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Shrinking enrollments have affected many small private and 

public colleges, causing administrators of these institu-

tions to acknowledge the necessity of retaining enrolled 

students until graduation. Research reported in the 

literature supports the value of early identification of 

potential dropouts for designing and implementing effective 

intervention strategies. Although the majority of retention 

studies have been based on student demographic characteris-

tics, Tinto (1975) developed an explanatory predictive model 

that considers persistence and dropout behaviors as conse-

quences of the quality of a student's interaction with the 

academic and social systems of an institution. Pascarella 

and Terenzini (1980), two retention researchers, designed a 

questionnaire based on the theoretical constructs of Tinto's 
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model of attrition. This questionnaire was administered to 

freshman students at both a large, public institution and a 

large, private university with results that generally 

supported the construct and predictive validities of Tinto's 

model of college student attrition. The purpose of the 

current study is to test the predictive reliability and 

validity of the questionnaire developed by Pascarella and 

Terenzini (1980) in a third setting: this time at Palm 

Beach Atlantic College, a small, private college with 

religious affiliations in West Palm Beach, Florida. 
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CHAPTER 1 

Introduction 

Rationale of the Study 

As early as 1931, the United States Department of 

Education conducted a major study on student attrition in 

higher education (Ramist, 1981). Degree completion rates 

have not changed radically since that time. Student 

attrition studies conducted during the 1950s and 1960s 

revealed that 40% of entering freshmen did not graduate 

(Astin, 1975; Iffert, 1956). In 1986, 57% of students left 

their first college or university prior to degree comple

tion. Of these, 43% left higher education altogether 

without completing a degree program (Tinto, 1987). The 

pattern of this continuing departure of students from higher 

education is significant for both individual students and 

affected institutions. 

Cope and Hannah (1975) pointed out that college 

dropouts face lost earnings potential and out-of-pocket 

expense as well as a psychological disappointment to self, 

family, and friends. Withey (1971) also noted that 

graduates have better opportunities, more job security, 

better working conditions, and higher job satisfaction than 
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non-graduates. They belong to more organizations, assume 

more frequent leadership roles, and are generally more 

optimistic about their own futures and the national economy. 

There are many people who believe that the typical college 

dropout is an individual who has not only jeopardized his 

own future, but also squandered institutional resources 

(Pervin, Reik, & Dalrymple, 1966). 

From an institutional perspective, administrators 

confront not only the high rate of student departures but a 

shrinking enrollment base as well. The Carnegie Commission, 

in 1980, projected that enrollment in higher education would 

decline by 23% during the 1990s. Many external factors that 

affect enrollment are beyond the control of institutional 

planners. These include the number of high school gradu

ates, the percentage of graduates who decide to attend 

college, government policies on student financial aid, 

shifting employment opportunities, and fluctuations in 

student curriculum preferences (Glover, 1986). 

Although shrinking enrollments have not affected 

prestigious private colleges and universities, many smaller 

and less distinguished public and private colleges have 

experienced dramatic declines (Tinto, 1987). Glover (1986) 

suggested that well established, traditional, endowed 

institutions with satisfied students and successful alumni 

have an advantage in student recruitment over newer, less 

established institutions that must depend on tuition income 



3 

to survive. As competition for new applicants has 

increased, recruitment campaigns have failed to increase 

applicant pools substantially. As a result, many institu-

tions of higher education now acknowledge that retention of 

a greater number of students to degree completion is the 

only reasonable course of action for them to follow (Tinto, 

1987). 

Statement and Significance 
of the Problem 

In order to survive in a highly competitive market-

place, many colleges and universities now employ measures to 

retain enrolled students until graduation. Research 

reported in the literature supports the value of early 

identification of potential dropouts in order to design and 

implement effective intervention strategies. According to 

Hossler (1984), academic probation, faculty networking, and 

questionnaires are common measures for identifying potential 

dropouts. Williams (1986) believes that the best institu-

tional intervention strategies improve the congruity of fit 

between the student and the campus. 

An emerging body of research and theory-based knowledge 

verifies that the degree of congruency between student 

characteristics and the ability of an institution to respond 

adequately to these characteristics leads to increased 

student satisfaction, academic achievement, and personal 

growth. Student-institution fit is based on three factors: 
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student characteristics, institutional characteristics, and 

the effects of the physical, cognitive, and affective 

interaction between the student and the institution 

(Williams, 1986). 

As reported in the literature, the majority of reten

tion studies were built on predictive models that were based 

on demographic characteristics of students who dropped out 

of college before graduation (Cope & Hannah, 1975). In an 

effort to move beyond demographic descriptions, Tinto (1975) 

developed a conceptual longitudinal model of the college 

student dropout process which concentrates on a series of 

sociopsychological interactions between the inherent 

characteristics that a student brings to college and the 

nature of his collegiate experiences. Tinto's model 

considers persistence and dropout behaviors to result from 

the quality of a student's interactions with the academic 

and social systems of an institution. Pre-college traits 

and goal commitments influence the interaction and integra

tion of the student into the academic and social communities 

of the college or university. Student perceptions of 

positive experiences reinforce persistence and commitment to 

the goal of college completion. Perceptions of negative 

experiences serve to weaken the commitment to graduate. 

"Other things being equal, the higher the degree of integra

tion of the individual into the college systems, the greater 
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will be his commitment to the specific institution and to 

the goal of college completion" (Tinto, 1975, p. 96). 

A limited number of studies have been conducted to 

verify the construct and predictive validities of Tinto's 

model. Terenzini and Pascarella (1977, 1978) reported that 

these initial studies were indirect and superficial assess-

ments of the main constructs of the model. Consequently, 

Pascarella and Terenzini (1980) developed a questionnaire 

that was specifically designed to correct earlier deficien-

cies by operationalizing the two theoretical constructs of 

social and -academic integration and institutional and goal 

commitments. Pascarella and Terenzini (1980) used the 

following definitions of integration and commitment for 

their questionnaire: 

According to the Tinto model, academic and social 
integration consist of several basic components. 
Extent of academic integration is determined primarily 
by the student's academic performance and his or her 
level of intellectual development. Social integration 
is primarily a function of the quality of peer-group 
interactions and the quality of student interactions 
with faculty. While the model places interactions with 
faculty in the domain of social integration, Tinto 
clearly suggests that such interactions may also 
enhance academic integration. 

Levels of social and academic integration lead to 
an additional component which the model terms 'commit
ments.' This component consists of commitments to the 
institution and to goals associated with graduation and 
career. As level of institutional and goal commitment 
increases there is a corresponding increase in the 
likelihood of persisting at the institution. (p. 62) 

The administration of this questionnaire in a large, 

independent university provided evidence to support Tinto's 
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theory and substantiated the predictive validity of the 

integration measure. This same integration questionnaire 

was administered in a second study in a large, public 

institution in 1981 to determine if the predictive validity 

obtained in the original study was stable across institu

tions (Terenzini, Lorang, & Pascarella, 1981). After 

reviewing the results of both administrations, Hossler 

(1984) concluded that the questionnaire developed by 

Pascarella and Terenzini (1980) holds great promise for 

dropout identification. However, he has recommended that 

the questionnaire be tested at additional campuses of 

different size and control to verify results. 

Purpose 

Pascarella and Terenzini (1980) claim that "a signifi

cant portion of student attrition might be prevented through 

timely and carefully planned institutional interventions" 

(p. 61). Many researchers concur that the ability to 

identify potential dropouts should improve the effectiveness 

of retention efforts. Pascarella and Terenzini (1980) 

developed a measure of retention potential that has been 

subjected to two studies of its validity and reliability. 

The purpose of this current study is to test the 

questionnaire developed by Pascarella and Terenzini (1980) 

in a third setting: this time a small, private college with 

religious affiliations. Palm Beach Atlantic College was 
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selected for this study. It is a small, four-year, 

coeducational, religiously affiliated, liberal arts college 

in West Palm Beach, Florida. 

In an effort to differentiate between persisters and 

voluntary dropouts, this study sought to determine if (a) 

the five factor solution obtained from the items developed 

by Pascarella and Terenzini (1980) would be stable for a 

different type of institution, and (b) the substantive 

results of the original study could be verified in a 

significantly different setting. Specifically, this study 

attempted to determine if the integration measure signifi

cantly discriminated between freshman year persisters and 

voluntary dropouts. 

The five factors of the integration measure include: 

(a) Peer Group Interactions, (b) Interactions with Faculty, 

(c) Faculty Concern for Student Development and Teaching, 

(d) Academic and Intellectual Development, and (e) Institu

tional and Goal Commitments. 

Although Tinto's (1975) longitudinal model is designed 

to account for attrition from the first through the fourth 

year of college, studies by Iffert (1956), Eckland (1964), 

and Marsh (1966) verify that attrition is heaviest at the 

end of the freshman year. Based on these studies, 

Pascarella and Terenzini (1980) concluded that analyses 

using freshmen would provide a reasonable assessment of the 

predictive validity of the Tinto model. Tinto (1987) 
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confirmed that 75% of all attrition occurs in the first two 

years of college, with the greatest proportion of attrition 

taking place in the freshman year. 

Research reinforces the concept that a student's 

interactions with the academic environment are not inde-

pendent of the background characteristics and personal 

variables that he or she brings to school (Pervin, et al., 

1966). Pascarella and Terenzini (1980) reported: 

Thus, an important issue in the study of college 
attrition and Tinto's model, is the extent to which the 
assessment of differential levels of social and 
academic integration and institutional/goal commitment 
contribute to the prediction of persistence/dropout 
behavior when the influence of pre-college charac
teristics is taken into account." (p. 63) 

Null Hypotheses 

The following null hypotheses were constructed for use 

in the current study: 

1. In a small private college, there are no signifi-

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Peer Group Interactions scale when 

certain pre-enrollment variables are taken into account. 

2. In a small private college, there are no signifi-

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Informal Interactions with Faculty 
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scale when certain pre-enrollment variables are taken into 

account. 

3. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Faculty Concern for Student Develop

ment and Teaching scale when certain pre-enrollment vari

ables are taken into account. 

4. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Academic and Intellectual Development 

scale when certain pre-enrollment variables are taken into 

account. 

5. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Institutional and Goal Commitment 

scale when certain pre-enrollment variables are taken into 

account. 

6. There is no relationship between persistence of 

students enrolled in a small private college and any of the 

following factors or combination of factors: sex, racial/ 

ethnic origin, initial program of enrollment, academic 

aptitude (test scores), high school achievement (GPA), 

parents' combined annual income, years of mother's formal 
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education, years of father's formal education, student's 

highest expected academic degree, student's ranking of 

college choice, freshman cumulative grade point average, and 

number of hours per week spent in organized extra-curricular 

activities. 

7. There is no relationship between persistence of 

students enrolled in a small private college and total 

scores on the five Terenzini/Pascarella integration scales: 

Peer Group Interactions, Interactions with Faculty, Faculty 

Concern for Student Development and Teaching, Academic and 

Intellectual Development, and Institutional and Goal 

Commitments. 

8. There is no relationship between persistence of 

students enrolled in a small private college and total 

scores on the five Terenzini/Pascarella integration scales: 

Peer Group Interactions, Interactions with Faculty, Faculty 

Concern for Student Development and Teaching, Academic and 

Intellectual Development, and Institutional and Goal 

Commitments in conjunction with any of the following factors 

or combination of factors: sex, racial/ethnic origin, 

initial program of enrollment, academic aptitude (test 

scores), high school grade point average (GPA), parents' 

combined annual income, years of mother's formal education, 

years of father's formal education, student's highest 

expected academic degree, student's ranking of college 

choice, freshman cumulative grade point average, and number 
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of hours per week spent in organized extracurricular 

activities. 



CHAPTER 2 

Review of the Literature 

Although student attrition has been studied for 60 

years, increased competition for shrinking enrollments has 

created a need for many universities and colleges to 

concentrate on retention of students to degree completion. 

In order to devise effective institutional intervention 

strategies to retain students to degree completion, adminis

trators must understand the varied character of different 

types of dropout behavior as well as the methods of identi

fying potential dropouts. 

Historically, studies of student attrition in higher 

education have focused on (a) student qualities at the time 

of matriculation, (b) institutional characteristics, and (c) 

student experiences at the institution of attendance 

(Hossler, 1984). Although theoretical models of person

environment interaction have been applied to the campus 

setting, Tinto (1975) specifically developed a Student 

Integration Model to explain the relationship between 

student integration into the academic and social communities 

of a university and persistence and voluntary dropout 

behaviors. 

12 
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The Varied Character of 
the Dropout 

Most researchers concerned with student departure have 

concentrated on individuals who started college careers in 

recognized degree programs. Tinto (1987) claimed that there 

is a great deal of confusion about the varied character of 

different types of dropout behavior and the complex reasons 

which lead different individuals to drop out of higher 

education institutions. The term "dropout" may be defined 

and applied in various appropriate ways, depending on one's 

interest in dealing with the data. 

For example, dropout data may be organized into types 

of behavior after dropping out. An "institutional" dropout 

may be a student who leaves a specific school but re-

enrolls at another school. A "system" dropout, on the other 

hand, refers to a student who leaves the educational system 

entirely. The term dropout not only includes transfer 

students who migrate to other institutions but also "stop-

outs" who temporarily withdraw from college and re-enter 

after a term or more has elapsed (Tinto, 1987). For some 

students, dropping out is a result of an original plan (Cope 

& Hannah, 1975). 

Some people regard dropping out as a failure of the 

individual to succeed in college. However, institutions 

should avoid using the term in a manner that contradicts the 

student's own understanding of his departure. Depending on 
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the student's original intentions or changed goals, the 

student might view leaving as a positive action (Tinto, 

1987). Noel, Levitz, Saluri and Associates (1975) main

tained that it is unreasonable to assume that individuals 

will not change during their college careers. Therefore, 

the occasional development of a mismatch between students' 

expectations and college life should be viewed as an 

expected part of institutional functioning since the college 

period in a student's life is an important growth period. 

On the other hand, many administrators view any loss of 

registration and failure to complete a degree program as a 

dropout (Cope & Hannah, 1975). However, the labeling of all 

departures as dropouts may gloss over important differences 

among different forms of leaving. There is no single 

remedial policy action applicable to all forms of dropping 

out. Different types of potential dropouts respond to 

different administrative interventions. Each dropout 

represents a vacancy in the student body that might other

wise have been filled by someone who may have persisted to 

degree completion. In order to make maximum use of their 

resources, institutions need to examine the way in which 

their own actions impact upon the types of student dropout 

behavior they seek to alleviate. Tinto (1987) suggested 

that the overall goal of retention efforts for institutional 

administrators and policy makers should be the education or 
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social and intellectual development of individuals rather 

than merely their continued presence on campus. 

Studies of Student Qualities 

Some of the earliest attrition studies investigated the 

demographic characteristics of students who dropped out of 

college and those who persisted to graduation. In 1975, 

Cope and Hannah confirmed that few studies up until that 

time had penetrated beyond demographic data analyses. As it 

is relatively easy to collect and store this type of 

information, many institutions still rely solely on demo

graphic data. According to Hossler (1984), some college 

administrators only want to identify traits of persisters 

and dropouts and still make no effort to probe more deeply 

into the reasons students give for leaving school. 

The majority of students entering college for the first 

time in any given year are members of the high school 

graduating class of the preceding Spring. In 1980, 92% of 

all first time college students came from the preceding high 

school graduating class, and 6% came from students who had 

delayed entering college at least one year after high school 

graduation (Tinto, 1987). 

Attrition studies have focused on student demographic 

data such as age, sex, socioeconomic status, ethnic back

ground, marital status, and hometown location and size 

(Pascarella, 1982). Astin (1975) found that four indicators 
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of socioeconomic status were significantly related to 

dropping out for both sexes: level of mother's education, 

level of father's education, father's occupation, and number 

of peers attending college. He reported that parental 

educational level is inversely related to student attrition, 

proving to be a more significant variable than parental 

income. 

Family income studies provide contradictory evidence of 

the effects of family income on persistence. Nevertheless, 

Cope and Hannah (1975) came to the tentative conclusion that 

financing college is not a major problem in persistence, as 

lack of finances is more of a barrier to beginning college 

than it is to finishing it. 

In studies related to sex and attrition, Cope and 

Hannah (1975) found that there is little or no difference in 

attrition rates for men and for women. Researchers found, 

however, that the reasons men give for leaving school are 

different than the reasons given by women. The foremost 

reason women gave for withdrawing was marriage; men reported 

dissatisfaction and lack of motivation and interest as 

reasons for dropping out (Iffert, 1956). In another study, 

men cited internal and academic reasons most often for 

dropping out, whereas women reported external and non

academic reasons for quitting school (Astin, 1975). 

The majority of ability attrition studies have used 

high school grade point average (GPA), class rank, and 
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college entrance tests as ability measures (Hossler, 1984). 

In a five year study, Irvine (1966) found that of these 

variables, high school grade point average was the best 

single predictor of persistence. On the other hand, Cope 

and Hannah (1975) reported that the majority of students 

were doing satisfactory academic work at the time they 

dropped out of college. Tinto (1987) reported that academic 

dismissals represent less than 15% of all institutional 

dropouts nationally. Ramist (1981) asserted that "with the 

exception of those who do not have the requisite ability, 

even involuntary withdrawal due to low grades is really 

voluntary: a result of the student's choice not to do the 

work necessary to obtain sufficiently high grades" (p. 10). 

Pace (1980) added that the quality of student effort is more 

closely related to academic outcomes than are the background 

factors which primarily indicate potential. 

Overall, Noel et al. (1985) found that dropping out of 

college is a complex decision that results from a combina

tion of factors including academic boredom, uncertainty 

about course of study, transition or adjustment problems, 

limited and unrealistic expectations about college, academic 

unpreparedness, incompatibility, and irrelevance. Cope and 

Hannah (1975) claimed that personal commitment to an 

academic or occupational goal is the single most important 

determinant of college persistence. According to Tinto 

(1987), individual commitments can take two major forms: 
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(a) goal commitment is the willingness to work toward one's 

personal, educational, and occupational goals; and (b) 

institutional commitment is a commitment to work toward 

one's educational goals within a given institution. Bean 

(1980) added that unresolved commitments over an extended 

time period will often lead to institutional as well as 

system dropouts. 

Researchers have studied student personality and value 

variables such as maturity, responsibility, independence, 

autonomy, intelligence, value orientation, creativity, self-

concept, anxiety, and assertiveness. According to 

Pascarella (1982), students with well-integrated person-

alities coupled with high motivation can usually overcome 

most of the difficulties they encounter. Noel et al. (1985) 

pointed out some negative internal forces that have an 

impact on persistence. They include procrastination, self-

management problems, loneliness, inability to express needs 

and seek help, self-doubt, fear of failure, fear of success, 

fear of rejection, value conflicts, and career indecision 

and boredom. 

