on the top of every page. The instruments were 

collected and the workshop began. 

This workshop was experiential in nature, inviting 

participation from the audience. The principal investigator 

was the facilitator in this workshop. Also present as 

resource people were a detective from the local police 

department, a representative of the county sexual assault 
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project, and a representative of student services at Florida 

Atlantic University. A brief overview of rape and acquain

tance rape was presented, including definitions, legal 

issues, prevalence, communication, attitudes, social 

factors, and rape and the college community. A small aware

ness quiz was handed out for discussion purposes (Appendix 

F). 

At the conclusion of this discussion, the improvisa

tional theater began. Two drama students performed the 

roles of David and Mary, fictional college students, who 

meet at a fraternity party and pair off. These students had 

been given the scripts weeks before and rehearsed them and 

conferred with the primary investigator concerning their 

roles. This script, developed by Cornell University 

(Salmons-Rue, 1987), contained two scenes. These scenes 

were adhered to with minor changes to coincide with the 

local environment and personalize the presentation. 

The first scene portrays some of the risk factors and 

miscommunication that can lead to acquaintance rape. 

Furthermore, the scene leads up to David forcing Mary to 

have sex against her will. At the conclusion of the first 

scene, the facilitator and actors drew the audience into a 

discussion. They did this by asking questions about how the 

audience felt, how the actors felt, what behaviors may have 

contributed to the situation, and how they could change the 

behaviors. 
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After the discussion, the actors enacted Scene II, 

which is the same situation as scene one, but incorporating 

prevention strategies as well as suggestions made by the 

audience. Again, a discussion was held with the audience/ 

participants as to how they were feeling, how the actors 

were feeling, and what behavior changes had made the differ

ence in the scene. 

Afterwards, a handout was distributed concerning guide

lines for interpersonal relationships (Appendix G) and it 

was briefly discussed. The post-treatment test was then 

distributed and the participants responded to it, utilizing 

their code numbers. The responses were collected and the 

attendance sheet was passed around. Prior to leaving, the 

participants were reminded of the resource people present 

and encouraged to remain and speak with them individually if 

they had any concerns or questions. The participants were 

again reminded of the date of Phase II and were requested 

not to discuss the study with anyone prior to completing the 

study. 

Workshop C (control group). Upon arrival in their 

designated classroom, these students were given Consent Form 

C (Appendix H) which they read and signed. The students 

were given the pre-treatment test, which consisted of the 

biographical/demographic data form (Appendix B) and the 

attitude scales (Appendix C). The students were instructed 

to utilize a code number they would remember to ensure 
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confidentiality and accountability. After completion, these 

forms were collected. This group was then excused after 

signing the attendance sheet and being reminded of the date 

of Phase II. 

Phase II 

Two weeks after Phase I, the participants reconvened in 

the same classroom. All participants returned for Phase II. 

They were once again divided into groups by their letter and 

went with their facilitator to their designated classroom. 

The same facilitators and resource people were present as 

were present in Phase I. 

Phase II consisted of tests and debriefings for all 

three groups. A delayed post-treatment test was given to 

the participants (Appendix C) after their arrival in their 

respective classrooms. The students again utilized their 

code numbers on each page. These instruments were then 

collected. 

A debriefing sheet (Appendix I) was distributed 

explaining what the study was about and a verbal debriefing 

was also given. The debriefing form contained a brief 

overview of the rape problem as well as the fact that 

college women are more frequently at risk than the general 

population. It was explained that this study was examining 

the impact of education programs on rape-supportive beliefs. 

The nature of the two workshops was also explained. The 

anticipated benefits of this study to the individual and 
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society in general were explained, and additionally, the 

participants were invited to attend the program that they 

did not participate in during Phase I. Resource personnel 

were available to answer questions and speak individually 

with participants. The subjects then signed the attendance 

sheet and dispersed to the workshop of their choice. 

Other Considerations 

Both interventions that were tested were personalized 

to help with the retention of information (Gray et al., 

1990). The interventions were personalized with the use of 

local statistics, local resources, and in the case of the 

theater, local gathering spots. 

An effort was also made to keep both programs from 

being confrontational or accusatory in nature which would 

confound the results due to hostility. This was 

accomplished through the training of the facilitators. The 

acquaintance rape issue was addressed by the facilitators as 

a mutual concern involving shared responsibility and 

improved communication. 

Various resource personnel were used, both male and 

female, at both interventions to minimize the chance of the 

difference in facilitators confounding the study. 

Statistical Analysis 

The data in this study were analyzed in order to 

determine whether or not they were parametric. This would 
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determine which type of statistical tests to utilize. The 

kurtosis and skewness of the data were examined to determine 

if the data were normally distributed. Furthermore, the 

observed variances were compared with previous studies to 

investigate homogeneity of variance. If the data were 

parametric, a repeated measures analysis of variance (ANOVA) 

was used to assess the experimental hypotheses. 

If the data were nonparametric, a Kruskal-Wallis ANOVA 

by ranks was done to determine significance. Where signifi

cant differences were found, Scheffe S post-hoc pairwise 

comparisons were performed. In all analyses, an alpha level 

of .05 was used to determine significance. 

In order to reduce the possibility of a type II error, 

a power analysis of the data was completed (Kirk, 1982). 

Pre-treatment scores on the Adversarial Sexual Beliefs (ASB) 

and Rape Myth Acceptance (RMA) scales were examined with a 

Beta value of 0.95 utilized (i.e., the chance of a type II 

error was only 5%). 
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CHAPTER IV 

Results 

Description of Participants 

Of the 420 students initially asked to participate, 130 

(31%) returned the recruitment forms stating they wished to 

be part of this study. One week after recruitment, partici

pants met in a large classroom with the principal investi

gator. Forty-seven percent of the 130 students who initi

ally signed up attended this session (N = 61). Six students 

were subsequently excused due to their having recently taken 

a "victimology" class which addressed the acquaintance rape 

issue in depth. Fifty-four students completed all phases of 

the study and their responses were analyzed. One subject 

did not complete the follow-up post-treatment test and that 

individual's pre-treatment and immediate post-treatment data 

were discarded. One student who participated did not 

complete the Biographical/Demographic Data Form; however, 

this student's responses were included in the overall 

analysis to determine which program was most effective. 

The subjects ranged in age from 19 to 44, with the mean 

age 23.9 years (SD 5.83) and the median age 22 years. 

Thirty-three (61%) of the participants were females and 21 

(39%) were males. Twenty-six (48%) were seniors, 24 (44%) 
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were juniors, 3 (6%) were sophomores, and 1 (2%) was a 

freshman. The educational major that was most frequently 

represented was criminal justice (44% or n = 24). Seventeen 

percent (n = 9) of the subjects were psychology majors and 

13% (n = 7) were political science majors. The remainder of 

the participants declared majors in nursing, education, 

business, communications, sociology, and social psychology. 

Most of the participants were Caucasian; six partici

pants were minorities (11%). All participants had been 

residents in the United States for over 10 years except for 

one African-American and one Haitian. Both had resided in 

the U.S. for 5 to 10 years. 

