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The focus of this study was to determine whether the We the People ... The Citizen 

and the Constitution curriculum improved knowledge and understanding of the U.S. 

Constitution of middle school minority students. A second focus of this study was to 

determine if the same curriculum improved student perception of their rights and 

responsibilities in American society. The Test on the History and Principles of the 

United States Constitution Levell! was used to determine whether there existed a 

difference between middle school minority students participating in the We the 

People ... The Citizen and the Constitution curriculum and middle school minority 
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students enrolled in the traditional textbook-driven civics education program. The second 

instrument, Student Perception Questionnaire, measured perception of the rights and 

responsibilities of middle school minority students who participated in the We the 

People ... The Citizen and the Constitution curriculum and students enrolled in the 

traditional textbook-driven civics education curriculum. The instruments were 

administered to a total of247 8th grade middle school students. 

The inquiry found significant differences in knowledge and understanding 

between 8th grade students who used the We the People ... The Citizen and the 

Constitution curriculum and students who used the traditional textbook-driven civics 

education curriculum. Independent sample t tests revealed mean pretest values to be 

nearly identical but posttest values to be higher among students using the We the 

People ... The Citizen and the Constitution curriculum. The results demonstrated that the 

We the People ... The Citizen and the Constitution curriculum had a greater impact on the 

knowledge and understanding ofthe U.S. Constitution of middle school minority students 

participating in the We the People ... The Citizen and the Constitution curriculum 

compared to students enrolled in the traditional textbook-driven civics education 

program. The study also found that there was only a marginally improved student 

perception between those students who participated in the We the People ... The Citizen 

and the Constitution curriculum and students enrolled in the traditional textbook-driven 

curriculum. Independent sample tests revealed that the change was insignificant. 

Research on effective citizenship education programs in American schools can play a 

significant role in the continuous efforts of social studies educators in promoting political 

participation among minority populations. 
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Background of the Study 

Chapter 1 

Introduction 

The realization that civics education is important for all populations of young 

people in a given society is not a new idea. In the United States civics education has 

been an integral part of social studies curriculum and instruction since the beginning of 

the 20th Century. Civics education comprises a critical element of citizenship education 

to prepare American adolescents for responsible citizenship in the 21st century (National 

Council for the Social Studies [NCSS], 1994). Its significance dates back to the 1914 

U.S. Commission Report on Social Studies that emphasized the importance of civics 

education in democratic societies (Hill, 1914). More recently, professional organizations 

developed national goals and standards to promote their inclusion in civics education in 

schools. Yet, international comparisons of student assessments in citizenship education 

over the past decade demonstrated that achievement scores of students in the United 

States steadily declined in all areas of social studies (Hahn, 2001; Tomey-Purta, 2000). 

Curriculum in the United States is often too pervasive as it is presented in U.S. 

History textbooks, leading to superficiality or lack of content among learners. Subject 

area curricula should be clear, coherent, and focused (Schmidt, Houang & Cogan, 2002). 

In traditional civics education, instruction is textbook-driven, presenting a multitude of 

topics that emphasize memorization of often unrelated facts (Carnine, Crawford, Hamiss, 
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Hollenbeck & Steely, 1999). Effective instructional programs should provide organized 

plans promoting an understanding of content and in-depth knowledge of subject (Gagne 

& Briggs, 1979). For example, in teaching the U.S. Constitution, Patrick (1991) noted 

that standard textbooks and curriculum guides addressing the U.S. Constitution rarely 

extend beyond simplistic topics and selective facts. He observed that social studies 

textbooks are rarely examined, in-depth, and the absence of critical and reoccurring 

questions of constitutional rights and responsibilities of citizens inherent in the U.S. 

Constitution result in ineffective civics instruction. Effective curricular designs should be 

organized in systematic structures to bring about desired learning outcomes (Bransford, 

Brown, & Cockling, 2000; Dick & Carey, 1985). Furthermore, a critical element in the 

process of designing and implementing effective curriculum programs in subject areas is 

choosing an effective methodology for the delivery of content to a particular audience 

(Dick & Carey). Teacher education programs at higher institutions in the United States 

often fail to instill in students an understanding of the interrelationship of curriculum and 

instruction in the teaching of social studies (Carnine, 1990). 