Studies of Institutional 
Characteristics 

Attrition studies limited to the institutional 

characteristics of four-year colleges and universities have 

included the variables of prestige, size, control, type, 

selectivity, and institutional mission (Pascarella, 1982). 
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Between the years 1970 and 1975, dropout rates for indi

vidual four-year institutions ranged from as high as 80% to 

as low as 7% of entering students (Astin, 1975). Beal and 

Noel (1980) found that dropout rates were lower in private 

institutions than in public institutions in all of the 

following categories: highly selective, selective, tradi

tional, liberal arts, and open enrollment colleges and 

universities. Astin (1975) claimed that these variations 

may be a reflection of differential recruitment methods and 

student self-selection between the private and public 

sectors. Private, non-sectarian, four-year colleges and 

prestigious Catholic women's colleges exhibited the lowest 

student dropout rate (13%), followed by both public and 

private prestigious universities (18%), and prestigious 

private Protestant colleges (19%). The highest attrition 

rates (30-65%) for four-year schools were found at urban, 

state colleges (Tinto, 1987). 

The literature reflects a contradiction concerning the 

relationship between student dropout rate and size of the 

institution and the relationship between student dropout 

rate and selectivity of the school. Tinto (1987) reported 

that the relationships between dropout rates and 

institutional size are more varied than between dropout 

rates and selectivity. He found that size is inversely 

related to dropout rates at large public institutions. 

However, Ramist (1981) argued that no conclusive evidence 
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exists to support the idea that the size of an institution 

affects its dropout rates. He also claimed that more 

selective institutions graduate a larger proportion of 

students than less selective schools even after differences 

in student body composition are taken into consideration. 

Cope and Hannah (1975) stated that differences in 

dropout rates are often a reflection of differences in ethos 

which shape the life of individual institutions of higher 

education. Hossler (1984) asserted that each campus has its 

own unique milieu that characterizes the institution. 

Institution dropout rates mirror the particular attributes 

and circumstances of each institution. Therefore, Tinto 

(1987) cautioned that institution-specific attrition studies 

provide insight only into the conditions which lead to a 

given dropout rate from a particular institution. Cope and 

Hannah (1975) also concluded that, if data ignore the 

institutional context, conclusions based on them will rarely 

be generalizable to other institutions. 

Studies of Student/Institution 
Interaction 

Interaction variables in attrition studies have 

included student satisfaction, and student expectations and 

realities as well as learning preference and teaching method 

congruence. Researchers have studied peer group relation-

ships, family-college relationships, out of class interac-

tions with faculty, teaching, and faculty concern for 



21 

students. They have looked at institutional responsiveness 

to student complaints and expressed needs, compatibility 

between student and institutional values, student-body 

characteristics, student participation in student services, 

and student ability in relation to college standards 

(Pascarella, 1982). 

Terenzini and Pascarella (1977) claimed that predic

tions of attrition cannot be based on student precollege 

traits alone but rather on campus experience interacting 

with these traits. Pace (1980) also found that students who 

perceive their campus environment to be supportive are more 

likely to be satisfied with college and, when congruency 

exists between student personality characteristics and 

institutional characteristics, student objectives are more 

likely to be achieved. 

Noel et al. (1985) defined congruency as the match 

between the needs, interests, and skills of the individual 

and those of the formal academic and informal social 

institutional communities. Mismatches are more likely to 

occur on socially homogeneous campuses. The greater the 

variety of subgroups within an institution, the greater the 

likelihood that different students will find groups with 

which to identify. Congruence is not necessarily a perfect 

match between the individual and the institution. Congru

ence can be achieved within any one of the subcultures on 
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campus without occurring across the institution as a whole 

(Tinto, 1987). 

The faculty often make the greatest contribution to 

student/institution interaction. Tinto (1989) claimed that 

the more that faculty members interact with students both 

inside and outside of the classroom, the more likely it is 

that these students will persist to graduation. Student 

learning is also linked to student retention. Studies show 

that students who reported rewarding contacts with faculty 

members were also the ones who attained the best grade point 

averages and were the most likely to complete their degrees. 

Cope and Hannah (1975) also found that the personal touch of 

a dedicated faculty increases student persistence in 

college. 

In a study on retention conducted by Terenzini and 

Pascarella (1977), the frequency of student interaction with 

faculty outside the classroom made the largest unique 

contribution to prediction of attrition. Considerable 

research suggests that students come to college with 

expectations of intellectual stimulation and frequent 

contact with faculty members. Tinto (1989) stated that 

effective retention programs hinge on faculty members; the 

success of retention programs will always be limited when 

faculty members are not actively involved. He concluded 

that: 
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Student interaction with faculty appears to be more 
important in the student's major area than it is in 
other areas not only because of the former's proximity 
to the interests of the student but also because of its 
potential impact upon the student's future occupational 
mobility. (Tinto, 1975, p. 110) 

In addition to faculty interaction, Cope and Hannah 

(1975) reported that some church related schools have unique 

campus environments. Faculty, administrators, staff and 

students are all part of a cohesive community with clear 

expectations about proper behavior. Behavior and fit are 

more important than academic excellence by itself. Reli-

giously liberal students tended to drop out of religiously 

conservative institutions, whereas the religiously conserva-

tive student tended to dropout of liberal, non-religiously 

oriented schools. 

Theoretical Models of 
Interaction 

Although there is a prodigious volume of literature on 

student attrition, the majority has been descriptive rather 

than theory based. Most of the theoretical attempts that 

have been made to characterize attrition have used 

psychological models of person/environment interaction to 

interpret persistence and dropping out (Summerskill, 1961; 

Waterman & Waterman, 1972). In trying to establish a 

college connection with theories of person/environment 

interaction, Walsh (1975) reviewed several theoretical 
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approaches that hold particular meaning for higher 

education. 

According to Hossler (1984), student-institution fit is 

directly related to the theoretical concept of person/ 

environment interaction. He critiqued two theories of 

student-institution fit which he credits with holding the 

most promise for explaining student retention: Bean's 

Industrial Model of Student Attrition (1983) and Tinto's 

Student Integration Model (1975). Since Tinto's model is 

the theoretical basis of this current study, it is explored 

in detail. Bean's model is briefly explained as well, 

because both of these models help to set the stage for 

further work in student retention. 

Bean based his student attrition model on an industrial 

model of turnover in work organizations developed by Price 

and Mueller (1981). Bean's student attrition model contains 

two intervening variables, satisfaction and intent to leave, 

as well as 12 determinants. The 12 determinants are: 

grades, practical values, development, routinization, 

instrumental communication, participation, integration, 

courses, distributive justice, campus organizations, 

opportunity, and marriage. All 12 determinants are related 

to satisfaction, which is in turn related to intent to 

leave. Bean viewed grades, development, and practical 

values as the extrinsic rewards of a college education. 



25 

Bean's Model was modified (Bean & Metzner, 1986) to 

develop a separate model of persistence for nontraditional 

students. The modification included the external environ

ment, academic self-confidence, and expected student/ 

college fit as variables in the model, and relegated social 

integration to a minor role outside the main effect of the 

model. 

Student Integration Model 

Tinto (1975) turned to the works of Arnold Van Gennep, 

a Dutch anthropologist, and his study of the rites of 

passage in tribal societies and Emile Durkeim's (1951) 

Suicide, A Study in Sociology to explain his Student 

Integration Model. In The Rites of Passage, Van Gennep 

(1960) identified three distinct stages in the passage of 

relationships between successive groups: separation, 

transition, and incorporation. As an individual leaves one 

group for another, the initial stage of separation is 

characterized by detachment of the individual from associa

tions with members of his original group. The next stage, 

transition, is marked by interactions with members of the 

new group in which membership is sought. During this 

transitional stage, individuals learn the knowledge and 

skills needed to function in the new group. At this stage, 

having given up the values of past associations and not yet 

having adopted those suitable to membership in the new 
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community, the individual is temporarily normless. This 

state can lead the individual to forsake the new community 

prior to incorporation, the final stage of integration into 

the new group. Incorporation requires the individual to 

adopt the interaction patterns of members of the new group 

and establish competent and participatory membership in the 

group. According to Tinto (1987), the persisting college 

student separates from family and high school and moves 

through a period of isolation before becoming integrated 

into the college community. 

As mentioned earlier, Tinto (1975) also turned to the 

works of Durkheim to explain his student integration model. 

Durkheim (1951) explored four types of suicide in his 

writings: altruistic, anomie, fatalistic, and egotistical. 

Since egotistical suicide occurs when individuals are unable 

to become integrated socially and intellectually into the 

communities of society, Tinto (1975) borrowed this concept 

for his work with college students. He explained that the 

educational equivalent of suicidal tendencies are those 

inclinations which dispose individuals toward dropping out 

rather than persisting. However, college environments 

differ from society in some important aspects. Colleges are 

places of temporary residence. Colleges also tend to be 

more bipolar than society, in general, with distinct 

academic and social components. As the academic and social 

systems of an institution are distinct, a student may be 
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able to achieve integration in one system while failing to 

become integrated into the other (Tinto, 1975). 

Tinto (1987) explained his model as follows: 

Broadly understood, it argues that individual departure 
from institutions can be viewed as arising out of a 
longitudinal process of interactions between an 
individual with given attributes, skills, and disposi
tions (intentions and commitments) and other members of 
the academic and social systems of the institution. 
The individual's experience in those contexts, as 
indicated by his/her intellectual and social (personal) 
integration, continually modify those intentions and 
commitments. Positive experiences--that is, integra
tive ones--reinforce persistence through their impact 
upon heightened intentions and commitments both to the 
goal of college completion and to the institution in 
which the person finds himself/ herself. Negative or 
malintegrative experiences serve to weaken intentions 
and commitments, especially commitment to the institu
tion, and thereby enhance the likelihood of leaving. 
(p. 113) 

Tinto (1987) cautioned that the model does not argue 

that full integration into both the academic community and 

the social community is necessary for persistence. Nor does 

it maintain that failure to be integrated into either system 

necessarily leads to departure. It does argue, however, 

that some degree of social and intellectual integration must 

exist as a condition for continued persistence. 

Tinto (1987) also observed that departure depends on 

the individual's perception of his or her experiences within 

an institution of higher education. "The model takes 

seriously the ethnomethodological proposition that what one 

thinks is real, has real consequences" (p. 127). No study 

of the basis of student dropout behavior is comprehensive 
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without reference to student perceptions. As a result, 

institutional administrators must determine a way to measure 

student perceptions on their campuses. 

Hossler (1984) pointed out that the most objective 

system of identifying potential dropouts is a predictive 

questionnaire. The most promising attempt in this area has 

been made by Pascarella and Terenzini (1980). They have 

used their instrument on more than one campus and have 

replicated their research with similar results. They have 

been able to successfully identify persisters and dropouts 

in advance with accuracies ranging from 70 to 80%. 



CHAPTER 3 

Design and Methodology 

The current study replicates two previous studies in 

which a predictive questionnaire was used to discriminate 

between freshman year persisters and voluntary dropouts. 

Although the design, methodology, and statistical techniques 

are patterned after the previous studies, the current study 

was conducted in a different environment with different 

conditions. The design of the current study is described in 

three sections following a brief summary of each of the 

earlier studies. 

Study 1: Summary of 
Original Study 

Pascarella and Terenzini (1980) conducted the original 

study at Syracuse University, an independent university of 

approximately 10,000 undergraduates in central New York 

State. In July, 1976, they mailed a detailed questionnaire 

designed to collect background information and college 

expectations to a random sample of 1,905 incoming freshmen. 

Seventy-seven percent responded. During the spring semester 

of 1977, a follow-up questionnaire was mailed to the 

remaining students who had responded to the original 
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questionnaire seeking information on the reality of their 

college experience. Of this sample, 773 questionnaires were 

usable. The researchers determined that the sample was 

representative of the freshmen population in terms of sex, 

racial/ethnic origin, college of enrollment, academic 

aptitude, and freshman year cumulative grade point average. 

For the follow-up questionnaire, Pascarella and 

Terenzini (1980) developed a series of five response Likert 

items to assess social and academic integration based on 

Tinto's (1975) Student Integration Model. They statisti

cally controlled for the following pre-college characteris

tics: sex, racial/ethnic origin, initial program of 

enrollment, academic aptitude, high school achievement, 

number of high school extracurricular activities, expected 

number of informal contacts with faculty, parents' combined 

annual income, mother's formal education, father's formal 

education, student's highest expected academic degree, 

importance of graduating from college, choice in attending 

this university, and confidence that choosing to attend this 

university was the right decision. The study also statisti

cally controlled for freshman year cumulative grade point 

average and extent of involvement in extracurricular 

activities during the freshman year, because Tinto (1975) 

postulated that these two behaviors were potentially 

significant aspects of academic and social integration. 
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The dependent variable in the study was freshman year 

persistence/voluntary dropout behavior. The initial survey 

instrument, the follow-up instrument, and official univer

sity records provided the data on all of the variables. 

The researchers used a principal components factor 

analysis of the institutional integration items to determine 

if the underlying factors were consistent with the Tinto 

(1975) model's dimensions. They applied multivariate 

analysis of covariance and discriminant analysis to deter

mine the predictive validity of the institutional integra

tion scales derived from the questionnaire items. Multi

variate analysis of covariance was initially used to 

calculate if the institutional integration scales signifi

cantly differentiated between freshman year persisters and 

voluntary dropouts, with the influence of all pre-enrollment 

variables and academic performance and extracurricular 

involvement controlled statistically. Consequently, the 

researchers utilized setwise discriminant analysis and 

classification analysis to estimate variable contributions 

to group discrimination and the predictive utility of the 

scales. Prior to any statistical analysis, they randomly 

divided the overall sample of 763 subjects into two samples 

of approximately two-thirds (n = 497) and one-third (n = 
266) in order to use the larger group as a calibration 

sample for all statistical analysis. The discriminant 

function on the calibration sample was applied to the raw 
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data of the smaller, cross-validation sample for the purpose 

of judging the efficiency of the function in correctly 

classifying persisters and voluntary dropouts. 

The purposes of this study were to develop a multidi-

mensional model to assess the major dimensions of Tinto's 

(1975) Student Integration Model, and to determine the 

validity of the instrument in accurately identifying 

freshman persisters and voluntary dropouts. The five 

institutional integration scales developed for this study 

correctly identified 78.9% of the cross-validation per-

sisters and 75.8% of the cross-validation dropouts. When 

combined with pre-college characteristics, the scales 

increased correct identification of persisters to 81.4%. 

Study 2: Summary of 
Replication Study 

Terenzini et al. (1981) conducted a replication study 

at State University of New York (SUNY) at Albany, a public 

institution with an undergraduate enrollment of approxi-

mately 10,000 students. Except where otherwise noted, the 

replicated study was essentially identical to the original 

study in overall design, population definition, sampling 

design, and analytical procedures adopted. 

During the summer orientation program, 2,147 prospec-

tive freshmen completed the 1978 Student Information Form 

developed by Astin (1975) and his associates in the Coopera-

tive Institutional Research Program (CIRP) sponsored by the 
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American Council on Education and the University of 

California at Los Angeles. This instrument collects a wide 

variety of background information as well as information on 

educational expectations and aspirations. Sixty percent of 

the freshmen who were matriculating for the first time 

completed a usable questionnaire. The researchers mailed 

the questionnaire developed by Pascarella and Terenzini 

(1980) for the original study to the 1,360 summer respond

ents. They received usable responses from 469 freshmen. In 

addition, they reviewed academic records in the fall of 1979 

to identify persisters (n = 440) and voluntary dropouts (n = 

25). 

Chi-square goodness-of-fit tests indicated that the 

sample was statistically representative and reliable in 

respect to racial/ethnic origin and academic aptitude. 

Women and persisters were overrepresented. The typical 

respondent in the study had a higher percentile rank in his 

or her high school class and a higher freshman year cumula

tive grade point average as compared with the typical 

university freshman. In the replicated study, the 

researchers statistically controlled for sex, racial or 

ethnic origin, initial program of enrollment, academic 

aptitude, high school achievement, parents' combined annual 

income, mother's formal education, father's formal educa

tion, student's highest expected academic degree, the 

attended university's rank as a college choice, and freshman 
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year cumulative grade point average. The focus of 

involvement in extracurricular activities during the year in 

this study was changed to numbers of hours spent per week on 

the average as opposed to the number of extracurricular 

activities in which two hours or more per week were spent on 

the average in the original study. In the replicated study, 

the researchers did not control for the extent of high 

school extracurricular involvement, expected frequency of 

contact with faculty members, prematriculation importance of 

graduating from college, and preregistration confidence that 

the decision to attend this university was the right one. 

Attendance behavior (persisting or dropping out) was the 

dependent variable. Data were drawn from the summer CIRP 

questionnaire, the follow-up instrument, and official 

university records. 

Statistical analysis began with a principal components 

factor analysis with Varimax rotation of the item responses 

of the students in the replicated study. Then, the 

researchers randomly divided the 440 freshmen persisters 

into two groups of approximately two-thirds (n = 307) and 

one-third (n = 133). The number of voluntary dropouts (n = 
25), was included with the larger of the two persister 

groups to form the calibration sample for subsequent 

analysis. They withheld the smaller of the persister groups 

from these procedures for ensuing use in a cross-validation 

classification analysis. 
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Setwise discriminant function analysis was used with 

the calibration sample to determine if the academic and 

social integration scales could reliably differentiate 

persisters and voluntary dropouts when the 10 precollege 

variables, freshman year grade point average, and involve

ment in extracurricular activities were statistically 

controlled. The researchers used standardized discriminant 

weights to determine the relative contribution of each of 

the integration scales to group differentiation. Finally, a 

classification analysis was performed on both the calibra

tion samples and the cross-validation group of persisters to 

estimate the stability of the discriminant function and the 

predictive power of the integration scales. 

The purposes of this replicated study were to determine 

if the five factor structure of the instrument developed in 

the original study would be stable in a different setting 

and if the construct validity of Tinto's (1975) model could 

be supported at another institution. The results of this 

replication were consistent with those of the original 

study. The factor structure of the integration items was 

almost identical. The percentages of correctly classified 

cases were also similar across institutions. 
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Study 3: Current Study 

Subjects and Variables 

Data for the current study were obtained from students 

attending an independent, religiously affiliated liberal 

arts college in West Palm Beach, Florida. The college 

enrolled approximately 1500 undergraduate students during 

the 1989-1990 academic year. During the August, 1989 

orientation program, 291 prospective freshmen (88%) out of a 

freshman class of 331 completed a background survey form. 

Of this number, 267 returned for spring semester, 1990. In 

May, 1990, 228 of these second semester freshmen responded 

to the multidimensional questionnaire developed by 

Pascarella and Terenzini (1980) to predict persisters and 

dropouts. Responses were obtained in a single scheduled 

freshman class meeting near the end of the second semester. 

The freshman students who responded to the background 

survey form and the questionnaire developed by Terenzini and 

Pascarella (1981) numbered 146. These students provided the 

data that are used in the current study. 

to re-enroll in the 1990 fall semester. 

All were eligible 

Only 120 Students 

did so. The remaining students had voluntarily dropped out 

of the institution. College personnel compiled SAT and ACT 

test scores and freshman year cumulative grade point 

averages for the 146 students in the study sample. 