The subjects were queried as to their experiences with 

forced sex. Thirteen subjects (24%) (12 women and 1 man) 

had been forced to have sex against their will and 25 

subjects (46%) knew one or more individuals who had been 

forced to have sex against their will. One participant 

admitted having forced someone to have sex, and 16 subjects 

(30%) knew someone who had forced someone to have sex. 

There were 7 victims of sexual assault in the didactic 

program, 3 in the experiential program, and 3 in the control 

group. Participants with a familiarity with sexual assault 

(knowing a victim or offender) were evenly distributed 

throughout the three groups, with 14 in the didactic 

program, 13 in the experiential program, and 14 in the 

control group. 
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When asked about their experience with rape awareness 

workshops, only 5 subjects (9%) had ever attended a work

shop, but 41 subjects (76%) believed the programs could help 

reduce the occurrence of rape. 

Power and Normality of the Data 

A power analysis indicated that the experimental design 

had a sufficiently large sample to avoid making a Type II 

error. This analysis looked at the relationship between 

sample size, means, the alpha level, and error variance for 

the Adversarial Sexual Beliefs (ASB) data as well as the 

Rape Myth Acceptance (RMA) data. The analysis determined 

that the chance of a Type II error was less than 1%. 

The next analysis was conducted to determine if para

metric tests could be utilized to analyze the data. The 

pre-treatment ASB distribution of means was close to normal

ity, with the kurtosis not significantly different from zero 

(Chi-square) and the skewness slight (p = .02). The 

variance of the ASB scores (as measured by the standard 

deviation) observed in this investigation was similar to 

previous studies. The standard deviation in this investiga

tion was 5.2% different from previous studies, whereas 

previous studies compared to each other differed by 7.4%. 

This difference was not significant (X2 (1,N = 54) = .65, 

p > .05). Because parametric ANOVA testing is fairly robust 

(Thomas & Nelson, 1990), the slight skew of the data was not 
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considered enough to obviate the use of parametric 

procedures. 

The pre-treatment RMA scores were not normally distrib

uted. Both the kurtosis and the skewness of the RMA were 

significantly different from zero (£ < .0001 ). The vari

ances reported in other studies were less than the variances 

observed in this investigation. The standard deviation for 

RMA scores in this investigation was different by 5.2% 

compared to previous studies; previous studies differed by 

only 2.1%. This difference was significant (X2 (1, N = 54) 

= 4.6, Q < .05). Due to these factors, non-parametric tests 

were used for the RMA scores. 

There were no significant differences between the 

treatment groups with regards to ASB scores F(2,49) = .42, Q 

> .05 or RMA scores F(2,49) = 1.59, Q > .05 at the time of 

the pretests. See Table 3 for the means and standard devia

tions for the results at different intervals. 

Analysis of Hypotheses 

Primary Hypotheses 

The following hypotheses are stated in the null. 

Hypothesis 1. Participants in the experiential educa

tional program will show no significant differences between 

pre-treatment and post-treatment in rape-supportive beliefs 

as compared to those who did not participate. 
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Table 3 

Between GrouQ Differences on DeQendent Measures 
Assessment Periods 

Treatment 1 Treatment 2 
Didactic Theatre 

M SD M SD 

Pretest 
(!! = 16) (!! = 17) 

ASB* 27.875 9.48 24.941 6.66 

RMA** 31.812 7.12 36.294 13.76 

Immediate Post test 

(!! =16) (!! = 17) 

ASB 23.438 8.51 22.353 6.66 

RMA 28.562 7.46 33.471 13.28 

Follow-uQ Post test 

(!! = 16) (!! = 17) 

ASB 24.56 9.29 22.88 6.74 

RMA 27.69 7.07 34.00 15.11 

*ASB = Adversarial Sexual Beliefs 
**RMA = Rape Myth Acceptance 
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for Three 

Control 

M SD 

(!! = 19) 

28.68 9.45 

36.73 11.05 

(!! 19) 

(!! = 19) 

28.37 9.48 

36.95 11.31 



There was no significant difference in the ASB scores 

(F(2, 49) = 1.187, 2 > .05) and RMA scores (F(2,49) = 1.992, 

2 > .05) between the experiential group and the control 

group (Figures 1 and 2). 

Hypothesis 2. Participants in the didactic program 

will show no significant differences between pre-treatment 

and post-treatment in rape-supportive beliefs as compared to 

those who did not participate. 

There were no significant differences between partici

pants in the didactic group as compared to the control group 

regarding rape-supportive beliefs as represented by the ASB 

scale (F(2,49) = 1.187, 2 > .05) (see Figure 1). 

With parametric tests the didactic program yielded no 

significant difference from the control group with respect 

to RMA scores. However, with the utilization of 

nonparametric tests (Kruskal-Wallis) a significant differ

ence was seen (F(2,49) = 4.93, 2 < .05). The didactic 

program decreased RMA scores significantly over the control 

group in the follow-up post-treatment test (Figure 2). 

Hypothesis 3. Participants in the experiential educa

tional programs will show no significant differences between 

pre-treatment and post-treatment in rape-supportive beliefs 

as compared to those who participate in the didactic 

program. 
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There was no significant difference in rape-supportive 

beliefs as portrayed by the ASB scores (F(2,49) = 1.187, Q > 

.05) or RMA scores (F(2,49) = 1.992, Q > .05) for partici

pants in the experiential program as compared to the 

didactic program (see Figure 2 ) . 

Hypothesis 4. There will be no significant differences 

between pre-treatment and post-treatment in rape-supportive 

beliefs between females participating in the didactic 

program and those in the experiential program. 

There was no significant interaction with intervention 

and gender on either the ASB scale (F(2,29) = 2.525, Q > 

.05) or RMA scale (F(2,29) = .258, Q > .05). 

Hypothesis 5. There will be no significant differences 

between pre-treatment and post-treatment in rape-supportive 

beliefs between males participating in the didactic program 

and those in the experiential program. 

The analysis of the data indicated that there was no 

significant interaction as to time of test, intervention, 

and gender for either the ASB scale (F(2,17) = .447, Q > 

.05) or RMA scales (F(2,17 ) = 2.085, Q > .050). 

Hypothesis 6. There will be no relationship between 

participants' year in college and their rape-supportive 

beliefs. 
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An analysis of the data revealed there was no 

significant interaction between the participants' year of 

school and rape-supportive beliefs on the ASB scale (F(3,43) 

= 1.791, 2 > .05) or the RMA scale (F(3,43) = 1.143, 2 > 

. 05). 

Hypothesis 7. Whether or not participants were 

victims of forced sex will have no effect on their rape

supportive beliefs. 

All self-identified victims of forced sex scored 

significantly lower than non-victims on both the ASB 

(F(1,45) = 4.537, 2 < .05) and RMA scales (F(1,45) = 5.291, 

2 < .05) across all groups, indicating fewer rape-supportive 

beliefs. There was, however, no significant decrease in ASB 

scores (F(2,45) = .239, 2 > .05) or RMA scores (F(2,45) 

.314, 2 > .05) by victims after either intervention. 

Hypothesis B. Whether or not participants know an 

individual who was the victim of forced sex will have no 

effect on their rape-supportive beliefs. 