The implementation of effective civics education programs in schools is 

exacerbated for minority populations in our nation's classrooms. Many of the curricular 

designs and instructional practices used to teach effective and meaningful citizenship 

education do not meet their needs. Since minority populations often lack basic reading 

skills. they fail to acquire the necessary content and conceptual understanding taught with 

the traditional textbook approach (Wallace & McLoughlin, 1988). Indeed, urban schools 

with high minority student populations frequently promote more "drill and kill" activities 

in teaching citizenship education than promoting those activities which involve critical 
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thinking, analytical discussion, and debate (Hahn, 2001). Urban schools appear to be 

much more interested in teaching basic skills than discussing the importance of civic 

issues and problems that permeate American society (Pang & Gibson, 2001 ). The end 

result of this frequent practice is that academically and socially disadvantaged youths fail 

to acquire critical knowledge and understanding of the U.S. Constitution and their rights 

and responsibilities as citizens of the United States (Gersten, Woodward & Darch, 1986). 

Another concern in the teaching of citizenship education of minority populations 

is their ambivalence as to their political role in American society. Shingles (1987) 

defined this ambivalence as a lack of political efficacy. This notion was confirmed by 

Campbell, Gurin, and Miller (1954) who defined political efficacy as: 

the feeling that individual political action does have, or can have an impact on the 
political process, i.e., that it is worthwhile to perform one's civic duties. It is the 
feeling that political and social change is possible, and that the individual citizen 
can play a part in bringing about this change. (p. 187) 

Minority students frequently lack this sense of political empowerment. 

In today's world, citizens must make complex and informed decisions affecting 

not only themselves but the larger community (Garrido, 1991). Impacting students with 

knowledge and understanding of the principles of the U.S. Constitution and perception of 

their rights and responsibilities are a cornerstone of citizenship education. These goals 

are clearly defined by the standards developed by the National Council for the Social 

Studies (1994), the largest professional organization of social studies educators in the 

United States with over 20,000 members. Yet, civics education in American schools is 

often fragmented and lacks substance (Carnine, 1990; Hess, 2002; Torney-Pm1a, 1996). 

It is predicted that students will learn less about the U.S. Constitution and their rights and 
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responsibilities in American society as more standards-based high-stakes testing enters 

their schooling (Croddy, 1991). This problem is particularly exacerbated for minority 

populations. 

Schools in a democratic society are expected to implement effective educational 

intervention in order to educate all adolescents in citizenship education (Barber, 1989; 

Gribovskaya, 2000; Hahn, 2001; Hess, 2002). Schools with high minority populations 

must set a benchmark for the creation of a responsible public that will possess the 

knowledge and understanding of the ideals of democratic citizenship set forth in the U.S. 

Constitution (Patrick, 1991). Research studies have clearly shown that minority students 

are ready for intervention in civics education (Englehardt & Steinbrink, 2001 ). In order 

to meet this challenge, schools must implement a validated curriculum combined with 

competent methods of instruction to provide students an understanding of what it means 

to be an accepted member in society. The We the People ... The Citizen and the 

Constitution curriculum provides an opportunity for such intervention in preparing 

minority populations for their rightful place in American society. 

Purpose of the Study 

The purpose of this study was to determine whether the We the People . .. The 

Citizen and the Constitution curriculum improved the knowledge and understanding of 

the U.S. Constitution by middle school minority students. A second focus of this study 

was to determine whether the We the People . .. The Citizen and the Constitution 

curriculum improved student perception of their rights and responsibilities in American 

society. 
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Statement of the Problem 

Minority students comprise a large percentage of school dropouts in the United 

States (National Center for Education Statistics, [NCES], 2001 ). The continued under

education of minority populations undermines efforts in educational reform and places a 

burden on society as a whole (Tucker & Herman, 2002). When inappropriate curriculum 

and underachieving students are combined, the effect is negative and efforts to remediate 

the situation are complex and difficult to achieve (Hahn, 2001). Moreover, teachers 

struggle to provide appropriate methods of instruction to meet the learning styles of 

minority populations (Banks, 1997; Hahn, 2001; Hale-Benson, 1986; Polite & Davis, 

1999). There exists paucity in the research concerning availability of appropriate 

curriculum and its effective delivery to minority groups (Comer, 1988; Dumas, Rollock, 

Prinz, Hops & Blechman, 1999). The literature has neglected issues that address 

curricular intervention and effective instructional methods for minority populations 

(Nagayama-Hall, 2001 ). Theories of curricular intervention in effective civics education 

programs are based on research samples conducted with mostly middle class students of 

European descent (Dumas et al., 1999). Results from these interventions are not likely to 

be generalizable to minority populations (Sue & Sue, 1999). 