Selected precollege characteristics of students in the 

current study correlate with the replication study conducted 
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by Terenzini et al. (1981). The characteristics selected 

for comparison and control include: 

1. Sex 

2. Racial or Ethnic Origin (nonminority or minority) 

3. Initial Program of Enrollment (liberal arts or 

professional) 

4. Academic Aptitude (Scholastic Aptitude Test (SAT)) 

or Academic College Test (ACT) scores) 

5. High School Achievement (rank in high school 

class) 

6. Parents' Combined Annual Income (in thousands of 

dollars) 

7. Mother's Formal Education (seven ordinal categor

ies from "some grammar school" to "graduate degree") 

8. Father's Formal Education (same categories) 

9. Student's Highest Expected Academic Degree 

(Bachelors to Ph.D., Ed.D., M.D., J.D., etc.). 

10. Ranking of College Choice (first choice to fourth 

or lower choice) 

11. Freshman Year Cumulative Grade Point Average 

12. Number of Hours Per Week in Organized Extra

Curricular Activities 

As in the original study and the replicated study, a 

chi-square goodness of fit test (Kerlinger, 1973) was used 

to ascertain if the students in the current study were 

representative of the freshman class at Palm Beach Atlantic 
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college. The results of the chi-square goodness of fit test 

indicated that the students in the current study population 

sample were representative of the entire freshman class with 

respect to sex, ethnic origin, initial program of enroll

ment, and high school achievement. Persisters were over

represented as in the replication study conducted by 

Terenzini et al. (1981). 

The independent variables in this study were the five 

scales that the two authors developed for operationalizing 

the Tinto (1975) model constructs of academic and social 

integration and institutional and goal commitment: 

1. Peer Group Interactions 

2. Interactions with Faculty 

3. Faculty Concern for Student Development and 

Teaching 

4. Academic and Intellectual Development 

5. Institutional Goal Commitments 

The dependent variable in the current study was 

attendance behavior (persisting or dropping out) by the fall 

semester of the sophomore year. Attendance behavior was 

coded: 1 = persister and 0 = voluntary dropout. 

The distribution of the student responses in the study 

to the controlled variables and the five integration 

measures were analyzed. Responses to the five scales are 

graphically represented by a normal distribution curve 

(Kerlinger, 1973). The distribution of SAT scores, high 
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school achievement, parental income, college grade point 

average, and students' highest expected academic degree also 

fell within the boundaries of a normal distribution curve. 

The distribution curve for mothers' formal education was 

skewed, revealing a larger number than expected of mothers 

with graduate degrees. The distribution of responses 

related to extracurricular activities was also skewed. The 

majority of the students did not participate in organized 

extracurricular activities. The two previous studies did 

not report distribution curves. 

Instruments and Procedures 

The replication study conducted by Terenzini et al. 

(1981) used the 1978 Student Information Form developed by 

Astin (1975) and Associates in the Cooperative Institutional 

Research Program (CIRP) to collect background information 

(see Appendix A). For the current study, the ACT Entering 

Student Survey (see Appendix A) was used to collect back

ground data from entering freshmen at Palm Beach Atlantic 

College during the summer orientation program. Data on 

parents' combined annual income, mother's formal education, 

father's formal education, student's highest expected 

academic degree, hours per week spent in organized extracur

ricular activities, and number of times students met with 

faculty and staff outside the classroom were not collected 

by the ACT Entering Student Survey. 
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Terenzini of Penn State University provided the follow

up questionnaire that was designed and used in the two 

previous studies for use in the current study (see Appendix 

B). In order to complete the background data collection, 

questions about parents' combined annual income, mother's 

formal education, father's formal education, students' 

highest expected academic degree, hours per week spent in 

organized extracurricular activities, and number of times 

students met with faculty and staff outside the classroom 

were added to the current study follow-up questionnaire. 

The current follow-up questionnaire scale items were 

identical to the items in both previous studies with one 

exception. One item, "Few of the faculty members I had 

contact with this year are genuinely outstanding or superior 

teachers," was inadvertently omitted due to a printing error 

that was not discovered until the data had been collected 

(see Appendix C). The remaining 33 questions from the 

original questionnaire are based on a 5-item Likert scale 

with 5 = Agree Strongly, 4 = Agree Somewhat, 3 = Not Sure, 2 

= Disagree Somewhat, and 1 = Disagree Strongly. Responses 

to three additional questions for use by Palm Beach Atlantic 

College relating to college mission were not included in the 

data analysis. 

There were very few cases of missing information on the 

questionnaire items with the exception of the question 

concerning parental income. Twelve of the respondents chose 
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not to answer this question. Missing data were assigned the 

sample mean (Cattell, 1978). 

Statistical Techniques 

A chi-square goodness of fit test was used to determine 

if the persisters and voluntary dropouts were representative 

of the freshman population (Kerlinger, 1973). Statistical 

analysis began with a principal components factor analysis 

with Varimax rotation of the item responses of the student 

population (Stevens, 1986). Scoring of negatively worded 

items was reversed before calculating the scale scores. 

The population was randomly divided into two groups of 

approximately two-thirds and one-third (Stevens, 1986). The 

larger group served as a calibration sample for statistical 

analysis in accord with Study 1 and Study 2. The dropouts 

were included in the calibration sample. Setwise discrimi

nant function analysis (Stevens, 1986) was used with the 

calibration group to determine if the academic and social 

integration scales reliably identified persisters and 

voluntary dropouts when the 12 precollege variables were 

statistically controlled. The discriminant function derived 

on the calibration sample was then applied to the raw data 

of the smaller cross-validation sample for the purposes of 

judging the efficiency of the function in correctly 

classifying persisters and voluntary dropouts. An addi

tional classification analysis was conducted using a z 
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distribution FORTRAN program developed by Morris (1989) of 

Florida Atlantic University based on the "I" index of 

increase in classification accuracy over chance (Huberty, 

1984). 



CHAPTER 4 

Results and Analysis of Data 

The current retention study was a replication designed 

to test the predictive validity of the multidimensional 

questionnaire developed by Pascarella and Terenzini (1980). 

This questionnaire was administered in two previous studies: 

Study 1--the original study conducted at Syracuse University 

in 1980, and Study 2--a replicated study conducted at SUNY

Albany in 1981. In the current study, the data collected 

from the Palm Beach Atlantic College freshman sample were 

analyzed using the same statistical techniques used in the 

previous studies. A principal components factor analysis, 

multivariate analysis of covariance, discriminant analysis 

and classification analysis were computed in all of the 

studies. The .05 level of significance was preselected as 

the criterion for rejecting the null hypotheses for the 

current study. 

Since the current study (Study 3) is a replication, the 

results are presented in comparison to Pascarella and 

Terenzini's (1980) original study (Study 1) and the 

replicated study (Study 2) conducted by Terenzini et al. 

(1981). Because the data analyses are presented in tables 
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in an abbreviated form, the item statements and scales that 

were used in all three studies are listed in Table 1 with 

corresponding abbreviations to add clarity and meaning to 

subsequent references to the scales. 

Comparison of the Results of 
Study 3 with Study 1 

and Study 2 

Following the statistical techniques used in the two 

previous studies, the collected data from the Palm Beach 

Atlantic College student sample in the current study (Study 

3) were analyzed by computing a principal components factor 

analysis (Stevens, 1985). After this initial calculation, 

the sample was randomly divided into two groups of approxi-

mately two-thirds (80) for use as a calibration sample and 

one-third (40) for use as a cross-validation sample in 

keeping with the former studies. The number of dropouts 

(26) was added to the calibration sample as in Study 2, 

bringing the calibration sample to 126. Five factors were 

extracted according to the scree test with eigenvalues 

ranging from 6.05 to 0.06 and rotated to the Varimax 

criterion (Stevens, 1986). 

In Study 1, Pascarella and Terenzini (1980) reported 

that the principal components factor analysis of the 

academic/social integration and institutional/goal 

commitment items yielded a five factor structure that 

accounted for 44.4% of the variance in the correlation 
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Table 1 

Item Abbreviations and Item Statements 

Abbreviation Item statements 

Scale I: Peer Group Interactions 

STFR The student friendships I have developed this 
past year have been personally satisfying. 

FERREL I have developed close personal relationships 
with other students. 

PERIGROW My interpersonal relationships with other 
students have had a positive influence on my 
personal growth, values and attitudes. 

STGROW My interpersonal relationships with other 
students have had a positive influence on my 
intellectual growth and interest in ideas. 

DIFFCLT It has been difficult for me to meet and make 
friends with other students. 

PERPROB Few of the Palm Beach Atlantic students I know 
would be willing to listen to me and help me if 
I had a personal problem. 

VALUES Most students at Palm Beach Atlantic have values 
and attitudes which are different from my own. 

Scale II: Interactions with Faculty 

OCLPERGR My non-classroom interactions with faculty this 
year have had a positive influence on my 
personal growth, values and attitudes. 

(table continues) 
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Abbreviation Item statements 

OCLACDGR My non-classroom interactions with Palm Beach 
Atlantic faculty members have had a positive 
influence on my intellectual growth and interest 
in ideas. 

OCLARGR My non-classroom interactions with faculty this 
year have had a positive influence on my career 
goals and aspirations. 

CLOSEFAC This past year, I have developed a close, 
personal relationship with at least one faculty 
member. 

Scale III: Faculty Concern for Student 
Development and Teaching 

FACINTRS Few of the faculty members I have had contact 
with this year are genuinely interested in 
students. 

FACSTCH Few of the faculty members I had contact with 
this year are genuinely outstanding or superior 
teachers. 

FACTIME Few of the Palm Beach Atlantic faculty members I 
have had contact with this year are willing to 
spend time outside of class to discuss issues of 
interest and importance to students. 

INTERGRO Most of the Palm Beach Atlantic faculty members 
I have had contact with are interested in 
helping students grow in more than just academic 
areas 

TEACHING Most faculty members I have had contact with 
this year are genuinely interested in teaching. 

(table continues) 
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Abbreviation Item statements 

Scale IV: Academic and Intellectual Development 

INTELECT I am satisfied with the extent of my intellec
tual development this year. 

ACDGROW My academic experience this year has had a 
positive influence on my intellectual growth and 
interest in ideas. 

ACDEXP I am satisfied with my academic experience at 
Palm beach Atlantic this past year. 

IDEAS My interest in ideas and intellectual matters 
has increased this year. 

CULTURE I am more likely to attend a cultural event (for 
example, a concert, lecture or art show) now 
than I was a year ago. 

ACDANT I have performed academically as well as I 
anticipated I would. 

Scale V: Institutional and Goal Commitments 

GRAD 

RTDECPB 

REGIST 

PBGRAD 

MAJOR 

GRADES 

It is important for me to graduate from college. 

I am confident that I made the right decision in 
choosing to attend Palm Beach Atlantic College. 

It is likely that I will register at Palm Beach 
Atlantic College next fall. 

It is not important for me to graduate from Palm 
beach Atlantic college. 

I have no idea at all what I want to major in. 

Getting good grades is not important to me. 

(table continues) 
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Abbreviation Item statements 

EXTRCUR 

LIVING 

READING 

DATING 

Variables Not Included in the Five Scales 

I am satisfied with the opportunities to 
participate in organized extracurricular 
activities at Palm Beach Atlantic. 

I am happy with my living/residence arrangement 
this year. 

In addition to required reading assignment, I 
read many of the recommended books in my 
courses. 

I am dissatisfied with my dating relationships. 
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matrix. The structure derived in Study 2 accounted for 

44.6% of the total variance for the 34 items in the ques

tionnaire. Although Pascarella and Terenzini (1980) used 

/.35/ as a criterion for rotated factor loadings in Study 1, 

Terenzini et al. (1981) compared Study 2 to Study 1 at the 

/.40/ factor loading level. Three of the four items that 

failed to load at /.40/ in Study 1 also failed to load at 

/.40/ in Study 2. In the current study, Study 3, the five 

factor structure accounted for 44.9% of the total variance. 

Notwithstanding, the cautions advanced by Stevens (1986), in 

order to adhere to the same structure as the previous 

studies, items were added that failed to load at /.40/ were 

included in analyses of data yielded by the current study. 

Two items on Scale I, two items on Scale IV and five items 

on Scale V loaded less than /.40/. 

Table 2 summarizes the results of the factor analysis 

of the academic/social integration and institutional/goal 

commitment items and scales for Study 1, Study 2, and Study 

3. The authors in Study 2 reported only the two highest 

loading items in each scale. As a result, low factor 

loadings for Study 2 were not reported. Table 3 summarizes 

the differences between Study 1 and Study 3. 

Table 4 displays the internal consistency or coeffi

cient alpha reliabilities of the scales in Study 1, Study 2, 

and Study 3 based on the Study 1 factor structure. 
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Table 2 

Comparison of Factor Loadings 

Items Study 1 Study 2 Study 3 Scale 

STFR 0.82 0.84 0.81 I: Peer-group 
FERREL 0.82 0.81 0.78 interactions 
PRRLGROW 0.76 ** 0.73 
STGROW 0.72 ** 0.71 
DIFFCLT -0.71 ** -0.45 
PERPROB -0.58 ** -0.13 
VALUES -0.37 ** -0.36 

OCLPERGR 0.86 0.87 0.89 II: Interactions 
OCLACDGR 0.83 0.80 0.86 with faculty 
OCLARGR 0.73 ** 0.71 
CLOSEFAC 0.72 ** 0.78 
FACINTR 0.47 ** 0.67 

FACINTRS -0.77 -0.79 -0.79 III: Faculty 
FACSTCH -0.72 -0.56 * concern for 
FACTIME -0.58 ** -0.72 student 
INTERGRO 0.56 ** 0.56 development 
TEACHING 0.54 ** 0.42 and teaching 

INTELECT 0.68 0.67 0.78 IV: Academic and 
ACDGROW 0.67 0.67 0.60 intellectual 
ACDEXP 0.64 ** 0.71 development 
STIMCOR -0.55 ** -0.33 
IDEAS 0.55 ** 0.49 
CULTURE 0.43 ** 0.34 
A CD ANT 0.41 ** 0.60 

GRAD 0.69 0.63 0.39 V: Institutional 
RTDECPB 0.63 0.63 0.20 and goal 
REGIST 0.62 ** 0.20 commitment 
PBGRAD -0.59 ** -0.02 
MAJOR -0.45 ** -0.59 
GRADES -0.44 ** -0.29 

Note: Items scored 5 = strongly agree to 1 = strongly 
disagree. In computing factor scores, items with negative 
loadings were receded a = strongly agree to 5 = strongly 
disagree. 
*Missing Question: Few of the faculty members I had contact 
with this year are genuinely outstanding or superior 
teachers. **Unreported. 
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Table 3 

Differences in Factor Loadings 

Item Scale Study 1 Study 3 Scale 

Items loading >0/.40/ in Study 1' <0/.40/ in Study 3 

PERPROB I -0.58 -0.13 
STIMCOR IV -0.55 -0.33 
CULTURE IV 0.43 0.34 
RTDECPB v 0.63 0.20 
REGIST v 0.62 0.20 
PBGRAD v -0.59 -0.02 
GRADES v -0.44 -0.29 
GRAD v 0.69 0.39 

Items loading >0/.40/ in both Study 1 and 3, on 
different scales 

PERPROB I -0.58 -0.59 III 
RTDECPB v 0.63 0.60 IV 
REGIST v 0.62 0.52 IV 
PBGRAD v -0.59 -0.49 IV 

Items loading <0/.40/ on Study 1 but >0/.40/ on Study 3 

EXTRCUR 
DATING 

LIVING 
READING 
VALUES 

0.45 
-0.50 

Items loading <0/.40/ on Study 1 and Study 3 

II 
v 
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Table 4 

Alpha Reliability 

Scale Study 1 Study 2 Study 3 

Peer group interactions .84 .84 .70 

Informal interactions .83 .83 .88 
with faculty 

Faculty concern for .82 .71 .61 
student development 
and teaching 

Academic and intellectual .74 .69 .73 
development 

Institutional and goal .71 .58 .55 
commitments 

Based on measurement criterion for coefficient alpha 

reliabilities (Thorndike, 1977), Pascarella and Terenzini 

(1980) stated that the alpha reliabilities of the scales in 

Study 1 "were judged adequate for using the scales in 

further analyses (p. 67). In Study 2, Terenzini et al. 

(1981) concluded that "only the reliability of the fifth 

scale in the present study falls below conventionally 

acceptable levels" (p. 115). Based on these judgments, the 

alpha reliabilities of the scales in Study 3 fall within 

acceptable levels with the exception of the reliability of 

Scale V, Institutional and Goal Commitments. It should be 

noted in conjunction with the low alpha reliability of Scale 
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V that the factor loadings for Scale V in Study 3 were below 

/.40/ on 5 of the 6 items. Scale III, Student Development 

and Teaching, is the scale with the missing question, "Few 

of the faculty members I had contact with this year are 

genuinely outstanding or superior teachers." This may have 

affected the alpha reliability of this scale. 

In Study 1, the intercorrelations of the five scales 

ranged from .01 to .33, with a median correlation of .23. 

For the sample in Study 2, the scale intercorrelations 

ranged from .04 to .38, with a median of .25. In Study 3, 

the intercorrelations of the five scales ranged from .20 to 

.39, with a median of .27. The modest correlations repre-

sented in all three studies suggest that the scales are 

assessing dimensions of institutional integration that are 

considerably independent of one another (Kerlinger, 1973). 

Tables 5 and 6 display the integration scale means and 

standard deviations for persisters and voluntary dropouts in 

the three studies. As Terenzini et al. (1981) found within 

studies 1 and 2: 

The direction of the differences between the mean 
scores of persisters and voluntary leavers on each of 
the five scales is consistent with Tinto's model: in 
each case, persisters' means indicate higher levels of 
integration than are apparent among voluntary dropouts 
at the same institution. (p. 117) 

In Study 3, the direction of the differences between the 

mean scores of persisters and voluntary dropouts is consis-

tent with Tinto's model on four of the scales. Reflecting 
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Table 5 

A Comparison Between Study 1 and Study 3 by Integration 

Scale Means and Standard Deviations 

Study 1 Study 3 

Scale Mean SD Mean SD 

Persisters 

Peer group 26.64 5.09 27.41 4.06 n.s. 
interactions 

Informal interactions 14.48 4.19 18.88 5.17 <. 001 
with faculty 

Faculty concern for 16.21 3.33 14.90 3.22 <. 01 
student development 
and teaching 

Academic and intel- 22.97 4.41 23.98 4.62 n.s. 
lectual development 

Institutional and 24.17 3.66 24.43 3.52 n.s. 
goal commitments 

Dropouts 

Peer group 22.95 6.85 28.12 4.45 <. 001 
interactions 

Informal interactions 9.82 3.71 14.73 5.06 <. 001 
with faculty 

Faculty concern for 12.44 4.42 14.31 2.71 n.s. 
student development 
and teaching 

Academic and intel- 20.59 4.88 21.65 5.57 n.s. 
lectual development 

Institutional and 20.48 5.10 21.31 4.27 n.s. 
goal commitments 

Calibration Study 1: Persisters = 436; Dropouts = 61 
samples: Study 3: Persisters = 80; Dropouts = 26 
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Table 6 

A Comparison Between Study 2 and Study 3 by Integration 

Scale Means and Standard Deviations 

Study 2 Study 3 

Scale Mean SD Mean SD 

Persisters 

Peer group 27.02 5.74 27.41 4.06 n.s. 
interactions 

Informal interactions 12.37 4.72 16.88 5.17 <. 001 
with faculty 

Faculty concern for 15.73 3.62 14.90 3.22 n.s. 
student development 
and teaching 

Academic and intel- 22.84 4.72 23.98 4.62 n.s. 
lectual development 

Institutional and 24.31 3.36 24.43 3.52 n.s. 
goal commitments 

Dropouts 

Peer group 23.00 7.24 28.12 4.45 <. 01 
interactions 

Informal interactions 11.84 4.70 14.73 5.06 <.05 
with faculty 

Faculty concern for 14.88 4.21 14.31 2.71 n.s. 
student development 
and teaching 

Academic and intel- 20.48 5.73 21.65 5.57 n.s. 
lectual development 

Institutional and 20.48 5.10 21.31 4.27 n.s. 
goal commitments 

Calibration Study 2: Persisters = 307; Dropouts = 25 
samples: Study 3: Persisters = 80; Dropouts = 26 
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an inconsistency, the voluntary dropouts had a higher mean 

on Scale I, Peer Group Interactions, in the current study, 

Study 3, than the voluntary dropouts in both Study 1 and 

Study 2. 