When the participant knew a victim of forced sex, there 

was a significant decrease in their rape-supportive beliefs 

as measured by the ASB scale (F(2,45) = 3.530, 2 < .05). 

Figure 3 shows the effect of the didactic program in 

reducing and maintaining the ASB-monitored rape-supportive 

beliefs. The RMA scores among participants who knew people 
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who were victims of forced sex were not significantly 

reduced (F(2,45) = .556, 2 > .05) by either program. 

Hypothesis 9. Whether or not participants know an 

individual who has ever forced someone to have sex will have 

no effect on their rape-supportive beliefs. 

The analysis of time of test, the intervention, and 

whether the participant knew someone who had ever forced 

someone to have sex produced mixed results. A significant 

interaction was found for the ASB scale (F(2,45) = 5.043, 2 

< .05) while there was no significant interaction with 

regards to the RMA scale (F(2,45) = .930, 2 > .05). 

Figure 4 shows the significant decrease in ASB scores 

among participants in the didactic program who knew an 

individual who had forced sex on someone. The decrease in 

scores did not rebound at the follow-up posttest. The 

participants in the experiential program showed a less 

dramatic decrease in scores. When the participants did not 

know someone who had forced an individual to have sex, the 

scores rebounded in the follow-up posttest. With regards to 

the RMA, the analysis did not reveal a significant relation

ships. 

Summacy 

Overall, these analyses yielded some unexpected 

results. There were no differences in the effectiveness of 

the interventions as rated by the ASB and RMA scales. 
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However, participation in the didactic program significantly 

lowered rape-supportive beliefs (measured by the RMA scale) 

compared to the control group. Neither intervention program 

was significantly more effective for either gender in terms 

of lowering rape-supportive beliefs. 

The additional analyses revealed that all victims of 

forced sex had significantly fewer rape-supportive beliefs 

than non-victims as measured by both the ASB and RMA scales. 

The participants who had previous experience with rape, such 

as knowing a victim or an offender, scored significantly 

lower in rape-supportive beliefs after participating in the 

didactic program than participants who had no previous 

experience with rape. 
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CHAPTER V 

Conclusions, Recommendations, 

and Summary 

In the last few years, researchers have begun to 

examine rape prevention programs in order to ascertain 

empirically which ones were most effective. The purpose of 

this study was to examine the effect of two types of 

acquaintance rape prevention programs on rape-supportive 

beliefs. 

Conclusions 

Major Findings 

Rape prevention program format. The results of this 

study indicate that there was no significant difference 

between the didactic program and the experiential program in 

reducing rape-supportive beliefs as measured by the 

Adversarial Sexual Beliefs (ASB) and Rape Myth Acceptance 

(RMA) scales. These results support previous research 

findings which indicate that there is no clearly superior 

method or format of presenting information about rape and 

its prevention. For example, the results of this study 

support those of Jones and Muehlenhard (1990), Nichols 

(1991), and Abrams (1992) who noted that the format of rape 
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prevention programs resulted in no significant differences 

in rape-supportive beliefs. However, some researchers have 

found that didactic programs successfully reduce rape

supportive beliefs (Ferguson, 1987; Fischer, 1986) while 

others have found they do not (Borden, 1988). Additional 

studies have observed the experiential format to be effec

tive in reducing rape-supportive beliefs (Lee, 1987), 

although some reported this to be a temporary reduction 

(Frazier, 1993). Frazier (1993) found no significant 

changes in rape-supportive beliefs a month after an improvi

sational theater intervention, and recommended theater be 

compared with other formats to determine the most effective 

intervention. 

Although there are conflicting reports regarding which 

type of rape education program to implement, research does 

indicate that interventions successfully reduce rape

supportive beliefs, at least in the short term. 

Researchers suggest that sexual aggression is perva

sive, largely supported by cultural beliefs (Koss & Harvey, 

1991). According to Burt (1980), these beliefs accept the 

notion that relationships between men and women are 

adversarial in nature. These beliefs also include the 

acceptance of rape myths and interpersonal violence. Most 

studies indicate that educational intervention decreases 

rape-supportive beliefs as compared to no intervention 

(Brakenseik, 1982; Ferguson, 1987; Fischer, 1986; Jones & 
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Muehlenhard, 1990; Lee, 1987). The results of this study 

support these findings: After the didactic program, 

participants experienced a significant reduction in rape

supportive beliefs, as measured by the Rape Myth Acceptance 

{RMA) scale. However, there was not a significant reduction 

in ASB scores. 

It appears that presenting any type of program 

increases knowledge and awareness of acquaintance rape and 

decreases rape-supportive beliefs among college students to 

some degree. Participants in both interventions showed 

greater decreases in the immediate post-treatment test. 

However, the second post-treatment test indicated scores 

regressed to pre-treatment levels. Only those participating 

in the didactic program showed a significant decrease in 

rape-supportive beliefs as measured by the RMA at the 

follow-up post-treatment test. 

Whereas neither the didactic nor the experiential 

program offers a clear advantage, the lecture program may be 

the program of choice for college administrators for several 

reasons. The didactic program is most frequently used, and, 

consequently, students, faculty, and administrators are more 

familiar with the format and possibly more open to the 

presentation of rape prevention education in this manner. 

Furthermore, the lecture format is also more conducive to 

presenting the information to larger groups than improvisa

tional theater. As universities often have large numbers of 
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students in need of attending these programs, the efficiency 

of the lecture method could be an important issue. The 

lecture format is more cost-effective, less time-consuming, 

and less resource-intensive than the theater program. 

Preparing for the theater program and presenting it takes 

the coordination of the schedules of many individuals for 

rehearsals as well as the presentation. If the actors and 

facilitators are volunteers, it may be difficult to obtain 

the needed commitment. Some colleges have elected to pay 

the participants, further increasing the cost of the 

program. In addition to these concerns about the theater 

programs, their overall effectiveness has been questioned 

(Frazier, 1993). 

The familiarity factor. The second major finding in 

this study was the relationship between direct and indirect 

familiarity with acquaintance rape and rape-supportive 

beliefs. Participants who had been victims of sexual 

assault had significantly lower scores on both the ASB and 

RMA scales than participants who had not been victims. 

Thus, "victim" participants had fewer rape-supportive 

beliefs. The "victim" scores were significantly lower than 

"non-victim" across all groups, pre-treatment and post

treatment. ''Victim" scores did not significantly decrease 

over time perhaps because they were already low. This would 

indicate that their previous victimization had decreased 

their rape-supportive beliefs. This suggests that their own 

110 



victimization had made them more sensitive to sexual 

violence and less accepting of rape-supportive beliefs. 

These findings support a previous study (Dietz, 1982). 

Dietz found that college women who had experienced a rape 

situation showed greater empathy toward rape victims than 

did women who had not been involved in a rape situation. 

It is unclear how empathy would be related to rape

supportive beliefs, although another finding in the Dietz 

study may suggest a correlation. Dietz found the male 

respondents in the study who exhibited strong empathy toward 

rape victims reported less desire to rape a woman than did 

men who expressed less empathy for the victims. 

A more recent study by Hamilton and Yee (1990) indi

cates that increased knowledge of rape is associated with 

fewer rape-supportive beliefs and also a decreased likeli

hood of raping. It would appear there is a correlation 

between knowledge of rape, empathy, and rape-supportive 

beliefs. 