There exists a pervasive problem in civics education in implementing effective 

citizenship programs in teaching minority students (Garrido, 1991). Low-income 

students and minority students are often given compensatory programs which emphasize 

basic skills rather than higher-order thinking skills, thus excluding them from educational 

programs that are grounded in critical analysis of societal issues (Croddy, 1991; Hahn, 

2001; Woodward & Carnine, 1989). In order to educate all students equally, instructional 
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programs must generate high interest, enhance student conceptual understanding, and 

utilize higher-order thinking skills of minority students. Extensive research demonstrates 

that minority children in American schools experience less academic and social success 

than non-minority students in schools. Minority children are more frequently exposed to 

negative educational environments than their White middle-class peers. Contemporary 

education practices have failed to promote success among minority populations. The 

research literature clearly indicated that this trend in education has not changed over the 

past decade (Tucker & Herman, 2002). Minority students are behind their White middle

class peers in academic achievement and national assessment scores in all areas of the 

curriculum including civics education (Banks, 1997; Brodinsky & Keough, 1995; Hess, 

2001; Polite & Davis, 1999). Reform efforts in urban schools with high minority 

populations are often neglected for many reasons (Tucker & Herman). As a result, there 

exists a great need for curricular and instructional intervention of minority students if 

they are to succeed in today' s schools and become well educated citizens .. 

Research Questions 

The following research questions guided this study: 

Q 1: Does the We the People ... The Citizen and the Constitution curriculum 

improve knowledge and understanding of the U.S. Constitution by middle 

school minority students compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Q2: Does the We the People ... The Citizen and the Constitution curriculum 

improve the perception of middle school minority students regarding their 
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rights and responsibilities compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Statement of Null Hypotheses 

Ho 1 : There is no significant difference in improvement between the knowledge 

and understanding of the U.S. Constitution by middle school minority 

students using the We the People ... The Citizen and the Constitution 

curriculum and middle school minority students enrolled in a traditional 

textbook-driven civics education program. 

Ho2: There is no significant improvement in perception regarding the rights and 

responsibilities between middle school minority students using the We the 

People ... The Citizen and the Constitution curriculum and middle school 

minority students enrolled in a traditional textbook-driven education 

program. 

Significance of the Study 

The problem of educating minority populations in effective citizenship education 

has long been an issue among many concerned social studies educators. Effective 

instruction in citizenship education of minority populations in urban schools has also 

been a deep concern for civics teachers. Teachers have continuously struggled to obtain 

positive learning outcomes from minority populations in the knowledge and 

understanding of the U.S. Constitution. Moreover, teachers are concerned about the 

ambivalence minority students possess regarding their rights and responsibilities in 

American society. 
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Effective civics education is a critical component in the education of all students 

who will be the future leaders and citizens in a nation (Carnine, 1990; Garrido, 1991; 

Tomey-Purta, 1996; Tucker & Herman, 2002). In order to achieve academic success, 

low-achieving minority student knowledge, understanding, and perception of the U.S. 

Constitution, current practices in civics education must be reformed. Educators must find 

ways to reach academic standards when minority students demonstrate an unacceptable 

level of knowledge in pertinent issues in a democracy (Pang & Gibson, 2001). Recent 

studies have noted serious consequences on a society where large numbers of citizens, 

belonging to minority groups, are unaware of civic knowledge perceive themselves being 

denied important rights and are unable to exercise expectant responsibilities as citizens of 

a civil society (Fording, 2001; Jackson, 1992; Romo, 1999). Many minority students 

make up the majority of the at-risk population in today's public schools. Such 

populations require urgent academic intervention in order to affect positive change for 

future generations (Banks, 1997). Effective curricula and teaching strategies build a 

school's capacity to initiate and sustain innovation in minority communities. Researchers 

have concluded that implementation of sound curricula that engages minority students in 

actively learning the principals of the U.S. Constitution and their rights and 

responsibilities of citizenship, may reverse common negative trends among minority 

students in school and society (Dumas et al., 1999; Gribovskaya, 2000; Polite & Davis, 

1999). Furthermore, minority population understanding of the benefits of living in a 

democratic society are enhanced. 