A series of two-tailed t-tests indicated that Study 3 

persisters reported more positive perceptions of their 

informal interactions with faculty than persisters in Study 

1 and Study 2 (E < .001). Study 3 dropouts reported more 

positive perceptions of peer group interaction than dropouts 

in Study 1 (E < .001) and dropouts in Study 2 (E < .01). 

Study 3 dropouts also reported more positive perceptions of 

informal interactions with faculty than dropouts in Study 1 

(E < .001) and dropouts in Study 2 (E < .OS). However, 

Study 1 persisters reported more positive perceptions of 

faculty concern for student development and teaching (E < 

.01) than persisters in Study 3. Scale III: Faculty 

Concern for Student Development and Teaching is the scale in 

Study 3 with the missing question, "Few of the faculty 

members I had contact with this year are genuinely outstand

ing or superior teachers." Each of these findings reflects 

a significant difference in the ability of the questionnaire 

to predict with a different population. 

As in Study 1 and Study 2, a multivariate analysis was 

computed on the calibration sample of the current study, 

Study 3. The results of the multivariate analysis of 

covariance on the calibration sample in Study 3 yielded an 
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overall multivariate F of 1.756 with 17 and 88 degrees of 

freedom(£< .OS). The multivariate F for the covariates 

was significant at the£< .05 level (F = 1.807, df = 12 and 

83) unlike Studies 1 and 2. The multivariate F for the five 

institutional integration scales, adjusted for the influence 

of the covariates, was 2.295 with 5 and 88 degrees of 

freedom, £ < .052. In Study 1 and Study 2, the set of 

covariates did not produce a statistically reliable separa

tion of persisters and voluntary dropouts. The addition of 

the five integration scales yielded statistically signifi

cant increases in the explained variance (£ < .001). In 

Study 3, the overall multivariate F and the multivariate F 

for the covariates was significant at the£ < .05 level, but 

the addition of the integration scales did not yield a 

significant increase in the explained variance. 

Comparison of the univariate F ratios for the five scales 

for the three studies produced inconsistent results. In 

Study 1, all of the five scales produced significant 

univariate F ratios. In Study 2, only Scale I: Peer Group 

Interactions, Scale IV: Academic and Intellectual Develop

ment, and Scale V: Institutional and Goal Commitments 

produced significant univariate F ratios. In Study 3, just 

two scales, Scale IV: Academic and Intellectual Development 

and Scale V: Institutional and Goal Commitments, produced 

significant univariate F ratios. However, Pascarella and 

Terenzini (1980) conjectured that probability statements 
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associated with univariate F ratios could be ambiguous due 

to intercorrelations among the scales. 

Unique F ratios indicate the ability of a variable "to 

make a unique and reliable contribution to group discrimina

tion with all other covariates and integration scales 

controlled" (Terenzini et al., 1981, p. 120). Scrutiny of 

the unique F ratios in Table 7 reveals that Scale V, 

Institutional and Goal Commitment is the only variable that 

made a unique contribution to group discrimination in all 

three studies. 

Inspection of the standardized discriminant weights for 

the three studies mirrors the pattern of variable importance 

provided by the unique F ratios. In all three studies, 

Scale V: Institutional and Goal Commitments has the highest 

weight. Terenzini et al. (1981) state that ''the absolute 

magnitudes of the weights are not comparable across studies: 

only the relative size within each set has meaning" (p. 

120). Study 3 contrasts with the first two studies in the 

weight given to Scale IV: Academic and Intellectual 

Development and Scale II: Interactions with Faculty. Scale 

I: Peer Group Interactions is weighted negatively which 

corresponds to the observed direction of the difference in 

means on this scale for persisters and voluntary dropouts 

(see Tables 5 and 6). 

Continuing with the methodology used in Study 1 and 

Study 2, discriminant analysis was computed on the data in 



Table 7 

Summary of Discriminant Analysis on the Calibration Sample 

Variables 

Covariates 

Scale I 

Scale II 

Scale III 

Scale IV 

Scale v 

1 

25.56*** 

67.76*** 

62.72*** 

Univariate 
F Ratio 

Study 

2 

10.86** 

.29 

1. 24 

15.21*** 5.61* 

3 

.56 

3.41 

.71 

4.47* 

66.83*** 27.42*** 13.84 

1 

Unique 
F Ratio 

Study 

2 

non-significant 

1. 20 2.88 

29.67*** .43 

12.35*** .10 

.01 .04 

35.57*** 16.53*** 

Study 1 = 15 variables; N = 497; df = 1/495; df = 1/475 
Study 2 = 12 variables; N = 332; df = 1/330; df = 1/314 
Study 3 = 12 variables; N = 106; df = 1/104; df = 1/94 

*£ < .05 **£ < .01 ***£ < .001 

3 

2.90 

.70 

.13 

.00 

7.09** 

1 

Standardized 
Weights 

Study 

2 3 

.02- .01- -.49-

.13 .29 .45 

.10 .30 -.13 

.47 -.12 .31 

.32 .06 .14 

.01 .04 .36 

.53 .73 .63 

U1 
1.0 
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the calibration group from the Palm Beach Atlantic freshman 

sample. Table 7 summarizes the results of the discriminant 

analysis for persisters and voluntary dropouts in the 

calibration sample. 

Table 8 summarizes the results of the classification 

analyses for both calibration and cross-validation samples 

in all three studies. For all three studies, 

The prior probability of correct classification was set 
at .5 (i.e., chance). While the proportion of correct 
classifications would be maximized by setting prior 
probabilities equal to the size of the persister group 
(the largest one), the principal intent in each of 
these studies was not simply to produce the highest 
possible percentage of overall correct classifications 
but rather to test the discriminating power of the 
independent variables themselves. (Terenzini et al., 
1981, p. 120) 

In each of the three studies, the covariates alone 

produced only a slight improvement over chance (50%). The 

scales alone improved the correct classification over 

chance. With the addition of the integration scales to the 

covariates, correct classification improved substantially. 

In the current study, Study 3, correct classification of 

persisters and voluntary dropouts in the calibration sample 

showed a substantial improvement over chance with the 

covariates and scales combined. The cross-validation group 

of persisters in the current study, Study 3, exhibited a 

very substantial improvement over chance with the covariates 

and scales combined. The cross-validation group in Study 2 

and Study 3 did not have a voluntary dropout group. 
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Table 8 

Percentage of Cases Correctly Classified 

Calibration Cross-Validation 

Study Study 

Variables/groups 1 2 3 1 2 3 

Covariates only 

Persisters 62.2 62.2 71.3 58.2 61.7 67.5 

Voluntary dropouts 59.0 76.0 57.7 34.5 NA* NA* 

Overall correct 61.8 67.9 55.6 

Scales only 

Persisters 80.3 73.9 73.8 78.9 75.2 87.5 

Voluntary dropouts 79.4 64.0 69.2 75.8 NA* NA* 

Overall correct 79.5 72.6 78.5 

Covariates + scales 

Persisters 81.9 77.2 76.3 81.4 83.5 90.0 

Voluntary dropouts 80.3 72.0 76.9 75.8 NA* NA* 

Overall correct 81.7 76.4 80.8 

Note: Prior probabilities of correct classification= .5 
for all groups. 

Calibration sample: 
Study 1: persisters = 
Study 2: persisters = 
Study 3: persisters = 

436; voluntary dropouts = 61 
307; voluntary dropouts = 25 

80; voluntary dropouts = 26 
Cross-Validation sample: 

Study 1: persisters = 237; voluntary 
Study 2: persisters = 133; voluntary 
Study 3: persisters = 40; voluntary 

*NA: Not applicable. Dropouts were added 
tion sample. 

dropouts = 29 
dropouts = 0 
dropouts = 0 
to the calibra-
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Additional Analyses 

In order to provide a significance test for the correct 

classification of persisters and voluntary dropouts, an 

additional analysis unique to the current study was executed 

on the classification data from all three studies. Huberty 

(1984) noted that "a researcher may be interested in 

determining how much better he or she can predict group 

membership using a classification rule over that using some 

chance assignment" (p. 168). Based on Huberty's "I" index, 

Morris (1990) developed a z distribution FORTRAN program 

to "test the difference in proportion of correct classifica

tions (hit-rate) between full and restricted models to 

examine meaningful hypotheses." The z distribution 

provides a means of testing for the significance of classif

ication. Tables 9 summarizes the results of the z 

distribution for Study 1, Study 2, and Study 3. 
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Table 9 

Percentage of Cases Correctly Classified for Calibration 

Samples 

Variables/Groups Study 1 

Persisters/Dropouts 436/61 

Persisters ( n) 
Dropouts ( n) 

Improvement over 

Persisters ( n) 
Dropouts ( n) 

Improvement over 

Persisters ( n) 
Dropouts ( n) 

Improvement over 

* 2 < .05 
** 2 < • 01 

Covariates only 

265 
36 

chance ( % ) 0 

Scales only 

350 
48 

chance ( % ) 7.5 

Covariates + scales 

357 
49 

chance (%) 15.0 

Study 2 Study 3 

307/25 80/26 

191 57 
25 15 

0 13.4 

227 59 
16 18 

0 26.1* 

237 61 
18 20 

0 36.3** 



CHAPTER 5 

Summary and Conclusions 

Declining enrollments and competition for new 

applicants have created a need for colleges and universities 

to retain a greater number of students to degree completion. 

Research reported in the literature supports the value of 

early identification of potential dropouts for designing and 

implementing effective intervention strategies. Hossler 

(1984) pointed out that the most objective system of 

identifying potential dropouts is a predictive question

naire. 

In line with this viewpoint, two retention researchers, 

Pascarella and Terenzini (1980) developed a questionnaire 

that was specifically designed to operationalize the 

constructs of social and academic integration and institu

tional and goal commitment contained in a theoretical model 

developed by Tinto (1975). In Tinto's (1975) model, 

persistence and dropout behavior is based on the quality of 

a student's interactions with the academic and social 

systems of an institution. 

Pascarella and Terenzini (1980) developed a multi

dimensional questionnaire that was designed to collect data 

64 
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relative to Tinto's model (1975). They tested the 

questionnaire at a large, independent institution in 1980 

and also at a large, public institution in 1981. The 

purpose of the current study was to test the multi

dimensional questionnaire at a small, private college with 

religious affiliations. In an effort to differentiate 

between persisters and voluntary dropouts, this study tried 

to determine if (a) the five factor solution obtained from 

the items in the questionnaire was stable for a different 

type of institution, and (b) the substantive results of the 

original study could be verified in a significantly dif

ferent setting. Specifically, this study attempted to 

determine if the integration measure significantly discrimi

nated between freshman year persisters and voluntary 

dropouts. Testing of the null hypotheses answered this 

question. 

Testing of the Null Hypotheses 

Hypotheses 1-4 were not rejected at the E < .05 level 

of significance. Discriminant analysis revealed that four 

of the integration scales (Scale I: Peer Group 

Interactions, Scale II: Interactions with Faculty, Scale 

III: Faculty Concern for Student Development and Teaching, 

and Scale IV: Academic and Intellectual Development) did 

not make a unique and reliable contribution to group 

discrimination when all other covariates and integration 
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scales were statistically controlled. More specifically, 

the following hypotheses could not be rejected on the basis 

of the data that were collected for this study. 

1. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Peer Group Interactions scale when 

certain pre-enrollment variables are taken into account. 

2. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Informal Interactions with Faculty 

scale when certain pre-enrollment variables are taken into 

account. 

3. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Faculty Concern for Student Develop

ment and Teaching scale when certain pre-enrollment vari

ables are taken into account. 

4. In a small private college, there are no signifi

cant differences between the scores of freshman persisters 

and the scores of freshman voluntary dropouts on the 

Terenzini/ Pascarella Academic and Intellectual Development 

scale when certain pre-enrollment variables are taken into 

account. 
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Hypothesis 5 as stated: "In a small private college, 

there are no significant differences between the scores of 

freshman persisters and the scores of freshman voluntary 

dropouts on the Terenzini/Pascarella Institutional and Goal 

Commitment scale when certain pre-enrollment variables are 

taken into account,'' was rejected at theE < .01 level of 

significance. Integration Scale V: Institutional and Goal 

Commitment was the only scale to make a unique and signifi

cant contribution to the explanation of variance in attend

ance behavior when all other covariates and integration 

scales were statistically controlled. More specifically, 

Hypothesis 5 was rejected on the basis of data that were 

collected for this study. 

Hypothesis 6 was not rejected at the E < .05 level of 

significance using the z distribution of hit-rate correct 

classifications on the calibration sample. More specifi

cally, the following hypothesis was not rejected on the 

basis of data that were collected for this study. 

6. There is no relationship between persistence of 

students enrolled in a small private college and any of the 

following factors or combination of factors: sex, racial/ 

ethnic origin, initial program of enrollment, academic 

aptitude (test scores), high school achievement (GPA), 

parents' combined annual income, years of mother's formal 

education, years of father's formal education, student's 

highest expected academic degree, student's ranking of 
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college choice, freshman cumulative grade point average, and 

number of hours per week spent in organized extracurricular 

activities. 

Hypothesis 7 as stated: "There is no relationship 

between persistence of students enrolled in a small private 

college and total scores on the Terenzini/Pascarella five 

integration scales: Peer Group Interactions, Interactions 

with Faculty, Faculty Concern for Student Development and 

Teaching, Academic and Intellectual Development, and 

Institutional and Goal Commitments," was rejected at theE < 

.05 level of significance. 

Hypothesis 8 as stated: "There is no relationship 

between persistence of students enrolled in a small private 

college and total scores on the Terenzini/Pascarella five 

integration scales: Peer Group Interactions, Interactions 

with Faculty, Faculty Concern for Student Development and 

Teaching, Academic and Intellectual Development, and 

Institutional and goal Commitments in conjunction with any 

of the following factors or combination of factors: sex, 

racial/ethnic origin, initial program of enrollment, 

academic aptitude (test scores), high school achievement 

(GPA), parents' combined annual income, years of mother's 

formal education, years of father's formal education, 

student's highest expected academic degree, student's 

ranking of college choice, freshman cumulative grade point 

average, and number of hours per week spent in organized 
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extracurricular activities," was rejected at theE < .01 

level of significance. The z distribution of hit-rate 

correct classifications revealed that the integration scales 

alone and the integration scales combined with the set of 

background covariates predicted a significant difference 

from chance classification on the calibration sample. More 

specifically, hypotheses 7 and 8 were rejected on the basis 

of data collected for this study. 

Discussion 

Although the results of the principal components factor 

analysis in Study 2 produced a five factor components 

structure that loaded on the same dimensions as Study 1 with 

four exceptions, Study 3 had nine exceptions that loaded 

less than /.40/. However, the five factor solution in Study 

3 accounted for 44.9% of the total variance in the question

naire items. 

In the current study, Study 3, confidence in making the 

right decision to attend Palm Beach Atlantic College, 

likelihood of registering at Palm Beach Atlantic College 

next fall, and importance of graduating from Palm Beach 

Atlantic College loaded on Scale IV: Academic and Intellec

tual Development. It is possible that the freshman students 

in this study are more committed to their own academic and 

intellectual development than commitment to the institution. 
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In other words, they see Palm Beach Atlantic College as a 

way to accomplish their personal goals. 

Also in Study 3, extracurricular activities loaded high 

on Scale II: Interactions with Faculty. Help with personal 

problems loaded on Scale III: Faculty Concern for Student 

Development and Teaching, suggesting that perhaps students 

at Palm Beach Atlantic College are more likely to discuss 

personal problems with faculty members instead of their 

peers. In support of this conjecture, Cope and Hannah 

(1975) reported that church related schools have unique 

campus environments in which faculty, administrators, staff, 

and students are all part of a cohesive community. In light 

of this finding, one would expect the faculty in this type 

of institution to be more involved with students than the 

faculty in a large urban institution. 

In the current study, the alpha reliability of Scale V: 

Institutional and Goal Commitments reflects the fact that 5 

of the 6 items loaded less than /.40/. However, it should 

be noted that the alpha reliability for Scale V in Study 2 

was comparable to the current study. Scale III: Faculty 

Concern for Student Development and Teaching accounts for 

only 61% of agreement between the true score and the 

observed score. It is possible that the missing question, 

"Few faculty members I have had contact with this year are 

genuinely outstanding or superior teachers," from this scale 

may have affected the alpha reliability. The modest 
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correlations represented in all three studies suggest that 

the scales are assessing dimensions of institutional 

integration that are considerably independent of one another 

(Kerlinger, 1973). 

The voluntary dropouts in Study 3 reported more 

positive perceptions on Scale I: Peer Group Interactions 

than the voluntary dropouts from both of the former studies, 

indicating that finding a social niche does not always 

result in persistence. Consistent with the findings of 

unique campuses at church related schools by Cope and Hannah 

(1975), both persisters and dropouts in Study 3 reported 

more positive perceptions of faculty interactions than 

students in Study 1 and Study 2. However, persisters in 

Study 1 reported more positive perceptions of faculty 

concern for student development and teaching than the 

persisters in Study 3. Again, the results on this scale 

were most likely affected by the missing item in the 

questionnaire. 

The covariates in Study 3 produced a statistically 

reliable separation of persisters and voluntary dropouts, 

unlike the results in Study 1 and Study 2. The addition of 

the scales with the covariates controlled did not make a 

statistically significant increase in the explained variance 

in Study 3. This may be explained by Astin (1975) who 

reported that differential recruitment methods and student 

self-selection between the private and public sectors 
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affects variations in persistence. It is possible that 

church related schools attract a more homogeneous student 

body. 

Comparison of univariate F ratios between the studies 

revealed that in Study 1, all five scales produced signifi

cant univariate F ratios. In Study 2, Scale I: Peer Group 

Interactions, Scale IV: Academic and Intellectual 

Development, and Scale V: Institutional and Goal Commitment 

were significant. In the current study, Scale IV: Academic 

and Intellectual Development and Scale V: Institutional and 

Goal Commitment were significant. However, the authors in 

the previous studies noted that probability statements 

associated with univariate F ratios can be ambiguous due to 

intercorrelations among the scales. Therefore, the signifi

cance of the univariate F ratios for Study 3 may not prove 

anything. 