This study examined not only attitudes of participants 

who were victims of sexual assault but also the attitudes of 

those who had a familiarity with the issue by knowing a 

victim of sexual violence or an offender. The participants 

who had a familiarity with sexual assault showed significant 

decreases in rape-supportive beliefs after the didactic 

program, as measured by the ASB scale. This was not true of 

the participants who had no direct or indirect familiarity 
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with sexual assault. The RMA scores among participants who 

had familiarity with rape victims or offenders were not 

significantly decreased. 

Previous studies have produced conflicting results in 

this area of direct familiarity with victims or offenders. 

Coller and Resick (1987) surveyed 76 female undergraduates 

in response to a date rape scenario. Results indicated 

there was no correlation between e~pathy and victim bl~e. 

Further, they found no correlation between the degree of 

empathy and the participant's own history of victimization. 

Conversely, Kleinke and Meyer (1990) found a positive 

value to familiarity with rape victims. After viewing a six 

minute video of an interview with a rape victim, 165 male 

and female undergraduates rated the "typical" rape victim 

more unfavorably than the videotaped victim with whom they 

had familiarity. 

Incidence of victimization in sample. This investiga

tion revealed a high incidence of victimization by sexual 

assault among this sample. Twenty-four percent of the 

participants reported they had been victims of forced sex, 

and one of those victims was a male. Forty-six percent knew 

someone who had been a victim of forced sex. This is 

consistent with previous studies which have reported figures 

from 15% to 29% of participants in the studies stating they 

had been forced to have sex against their will (Koss et al., 

1988; Aizenman & Kelly, 1988; Nichols, 1991). 
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This study sample reported a higher male victimization 

than reported by the NCS. The NCS estimates that 1% of 

males are victims of rape. This estimate was based on fewer 

than 10 reported cases in 1989 (Bureau of Justice Statis

tics, 1991). One male participant (5%) in this study 

reported he was forced to have sex against his will. Self

report studies have stated that less than 10% of rape 

victims are male (Jamison & Flanagan, 1989). This sample 

reported that 8% of the rape victims were men which is 

consistent with literature on self-report studies, however, 

the number is so low definitive conclusions are impossible. 

A substantial percentage of the participants had 

experience with sexual assault (30% knew an offender; 46% 

knew a victim). These students tended to be more receptive 

to the information presented and retain it better than 

students who do not know someone who has been victimized or 

who has victimized others. This sensitivity may result from 

feelings of empathy brought about through direct familiarity 

with victims or sex offenders. 

Differences in testing instruments. The scales used in 

this study sometimes yielded different results. The RMA 

scores decreased significantly for individuals who partici

pated in the didactic program while the ASB scores showed no 

significant decrease. 

Conversely, participants who had familiarity with rape 

victims or offenders significantly decreased their scores on 

113 



the ASB scale but not the RMA scale. There was also a 

difference by gender on the analysis of which intervention 

was more effective for reducing rape-supportive beliefs for 

each gender. While there was no significant interaction, 

the didactic program was more effective in reducing the 

rape-supportive beliefs for women, as measured by ASB 

(F(2,29) = 2.525, 2 > .05). The didactic program was also 

more effective at reducing rape-supportive beliefs for 

males, although the differences did not achieve signifi

cance; however, this reduction was measured by the RMA scale 

(F(2,17) = 2.085, 2 > .05). Although these differences are 

evident, the instruments performed similarly in the remain

ing analyses. Individuals who had been victims of sexual 

assault had lower scores on both instruments across all 

groups and the other analyses yielded no significant rela

tionships on either scale. 

While these instruments do not measure the same 

beliefs, they should not contradict each other. Both scales 

measure rape-supportive beliefs (Burt, 1980). Although the 

results of this study may appear to be different with regard 

to the scales in three analyses, it is believed the instru

ments represent changes in attitudes in varying degrees. 

Although responses to only one instrument yielded scores 

with significant decreases, the other instrument decreased 

scores as well, however, not to a significant degree. 
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Criticism of the RMA scale suggests possible reasons 

for differences in scores. Frazier (1993) characterizes the 

RMA scale as obvious and somewhat outdated. It would be 

easier, Frazier contends, to respond in a more "politically 

correct" manner to the RMA questions. Both instruments, the 

ASB and RMA, were developed in 1980, and since that time, 

there has been a lot of media attention on the rape issue. 

The questions on both tests may appear more obvious due to 

the increased media coverage of sexual violence in recent 

years. Nevertheless, questions on the ASB instrument are 

less obvious, and it is more difficult to determine the 

"politically correct" response. 

Other Findings 

The remaining hypotheses that were analyzed in this 

study indicated little significance. There was no relation

ship between the participants' age and rape-supportive 

beliefs as measured by ASB scores, F(1,51) = 2.924, R > .05 

or RMA scores F(1,51) = 1.984, R > .05, or year in school 

and rape-supportive beliefs as measured by the ASB F(3,43) = 

1.791, £ > .05 or RMA F(3,43) = 1.143, R > .05. This was a 

surprising finding given the increased experience and knowl

edge these older students were expected to have concerning 

the rape issue. Results of previous studies have indicated 

that increased knowledge of rape led to fewer rape

supportive beliefs (Ferguson et al., 1987; Fischer, 1986; 

Lee, 1987). 
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Additionally, there was no significant relationship 

between whether a participant had previously attended a rape 

awareness workshop and rape-supportive beliefs in the ASB 

scale F(2,45) = .379, Q > .05 or RMA scale F(2,45) = .303, Q 

> .05; however, in this study the number of students who had 

attended a previous rape awareness workshop (n = 5) was low. 

This may also explain a lack of knowledge in the area of 

rape, and therefore, the lack of a significant relationship 

between age or year in school and rape-supportive beliefs. 

Recommendations for Future Research 

Participants with a direct knowledge of rape trauma 

exhibited a significantly decreased rape-supportive belief 

score after participating in the didactic program. In 

addition, participants who had been victims of sexual 

assault showed significantly fewer rape-supportive beliefs 

across all groups including the pre-treatment tests. This 

finding indicates that rape education program facilitators 

should, whenever possible, have rape victims address 

students, in person or on videotape, as part of either a 

didactic or experiential program. If students personally 

unfamiliar with rape trauma can be given an opportunity to 

experience the same feelings and attitudes of the victim, 

this study indicates rape-supportive beliefs would diminish. 

This issue should be studied further. 

Rape education programs should also examine the effect 

of the facilitator on the participants. While the effect of 
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the facilitator has generally been found to be of no 

significance (Jones & Muehlenhard, 1990) only the facili

tator's gender was studied. The personal experiences of the 

facilitator, including victimization and familiarity with 

the rape issue, may influence the way that the facilitator 

interacts with the participants. 

Research should continue in order to determine the most 

effective acquaintance rape prevention education program. 

As mentioned, studies have produced conflicting results as 

to which formats were or were not more effective for 

reducing rape-supportive beliefs. It might be promising to 

analyze the various components of rape awareness programs in 

order to evaluate their singular or combined effectiveness 

in changing attitudes. This examination of program compo

nents could lead to the most effective overall program 

comprised of the "best practices" of rape education 

programs. 