Schools can accomplish this goal by using well-designed instructional programs 

that assist students in applying higher order thinking skills in studying important concepts 
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of civic education (Carnine, 1990; Woodward & Noell, 1991). These instructional 

programs must be tested as to their validity and reliability to ensure their effectiveness 

rather than simply on the basis of sound theory (Garrido, 1991). The We the 

People ... The Citizen and the Constitution curriculum is an effectively constructed 

citizenship education curriculum that can assist minority populations gain critical 

knowledge about the U.S. Constitution and in their rights and responsibilities in 

American society. This curriculum has impacted a growing number of minority students 

in their understanding of the meaning of the U.S. Constitution and their rights and 

responsibilities, providing them with a necessary knowledge base (Rosen, 2000). This 

knowledge can assist minority students in becoming active participants in the affairs of 

their civic life. The curriculum stresses critical thinking, problem-solving, and 

cooperative learning in preparing students with the knowledge and skills to become 

responsible citizens (Rosen, 2000). The We the People ... The Citizen and the 

Constitution curriculum is a performance-based program focusing on learning outcomes 

based on civic competence essential for democratic living (Center for Civic Education, 

1994). The program is also intended to promote positive attitudes toward social inclusion 

and tolerance for the ideas of others (Rosen, 2000). 

Definition of Terms 

The following definition of terms are used in this study: 

Black: People of African descent who belong to the Black race. 

Civics education: The study ofthe U.S. Constitution and the rights and 

responsibilities of citizens. In this study, civics education is 
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Hispanics: 

Middle school: 

.Vinority student: 

Social Studies: 

used interchangeably with citizenship education. 

Spanish-speaking peoples residing in the Western hemisphere. 

Grades 6, 7, and 8 in the United States 

Students of Black and Hispanic background 

The integrated study of the social sciences and humanities 

including anthropology, archeology, economics, geography, 

history, law, political science, psychology, and sociology to 

promote civic competence designed to prepare youngsters to 

develop the ability to make informed decisions for the public 

good in a democratic society and an interdependent world. 

United States History: A course designed for middle school students to develop an 

understanding of the history, culture, and government of the 

United States. 

Organization of the Study 

Chapter 1 provided background of the study, purpose, statement of the problem, 

significance of the study, and the research questions of the study. Chapter 2 presents a 

review of pertinent literature in civics education and the lack of effective civics education 

of minority populations. Chapter 3 addresses the research methodology of the study. 

Chapter 4 provides analysis of data and findings. Chapter 5 offers conclusions to 

findings and recommendations for future research. 
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Chapter 2 

Review of the Literature 

Overview 
The focus of this study was to determine whether the We the People ... The Citizen 

and the Constitution curriculum improved knowledge and understanding of the U.S. 

Constitution of middle school minority students. A second focus of this study was to 

determine whether the We the People ... The Citizen and the Constitution curriculum 

improved student perception of their rights and responsibilities in American society. To 

further define the problem and to provide an empirical basis for the hypotheses, it is 

necessary to present a basis for an understanding of civics education as it relates to 

minority populations. To do so, the review of the literature has been divided into four 

sections. The first section of this chapter discusses the role of civics education in the 

American curriculum as it is practiced in schools. The second segment explores teaching 

and learning about the U. S. Constitution. The third section addresses civics education of 

minority students in the American classroom. The final segment of this chapter provides 

an explanation of the We the People ... The Citizen and the Constitution curriculum. The 

We the People ... The Citizen and the Constitution curriculum served as the method of 

intervention in this study. 
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The Role of Civics Education 

Civics education is the study of principles that constitute a democracy and the 

constitutional order governing that democracy (Butts, 1993). The Thesaurus ofERIC 

Descriptors (Houston, 1990) defines civics education as "a curriculum and/or educational 

program concerned with the study of the U.S. Constitution and the rights and 

responsibilities of citizenship to promote requisite knowledge, skills, and attitudes 

necessary for effective participation in a democracy" (Houston, 1990, p. 37). The role of 

civics education is to prepare young people to become well-informed, respectful, 

participatory, and critically thinking individuals who are committed to the common good 

(Cotton, 2001). If future generations are to exercise political power in a democratic 

society, students must be educated to participate in the affairs of the society in which they 

live. Effective citizenship is developed by acquiring knowledge and understanding of our 

nation's Constitution and the rights and responsibilities of its citizenry (Angell, 1990; 

Boyer, 1990). Easton and Dennis (1969) stated that: 

No system can attain or remain in a condition of integration unless it succeeds in 
developing among its members a body of shared knowledge about political 
matters as well as a set of shared political values and attitudes (p. 228). 

Adolescents in any democracy must be continuously exposed to various social situations, 

patterns of authority, political attitudes of others, and knowledge of political ideals that 

will shape their civic values and attitudes (Almond & Verba, 1963; Gribovskaya, 2000). 