The one scale that proved to be the most significant in 

all three studies was Scale V: Institutional and Goal 

Commitments. In fact, the inspection of the unique F ratios 

indicates that Scale V: Institutional and Goal Commitments 

was the only variable that made a unique contribution to 

group discrimination. Inspection of the standardized 

discriminant weights for the three studies confirms the 

pattern of variable importance provided by the unique F 

ratios. 
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Study 3 contrasts with the first two studies in the 

weight given to Scale IV: Academic and Intellectual 

Development and Scale II: Interactions with Faculty. Scale 

I: Peer Group Interactions is weighted negatively, corres

ponding to the observed direction of the difference in means 

on this scale for persisters and voluntary dropouts. 

The ability of the discriminant function to classify 

persisters and voluntary dropouts is more important than the 

variance in explained group membership or the F ratios for 

individual variables. In all three studies, the addition of 

the five integration scales made substantial improvements in 

the percentage of cases correctly classified. Analyzing the 

results of the z distribution provided significance 

ratings of E < .05 for the scales only and a rating of E < 

.01 for the covariates and the scales combined. 

The current study did not replicate the substantive 

results of Study 1; however, the results were similar to 

those found in Study 2. Both Study 2 and Study 3 used 12 

variables instead of 16; both studies had a relatively small 

number of voluntary dropouts; both had an over

representation of women. The small number of voluntary 

dropouts in both Study 2 and Study 3 could have introduced 

more sampling error than that found in Study 1. 

The main purpose of the current study was to determine 

the accuracy of the Pascarella and Terenzini (1980) tech

nique for predicting potential voluntary dropouts. The 
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administration of the multi-dimensional questionnaire 

yielded a significant (E < .05) improvement over chance with 

the use of the scales alone. With the addition of the set 

of covariates to the scales, the combination produced 

results of greater significance results (E < .01). The use 

of this questionnaire provides one measure of identifying 

potential dropouts during the second semester of the 

freshman year. One possibility to consider is the use of 

this measure during the first semester of the freshman year 

in order to detect possible dropouts and construct interven-

tion strategies for those students who might not return 

second semester. Tinto (1988) confirmed this view in his 

statement: 

Though institutions must not ignore student needs 
beyond the first year, indeed the first semester is 
critical to the student's eventual persistence until 
degree completion. The notion of 'front-loading' of 
institutional action, is in this view, an appropriate 
strategy to reduce the early incidence of student 
departure. (p. 451) 

While the results of this study imply that the five 

scales designed to measure the constructs of the Tinto model 

may be useful in predicting persistence or voluntary dropout 

behavior, the study is limited to a single-institution, 

single-year sample. Additional replications would be useful 

in determining the predictive reliability of the scales. 
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Standardized Questionnaires 



P~EASE hl!NT (one letter or number per box) 

M 
FIRST ,Fl, 1, 

NAME : ~~ li fi 
ADDRESS. Ill 

n 1\l 
CITY: WI 

LAST 

I I 
I I 

STATE: 

76 

I 
I 

ZIP: 

--rrrrrrbrn --I 
Month Dny Year 

101.-121 (01 -311 ---
I l I I 

PHONE: I I /-1 I 1 1-1 I I I I 
1988 STUDENT INFORMATION FORM 1-

r-----------------------------~~~~~~~~~~~~~~~~----------------------------~
Dear Student: · DIRECTIONS 

Your responses will be read by an optical 
mark reader. Your ca reful observance of 
these few simple rules will be most appre· 
cia ted. 
• U~e 2!.:!.!:f black lead ~ (No. 2 IS ideal) 
• Make heavy black marks that fill the c.rde. 
• Er:~se cleanly any tlnswer you wrsh to change. 
• Make no stray markrngs of any krnd. 

I EXAMPLE : 

The infonnation in this form is being collected as part of a continuing study of higher !
education conducted jointly by the American Council on Education and . the · University of :. -

· California · at Los Angeles. Your voluntary participation in this research .is being solicited in -
order to achieve a better · understanding of how students ~are effected -by , their college · -
experiences. Detailed information on the goals and design of this -research >program are -
furnished jn research reports available from the Higher Education Research Institute at UCLA. 1-
Identifying inforTnation ha$ been requested in order to make subsequent mail follow-up 

studies p·ossible.;Your reSponse wiH·be held in the strictest professional confidence. 

<2 • ~Sincerely, ~(j}(}L 

.. ---Alexander W. Astin, Director · · • · 

r-b_•_,r_•o~r_•_"v~••_a_u_' ____ Y~e=s~ .. ~()~-,,N~o~·~· tt~~r+~~~P~L_E __ A_S __ E __ u_s __ E __ # __ 
2 
__ P_E_N~C-I_L~~----~/~I,~~~H~i~g-h~er~E-d_u7ca~t~io_n __ R_e_s_e_a~rc_h~ln_s_t_it•u~te __ -.~ .. 

Mark here 7. What were your scores on the SAT 13. What is the highest academic / ~ -

I Wtll marks made wrth bollpoint or felt-tip marker 

C) SOCIAL SECURITY NO. c"J'oe fJ'{;0 SAT VERBAL... . .. . ... ·obtain I ;£ f.! : 
:i @@@@@@@@@@A@@s@ MATH . . . ... ..... (Mark one in each column) l l{ 

PLEASE PROVIDE YOUR if directed and/or ACT? till degree that you intend to • f& 

C) 

1

0 0 0 0 0 0 0 0 0 0 0 0 0 None .... .. .. . .... . . . . .... . .......... 0 ... 0 
C) 000000000

1

0000 ACT Composne ··· · VocatiOnal certlficate . .......... .. ... o .... O 

.. -.. 
0000000000000 Associate (AA or equivalent) ........ o .. .. O -

1

'000000000/0000 8. How many of the following did you • Bachelor's degree (BA. BS. etc.) .. .... 0 .... 0 
0 ® ® ® ® ® (6) ®®®I® (6) (6) ® take in high school? f Master's degree (MA. MS: etc.) . . .... 0 ... . 0 
2 /";\ 17\ 17\ 17\ !?\ 17\ [;'\ 17\ ~~!":\ C\ !:'\ ~ (Mark one in each row) J _ ... ~ O O 

--1-V 1-V 1-V ._v 1-V 1-V ._v 1-V I.V 1-V ._v 1-V I.V ~ _ .• Ph.D. or Ed .D. .. .. .. .. .. .. .. .. .. .. .. . . ... -~ (i) (i) (i) (i) (i)(i) (i) (i) (i)(i) (i) (i)(i) Honors cOL<ses ........... ..... ... @ 0 <f) MD . 00 . D.D.S .. or DVM .. . . ... ... o ... o 
25 (6)(6) ® (6) (6) (6) (6) ® ®,®®® 0 AP. (Advanced Placement) courses@ 0 <B LLB . or J.D. (law) ... _ . .............. 0 ... . 0 --
u.. ®®®®®(6)®®0i0®®® BD. or MDIV. (Div.rllly) .............. o .... o 

1_ Your sex: Male._ -0 Female._ .O 9. What was your average grade in high Other . ............................... O .... O -
school? 

2. How old will you be on December 31 (Mark one) A or A+ 0 B 0 C 0 
of t his vear? (Mo•k one) A- 0 8- 0 D 0 

i G or ..,·our·.ger ..... Q 21-K ..... () B+ 0 c+O 
0 

oc .. ..... ... ........ o 
• 0 

· ·--- .. o 
. 0 

25-29 ........ o 
30-39 ......... o 
_.G- 54 ........ 0 
55 or o!dc· .. (\ 

·'-./ 

3. A re you a twin ? (Mark onel 

.'.o .. Yes. tOCilttCat .... o 
Yes. fraterna l .... Q 

..: _ In wh;Jt ye<1r drd you graduate from 
high schooi? i:" :~.rrK one) 

r::::t..u .. 

i~b 7 .. 
----0 

0 
i:,aG ............ o 
~ 985 or earirer . . Q 

Drri n-:>t araduJtc but 
posseci G.E.D. lest. .. 0 

Never comple ted 
hrgn schooL . ........ Q 

5. Are vou enrolled (or enrolling) as a: 
iMarK one) Fu!l-ttme student? . . ...... Q 

Part-ttme student? .... _ .. 0 
6. How many miles is th1s college from 

your permanent home? (Mark one) 

5orlessQ 11-500 101-5000 

G- ;o 0 51-1000 More than 5000 

{NOTE : Plense checl< that your pencil mark· 
ings are completely dml<entna the circles . DO 
NOT USE PEN OR MAI< E J's OR x's. Than!< 
you.) 

liB 

10. During high school (gr•des 9-12) how 
many years did you study each of the 
following subjects? j) 
(Mark one tor t 
each item) ;{ 

Enghsh........ . ..... @ 0 0 0 0 0 (6) 
Mathematocs ..... . . .... @ G 0 0 0 0 ® 

Forcogn language ...... @ Q 0 0 0 0 (6) 
Plws•cal Scoence. . . ... @ 0 0 0 0 0 ® 

Boolog•cal Sc1ence ... . .. @ 0 0 0 0 0 ® 

Hostory/Am Govt. ... @00000® 

Computer Scoence . .... @00000® 

Art and/or Music .. . . . . @Q0000® 

1 1. Prior to this term. have you ever taken 
courses for credit at this institution? 

Yes .... ... .. 0 No ..... .. .. 0 
12. Since leaving high school. have you ever 

taken courses at any other institution? 
(Milrk all that ~pply For Not for 
11'1 ei'Ch column) Credtt Credit 

No .................................. o ....... o 
Yes. at a Jun•or or comtv. college . ... O. . .. 0 
Yes. ilt a four-year college or .. ....... o .... .. o un1vers•ty .. -- ...... ... -. 

Yes. at some other nostsecondmy 
school (For ex .. techn1cal. 
vocatronal. bus•ness) .---.---.-.-- .. Q .. -.. --0 

• 

--14. Where do you plan to live during the fall 
term? If you hnd a choice. where would -
you prefer to live? 

Pli'n 
(Mark one 111 each column) To live 

-Prefer 
Tolive -

With parents or relat1ves ........ . . Q ....... Q -
Other pnvate home. apt. or rm .. .. Q ...... -0 -
College dormuory ......... . • . ..... Q ...... 0 -
Fraterntty or sororny house ...... Q ... . .. . Q -
Other campus student housing .... Q ..... . -0 -
Other ............................. o ....... O --15. Is this college your: (Mark one) .. 
F~rst chorcp,1_ .... Q 

Less than third -Second ch01ce? ... 0 chorce? .. . .0 -Th1rd chorce? ..... Q -
16. To how many colleges other than this one -

did you apply for admission this year 7 -

Noother 1Q 30 5 ......... 0 -
0 20 40 6 or more .. 0 .. 

1 -Note: If vou aoplted to no other college. SkiP 
to nem 18. 

17. How many other ncceptances did you 
receive this year? (Mark one) 

NoneO 10 30 5 .... . .... 0 

20 40 6ormore .. O 

18. Is English your native language? 

YesO NoO 

---------



- · 19. Ho· • much of your first year's educational ex
penses (room. board. tuition, and fees) do you 
expect to cover from each of the sources 

- listed below? (Mark onear\Swer -
for each poss1ble source) ! R I - ~~~ql - 1:·. ·~ 

a. My Own or Family r-e ~ 8 § § § ~ .. 
- Resources I ;; ~ ;;· .;· ~- 6 
- Parents. other relatives rx friends0000000 

- ~- ....................... 0000000 

- Savings from summer wor\< ..... 0000000 

- Other savings ..... ... ........... QQ00QQQ 
- Part-time on campus iob ..... .. QQcjQQQQ -----------------------------------------------------

Other part·time job whole in 
college........ .0000000 

Full·time job while in college .... 0000000 
b. Aid Which Need Not Be Repaid 

Pell Grant ......... . ............ oooooo 
Supplemental EducatiOr\01 

opportunity Grant ............. OOOOOO 

State Scholarship or Grant. ...... 000000 

College Work·Study Grant ...... 0 Q 0 0 0 0 

College Grant/Scholarship 
(other than above) .......... . . 0 0 0 0 0 0 0 

Other private grant. ............. 0 0 0 0 0 0 0 

Other Government Aid (ROTC. 
BIA. Gl/military benefits. etc.) .. 0000000 

c. Aid Which Must Be Repaid 

Federal Guaranteed Student 
Loan ....................... 000000 

National Direct Student Loan .... 0 0 0 0 0 0 

Other College Loan....... .0000000 

Other Loan. 

d. Other Than Above 
0000000 

-0000000 

20. Are you a U.S. citizen? Yes Q No 0 
Permanent Res1dent (Green Card) 0 

21. Are you: (Mark all that apply) 

Whne/Caucastan .. 

Black/Negro/ Afro·Amencan. 

Amencan lnd1an . 

As1an-Amencan/Oriental. 

Mexrcan-Amenc.Jn/Ch1cano 

Puerto Rtcan-Amencan. 

Other ..... . .............. . 

22. How would you describe the 
racial composition of the 
high school you last 
attended and the 
neighborhood where 
you grew up? 

H1gn school I last attenoed .... 00000 

Neighborhood where I grew upO 0 0 0 0 

23a. Are your parents: (Mark one) 

Both ahve and living w 1th each other? ....... 0 
Both ahve. divorced or separated? .... ....... Q 
One or both deceased' ..................... 0 

23b. How many brothers and sisters c. 

now living do you have? ~rf ... 

Number of older brothers ...... . .. 0 0 0 0 

Number of older SISters .... . ..... 0000 

Number of younger brothers ...... 0 0 0 0 

Number of younger SISters.... .QQQQ 
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24. For the activities below, indicate which 
ones you did during the past year. If you 
engaged in an activity frequently, mark 
®. If you engaged in an ilctivity one or 
more times, but not frequently, mark @) 
(occasionally). Mark @ (Not at all) 
if you have not performed the ~ !Jo.. :::-
activity during the past year. ~~ ·I .. " . . 

(Mark one for each item) l J j 
Used a personal computer.. .@@@ 
Attended a religious service ......... ('€)@@ 
Was bored in class.. . ....... . . -0@@ 

Participated in organ1zed 
demonstrauons .......... . .0@@ 

.@@@ Won a varsity letter for sports. 

Failed to complete a homework 
asstgnmcmt on t1mc .. . .. . 0@@ 

0@@ 
•. 0@@ 

Tutored another stupant. 

DiscusSed -~P.hgton . . ." .. ~ .•.. 

Did extra (una~signed) work I 
read1ng for a course ....... ..... ®@@ 

Copted homework from another 
student .. . ...... ............... .. . 0@@ 

Stud1ed w1th other students. . .. ®@® 
Was a guest 1n a teacher's home ... ®@® 
Smoked Cigarettes ............. .. . .. @@@ 
D1scussed sex .. . ................... @@@ 
Cheated on a test tn school. . .... 0@@ 
Drank beer ... 

Drank wtne or liquor .... 

Discussed pol•ucs ....•.. 

Stayed up all n1ght. 

... 0@@ 
.. @@@ 

.. . 0@@ 

.. 0@@ 

Spoke a langungc other than 
Engltsh at home ... .. 0@@ 

Felt overwhelmed by all I 
had to do ..... 

Felt deoressed. 

Dtscussed sports. 

0@@ 
..0@@ 
. 0@@ 

Worked '" a local. sta te . or 
nauonnt polttlcal carnpatgn . .0@@ 

1

25. Rate yourself on each of the following 
trruts as compmed w•th the 
average person your age. ~ ~ 

We want the most _c j f _6• 
accurate estimate of <o:f " .; 

how you see yourself. f : f' l 5 
/!it! 

.ooooo 
00000 

00000 

00000 
. .. ooooo 

(Mark one in ench row) 

Acaaem•c nb•lny .. 

Compei.rt•veness. 

Onve to ach•eve. 

Emottonal health .. 

Ab1l11y to learn a 
fore1gn langua{)P. . 

Leadersh1p abtltty .. 

Mathematical abthty .. 

Phys•c<l! health .... 

Popularity. 

Populamy wtth the 
opposite sex .. 

Publ1c speak1ng ah•l1ty. 

Sclf-conf1dcnce 
(Intellectual) . 

Self-conf•dcncc (soc1al). 

Wrn•ng abd•tY. 

-2-

00000 
.ooooo 
.ooooo 
00000 

.ooooo 
.... ooooo 
. 00000 

.. ooooo 
00000 

00000 • 

26. In deciding to go to college. how 
important to you was each of 
the following reasons? 

(Mark one answer for 
each possible reason) 

To be able to get a better job .. . 0 ®@ 
To gain a general educat1on and 

appreciation of ideas..... . ... ® ®@ 
To amprove my reading and 

Study SkillS.. . ... 0 ®@ 
There was noth1ng better to do .. 0 ®@ 

To tnake me a more cultured 
person. . 0®@ 

To bn abln to mnkc more monr>y.@@@ 

To ~arn mOfe about things 
th.,t tnterest me .. . ... . 

To p-epare myself for graduate 
or professional school.. . .. 0 ®@ 

My parents wanted me to go .... ®®® 
I could not f1nd a job........ .0®@ 
Wa_!lted to get awnv from home.0®® 

27. Do you have any concern about your 
ability to finance your college 
education I (Mark one) 

None (I am confident that I w1ll 
have sufficient funds) .. .Q 

Some concern (but I w•ll probably 
have enough funds)........ . .. 0 

Major concern (not sure I w1ll h;we 
enough fund s to complete colleg~) .... 0 

28. How would you characterize your 
political views? (Mark one) 

Far left. 

Liberal .... 

Mtddle~of-tlle-ro.Jd . 

Conservative .. 

Far nght .. 

0 
0 
0 
0 

.o 

~
What is your best estimnte of your 
parents' total income ICtst year? 
Consider income from all sources 
before taxes. (Mark one} 

Less than 56.000 0 $35.000-39.999 

$6.000-9.999 0 $40.000-49.999 

~ 
s 10.000-14.999 0 $50.000-59.999 

s 15.000-19.999 0$60.000-74.999 

$20.0.00-24 999 0 s 75.000-99.999 

$25.000-29.999 0$100.000-149.999 

. _p_$30000-34 9~_Q$15o,ooo _or mrxe . 

30. What is the highest level of formal 
education obtained by your parents? 

) 

(Mark one 1n each column) Father Mother 

Grammar school or less .Q.. .Q 

I Some h1gh school . . ....... 0 ....... 0 

. H1gh school graduate. .0. . .0 

\ Postsecondllry scllOOI I other than college. 

Some college ....... . 

\College degree ... . 

..o. 

.. o 
.. .. o 

Some graduate school. ... . ... Q. 
Graduate degree ........... - .. Q. 

·------- • •• 

0 
0 

.o 

.o 
.o 



31 . i'vi; I._: Ul1ly three rc s..,on~es. 
one in CilCh column. 

e YoUf !!_!otht!t 's occupat+on 

0 YoU< ill!!!!:! oeeupaoion lll 
0 Y.!!'!: probable c•reer occupfltion 

NOTE: Jf your fnther or mothel 
is clccenscU. plense indicate his 
or lwr k"1st occupntion. 