It is also recommended this study be replicated with a 

larger number of participants and more diverse population. 

Burt's (1980) instruments and their validity and reli

ability relative to the 1990s should also be examined as the 

scales are currently 13 years old. The further development 

of other valid measures of rape-supportive beliefs is also 

encouraged. 

Another variable to examine is the duration of the 

program. Most rape education programs are a few hours in 
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length. The duration of post-intervention effects might be 

enhanced by an education program that is several weeks long 

or incorporated into a semester course. 

It would also be interesting to study if a decrease in 

rape-supportive beliefs does in fact lead to changes in 

sexual behavior. 

Summary 

Whether or not any acquaintance rape prevention program 

has the ability to change deeply ingrained and long-held 

attitudes and beliefs remains to be seen. 

The study of acquaintance rape and acquaintance rape 

prevention programs is in its early stages. It appears that 

the acquaintance rape rate continues to increase in spite of 

the efforts being undertaken by community service groups and 

college administrators. It is imperative therefore that 

efforts not stop, decrease, or slow down. Rape awareness 

programs must continue to educate as many students as 

possible. 

Campus administrators have a moral and legal obligation 

to provide as safe an academic environment as possible 

(Keller, 1990). College is one of the last opportunities 

society has to educate young men and women about human 

relations and, therefore, should strive to provide awareness 

education to all students. If comprehensive rape prevention 

education programs are provided, the numbers of sexual 
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assaults occurring on our campuses can possibly be reduced 

or minimized. 

In addition to promoting and implementing rape educa

tion and prevention programs, university and college admin

istrators, faculty, staff, and students must work together 

on a comprehensive code of sexual ethics. Antioch College's 

recent sexual consent policy is a step in that direction. 

Finally, this nation must also examine its own fascina

tion with violence and sex. The incidence of sexual vio

lence in the United States is the highest in the world. 

Whether the incidence of sexual violence is due to cultural 

or psychological factors, to increased media coverage, or to 

a lack of funding for educational programs such as those 

described in this study this nation can ill afford to ignore 

the rape epidemic. As Brownmiller (1975) wrote of her book 

Against our Will: Men, Women and Rape, "[I have given) rape 

its history. Now we must deny it a future." 
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Appendix A 

Recruitment of Subjects 



RECRUITMENT OF SUBJECTS 

My name is Linda Forst and I am conducting a study on 
BELIEFS ABOUT GENDER AND SEXUAL ROLES AMONG UNDERGRADUATE 
STUDENTS. I am looking to recruit subjects to participate 
in this study. Volunteers must be 18 years of age or older 
to participate. 

All people who participate in the study will be 
required to fill out some brief questionnaires regarding 
your attitudes about relationships between men and women 
including some questions regarding your own sexual experi
ences. All responses to these questionnaires will be kept 
confidential; the results of the data will be coded so that 
you can not be identified. 

You will be asked to meet on two occasions for the 
study and this would be during the evening hours. The first 
meeting would last approximately 3 hours, during which you 
would fill out questionnaires and participate in a workshop. 
The second meeting would be approximately 3 to 4 weeks later 
and would last approximately 1 hour. You will again fill 
out questionnaires and the study will be discussed. 

The total time commitment for a volunteer would be 
approximately 4 hours. 

Due to the fact that this study is examining sexual and 
gender roles and attitudes, you may be exposed to sexually 
explicit language and realistic descriptions of sex and 
sexual violence. 

Credit will be received only by those students who 
complete the entire study including the final questionnaire. 

We will try to make your participation as easy as 
possible and we believe you will find the project interest
ing. Participants as well as society will benefit from the 
knowledge gained through this study. Through additional 
knowledge they will acquire, participants will be better 
able to relate interpersonally to members of the opposite 
sex and minimize the chance of miscommunication. Thank you 
for your assistance. 
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BELIEFS ABOUT GENDER AND SEXUAL ROLES AMONG UNDERGRADUATE 
STUDENTS 

I WANT TO PARTICIPATE IN THIS STUDY 

I DO NOT WANT TO PARTICIPATE IN THIS STUDY 

NAME 

CLASS 

INSTRUCTOR --------------------------------------------------
STUDENT I.D. NUMBER ----------------------------------------
PHONE NUMBER -----------------------------------------------
ADDRESS 
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Appendix B 

Biographical/Demographic Data Form 



CODE 

PICK A 4 DIGIT CODE NUMBER THAT YOU WILL BE ABLE TO 
REMEMBER. PLEASE MAKE A NOTE OF IT FOR YOURSELF FOR THE 
NEXT SESSION. 

Date: 

Age: Major 

Sex: M F 

Year in school (check one ) 
First year Sophomore Junior 

School currently attending (check one) FAU 

Race/Ethnic Background (check one) 

Caucasian/ White 
American Indian 
African American/ Black 
Hispanic (Puerto Rican, Mexican , Cuban) 
Asian/Pacific Islander 
Middle Eastern 
Haitian 

How long have you resided in the United States? 

under 2 years 
2 through 5 years 
More than 5 years but less than 10 years 
10 years or more 

Senior 

PBCC 

1. Have you every been forced to have sex against your 
will? Yes No 

2. Do you know anyone who was forced to have sex against 
their will? Yes No 

3. Have you ever forced anyone to have sex against their 
will? Yes No 

4. Do you know anyone who has forced someone to have sex 
against their will? Yes No 

5. Have you every attended any type of rape awareness 
workshop in the past? Yes No 

6. Do you think that rape awareness workshops will help 
reduce the occurrence of rape? Yes No 
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Appendix C 

Attitude Scales 

Note: 

Items from the two scales are identified as follows: 

* = Adversarial Sexual Beliefs Scale 
+ Rape Myth Acceptance Scale 

These identifying marks did not appear on the instrument 
when it was administered in the study. 



CODE 

PICK A 4 DIGIT CODE NUMBER THAT YOU WILL BE ABLE TO 
REMEMBER. PLEASE MAKE A NOTE OF IT FOR YOURSELF FOR THE 
NEXT SESSION. 

Please indicate by number which statement reflects your 
opinion--what you believe. Answer quickly. Give your first 
impression. 

7 
6 
5 
4 
3 
2 
1 

= Strongly agree 
= Moderately agree 
= Slightly agree 
= Neutral 

Slightly disagree 
= Moderately disagree 
= Strongly disagree 

1. Women have the right to compete with men in every 
sphere of activity. 

* 2. A woman will only respect a man who will lay down 
the law to her. 

3. A woman who refuses to give up her job to move 
with her husband would be to blame if the marriage 
broke up. 

* 4. Many women are so demanding sexually that a man 
just can't satisfy them. 

5. Living together is a reasonable alternative to 
getting married. 

* 6. A man's got to show the woman who's boss right 
from the start or he'll end up henpecked. 

7. Sexual intercourse before marriage is not morally 
wrong. 

* 8. Women are usually sweet until they've caught a 
man, but then they let their true self show. 