Parker and Hess (2001) claimed that the key citizenship behavior of a people in a 

democracy is not simply to exercise power but to think with one another about the power 

they exercise. To use civic power in a democracy most effectively, citizens need to know 

constitutional procedures and a willingness to apply such procedures on an equal basis to 
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all concerns emerging in civil life (Sullivan, Pierson & Marcus, 1979). If a democracy is 

to be effective, citizens must also have respect for self and others (Poonwassie, 1995). 

Possessing political efficacy in a democracy is the "expectation that participation in 

political life may be successful" (Shingles, 1987, p. 1). This concept was originally 

developed by Campbell, et al. (1954) who stated that: 

Political efficacy may be defined as the feeling that individual political action 
does have, or can have, an impact on the political process; i.e., that it is 
worthwhile to perform one's civics duties. It is the feeling that political and 
social change is possible, and that the individual citizen can play a part in 
bringing about this change. (p. 187) 

Political efficacy is clearly a critical political behavior to be exercised by citizens in a 

democracy. 

Furthermore, the middle school years of minority students are a critical time in 

shaping their political knowledge and understanding of the U.S. Constitution and their 

citizenship rights and responsibilities. Students, who are taught in democratic citjzenship 

education are informed citizens, skilled in the processes of a free society, committed to 

democratic values, knowledgeable of their rights and responsibilities, and who are able to 

participate in the social and political aspects of civic life. Englehardt and Steinbrink 

(2001) held that "youngsters aged ten through fourteen often hold ambivalent attitudes 

about legal issues and, therefore, are ready for educational intervention" (p. 61). 

According to Barber (1989), Gribovskaya (2000), Hahn (2001), and Hess (2002), 

schools in a democratic society are charged with the responsibility to create a responsible 

public, equipped with the skills that will prepare them to be personally responsive, 

participatory, and justice-oriented. Citizens who exemplify these political behaviors are 

able to contribute to a viable democracy that offers equality and opportunity for all its 
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citizens (Westheimer & Kahne, 2002). Gribovskaya (2000) noted that a democratic 

system cannot survive for a long time without the support of the majority of its citizens. 

She warned that "when such support wanes, underlying discontent is the result" (p. 21). 

Gribovskaya echoed Barber's (1989) position that "citizens with competing but 

overlapping interests can contrive to live together communally" (p. 118). Barber's notion 

of a strong democracy is the existence of a citizen's political trust in the affairs of 

government. The concept of political trust is further developed by Citrin (1974) who 

claimed that political trust is not merely trust in the current government but trust in the 

type of government. 

Political trust and type of government must be supported by positive attitudes 

toward that government if a democracy is to be sustained. Therefore, the political 

education of adolescents in a nation is vital to the survival of a democracy. Indeed, it 

comprises a critical component in the educational system of a country (Hess, 2002). A 

primary goal of civics education in American society is to teach about the U.S. 

Constitution and the rights and responsibilities of its citizens. Westheimer and Kahne 

(2002) claimed that a commitment for civic participation and social justice will contribute 

to the development of a more democratic society. For decades, social studies educators 

have debated necessary requirements for effective citizenship education in schools. Most 

agree that an effective citizenship education program in schools can be taught with the 

principles and values inherent in the U.S. Constitution. 

Teaching and Learning about the U.S. Constitution 

In the United States today, students in public schools are required to learn about 

the U.S. Constitution and the Bill ofRights in the K-12 curriculum. Two distinct national 

14 



goals have been developed to ensure that the basic requirements of citizenship education 

are being taught. Goal3, Student Achievement and Citizenship, stipulates that by the 

year 2000 all students in grades 4, 8, and 12 have to demonstrate basic competencies in 

civics education to ensure that youngsters are capable of becoming responsible citizens, 

productive workers, participants in community service, and personal responsibility 

(NCSS 1994). Goal6, Adult Literacy and Lifelong Learning, stipulates that by the year 

2000 "every adult American will be literate and will possess the knowledge and skills 

necessary to exercise the rights and responsibilities of citizenship" (p. 13). 