Accountant or actuory . . . . .. @ ®@ 
Ac tor or Cll1Crt.11ncr... . . . ... ... ... . @®@ 
Archncct or wlKlll pl.:lllncr. .....•. .. ... @®@ 
Art ost --008 
Bus•ness {clencul) . . ...... .. . ......... G)®@ 
Business exccuuve . 

(mnnagcmcnt. admulJStrator) .......• . @ ®@ 
Bus•ncss owner or propnctor .......... (!) ®@ 
Bus•ncss SCJicspcrson or buyer ......... @ 0@ 
Clergy ln'llfliStcr. priest) .............•. @®@ 
Clergy (other religious) ................ 0 <!)@) 
Chn•cal psychologist ........ . . . ..... ... @ 0@ 
Coll~yc teacher. .. .. @ 0@) 
Computer prour~unmer or analyst ..... @ ®@ 
Conservauonist or forester ....•. . .•.•• @ 0@ 
Dent•st (includ1ng or thodontiSt) ...... • . @®@ 
D1et1cian or home econom1st ....... . .. (!) 0@ 
Engoneer. .. . ..... ..................... @ 0@ 
Fanner or rancher.......... . ... G)®@ 
Fore1gn serv1ce worker 
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r."\ 0 o;, • .,. •• so"""'ovl 
@ \!.} DrSPQt'ee Snmowhllt l 

32. Mark one in each row: @ Avr.:o;::c!.;;-whllltil 
The Federal government IS not doing enough to protect the I 

consumer from faulty goods llllCf 5ervices . .. ........ ... ........ . . . .. . ........... .... . 0000 
The Federal govemn1ent is not doing enough to pronlOte disarmament .••.•.••.•.•..... 0 0 (D CD 
The Federal government IS not dOtng enough to contrcM envifonmental pollution ..••.... @@@(!) 
The Federal uovcrnment should raise taxes to hP.Ip reduce the deficit . . ••... . •..... . ... 0 0 0 G) 
There is too much co•lcern in the courts for the right of crimH1als ... . ......... ••• ..... 0@00 
Federal m1htary spend1ng should be increased ..•........... •.•. ..•.•.•••. •....• .•... • .. 0 0 0 G) 
Nuclc.Jr clrs~umanu:nt IS ilttanl<d.>lc ... . .. . ... . ..........• • •••..... . ..... . ... • ......•..... @@@G) 
Abortion should be lcg.-.hzcd .. .. ........... .... ... . ....... . ............ . . .... . .. ....... @@00 
The death penalty should be abolished ......... . ..... ...... . . .. ... . ...... . .......... . . 0 0 0 0 

If two people really hke each other, it's all right for them to have sex even if they've 
known eacl1 other for only a very short time ........ . .. • ... .... ............... . .... . 0G)00 

The activ1t1es of rnamed women are best confined to the flOme and family •... . •. ..... @ G) 0 CD 
A couple should live together for some time before deciding to get married .....••.... @ 0 ® 0 
Students m1ght apprccinte the value of college more if they had to pay a geater 

share of the costs ........ . ......... .. ............ . .... . ............. . ........ . ...... 00®0 

MilroJuana should be legalozed .. . •. .. .... .. . . . ...... .. .. ...............• .. ..... . . ...... . 0000 

Susong is 0 K. of it helps to achieve racial balance in the schools . ..... . ... . . .. . . ...... . . 0 0@ (i) 
It is important to have taws prohbiting homosexual relationships . ... .•.•... .. •. . .... .. • 0 0@ (i) 
Colleges should not uwest funds in companies that do business with South Africa .... . 0 0 0 (i) 
The chief benefit of a college education is that it increases one's earning power • . •••• . 0 0 0 0 
Employers should be allowed to require drug testing of employees or job applicants .... 0 0 0 0 

The best way to control AIDS is through widespread. mandatory testing . . .. .. ........ 0 0@ 0 

Just becnuse a m<ln thinks that a woman has ""led him on· does not entitle him to 
have sex woth her .......................... . .......... . ..... . ... .... .. . .... . . . ..... . 0 0 0 0 

---------------------------
(oncludong doplomat) ... - -.- .0 0 8 

Homemaker {full·t•me} .........•. . .. .. . 0 0@ 
lntnnor decormor 

~On __ ly~v_o_lu_n_te_~_s __ s_ho_u_ld __ s_e_rv_e_n __ t_h_e_a_nn __ ed __ f_~ __ e_s~·-·-··-·-· -··-·-·-··-·-· -··-·-·-··-·_:_··-·~··~·~· ~··~·~·~··-·-· ~-0~·~<D~l~@~2~(i)~·~--:: 
33. During your lilst year in high school. how 35. Do you consider yourself a born·again 

{111CIUcilfl\) CleSi£lllCr).... . ...... @ 0@ 
lntt' rnreter (translator) ...............•• 0 ®@ 
Lab technic inn or hy~1icn•st ............ (!) ®@ 
L~w enforc'cmcnt OffiCCr... . ..... -0 ® e 
Lc:!Vvyer (attorneyj or Judge. ... 00® 
l\11iltary serv1ce {career} ..... . ......... 0 ®@ 
~vlus•c•<m (performer. composer). .. ... . (!)®@ 
i\lurse.. . .................. @08 
Ootomctnst.. . .... . . . 0 ®@ 
Pharmac1~; .... . ... @®@ 
?h)'SICial'\ • ... ........• • ••• • • . .••• .•.•• G)® e 
Schoo! counselor. . .......... 0 0@ 
School pnnc1pal or supenntendcnt ..... 0 0@ 
Sc•entJflc researcher ... . .............•. @ 0@ 
Soc,CII. welfore or recreation worker. .. 0 0@) 
Si~HISIH.:wn... . .. (!) (£)@ 

Theraprst {piws•cal. occuoatronal. 
speech)... . - .. -0 0 8 

TeC!Cht!r 01 a<imullStrator 
(elementary) . - ....... . ............. -0 0 8 

Teacher or aom1111Strator 
(secondary) ... . . .. ... . . . ........... -0 0 e 

Vetcnna r1an .... . .. . .. ....... ..... (!)<!)@ 
VVnter or JOUrnalist . . ........ . ........ (!} ®@ 
Skolled trades.. ..... . . • .• ..... .. . @ 0 8 
Other..... . .... . ....... (!) 
Undec1ded ................ .. ....... . .. (!) 
Laborer (unsk oiled) ........... . .. . .... . .... 0 8 
Sem1·Sk1lled worker ..... . . .' .. . ..•• . • . ... . • ®@ 
Other occuua11on .... .. ..... ... .......... ®@ 
Unemployed . . ....... .•. . .. .. .. .. .. . .... 0 8 

•• • 

much time did you spend during a typical Christian? -week doing the following activ ities? Yes Q No 0 
~~ 0 ~ ~ ~ -

Hours per week: l i!J! j ~ ~ ! 
Sludyng/hon-cwork. -0 0 0 0 0 0 0 0 
Sooa•zong woolo "oe<Wis() 0 0 0 0 0 0 0 
T•!o~~:-~:0 ~~~'t"'~o o o o o o o o 
E<ercosng/ spons · · · -0 0 0 0 0 0 0 0 
Panvong . - ...... -. -0 000 0 0 00 
Worimg (lor navl . . .. 0 0 00 0 0 0 0 
Vo1J11eer wook ••..• 00000000 
S1uden1 d.obs/grOL<>S -0 0 0 0 0 0 0 0 
Wold-ongTV . .. . ·· 00000000 
-. .. .......... oooooooo 

34. Current religious preference: .. )., j., 
(Mark one on each column) l ~• / 

Baptost ....... . .. . .. ... @®@ 
Buddho ~t .. • . . ... - .........• . ...... @0@ 
Congregatronal . .. . ~.:.. . . .. .... e ... . @ 0@ 
Eastern Orthodox . : . .. . . .. •. .... ·.0 0@ 
Episcopal ....... . ............... . .. @®@ 
lslamoc ...... . ... . .....•............ @0@ 
Jewosh ........ . ..............•.... @0@ 
LOS (Mormon) ..... .. ..... . ...... .. @®@ 
Lutheran . . .......... ..... • ••...... . 0 0@ 
Methodost. ............. . . . .. . ... . . 0 0@ 
Presby1enan .. . . ............ .. ... .. (!){!)@ 
Quaker ........... . . .... ......... . .. (!)®@ 
Roman Ca tholoc .......... . ........ @0@ 
Seventh Day Adventist .•... •• •.••• (!)®@ 
Other Protestant. . ........ . ... . . . .. 0 ®@ 
Other Religion ... . ....... . ..... . ... @®@ 
None ...... . ........ . .... @®@ 

-3-

-· 
36. Below ~tre some reasons thnt might J -

have influenced your decision to j J ... -
attend this particular college. How i ~· ! -
important was each reason in your s -~ ~ 
decision to come here? (Mark one ;._• / .f -
answer for each possible reason) i j j -

My relatives wanted me to come here .. G)®® -
My teacher advised me ............ .. ... @@@ -
This college has a very good 

academic reputation .. . ............... G)®@ 
This college has a good reputation 

for its social activities ................. ®®® 
I was offered financial assistance ....... ®®® 
This college offers specoal 

educational programs . .. ... ... ••. ..... G)®@ 
This college has low tuotion ...... .... .. . @®@ 
My QLOdance counselor advosed me ... .. @®® 
I wanted to live near home • . ......... .. ®®® 
A friend suggested attending ........ . . . G)®@ 
A college rep. recruited me ............. 0 ® ® 
The athletic dept. recruited me ......... G)®@ 
This colleges graduates get good jobs .. G)®@ 
Not off~ed finanoal aid by first 

choice college ........................ 0 ® ® 

-------------• 
• 
• 
• 

37. Do you have a disability? (Mark all that apply) • 

None ......... 0 Learning disability . . ... ••. 0 • 
Heartng ....•. Q Health-related ..•. . ...•.. Q • 
Speech . . .... 0 Partially sighted or blind. .0 • 
Orthopedic ... 0 Other ...... .•..... .. .. ... 0 



... ------.. -.. ----------------.. ---------------------------------

38. B:..low is a list of different undergraduate major 
fields grouped into general categories. Mark only 
!!!.!.!! circle to indicate your probable field of study. 

ARTS AND HUMANITIES 

Art. fine and applied .... . ... 0 

English (language and 
literature) ........ ..... .... Q 

History ...•....... .. .•....... O 
Journalism .••.••. •. ......... 0 

Language and literature 
(except English) ... .... . .. . 0 

Music ...•.. .•. . . •..... .. . .. . o 
Philosoph"' . .....•.. . ..... .. . 0 

Speech .. .. .. . . .. ... .... .. .. O 
Theater or Drama ..... . ..... Q 
Theology or Religion ........ 0 

Other Arts and 1-iumaniues . . Q 
BIOLOGICAL SCIENCE 

Biology (general) . . .. .. .... .. 0 

Biochemistry or 
BiophySics .... •... . ...... . 0 

Botany . .. . ..... . . .•.•...... . o 
Marine (Life) Science .... ..•. 0 

Microbiology or 
Bacteriology ....... .. .. •... 0 

Zoology ..••. ...... . •••. . ..•. 0 

Other Biological Science. .. . . 0 

BUSINESS 

Accounting ..... .. ....... . .. Q 
BuSiness Adm1n. (general) .... 0 

Finance .. . .. ... . ....... . . ... 0 

Market1ng .. ..... ... .... .... . o 
Management ...•... • .....•. 0 

Secretarial Studies ........ .. Q 
Other Business ... . ... . .. . ... 0 
EDUCATION 

Business Education .......... 0 

Elementary Education . . .. . .. Q 
Mu~c or Art Education . ... . Q 
Physical Education or 

Recreauon .... ... .... ... .. Q 
Secondary Education •. . ... . 0 

Special Education ..... . ..... 0 

Other EducatiOn . . .......... 0 

ENGINEERING 

Aeronautical or 

As1ronautical Eng . ......... Q 
Civ1l Englneenng . ........... 0 
Chemical Engineering ...... . Q 
Electrical or ElectrDn!c 

Engineering ... .. .... ... ... 0 

Industrial Engineenng ... .. .. . Q 
Mechanical Engineering .... . . 0 

Other EngineeriOQ ... . ..... .. 0 

PHYSICAL SCIENCE 

Astronomy .. , ............... 0 

Atmospheric Science 
(incl. Meteorology) .... . . ... 0 

Chemistry .. ... ... .. .. ... . .. . 0 

Earth Science ...... ... ...... Q 
Marine Sc1ence (incl. 

Oceanography) ... .... . .... 0 

MathematiCS ...... . . . . .. .... Q 
Physics .... ... . ... .. . . ... ... O 
Statistics ... .. .. ............ Q 
Other Phys1c.:tl Sc1encc . .... . 0 
PROFESSIONAL 

Arch1tecture or Urban 
Planning ... . ..... ........ .. o 

Home Economcs .. . . ..... .. 0 

Health Technology (medi· 
cal. dental. laboratory) ... .. 0 

Library or Archival Science .. 0 

N•ning ... . .... . .. . . ...... . . o 
Pharmacy . .. .. ........ . . .... O 
Predental. Premedicine. 

Preveterinary . .... . . ...... . Q 
Thempy (occupational. 

physical. speech) ... . . . ... . Q 
Other Profess•onal ...... .. .. Q 
SOCIAL SCIENCE 

Anthropology .......... .. ... 0 

Econom1cs ........ .. • .. ..... 0 

Ethnic Stud1es ...... . ....... o 
Geography ........... . ...... 0 

Political Science (gov"t.. 
tnternattonal relations) . .... Q 

Psychology ........ . . .. .. . .. 0 

Social Work .. ... .. . .•. ..... 0 
SOCIOlOgy. . . · 0 

Women's Slutl1es ....... .... 0 
Other Soc1al Sctence . ... ... . Q 
TECHNICAL 

Build1ng Tmdes .. ... ...... .. . 0 

Data Processtng or 
Computer Programming ... Q 

Draft1ng or Design . .... .... . Q 
Electronics. .. . . . . . Q 
Mechanics.... . .... 0 

Other Techn•Cill ....... . . . . .. Q 
OTHER FIELDS 

AgncultU"e . .. . .............. 0 
CommunicatiOns 

(radio. TV. etc.). .......... 0 

Cornputer Science, . ... ..... 0 
Forestry ....... .... ......... . 0 

Law Enforcement . .......... Q 
Military Science .. ........... Q 
Other Field . .. .... .. .. . ... . . 0 

Undecided . ..... .. . . ........ 0 .. -----------------------------------------------
- t Prepared by the Higher Education Research Institute. University 
- of California, Los Angeles, California 90024. -
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39. Indicate the importance to you @Not ~tM'Itll 
personally of each of the ® SOt1'Mwhat mpcwt.ntl 
following: (Mark one for each item) @)v .. , ....,.., .. ,ll 

@eu.,tiol 
Becoming accomplished in one of the ~ 

performng arts (acting. danCing. etc.) ............ ... .......... @@)®® 

Becoming an authority in my field. ~·· ..... ...•....... ... ... . .. . @@)@@ 

Obtaining recognition from my colleagues for contribuucns 
to my speOal field . ...•..... . .. .. •.... .. . ........... . ......... @@)@@ 

lnfluenang the political structure ....... . ... . .... ........••. . .... @@)®@ 

Influencing social values . . . ..... ...... ....... ....... . ... ......... @@)®@ 

Raising a family .. . .. ..... . ....... ... . . ..... .. . . .. . .. . .. . ... . .... @ 0 0@ 

Becoming an expert on finance and commerce .... ........ . .... @®(!)® 
Having administrative responsibility for the work of others .. . . . . @ 0 0@ 

Being very wei off financially . ... .....•... .. ... . . .. . . ..... ... ... @@) ®@ 

Helping others who a<e in difficulty . .. ..... . .. ...... . .......... @ 0 0@ 

Parucipatiny '" an organization hke the Peace Corps or V1sta ... . ® ® ® ® 
Ma~ing a theoretical contribution to science ............ . ....... @ 0 ®@ 

Writin{j pr;g"';,ai "wqrks (poems. novels. short stories. etc) ........ @@)®@ 

Creat1r1g artistic work (paintong. sculpture. decorat'"Q. etc.) . . .... @@) ®@ 

Keeping up to date with political affaws .... ... •...... .. ......... @0@@ 

Being successf,j in a business of my own . . . ... ....•.• . . . ....... @@)@@ 

Developing a rr10181Wlgf,j philosophy of ~fe .. ....... . . .. ..... .... @ 0 ®@ 

Participating in a corrrnunity action program ........... , . ...... . ®®®® 
Helping to promote racial. understanding ." . . . . ....... -.. ." ..... ..... @ 0 ®@ 

Getting married . . . ... •. . ... .. . ......•....... . .... . ..... . ........ @@) ® @ 

@No Chane•~. . . 40. What is your best guess as to (Dv.,v little CNncell 
the chances that you will: @some Chl'lnCe~ 
(Mark one for each item) ®very Good Ch•nc•--, I 

Change ma]Of field? ....... . ... . .. .....• ..... . .. c . . ..•...•... .. . . . @)® 0@ 

Change career choice?........... ..... .................. .. . . . 0@0@ 

Fml one or more COU"Ses? . ......... .. ..... . ..... . . .. .••......... @) ® 0@ 

Graduate with honors? .... .... . ..... . ....... ..... • .. . .. .. . ...... 0®0@ 

Be elected to a student office? .............. ... . . . ... ..... . ..... 0 ® 0@ 

Get a JOb to help pay for college e•pensesl ...... . ............... 0 0 0@ 

Work f,jl time while attending college? . . .. .. . .. . ... . ... .. ....... 0 ® 0@ 

Join a social fraternity. soronty. or club' . . ..... •• .. . .• . .• ... ..... 0 0 0@ 

Play varsity /ITitercollegiate athletics?. . . . . . . . . . . . .... 0 ® 0@ 

Be elected to an academic honor society?.... . ........ . . . . . .. ®®©® 
Make at least a ·a· average?..... . .. . ...... . .. 0®0@ 

Need extra time-to eonlPete your degree reQUirements ?. . . .. . ®@CD@ 
Get tutor•>g help in specific courses>. ........ . ... ... . 0 ® 0@ 

Have to work at an outside job dtxing college>... . .......... ._ .0 ® 0 .@ . 