9. Women should not be permitted to hold political 
offices that involve great responsibility. 

*10. A lot of men talk big, but when it comes down to 
it, they can't perform well sexually. 
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CODE 

11. Marriage as an institution in our society is on 
the decline. 

*12. In a dating relationship a woman is largely out to 
take advantage of a man. 

13. I believe that dating is just as popular now as it 
was in my parents' generation. 

*14. Men are out for only one thing. 

15. Teenagers and young adults are more sexually 
active than they were in my parents' generation. 

*16. Most women are sly and manipulating when they are 
out to attract a man. 

17. Profanity sounds worse coming from a woman. 

*18. A lot of women seem to get pleasure in putting men 
down. 

19. A woman should be expected to change her name when 
she marries. 

+20. A woman who goes to the home or apartment of a 
man on their first date implies that she is 
willing to have sex. 

21. Women should be police officers and fire fighters. 

22. Women and men can be friends without being lovers. 

+23. One reason that women falsely report rape is 
that they frequently have the need to call 
attention to themselves. 

+24. Any healthy woman can successfully resist a 
rapist if she really wants to. 

+25. When women go around braless or wearing short 
skirts and tight tops, they are just asking for 
trouble. 

+26. In the majority of rapes, the victim is 
promiscuous or has a bad reputation. 

+27. If a girl engages in necking or petting and she 
lets things get out of hand, it is her own fault 
if her partner forces sex on her. 
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CODE 

+28. Women who get raped while hitchhiking get what 
they deserve. 

+29. A woman who is stuck-up and thinks she is too 
good to talk to guys on the street deserves to be 
taught a lesson. 

30. In the 1990s it is very important to practice safe 
sex. 

+31. Many women have an unconscious wish to be raped, 
and may then unconsciously set up a situation in 
which they are likely to be attacked. 

32. A person should be having a sexual relationship 
with only one person at a time. 

+33. If a woman gets drunk at a party and has inter 
course with a man she's just met there, she should 
be considered "fair game" to other males at the 
party who want to have sex with her too, whether 
she wants to or not. 

+34. Any female can get raped. 

35.+ What percentage of women who report a rape would you 
say are lying because they are angry and want to get 

back at the man they accuse? 

1. Almost none 
2. A few 
3. Some 
4. About half 
5. Many 
6. A lot 
7. Almost all 

36.+ What proportion of reported rapes would you guess 
were merely invented by women who discovered they 
were pregnant and wanted to protect their reputation. 

1. Almost none 
2. A few 
3. Some 
4. About half 
5. Many 
6. A lot 
7. Almost all 
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+USE THE FOLLOWING KEY TO ANSWER THE NEXT QUESTION: 

Never 
1 

Rarely 
2 

Some 
times 

3 

Half of 
the time 

4 
Often 

5 
Usually 

6 
Always 

7 

A PERSON COMES TO YOU AND CLAIMS THEY WERE RAPED. HOW 
LIKELY WOULD YOU BE TO BELIEVE THEIR STATEMENT IF THE PERSON 
WERE: 

A. Your best friend? 1 2 3 4 5 6 7 

B. An Indian woman? 1 2 3 4 5 6 7 

C. A neighborhood woman? 1 2 3 4 5 6 7 

D. A young boy? 1 2 3 4 5 6 7 

E. A black woman? 1 2 3 4 5 6 7 

F. A white woman? 1 2 3 4 5 6 7 

Thank you for your time in completing this questionnaire. 
Please do NOT discuss this questionnaire, your answers, or 
any aspect of this study with anyone until the completion of 
the full study. This is very important for the integrity of 
the study. 
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Appendix D 

Consent Form A 



CONSENT FORM A 
HUMAN SUBJECTS INSTITUTIONAL REVIEW BOARD 

FLORIDA ATLANTIC UNIVERSITY 

TITLE OF RESEARCH PROJECT: The Study of Gender and Sexu a l Roles Among 
Undergraduate Students . 

INVESTIGATOR: Linda S. Forst 

Undergraduates are needed to participate in 
undergraduates ' attitudes and beliefs concerning 
roles. Participation in this study will involve 
questionnaires and participation i n a workshop . 
ment is approximately 4 hours . 

this study examining 
gender and sexual 
the filling out of 
The total time commit-

Everyone will meet on one evening and individual participants will 
be randomly assigned to 1 of 3 groups . Participants will break into 
groups, complete questionnai res, and participate in workshops; for a 
total of 3 hours that evening. 

The group will reconvene 3 or 4 weeks later and fill out question
naires and have an opportunity to question the investigator after the 
study is discussed. A total of approximately 1 hour will be required on 
this last and final evening . 

Participants may be exposed to sexually explicit language and 
realistic descriptions of sex and sexual violence . This exposure may 
occur through an information sharing lecture and discussion. Descrip
tions of events may be utilized to clarify a point of information. 
Questions of a sexual nature will also be a part of the pre and post
test . 

Forms will be coded and responses wi ll be kept confidential. The 
purpose of this study is to examine group attitudes and performances and 
not individual attitudes and performances. 

Participation is voluntary and you may withdraw your consent at any 
time and discontinue your participation. There will be no penalty for 
withdrawing, however, you will not receive the extra credit . The risks 
of participation are minimal , as described earlier . They are no more 
than a person would encounter i n daily life. However, victims of sexual 
assault or incest may find the language, images, or the memories they 
invoke, to be painful and therefore may choose not to participate. 

There are anticipated benefits to society or undergraduates in 
general as we develop a better understanding of these attitudes and 
beliefs. It is anticipated that the participants will also benefit 
through participation in the workshops which will result in increased 
knowledge and awareness that will serve the individuals in their 
interpersonal relationships. 
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If you sign this form, you are willing to join the research project 
described. The investigators explained any possible alternate treat
ments that are available to you. You would ask the principal investi
gator listed below any questions you may have about this research study. 
You may ask him/her questions in the future if you do not understand 
something that is being done. The investigators will share with you any 
new findings that may develop while you are participating in this study. 

The records from this research study will be kept confidential and 
will not be given to anyone who is not helping on this study, unless you 
agree to have the records given out. 

If you want to talk to anyone about this research study because you 
think you have not been treated fairly, or think you have been hurt by 
joining the study, or you have any other questions about the study, you 
should call the principal investigator, Linda Forst, at (407) 391-3417, 
or call the Office of Sponsored Research at Florida Atlantic University 
at 367-2310. Either the investigator or the people in the Committee 
office will answer your questions and/or help you to find medical care 
for an injury you feel you have suffered. Florida Atlantic University 
does not have any programs to provide compensation to you if you 
experience injury or other bad effects which are not the fault of the 
investigator. 

You may withdraw from the research study at any time. Refusal to 
participate will not adversely affect any other interactions with this 
institution. Your satisfactory completion of any course or other 
educational opportunity at Florida Atlantic University is not based on 
your participation in this study. 

If you agree to join this study, please sign your name below. 

NOT VALID WITHOUT THE 
COMMITTEE STAMP OF 

CERTIFICATION 

VOID ONE YEAR FROM 
ABOVE DATE 

Subject's signature (including children) 

Signature of Parent or Guardian 

Witness of Consent Procedures* 

Signature of Investigator 

*Optional unless subject is illiterate, or unable to sign. 