In addition to these goals, the National Council for the Social Studies [NCSS] 

(1994) developed a cogent document in how to effectively teach citizenship education to 

elementary and secondary students. The document is prefaced with the following 

statement: 

The informed social studies student exhibits the habits of mind and behavior of 
one who respects the relationship between education and his/her responsibility to 
promote the common good. (pp. ix-xx) 

Moreover, the document called for Americans to "labor vigilantly in order to extend the 

blessings ofthe government to all its citizens" (NCSS, 1994, p. ix). Objectives of these 

goals are clearly defined in two standards embedded in two themes: Individuals, Groups 

and Institutions and Power, Authority and Governance. This document also provided 

practical examples on how to most effectively teach these themes within the context of 

civics education. However, some social studies educators contend that the themes 

approach developed by NCSS in teaching citizenship education has rendered civics 

education ineffective. Ochoa (1991) claimed that there exist serious obstacles in 
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preparing American youngsters for effective citizenship in a continuously changing 

world. Some obstacles are: 

• Teacher resistance to analysis or criticism of domestic and/or international 

practices of the United States government 

• Entrenched teacher training practices that perpetuate traditional teaching/learning 

methods 

• Teacher resistance to practices other than lecture-memorization-testing 

• Teacher resistance to assessment methods other than quantifiable standard 

achievement texts 

• Administrative resistance to teachers sharing power with students 

• Administrator and School Board member resistance to giving teachers more 

influence over curriculum content 

• School organizational approaches that place a higher value on managing students 

than on educating them (Parker, 1989; Titus, 1994; Ochoa, 1991) 

• The "long-standing difficulty schools have in opening up for sustained study 

issues that matter deeply to people but on which they disagree" (Parker, p. 354) 

• "Inertia and resistance by some who, alarmed by the term 'global,' may see such 

global education efforts as a threat to national unity" (Titus, p. 4) 

• Lack of evaluative criteria for civics education 

• Student resistance in taking more responsibility for their own learning. 
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It is imperative that civics educators make a serious attempt in overcoming these 

obstacles to reform civics education programs in meeting the educational needs of 

minority populations. 

The current literature discloses other obstacles in the implementation of effective 

civics education in the United States. Analyses of textbooks demonstrated that standard 

textbooks do not reach beyond basic facts of the U.S. Constitution. Patrick (1987) stated: 

"Rarely, if ever, is there in-depth examination of ideas and issues to raise critical and 

recurring questions about constitutional rights" (p. 227). The literature clearly 

documented that the majority ofU.S. history textbooks used in the American classroom 

follow a traditional approach employing chronology of events, non-controversial issues 

and basic values to be answered at the end of each chapter (Titus, 1994). Carnine, et al 

(1999) observed that even more recently published U.S. history textbooks include too 

many people and events and fail to examine issues and problems concerning rights and 

responsibilities manifested in the U.S. Constitution. 

Another serious obstacle in teaching the U.S. Constitution to middle school 

minority students is a lack of effective instruction. Effective instructional methods in the 

delivery of content constitutes a critical element in influencing students' political 

attitudes (Ehman, 1980). Furthermore, classroom climate plays an equally important 

sociopolitical element where the teacher directly interacts with students in shaping 

student decision-making, civics participation, treatment of controversial issues, attitude 

formation, and teacher responses to student opinions (Parker & Kaltsounis, 1986). 

Angell ( 1991) defined classroom climate as the intersection of teacher and student 
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behavior in how the curriculum is being taught. Tomey-Purta ( 1996) found a direct 

relationship between instructional climate and effective civics education stating: 

Schooling is important for citizenship. A long-term goal of educational refonn 
in this area should be to ensure that classrooms are places in which students are 
actively involved in the learning process rather than passive recipients of 
information. (p. 99) 

There is no doubt that students learn more about democratic political values and 

processes when salient curriculum is combined with suitable modes of instruction 

(Hawley, 1991). 

Furthermore, civics educators agree that the teaching of the U.S. Constitution 

does not necessarily instill in students the important values and responsibilities of 

citizenship. Diamond ( 1997) identified three challenges to be confronted if effective 

civics education is to be accomplished. The first challenge is for civics educators to 

develop in students a capacity to make democracy work. To meet this challenge, teachers 

must provide students with opportunities to develop appropriate skills to "organize for a 

better, stronger, more just, and inclusive democracy" (p. 244). Diamond contended that 

if students are exposed to the struggles, values, and visions inherent in a democracy, they 

will learn how to maintain and nourish the principles of a democracy. Furthermore, 

effective teaching of citizenship rights and responsibilities in a democracy will lead 

adolescents to embrace others as "equal, valued, deserving, yet responsible" (p. 245). 

Diamond lamented that current practices in civics education do not meet these needs. 