Seek vocatiOnal C<U>Selingl. . . . . • . . . . . . . . . . . . @) ® 0@ 

Seek individual cot.nseling "'' personal problems?..... . ... . .. . . .@) ® 0@ 

Get a bachclor"s degce (B.A .. B.S .. etc.)?. ................. . .. .0 ® 0@ 

Partlctpate in student protests or demonstrahons? .. .. ,... . .. ® ® Q ® 
Drop out of this coUege temporarily (exclude transfernng)? .... ... ® ® ©@ 
Drop out permanently (e• cludc transferru1g)>......... .. . .@) ® 0@ 

Transfer to another college before graduat.,g'. . .. . ••. . . . . . . .. 0 ® 0@ 

Be sauslied with yOU" college? ..... . . . . . . .. .. ............. ...... 0 ® 0@ 

Find a job after college in the f<eld for wl~ch you were trained? .. @)@ 0@ 

Get n"lllrr~e<l while in college? (skip if married) ..... . .. .......... ... 0 ® 0@ 

r-~G~c~t~n~~~"~~~d~~~t~hin~· ~a~y=ca~r_a=f=te=r~c~ol=l=e~ge=?~(srk~ip=i~f=ma~rr=ied~I-~·=·~··~·=·;· ~·-~0~QD~s~0~@~N~-~
The Higher Educahon Rcserwch lnst•tute at The '"''\liWW'9 CJ· 41 . @@@@ ® ~ 
~~~~;·v:~ ~~ :~.e c~s ~~ :s ,,:~lS P'=~ 42. @ ®@@ ® {;; 
stuches of their sturients. If these studtes :: c=•r!: 43.@ ®@@ ® ~ 

t:~~ c=~~~a:wk-;:!·~~1 :r=~~~~b ~~~n~~e=~ 44·@ ®@@ ® ~ 
numbers so tlvlt fotbw·up data can bl! bnked hstt!Uie. II vour 45. 0 @@@ ® 
;;!~ ;:: ~!~':,;~, ~v~l~t: ::;' s~~ ~ ~~ ==- 46. 0@@@ ® 

c•tuer v~ ctwelulty 

=~~; ii:~==·:d~~ ~~~=-~ =~:~~~~~ 
Yes0 No0 THANK 49. @@@@)@ 

YOUI 50. @@)@@)@ 

-4- • •• 
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• • I I ENTERING STUDENT SURVEY I I • ' 

DIRECTIONS: The information you supply on this questionnaire will be kept completely 
confidential. Your name, address, and Social Securit y number will enable college off icials to 

· identify your responses and to contact you directly. The data you supply will be used for 
research purposes and will not be individually listed on any report. If, however, any question 
requests information you do not wish to provide, fee l f ree to omit it. 

Some items may not apply to you or to th is college. If thi s is th e case. skip the item or, .. r, . 
"Does Not Appl y" option . If you wish lo change your response to an item, erase your fi rs t mo;;, 
completely and lhen mark the correc t response. Select only ONE response for each item. 

Please use a soft· lead (No. 1 or 2) pencil to fill in the ovals indicating your responses. DO NOT 
use a ball -point pen, nylon-tip or felt -tip pen, fountain pen, marker, or colored pencil . 

( 
SECTION !~BACKGROUND INFORMATION ·: 

Begin by fill ing In your name and address In Bloc.k A. Next, write your Social Security appropriate oval In the column below each box. Complete the_ remaining blocks by 
number (identification number) in the large boxes at the top of Block B, and blacken the selecting the single most appropriate response in each case. 

: ' ' 
NAME AND ADDRESS ~ SOCIAL SECURITY J:J AGE 

1:1 RACIAL/ETHNIC 
NUMBER GROUP 

·. (ldenllflcatlon Number) 

~ 

I 1-1 1-1 I I 0 18 or Under 0 Alro-Amencat\I'B iack 

0 10 0 Ameucan lndl l n , AlaP.an Na l 1'4'1 
Your Name Gl Gl Gl 0 G) 

0 01010 020 0 Caucas•an-American/Wh•t• 

@ ® @ @ (i) ® (i) @ (i) 0 21 •) Me• •can·American/Ch•cano 

Your Street Address 
@ @ @ Gl Gl r!l@ ® @ () 22 0 As .an-Amencan. Onent.al, Pacillc l slandfH 

e e e @ @ e e
1
eje 0 23 1020 Q Pue n o A•can, Cu ban. Otner H•span•c Or igin 

® ® ® ® ® (iJ (i) , ~ . :!) 0 26 1o20 Q Oth~;~r 
City State Zip Code @ ® ® ® (!; -~ ® il!. l.!; 0 301030 I) Pu1lcr Not to Respond 

® (i) ® (i) ® (i) ®l € i(i) 0 40to 61 

®I®® ® ® ® ®·® (!; Q 62 or Over 
Tode v' s Date ® ® ® ® ® ~ ~ : ~1~ @ @ @I Pl ~ 

• Iii ta INDICATE YOUR Ill WHAT TYP! Of HOW WOULD YOU INDICATe 

SEX 
MARITAL RESIDENCE SCHOOL DIO YOU DESCRIBE YOUR INDIVIDUAL YOUR 
STATUS CLASSIFICATION ATTEND JUST PRIOR TO PROGRAM OF STUDY HIGH SCHOOL 

AT THIS COLLEGE ENTERING THIS COLLEGE? DURING HIGH SCHOOL 7 CLASS RANK 

Q U nmam.a ( lncluO•ng ( ) l n -51~11 Student (' Htgh SchocH .: College Pr~p~ratory 0 Top Ouanet 

0 M• J• 
Stng le . O t't'OfCIO . 0 Out-oi ·Siate Student C VocallonaVTecnmcal School •: Bus•neu or Commarctat Q Second Ouar1er a nd WidO* ICII 

Q lnternl!l tonal Student 0 ~::,~;,ft~·~~ 111~;~o:,;)'''oe . Q Vocauonal or Occupational 0 Thtrd Ou.arter 

Q Marntd 
(Not a U S Cittzen) G General or Ot,er Q Bonom Quarter 

Q Female Q Sep•rateo Q 4-Year College or Un.vetS•ty 

Q Prefer Not to Respond 0 Orner 

' ~ 

APPROXIMATELY HOW MANY • WILL YOU RECEIVE 
INDICATE INDICATE THE INDICATE 

YOUR OVERALL NUMBER OF STUDENTS YOUR PLANNED 
HOURS PER WEEK ANY TYPE OF FEDERAL, 

HIGH SCHOOL IN YOUR HIGH SCHOOL COLLEGE 
WILL YOU BE EMPLOYED STATE , OR COLLEGE· SPONSOREO 

DURING YOUR FIRST TERM FINANCIAL AID AT THIS COLLEGE? 
GRADE AVERAGE GRADUATING CLASS RESIDENCE AT THIS COLLEGE? (Schola rshlpl , Gr•nts , Work- Siudy, etc .) 

0 A· IO A 13 00·4.001 () Fewer Than 25 0 College Restdence Hall 0 0 or Only Occ.•s•onat JoDs 

Q B to A. - (3.00-3 <19) 0 20·99 Q Fraterntty Of Soronty House 0 t to 10 

0 B· ro B 12 00·2.99) 0 100· "0 Q College Mamed Student Hous•ng 0 11 to20 0 Yes 

0 C ro B· 12 .00·2.49} 0 200·399 0 Olf-Ciillmpus Room or Apiillnment 0 21 1030 

0 C· IO c (1.00· 1.991 0 400·099 0 Home ol Parents or Relattves 0 311040 

0 010 C·t1 .00· 1.49l 0 600·799 0 Own Home Q Over-.0 0 No 
0 Below 0 tO 00-0 99) 0 800·099 0 Other 0 UndeCHhtd 

0 Does Not Apply 0 1000 or Over 0 Undectded 

CHI82 by The American College Test•ng Program AU rtg h t~ r e~erved 

CX) 

0 
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SECTION II-EDUCATIONAL PLANS AND PREFERENCES 
' 

Please respond to the following questions about your postsecondary educa110nal plans and needs. 

~ ~ FOR WHAT PURPOSE DID YO U ENR OLL (!) 
INDICATE THE EliTRACUHRICULAR ACTIVITIES 

INDICATE WHETHER EACH OF THE FOLLOWING 
AT TIJIS PARTICULAR COLLEGE ? IN WHICH YOU WOULD LIKE TO PARTic:;IPATE 

WAS A MAJOR REASON, A MINOR REASON , OR NOT 
(Select Only ONE) WHI LE ATTENDING THIS COLLEGE 

A REASON THAT YOU DECIDED TO CONTINUE YOUR 0 No Oehn•td Purppse m Mmd 
(Ple aS<: Re~pond to EACH ll t: m) 

EDUCATION AFTER HIGH SCHOOL 
Q To Ta;.,e a F ~w Joo-Acldttrd C•.KJr~.rs rr WOULD LIKE TO PARTICIPATE IN THIS ACTIVITY fFr MAJOR REASON FOR CONTINUING MY EDUCATION Q To Ta!le a Ft1w Courses lor ~11-lrnprov~ment WOULD NOT LIKE TO PARTI CIPATE IN THIS ACTIVITY 

MINOR REASON FOR CONTINUING MY EDUCATION Q To Take Coorstls Necessary lor Tran:.l<:fflng to Anott:t!r C oll t!SI II 
NOT A REASON FOR CONTINUING MY EDUCATION Q To Obta•n or Mamtam a Cert.hcat•on U (. Student Government 

(! To Complete a Vocahonat/T~ chn icat Program 0 ~~ Studt:nl PubhC.Jihlr'l$ ttlcw:.pa~<Jr , Yt:..Hbooll. etc) 

C To Obt;un an Ass.ociaht (2·Year) 01:9ree 

;~ : tn~trumental Mus•c 

Q Q Q To Meet Educa11ona1 Raqu•rements lor My Chosen Occupahon C· To Obta.n a Bachelor;s Degree Vt.Cal MuSIC 

Q Q 0 To B ecome a Bener ·Eoucated Person (; To Obta•n a Master's Oeg •ee ' D.:b•te '1 

C Q Q To Increase My E• rn•ng PoNer 0 To Obta1n • Doctorate or Proh:Ss1ona1 Oegro!e 1) :j Or.Jm.u ,cs, Theater 

(I 0 0 To Ouahly lor a H•gl'l·lhel Occupation \) : ~· Q.,.p.ulmttnt.JI Clubs 

Q 0 0 To Develop Independence from My Pa rents m WHICH OF THE FOLLOWING TYPES OF 
... ' ·~ Rel•g•ous Organuat1ons 

0 0 Q To Be witl'l Friends Who Anend or Wtll Allend College CLASSES DO YOU M OST PREFER TO ATTEND? 
1·.: ~ - R.Jctal o r Ethn1c Organt.tdllons 

0 Q Q To Develop My M•nd 1.nd Intellectual A.btlitles (Select Only ONE) , · l ; . Vars•ty Athletics 

0 0 Q To Study Ne...., 1.nd O•llerent Subjects ·) C· Intramural Athlew:s 

Q Q 0 To Develop Personal M•tuuty :J MOf'ning Cluses 0 Weekend C lasses t) (; Cn~elludmg 
0 Q Q To Meet New •nd Interesting People G Afternoon Classes 0 No Preference ·J (• Poht•cal Orgamut•on~ 
Q 0 0 To B ecome a More Cultured Person Q Even.ng Ctuses ~ -; \) Student Ro~dio or T.V 

0 0 0 To F1nd a Spouse •) Fraterwty or Soror•ty 

0 () G To Develop ana U !.e Uy A.thtellc Sk•lls ~ WHICH TYPE OF CLASS FORMAT 
:. Sp"c•allnterest Groups t So~ ... ng Club. Dance Club. Judo CluD . etc. I 

f) G .J To Take Part •n the Soc•alllle Ollered at Coll'!ge DO YOU MOST PREFER ? '. C: CJmpu s. or Commun•tr Ser.•C<t Or~a n 1 loliiOn$ 

0 ,; ;J To Conllnue My Rtttig•ous Tra•nu1g (Select Only ONE) 
t) •.) _:: PareniS ana or Relat1ves Wanted Me to Contmue M y Eo ucaw~n 

f) J Q r~n~~~~~;ea;:;:~~.:;at or Counst~lors Sugg es. ted that '. Lecture Format USING THE LIST OF COLLEGE MAJORS AND OCCUPATIONAL 
,~ Small-Group Format CHOICES INCLUDED WITH THI$ QUESTIONNAIRE, PLEASE SE-

0 C J Couldn't Ftna An yU'ung Beller to Do at th11 Ttme C lnaependant Study Format tSelf-P.Jcttd Stu<Jyl LECT THE THREE-DIGIT CODES FOR YOUR PLANNED COLLEGE 

Q labotllory or Shop Format (~ith Han.Js ·On EAperoencel 
MAJOR AND YOUR OCCUPATIONAL CHOICE. WRITE THESE 
CODES IN THE BOXES AT THE TOP OF BLOCK$ H AND I AND 

ll 0 Pnvale Tutor Format BLACKEN THE APPROPRIATE OVAL IN THE COLUMN BELOW 0 Correspondence Courst FOfmat EACH BOX. (IF YOU HAVE MORE THAN ONE 'LANNEO COLLEGE 
INDICATE WHETHER EACH Of THE FOLLOWING 0 Oth•r Fermat MAJOR, SELECT THE ONE THAT BEST DESCRIBES YOUR EDU· 
WILL BE A MAJOR SOURCE, A MINOR SOURCE, 0 No Pre ference CATIONAL PROGRAM.) 

OR NOT A SOURCE OF FUNDING FOR YOUR 
POSTSECONDARY EDUCATION 

~ fFr MAJOR SOURCE OF FUNDS DO YOU FEEL YOU WILL NEED SPECIAL Gl .. MINOR SOURCE OF FUNDS HELP IN ANY OF THE FOLLOWING AREAS INDICATE INDICATE YOUR 

NOT A SOURCE OF FUNDS AS YOU CONTINUE YOUR EDUCATION? YOUR PLANNED OCCUPATIONAL 

(MarX Yu or No lor EACH Item) COLLEGE MAJOR CHOICE 

rrYES 1111 I I I I 0 Q 0 Parent s/Retalives NO 

0 0 0 Social Security Btnt llls Q!Q i 0 Q 10i0 0 0 0 Veteran's 8enei11S 0 0 EApressing Ideas in Writing ~I@!® @j(!; ® 
0 Q 0 Spouses Income 0 () Increasing Reading Speed G CH~ J;~ ~ 
Q 0 0 Educat•onat Grants (Pelt Gran11. SEOG. Private Grants. etc ) 0 0 lmprOYing Reading Comprel'lent•on jGI3 i (!• ! r, 
Q 0 Q Scholarthlpl (Pr~va te . Federal. College , etc.) 0 0 lmprov•ng Matl'lemaUcs Skills ~'(!I '(!T~ Q Q 0 Student loans (NOSL. Guaranteea Student loans. etc .) 0 0 DevelOping Beller Study Skills and Habllt I~ I@ I~ ~ 0 Q 0 Other loans (Bank loans. etc) 0 Q tmprov•ng Test·Tak•ng Sk1t11 @'0 (j; I~ 
0 Q 0 Employment Wl'l•te Attending College (lnctudmg Work-Study) Q •) Improving Pubtic Speaking Sk•lla 

,_1@ ®I® ,1.9 
0 Q 0 Summer Employment 0 i) Identifying a M ajor Area ot Study 

11) " ~~~ j@ 0 0 0 Personal Sa ... .ngs 0 t) S~lect•ng an A~prop11~te Career @ · U~ @ ··~ • . ~ ---- '---

II II I I . II II II 

1111111111111111111111111111111111111111111111111111111111111 
.... .._,.r., t_. .._,ZL.I l.l:loN....,I.C.N-
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SECTION Ill-COLLEGE IMPRESSIONS 
Indicate your Impressions of this college by completing the following questions. 

t1 HOW IMPORTANT WAS EACH OF THE FOLLOWING lil INDICATE YOUR LEVEL OF AGREEMENT 
IN YOUR DECISION TO ATIEND THIS COLLEGE? WITH EACH STATEMENT ABOUT THIS COLLEGE 

I 
VERY IMPORTANT 

I 
STRONGLY AGREE rr=r= ""'"'"" '"~'""' 

I 
AGREE r-F SLIGHTLY IMPORTANT 

I 
NEUTRAL 

NOT IMPORTANT 

I 
DISAGREE 

~ 
STRONGLY DISAGREE 

,. .------DON'T KN0W' D0ES NOT APPLY 

0 0 () 0 1. Academic Reputation of the College (i (J 0 0 -: 1. Thts college has htgh ·.~lJallty academtc programt. 

0 0 CJ 0 2. Availabthty ot a Parttcular Program ol Study (J G 0 2 The cost of ancndmg th ts collegt: is reasonable . 

0 G 0 0 3. Vanety at Courses Offered ( . (l 0 3 College personnel care about md•vtdual students. 

0 0 0 0 4 Locatton ol the College (. i) 4 It is d•ff•cult to earn good grades at this college . 
1---· 

5 ThtS college has a htgh·quality program in the subJE:CI ,, 0 ~) c 5. Stze o! the College ~. 0 r area I plan to pursue. 

c () r: ·-· 6 Entrance Requt rements tor the College ( l ~~~ J 
6 Thts college has many achvtlles and organizalions for stu· 

dents 

-. ·) Cl ~ 

7 Cost ot Aller:o ing IIH! College (. 7 Tnts college has a sllong tntercol tegtate athlellc pro;ram. I. - '·· 

0 C• 0 0 8 Type of Communtty tn Wh1ch tne College is Located :, c ~ ,·, 8 Tnere are a large number and var1ety of courses 1nd 
programs oll er£:d at this college 

c 0 0 0 S Availability of Ftnanc1al Aid or Scholarship .-. c 0 ( G 9 Students at th1s college are lrtendly ' 
0 c. 0 c 10 Opportunity for Pan -Ttml Work (J 0 0 G : . tO This college has too many requued course&. 

0 (_; 0 c n Spans Opponuntlies (Varstty Athletics) 0 ,_ 0 0 11 There are ucellent recreational lactl tlie• lor lndtv idual 
student use. ---

0 0 0 0 12 Soctal Climate and Actt vi ties at the College 0 (I 0 ; ) ( 1 12 Many students at thiS college use dr ugs and/ or alcohol. 

0 IJ 0 ..... 13 Racial Ethntc Makeup of the College 0 0 G ~~~ 13 There are CCimlonablc rcs•dt:nce halls at thts college ~ 

0 0 0 ' 1< Male 'Female Ratto of the Student Body 0 c (I ,. () 14 Students from ~a rio us racial ana ethn tc backgrounds get 
along well • 

0 0 ') r 15 Aehg tous A!hltatton of the Coll~ge 0 '-
( I) ,, 1_. 

15 The re are many studtn ts at th is college who hold eJ.treme 
polit•cat views 

0 0 0 ', 16 Type o! Houstng A·•ailable 0 ( · () ·" ( 16 Many stucents at this c.;oltege are more mterested in 
having lun than tn studytng -- .. 

0 ' .. ..i .-.. - li . Factli t ies Avatlabte ILaboratones. Classroom Facilities. 0 I ' 17. This colleg€: oilers rr.any cultural evt:nts and programs RecreatiOnal Areas. etc) ' 

G ; ~ 18 EKtr acurncular Act i~i 11es Avati<J ble (Drama . Intramural 0 (; (' ,~ .r 16 Students mus: be cbov(~ a·.·erag C' to be adm1tU:d to thts 
•, Atnleltcs . fl.l usi = Programs . eiC 1 college . ---- -- · 

(1 0 C· 19 Frtend5 All ~rr a ((H P;an to Attend) tne College 0 ' (J '' \9 Ttter£: JIC tu•, 11\Ctr •y IIJIL' !. Jnd lf'911 iat r ull~ atlhts COIIt·ge 
----- ·- -.:- - --------- ·. ----·· - ---·· 

(I 0 c 20 Advtce of Pa!ents or Relalt \' t:S 0 ( i~ · I I, '·' 
20 Thr5 co liegc ha~ w~t· -q"ahty clas~room and laboratory 

lacthtuJs 
-

0 0 - 21 Ad.,.,c~ of Hrgh Sct;:)Ql Covn"c lor5 or Teachc!s I) ( ( ~~I ,21 1 hrs coll egt: prO.'Idt:s sullrcient l tnanc tal ate1 for students 
who rre£:11 a:.!:. :st,nce --

22 The lo r ~tgn l.1nguugc rt:4 lWC: rn£:nl at tnrs colll:gc is too 0 0 1: 22 Ad v•c e of Someone \Vho Has f'tlt>ndee1 tnc College 0 ( ; ) 0 (. strrct --
0 0 0 l~i 23 . Contact(s) wrth College Represent<Jit\IBS 0 0 \.: 0 0 (J 23 This co llege ott~.:rs rnany to t. -cmented courses. 
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SECTION Ill CONTINUED 

J:l INDICATE YOUR RATING OF THIS I 
COLLEGE AT THE TIME YOU i 

APPLIED FOR ADMISSION i 

Q It Wu My F~ts t Choice 

0 It Was My Second Chotcr 

Q It Wu My Thud Chotce-

Q It wu My Fourth Chotce or lower 

m 
WHEN DID YOU MAKE 

THE DECISION TO ATTEND 
THIS COLLEGE? 

0 B~lore 9th Grade 

Q Durin g 9th Grldl 

Q During lOth Grade 

Q Duung 111h Gr1d1 

Q During 12th Gttdl 

() Atter Completing High School 

[J INDICATE WHETHER EACH OF THE FOLLOWING 
WAS A MAJOR SOURCE , A MINOR SOURCE , 

OR NOT A SOURCE OF YOUR INFORMATION 
ABOUT THIS COLLEGE 

fF. 
MAJOR SOURCE OF INFORMATION 
MINOR SOUR CE OF INFOR M ... TION 
NOT A SOURCE OF INFORM ... TION 

f) ') rJ Frtf'nds 11 the College 

0 0 0 Htgh School le.1chers 

Q •J (; High School Cou n:iel r, s 
0 ·~ ':' Ht~h Sc hootl\dmt n•str ;,t(I•S tPru t~tr.., , etc 1 

r) (; C P1rents or RriAI •ves 

'J :~· ;: Htgh School Ctassmai"! S 

\] C •: College Ca t1log 
r) C: C Coll eg~ BrochLIIe o r P ;~ mJ:Itl"!t 
I J Q (. Coll (; ge Alurnnt 

t) (' ·~ VtS•t!S) to lhf' Campus 

f) () ·~· College Repr es~nta rov" s \'rsii!O H · ~h School 
I College N tg f'l t . etc 1 

Q Q i~· Announcements on Ra dio Of Tcle vt~ •n " 
;) :1 ; - Art • r. t~s '"' r~r ..... ~ n ., l""'~ ur t.1 'r'l;!l •'u'!!i 

:) ?'; : ~· •J h Sc h,..ot 1 r i H"~')' t .~ •• t eH.lt~ 

SECTION IV-ADDITIONAL QUESTIONS 
~· ' " I 

If an additional set of multiple-choice questions Is Included with this form, please use this section _ 
to record your responses. Twelve ovals are provided for each question, but few questions require 
that many choices. Simply Ignore the extra ovals. If no additional questions are Included, leave this 
section blank. 
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SECTION V-COMMENTS AND SUGGESTIONS I v 

If you wish lo make any comments or suggestions concerning this college, please use the lines provided b,elow. 
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Appendix B 

Instruments Used In Original Study (Study 1) 

and Replicated Study (Study 2) 
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SUNY ALBANY EXPERIENCE STUDY 
-FOLLOW-UP SURVEY-

2. Soc. Sec. No. 