Note: Signed copies of this consent form must be retained on file by 
the Principle Investigator and given to the subject. 
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Appendix E 

Consent Form B 



CONSENT FORM B 
HUMAN SUBJECTS INSTITUTIONAL REVIEW BOARD 

FLORIDA ATLANTIC UNIVERSITY 

TITLE OF RESEARCH PROJECT: The Study of Gender and Sexual Roles Among 
Undergraduate Students. 

INVESTIGATOR: Linda S. Forst 

Undergraduates are needed to participate in 
undergraduates• attitudes and beliefs concerning 
roles. Participation in this study will involve 
questionnaires and participation in a workshop. 
ment is approximately 4 hours. 

this study examining 
gender and sexual 
the filling out of 
The total time commit-

Everyone will meet on one evening and individual participants will 
be randomly assigned to 1 of 3 groups. Participants will break into 
groups, complete questionnaires, and participate in workshops; for a 
total of 3 hours that evening. 

The group will reconvene 3 or 4 weeks later and fill out question
naires and have an opportunity to question the investigator after the 
study is discussed. A total of approximately 1 hour will be required on 
this last and final evening. 

Participants may be exposed to sexually explicit language and 
realistic descriptions of sex and sexual violence. This will occur 
through the observation of psychodrama and the discussions that result. 
Participants will observe a drama in which the action leads up to, but 
stops prior to sexual violence. There will also be questions of a 
sexual nature as part of the pre and post-tests. 

Forms will be coded and responses will be kept confidential. The 
purpose of this study is to examine group attitudes and performances and 
not individual attitudes and performances. 

Participation is voluntary and you may withdraw your consent at any 
time and discontinue participation. There will be no penalty for 
withdrawal, however, you will not receive extra credit. The risks of 
participation are minimal, as described earlier. They are no more than 
a person would encounter in daily life. However, victims of sexual 
assault or incest may find the language, images, or the memories they 
invoke, to be painful and therefore may choose not to participate. 

There are anticipated benefits to society or undergraduates in 
general as we develop a better understanding of these attitudes and 
beliefs. It is anticipated that the participants will also benefit 
through participation in the workshops. Participation will result in 
increased knowledge which will improve interpersonal communications with 
members of the opposite sex. 
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If you sign this form, you are willing to join the research project 
described. The investigators explained any possible alternate treat
ments that are available to you. You would ask the principal investi
gator listed below any questions you may have about this research study. 
You may ask him/her questions in the future if you do not understand 
something that is being done. The investigators will share with you any 
new findings that may develop while you are participating in this study. 

The records from this research study will be kept confidential and 
will not be given to anyone who is not helping on this study, unless you 
agree to have the records given out. 

If you want to talk to anyone about this research study because you 
think you have not been treated fairly, or think you have been hurt by 
joining the study, or you have any other questions about the study, you 
should call the principal investigator, Linda Forst, at (407) 391-3417, 
or call the Office of Sponsored Research at Florida Atlantic University 
at 367-2310. Either the investigator or the people in the Committee 
office will answer your questions and/or help you to find medical care 
for an injury you feel you have suffered. Florida Atlantic University 
does not have any programs to provide compensation to you if you 
experience injury or other bad effects which are not the fault of the 
investigator. 

You may withdraw from the research study at any time. Refusal to 
participate will not adversely affect any other interactions with this 
institution. Your satisfactory completion of any course or other 
educational opportunity at Florida Atlantic University is not based on 
your participation in this study. 

If you agree to join this study, please sign your name below. 

NOT VALID WITHOUT THE 
COMMITTEE STAMP OF 

CERTIFICATION 

VOID ONE YEAR FROM 
ABOVE DATE 

Subject's signature (including children) 

Signature of Parent or Guardian 

Witness of Consent Procedures* 

Signature of Investigator 

*Optional unless subject is illiterate, or unable to sign. 

Note: Signed copies of this consent form must be retained on file by 
the Principle Investigator and given to the subject. 
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Appendix F 

Discussion Questionnaire Distributed at the 

Experiential Program 



DISCUSSION QUESTIONNAIRE DISTRIBUTED AT THE 

EXPERIENTIAL PROGRAM 

1. The primary motive for rape is sexual. 

True or False 

2. Rape is usually a planned act. 

True or False 

3. Most rapes could be avoided if women were more careful 
not to walk alone. 

True or False 

4. The majority of rapes occur at night. 

True or False 

5. Rape is a natural part of all societies. 

True or False 

6. Rape victims are usually young, pretty women who attract 
the sexual attention of their assailant(s). 

True or False 

7. Most rapists are mentally ill. 

True or False 

8. Among your mother, sister, wife/girlfriend, one of the 
four will probably be raped in her lifetime. 

True or False 

9. Women who are raped are raped because they ask for it. 

True or False 

10. Rape occurs most often among strangers. 

True or False 

11. Rape is not prevalent on college campuses. 

True or False 
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Appendix G 

Handout on Interpersonal Relationships 



1. SELF-ASSESSMENT 

*Think about what you really want sexually from your 
partner before you are in an intimate situation. 

*Be aware of the stereotypes that prevent you from acting as you 
want to (ex. a woman not being able to initiate, a man not being 
able to say no) . 

*Trust your instincts. If you are uncomfortable with 
someone or his/her actions, there is probably a good reason for 
your discomfort. 

2. COMMUNICATION 

*Communicate what you really want. 
*Say what you are thinking. 
*Set clear limits for acceptable behavior (such as: no 
petting below the waist until the fifth date). 

*Use assertive language. 

3 . INTERPERSONAL 

*Pay attention to nonverbal cues. 
*Listen to, and respect, what your partner is saying--no 
means no! 

*View each other as equals. 
*Passivity, coyness, and submissiveness are dangerous-
they create a climate of sexual aggression. 

*Do not assume that someone who has been nonviolent in 
the past will be nonviolent in the future. 

*If you do not like what someone is doing, reject the 
activity, not the person (ex. "I don't like when you 
rather than "You jerk." ) 

*No means no! If your partner really means yes, he/she 

. , 

will find a way of telling you . Do not continue sexual activities 
after someone has said no! 
*Do not exploit others sexually. 
*Do not initiate sex unless you want to and plan to 
follow through. 

4. AWARENESS 

*Observe how the environment is changing (ex. being left 
at a party by your friends, being alone in a locked room with loud 
music playing). 

*Know your rights. 
*Know which behaviors constitute rape. 
*Ask yourself, and your partner, if you/he/she really 
want to have sex. 

*Remember--most rapes happen between people who know 
each other. 

5. Think through what action you would take if confronted by a date 
rape scenario. 
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Appendix H 

Consent Form C 



CONSENT FORM C 
HUMAN SUBJECTS INSTITUTIONAL REVIEW BOARD 

FLORIDA ATLANTIC UNIVERSITY 

TITLE OF RESEARCH PROJECT: The Study of Gender and Sexual Roles Among 
Undergraduate Students. 

INVESTIGATOR: Linda S. Forst 

Undergraduates are needed to participate in this study examining 
undergraduates' attitudes and beliefs concerning gender and sexual 
roles. Participation in this study will involve the filling out of 
questionnaires and participation in a workshop. The total time commit
ment is approximately 2 hours. 