These concerns are confirmed by other civic scholars. Gribovskaya (2000) claimed that 

"civics education curriculum programs are focused primarily on knowledge acquisition 

and much less on the acquisition of attitudes and values which are vital to the political 
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culture" (p. 8). James Madison, in writing the U.S. Constitution, recognized that 

effective teaching of the document lies at the heart in understanding its significance 

(Kammen, 1986). 

Civics Education of Minority Students 

In many classrooms in the United States today, civics education has not met the 

needs of minority populations (Patrick & Miller, 1985). The problem is compounded 

with the increased foci on national and state standardized testing and accountability 

measures (Patrick, 1987). Teaching about the rights and responsibilities inherent in the 

U.S. Constitution in the increasing multicultural classrooms of the American landscape 

has become a major concern among educators. The literature shows that it is becoming 

less frequent for students in the United States to be educated with students of a different 

race or class (Hess, 2002, p. 37). A growing number of research studies have 

demonstrated how civics education is taught differently to suburban White students and 

urban minority students. Hahn (200 1) claimed that suburban White students score higher 

on tests in civic knowledge than do Black and Hispanic students. Research studies 

revealed that there exists a positive correlation between low-ability students and anti

democratic traits. Classroom activities in urban schools with high minority populations 

and students on free and reduced lunch consist of more "drill and kill" activities and do 

not involve students in scholarly discussion, debate, or higher order thinking (Hess, 

2002). Classroom atmosphere in urban schools of large minority students is more 

authoritarian than democratic whereas the opposite is true in suburban schools with 

mostly White populations (Hess). 

19 



Research conducted by Pang and Gibson (2001) confirmed these studies. The 

scholars claimed that since most teachers are females of European descent, accurate 

views of the realities of oppression experienced by underrepresented populations in the 

United States rarely make it into the civics classroom. Poor urban schools are much more 

interested in teaching students to pass standardized tests than in teaching about minority 

issues and concerns generally taught within the realm of the civics classroom. The Pang 

and Gibson study showed that some schools completely eliminated social studies in 

exchange for blocks of "literacy" time---thus entirely removing students from learning 

about the rights and responsibilities of citizenship in a democracy. As more standards 

based and high stakes testing enter the education arena, fewer students, particularly 

minority students, will learn about their constitutional rights and responsibilities 

(Croddy). As early as the 1960s, educators were concerned about teaching and learning 

about the U.S. Constitution for both White and minority students (Croddy, 1991). A 

policy statement by the California State Board of Education confirms Croddy's 

argument: 

We believe that more attention should be given to the U.S. Constitution of the 
United States. The situation in some communities indicates that too many 
Americans have never understood the Bill of Rights, and the present civil rights 
crisis reveals how sketchy has been our education in this field. (p. 219) 

It is the responsibility of the education community to offer all students high-quality 

instruction in civics education in order to inculcate in them the values of a democracy 

(Sidelnick, 1989). For many years, many members of minority populations have been 

denied valuable aspects of civics education. It is imperative that all individuals of the 

United States, citizens or not, have the opportunity to learn about the rights and 

responsibilities inherent in the U.S. Constitution. Students of all backgrounds and 
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ethnicity must understand the relationship between majority rule and minority rights 

(Patrick, 1991). Patrick proposed that this fundamental right should frame the teaching 

and learning about rights and responsibilities inherent in the U.S. Constitution since 

inclusion of all voices and the perspectives of the underrepresented population and the 

majority population must be heard. James Madison himself warned ofthe possibilities of 

inequality when he stated that "wherever the real power in a government lies, there is the 

danger of oppression" (Kammen, 1986, p. 369). Civics education curricula and the 

instructional practices used in teaching about the rights and responsibilities ofU.S. 

citizens must be both appropriate and effective for all student populations residing in a 

democracy. 

Civics education in the United States has neglected the needs ofunderrepresented 

populations, particularly for Blacks and Hispanics (Banks, 1997; Romo, 1999; Tucker & 

Herman, 2002). Blacks and Hispanics have been indirectly excluded from the 

mainstream curriculum through substandard curriculum and ineffective instruction 

(hooks, 1994). Education in the United States has failed to provide Blacks and other 

minority populations with a sense of belonging to school or to other aspects of society 

(Duncan, 2000). This scholar asserted that: 

The purpose of education was to examine how Western civilization came into 
existence and, thereby, enable black people to enter into it as active participants 
who could influence the currents of mainstream soeiety in the direction of social 
justice. (p. 31) 

This position was validated by Duncan who stated that: 