(To be used for research purposes only.) 

2. This past academic year, approximately how many hours per week, on 
the average, did you spend in organized extracurricular activities 
(e.g., clubs, organizations, athletics): 

during the FALL semester: 
during the SPRING semester: 

hrs/wk.; 
hrs/wk. 

3. Students have a variety of contacts with faculty members and other 
University staff members (e.g., C.U.E. advisers, residence hall 
staff) during an academic year. 

1} In the first column of blanks below, please estimate the NUMBER 
OF TIMES during this past year that you have met with a faculty 
member outside the classroom for each of the reasons listed. 

2) In the second column, please estimate the NUMBER OF TIMES that 
you met with other University staff members for each of the same 
reasons. 

Count only conversations of 10-15 minutes or more. 

a. To get basic information and advice 
about your academic program . 

b. To discuss matters related to your 
future career . 

c. To help resolve a disturbing personal 
problem . . . . . . . . . . 

d. To discuss intellectual or course-
related matters . . 

e. To discuss a campus issue or problem 

f. To socialize informally . 

NUMBER OF TIMES MET WITH 
(1) (2) 

A Faculty 
Member 

Another Univ. 
Staff Member 
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Following is a list of statements characterizing various aspects of 
academic and social life at SUNY-Albany, and with which you may or may not 
agree. Using the scale to the right of each statement, please indicate 
the extent of your agreement or disagreement with each statement, as it 
applies to your Albany experience during the past academic year, by 
circling the appropriate number. Please circle ONLY ONE number for each 
statement. 

DURING THE PAST YEAR: 

Few of my courses this year have been intellectually 
stimulating . . . . . 

I am satisfied with my academic experience at Albany 
this past year . . 

I am more likely to attend a cultural event (for 
example, a concert, lecture or art show) now than I 
was a year ago . . . 

I am satisfied with the extent of my intellectual 
development this year 

In addition to required reading assignments, I read 
many of the recommended books in my courses 

My interest in ideas and intellectual matters has 
increased this year . . . 

I have no idea at all what I want to major in 

My academic experience this year has had a positive 
influence on my intellectual growth and interest in 
ideas 

Getting good grades is not important to me 

I have performed academically as well as I 
anticipated I would 

My interpersonal relationships with other students 
have had a positive influence on my intellectual 
growth and interest in ideas 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 
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I have developed close personal relationships with 
with other students . . 

The student friendships I have developed this past 
year have been personally satisfying 

My interpersonal relationships with other students 
have had a positive influence on my personal growth, 
values and attitudes 

It has been difficult for me to meet and make friends 
wit h other students 

I am dissatisfied with my dating relationships 

Few of the Albany students I know would be willing 
to listen to me and help me if I had a personal 
problem . 

Most students at Albany have values and attitudes 
which are different from my own . . 

I am satisfied with the opportunities to participate 
i n organized extracurricular activities at Albany 

I am happy with my living/residence arrangement 
this year . 

I am satisfied with my opportunities this year to 
meet and interact informally with faculty members 

Few of the Albany faculty members I have had contact 
with this year are willing to spend time outside of 
class to discuss issues of interest and importance 
to students . . . 

This past year, I have developed a close, personal 
relationship with at least one faculty member . 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 
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5 4 
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My non-classroom interactions with Albany faculty 
members have had a positive influence on my 
intellectual growth and interest in ideas . 

My non-classroom interactions with faculty this year 
have had a positive influence on my personal growth, 
values and attitudes . 

My non-classroom interactions with faculty this year 
have had a positive influence on my career goals and 
aspirations . . . 

Few of the faculty members I had contact with this 
year are genuinely outstanding or superior teachers 

Few of the faculty members I have had contact with 
this year are genuinely interested in students 

Most faculty members I have had contact with this 
year are genuinely interested in teaching 

Most of the Albany faculty members I have had 
contact with are interested in helping students grow 
in more than just academic areas . 

It is important for me to graduate from college 

It is not important to me to graduate from SUNY
Albany 

I am confident that I made the right decision in 
choosing to attend Albany 

It is likely that I will register at Albany next 
fall 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 

5 4 
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1. The information collected in this questionnaire will be 
used for research purposes. The last four digits of 
your social security number will be used to correlate 
this data with the ACT orientation survey which you 
took at the beginning of the year. Be completely 
honest in your answers. The details which you provide 
will not be identified in any way with you. 

2. The first page collects demographic information needed 
to replicate the national research study. 

3. Answer the questions on the following two pages by 
circling the appropriate answer: 5 = agree strongly, 4 
= agree somewhat, 3 = not sure, 2 - disagree somewhat, 
and 1 = disagree strongly. 

4. There is one question on the 
statement in your own words. 
included so that we would not 
any way. We wish to know how 

last page that requires a 
This type of question was 
influence your answer in 
you really feel. 
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Concordance between ACT Composite and 
Florida Students Taking Both 

1986 

ACT Composite 

0-3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 

34-36 

(N = 14,550) 

SAT Total Score 
Tests 

SAT Total 

400- 420 
430- 440 
450- 460 
470- 490 
500- 520 
530- 540 
550- 570 
580- 600 
610- 620 
630- 650 
660- 680 
690- 710 
720- 740 
750- 770 
780- 800 
810- 830 
840- 860 
870- 890 
900- 930 
940- 960 
970-1000 

1010-1040 
1050-1090 
1100-1130 
1140-1180 
1190-1230 
1240-1280 
1290-1340 
1350-1400 
1410-1470 
1480-1540 
1550-1600 

SP/MIS 03/12/87 
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1. Name: ____________________ 2. Soc. Sec. No./Student Ntm:>er __________ _ 

3. This past ac ademic year, approximetely how many hours per \.leek. on the average, did you spend in organized 
extra-curr i cular activities (e.g., clubs, organizations, athletics): 

during the FALL semester : __ hrs./wk .; dur i ng the SPRING semester: __ hrs./wk.. 

4. Students have o variety of contocts with faculty members and other College stoff members during an academ ic 
year. 

1) In the first colurn of blonks be low, pleose est i,.,te the NUMBER OF TIMES during this post year that 
you have met with a faculty member outs ide the classroom for each of the reasons listed. 

2) In the second colum, pleose estimate the NUMBER OF TIMES thot you met with other College s taff 
members for each of the s ame reasons. 

Count only conversations of 10·15 minutes or more. 

a. To get basic information and advice about your aeademic program . . .... . . 
b. To discus s matters related to your future career ....................... . 
c. To help resolve a disturbing personal problem ................ .. ...... .. 
d. To discuss intellectual or course· related matters . .... .. ..... . .. .. .... . 
e. To discuss a ca~s issue or problem .... . ....... .... .. ... ... .. . .... . .. . 
f. To socialize informally .. .... .......... ..... . . ...... . ... ..... ..... . ... . 

5. Mark one in the first colum and one in the second column if applicable. 

\/hat is the highest academic degree that you intend to obtain? 

None ............. .. . ... ... .. ..... .. . . . ...... . ......... . .. ........ . 
Vocational cert i ficate ......... .. .... . ...... . . ..... . ... . ..... . . .. . 

· Associate (A.A. or equivalent) ....... .. ..... ... .................. . 
Bachelor's degree (SA, BS, etc.) .. .. ............................. . 
Master's degree . ... . .. . ........ . . . . .. ....... . ........... . .. .. ... . . 
Ph .D . or Ed . D . ... . ...... .... : ... . ......... .... ......... . .... .. .. .. 
M. D., D.O., D. D.S. , or D.V. M ................ ...... .... ...... .. .. .. 
LL.B., or J.D. (Law) .. .......................................... .. 
B.D. or M.DIV. (Divinity) ............ .... ........ .. .......... .. .. . 
Other ............................. ... . .. . . ..... . . . . .. ..... .. . . . .. . 

NUMBER OF TIMES MET \liTH 

A Faculty Another Coil . 
Member Staff Member 

Hightst 
PlaMed 

Highest 
Planned 
at PBAC 

7. \Jhat i s the best estimate of your parents' total inca~ last year? Consider alt i ncome for a ll sources 
before taxes. (Hark one) 

Less than S6, DDD 
--56,000 ·9 , 999 
=510,000 · 14,999 

S15, 000·19, 999 
--520,D00·24,999 
--525 ,000·29,999 
=530,DOD·34,999 

S3S,D00 ·39 ,999 
--540,0DD· 49, 999 
--SSO,OOO ·S9,999 
--560,000·74,999 
=575,000·99,999 
__ 5100, 000·149, 999 
__ S1SO ,OOO or more 

8 . \.Jhat is the highest l eve l of formal education obtained by your parents? 

(Mark one in each colurn> Father Mother 

Grarrrnar school or less .. . . .. . . .. ... . .... . 
Some high schoo I ........................ . 
High school graduate .................... . 
Postsecondary school other than college .. 
Some college .. .••• •• ••••• ....... • .•...... 
College degree . .. ....................... . 
Some graduate school .................... . 
Graduate degree . .. ... ... ..... . . .. ... ... . . 
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Social Security ~UTber: _____________ _ 

Following Is a list of statemonta characterizing variou• aspects of acadomic and social life at Palm Beach 
Atlantic College, and with which you may or may not agree. Using the scale to the r igh t of each statoment, . 
please Indicate the extent of your agre..,.,nt or di•agre..,.,nt with each statemont, as it applies to your Palm 
Beach Atlantic experience during the past academic year, by circling the appropriate nUTber. Please circle O~LY 
O~E nurber for each statement. ' 

<;,'-.. ........ -¥.;::. '"'<;, ...... 
~c:;~ &"""-..t' .,<::-~--'- ., .... ~c:; 

'<. .,.... \ ., .,v,~'- ~"'"' ~"'" 
DUR!~G THE PAST YEAR: ,_<:.~';. 'It<;,'<-'- ~r:,'\ c;,\"l' <:J\'>'Itr.; 

Few of my courses this year have been Intellectually stimulating •••••••••••••••••••••• 5 4 3 2 

em aetlsfled with my ecadomlc experience at Palm Beech Atlantic this past ·year •••••• 

em more likely to attend a cultural event (for exerrple, a concert, lecture or art 
show) now then I was a year ago .... . ......................................... . 

I am satisfied with the extent of my Intellectual develoJ>118nt this year ••••••••••••••• 

In addition to required reading assfgrrnents, I read many of the reconmended 
books In my courses •••• • ••••••••••••••••••••••••••••••••••••••••••••••••••••• 

Hy Interest In Ideas and fntellectual .matters bu .increased this year ••••••••••••••••• 

I have no Idea at all what I .want to major ln ••••• •• •••••••••••••••••••••••••••••••••• 

Hy acadomfc experience this year has had a posit ive Influence on my Intellectual 
growth end Interest in Ide es ........•.........•..•........••.••.••..•.•••...• 

Getting good grades fa not Important to me •••••••••••••••••••••••••••••••••••••••••••• 

I have performed academ ically as well as I anticipated I would • •••••••••• •• ••• • • •••• · •• 

Hy Interpersonal relati onships with other students have had a positive influence 
on my intellectua l growth end i nte rest in idees HOOOOOUOOOOOH000U0000000 00 

I have developed close personal relationships with other students .................... . 

The student f rf endsh Ips 1 have developed thIs past year have been personal! y 
setisfyfng ••••••••••••••••••••••••.•••••••••••••••••••••••••••••••••••...•••. 

My i nter~rsonel reletfonships wfth other students heve hade pos!!ive i nfluence 
on my p~rsonol orowth. ve l ues end ettitudes ................................. . 

It has been difficult lor me to meet and make f riends ~lth othe r stUdents ••••••••••• •• 

I am dissatisfied with my dating relationships •• • ••• •.••..•.•••• • ••• ••••.•••••••• ••••. 

few of the Palm Beach Atlontlc students I l<no~ would be wi lllng to lis ten to me and 
help me if I had a personol problem .•••••••...•.••.•.••••.•••••••.•••.•.•..•• 

MoH students at Palm Beech Atlantic have values and attitudes which are different 
from my own •••••••••••••••••••••••••••••••••• •• •••••••••• •• •••••••••••••••••• 

1 am satisfied wfth the opportunities to pertfefpete in organized eJ~:tre·curriculer 
activities at Palm Beach Atlantic •••• •• •• •. •••• •• .••• • . ••••• •••• • • • •• •••.•••• 

em happy with my living/residence arrangemont this year ••••••••••••••••• : • •••••••••• 

am satisfied with my opportunities this year to meet and interact informally 
wl th hcul ty members ••••••••••••••••••••••••••••.•••••••• • ••••••••••••••.•••• 

Few of the Palm Beach Atlantic faculty merrbers t heve had contact with this year 
ere wtlllng to apend tfme outsfde of clas! to discuss issue! of intere!t 
and irrportence to stuc::tents ... • •..•. .... .•.... ... .... . ... ...... . .... ....... ... 

3 2 

4 3 2 

4 3 z 

4 3 

3 

4 3 

3 

3 

4 

3 

3 
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'\ ... 
-¥-"" ~"'" r::t"'·"' 1<.-$.::- ._,r:::+-«; ._'\~r;:j 

Social Security Nurber: < ._,'\'~' ._,if ;::,~"- ~"-"- 9-"-"- . 
....... s."- "<; .., .... ~ ..,..,.(.; 

.,.r:J.· .,.r:,'~' -+-"' <::.' <;)' This post year, 1 have developed a close, personal relationship with at least one 
faculty lne1Tber ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 5 4 2 

My non·classroom interactions with Palm Beach Atlantic faculty lne1Tbers have had 
a positive influence on nry i ntellectual growth and interest in ideas ••••••••• 

My non·classroom interactions with faculty this year have had a positive influence 
on rrrt personal growth. values and attitudeS ................................. . 

My non·classroom interactions with faculty this year have had a positive Influence 
on my career goals and aspirations .•..................•.....•................ 

Few of the faculty lne1Tbers 1 have hod contact with this year are genuinely 
interested in students ...... . ................. . ....................... ... ... . 

Most faculty ment>ers I have had contact with this year are genuinely 
interested in teaching .................. .... . . ....................... .... .... . 

Most of the Palm Beach Atlantic faculty ment>ers I have had contact with are 
interested in helping students grow in more than just academic areas ......•.. 

It is Impo rtant for me to graduate from college ••• •••• • ••••• • • •• •• •••••••• • •••• •• •• ••• 

It is not important for me to graduate from Palm Beach Atlantic College ••••••••••••••• 

am confident that I made the right decision in choosing t'o attend Palm Beach 
Atlantic College ........................................................... .. 

It is likely that will register at Palm Beach Atlantic College next fall. .......... . 

If the KISSIOM of e coll~ge is its reason for eJ;istence, pleas~ state in your o~o~n 
words what you perceive to be the MISSION of Palm Beach Atlantic College. 

The College clearly toom.Jnicated the MISSION of Palm Beach Atlantic College to me 
before I enrolled as a freshman .. . ... ......... ....... ...... ................ .. 

My perception of t he MISSIOH of Palm Beach Atlantic College is the same NOll as it 

4 3 

4 3 

3 

4 3 

4 2 

4 3 

3 ·2 

4 2 

3 

4 3 

~o~es before I enrolled es a freshman......... ...... .. . . ....... ... .. ... ....... . 4 
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