Everyone will meet on one evening and individual participants will 
be randomly assigned to 1 of 3 groups. Participants will break into 
groups and complete questionnaires. This group will then be excused. 

The group will reconvene 3 or 4 weeks later and fill out question
naires and have an opportunity to question the investigator after the 
study is discussed. A total of approximately 1 hour will be required on 
this last and final evening. 

Participants may be exposed to sexually explicit language and 
realistic descriptions of sex and sexual violence. There will also be 
questions of a sexual nature as part of the pre and post-tests. 

Forms will be coded and responses will be kept confidential. The 
purpose of this study is to examine group attitudes and performances and 
not individual attitudes and performances. 

Participation is voluntary and you may withdraw your consent at any 
time and discontinue participation. There will be no penalty for 
withdrawal, however, you will not receive extra credit. The risks of 
participation are minimal, as described earlier. They are no more than 
a person would encounter in daily life. However, victims of sexual 
assault or incest may find the language, images, or the memories they 
invoke, to be painful and therefore may choose not to participate. 

There are anticipated benefits to society or undergraduates in 
general as we develop a better understanding of these attitudes and 
beliefs. It is anticipated that the participants will also benefit 
through participation in the workshops. Participation will result in 
increased knowledge which will improve interpersonal communications with 
members of the opposite sex. 
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If you sign this form, you are willing to join the research project 
described. The investigators explained any possible alternate treat
ments that are available to you. You would ask the principal investi
gator listed below any questions you may have about this research study. 
You may ask him/her questions in the future if you do not understand 
something that is being done. The investigators will share with you any 
new findings that may develop while you are participating in this study. 

The records from this research study will be kept confidential and 
will not be given to anyone who is not helping on this study, unless you 
agree to have the records given out. 

If you want to talk to anyone about this research study because you 
think you have not been treated fairly, or think you have been hurt by 
joining the study, or you have any other questions about the study, you 
should call the principal investigator, Linda Forst, at (407) 391-3417, 
or call the Office of Sponsored Research at Florida Atlantic University 
at 367-2310. Either the investigator or the people in the Committee 
office will answer your questions and/or help you to find medical care 
for an injury you feel you have suffered. Florida Atlantic University 
does not have any programs to provide compensation to you if you 
experience injury or other bad effects which are not the fault of the 
investigator. 

You may withdraw from the research study at any time. Refusal to 
participate will not adversely affect any other interactions with this 
institution. Your satisfactory completion of any course or other 
educational opportunity at Florida Atlantic University is not based on 
your participation in this study. 

If you agree to join this study, please sign your name below. 

NOT VALID WITHOUT THE 
COMMITTEE STAMP OF 

CERTIFICATION 

VOID ONE YEAR FROM 
ABOVE DATE 

Subject's signature (including children) 

Signature of Parent or Guard~an 

Witness of Consent Procedures* 

Signature of Investigator 

*Optional unless subject is illiterate, or unable to sign. 

Note: Signed copies of this consent form must be retained on file by 
the Principle Investigator and given to the subject. 
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Debriefing 



DEBRIEFING 

Acquaintance rape has been recognized as a serious 
problem on college campuses. It has been difficult to 
determine the extent of the problem due to the fact that 
rape, and particularly acquaintance rape, is vastly under
reported. It is estimated that only 10% of rapes are 
reported (Goldberg, 1989). Anonymous studies have been 
undertaken on college campuses in order to ascertain the 
extent of the problem. Studies indicate that a significant 
percentage of college students have been involved in coer
cive sex, either as victims or as offenders (Koss, Gidycz & 
Wisniewski, 1987; Muehlenhard & Linton, 1987). The vast 
majority of these incidents occurred with acquaintances or 
individuals known to the victim. 

Women on college campuses are believed to be more at 
risk for acquaintance rape than the general population for 
several reasons. Their age (Hughes & Sandler, 1987; 
Russell, 19884; Bailey, 1986; Bureau of Justice Statistics, 
1991; Warshaw, 1988; Schwendinger & Schwendinger, 1983), 
their dating and courtship patterns as well as the cultural 
dynamics at work on college campuses, all influence the 
situation. The large parties, the fraternity system, and 
the importance of athletic teams, all contribute to the 
increased likelihood of group rape. 

In an attempt to determine why this is occurring, 
studies have been conducted to research the attitudes of 
students. There appears to be confusion as to what is 
acceptable and unacceptable sexual behavior. In a study 
conducted by Dr. Mary Koss, only 27% of the women who were 
sexually assaulted defined themselves as rape victims. 
Eighty-four percent of the men who had forced women to have 
sex against their will said that what they did was defin
itely NOT rape (Warshaw, 1988). These students were clearly 
not educated in what is legally a sexual assault. In other 
studies it has become evident that many students think that 
forcing someone to have sex is acceptable under certain 
circumstances, such as the man spending a lot of money on a 
woman, or the woman "leading the man on" (Muehlenhard, 
1988). 

Three additional elements in the acquaintance rape 
issue are miscommunication, the changing sexual mores, and a 
lack of consideration for a woman's rights and wishes. A 
failure to communicate clearly as well as the use of alcohol 
and drugs are usually associated with acquaintance rape 
(Hughes, 1987). 

Educational programs are one way that we can increase 
awareness among college students. The goal is to educate 
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the students as to what constitutes a rape and what risk 
factors are typically associated with acquai ntance rape. 
Through this awareness, men and women would b e less likely 
to get involved in these crimes. 

Beliefs about the adversarial nature of sexual rela
tionships and the acceptance of rape myths are c onsidered to 
be related to acceptance of sexual aggression (Burt, 1980). 

This study examined the effectiveness of two different 
acquaintance rape prevention education program formats in 
order to determine which, if either, lead to the most change 
in these rape supportive attitudes. One program was a 
didactic, lecture format and the second was an experiential 
format utilizing improvisational theater. The third group 
of students was a control group and received no program. 

The results will assist colleges and universities in 
concentrating their educational efforts and resources on the 
most effective programs. This will also lead to a better 
understanding of sexual aggression, decrease the number of 
incidents and increase the numbers of victims receiving the 
services they need. 

Your participation will also assist you in your inter
personal relationships. With a better understanding and 
awareness of some of the factors that can lead up to 
acquaintance rape, you will be able to minimize your chances 
of being involved or perhaps keep a friend or loved one from 
being involved. You can examine your behavior and improve 
your communications in order to ensure that your desires are 
clearly stated. In the event that an acquaintance rape does 
occur, you will know what options and services are available 
to the person who is victimized. 

Your participation has been invaluable and I thank you. 
At this time you may participate in either of these two 
programs if you so desire or meet with our resource people 
that are present for further information. There are repre
sentatives from the Sexual Assault Assistance Program 
present who will answer any questions you may have on an 
individual basis after the program. Their number was also 
listed on the handouts which were distributed, if you wish 
to contact them at a later date. There are also law 
enforcement personnel as well as representatives of student 
services at FAU present if you wish to ask any questions of 
them. If you have any questions regarding this study, 
please feel free to contact me. 
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