The main purpose of urban public schools in the lives ofunderrepresented 
populations has been largely to prepare them to occupy and accept subordinate 
roles within the U.S. economy. (p. 29) 
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It can be said that schools have fostered society's caste system holding particularly 

people of color as second class citizens. Duncan confirmed the earlier writings of 

Woodson (1933) who noted that the purpose of education should be the "great equalizer" 

of society. Yet, education has failed minorities in many ways in making them equal to 

Whites in American society. Duncan agreed with Anderson (1988) and Franklin (1992) 

that education in the United States has made huge strides in erasing the illiteracy rate 

among Blacks. Yet, he maintained that education has failed in creating an equal class 

among Blacks and Whites stating: "The long-range purpose was the intellectual and 

moral development of a responsible leadership class that would organize the masses and 

lead them to freedom and equality" (p. 31). 

Many reports ofHispanics in U. S. society mirror those ofBlacks. Banks (1997) 

discussed many issues concerning Hispanic Americans including their lack of education, 

substandard education, and cultural misunderstanding by mainstream educators. 

Canadey (200 1) attributed a large performance gap between Hispanics and other students 

in schools to poverty and language barriers as well as cultural pressures. Statistics from 

public school districts where high Hispanic populations exist, such as Miami-Dade 

County, Florida; Broward County, Florida; and Palm Beach County, Florida, showed a 

dropout rate as high as 50% for Hispanics (Florida Department of Education, 2002). 

These statistics also revealed a suspension rate and special education placement rate for 

Hispanic males near that of Black males. Another report noted that nearly 26% of all 

female Hispanic students leave high school without a degree (American Association of 

University Women, 2001). Still other research indicated that the dropout rate for 

Hispanic males is nearly 64% (Pelavin & Kane, 1990). 
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Furthermore, Black and Hispanic students lag behind their White counterparts in 

nearly all areas of the curriculum (Brodinsky & Keough, 1995; Hale-Benson, 1986; 

Miller, 2001; Polite & Davis, 1999). Blacks, especially males, are almost always passed 

over for gifted programs in schools (Ford, Grantham & Bailey, 1999). Polite and Davis 

and Harry and Anderson (1993) also noted the disproportionate number of Black males in 

special education classes. Moreover, across the nation, Black males are suspended from 

schools at a higher rate than their White counterparts (Gibbs, 1988; Hale-Benson; Polite 

& Davis). 

Important concepts of the curriculum are presented from a White perspective 

(Banks, 1997). One study of teachers who taught social studies focused exclusively on 

teachers who taught minority students. The researchers of this study noted that four 

specific themes permeated their teaching that were not presented from the minority 

perspective: Racism and Civil Rights; Responsibility of Citizenship; Social Justice; and 

Slavery. Pang and Gibson (2001) claimed that: 

the rights and responsibilities of citizenship demand that people speak up to 
advance the cause of social justice. People not only have rights as citizens of the 
United States but also have the responsibility to work toward a common good that 
has awareness of civil rights, respect for the individual, and for ethnic diversity at 
its foundation. (p. 263) 

The shortcomings for Blacks and Hispanics are present in virtually all areas of main-

stream curriculum (Polite & Davis, 1999; Ramo 1999). Scholars, such as Dee and 

Hankin (2002), Brislin (1981) and Bayle-Baise and Gillette (1998) contended that the 

problem is rooted in the fact that teacher education programs do not adequately prepare a 

mostly White middle-class female teaching force to teach effectively in inner-city 
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classrooms containing mostly minority students. These White female teachers see 

through cultural lenses that may be very different from the world of their students (Dee & 

Henkin). Research affirmed a plethora of problems associated with the substantial hiatus 

between the perceptual frames of White teachers and their minority students (Banks, 

1997). 

Part of the problem in civics education is the existing need to reform teacher 

education programs. Dee and Henkin (2002) contended that although scholars have 

recognized the need for major reengineering of teacher education programs, little has 

taken place to enhance teacher education in the areas of educating diverse populations. 

Many sources indicated that teachers were not being prepared to meet the challenges of 

teaching culturally diverse populations (Gay, 1986; Melnick & Zeichner, 1998; Williams, 

1999). Furthermore, teachers are not teaching outside of their own perspective and are 

not teaching beyond their "Whiteness" (Giroux, 1999). Many teachers have used diverse 

materials to recognize holidays and food traditions. However, they have not confronted 

personality or attempted to change their "voice" so that all learners may understand and 

benefit from lessons being taught in the classroom (Frank, 2002). 

Black Minority Students 

Schools and the practices which happen within their walls are a microcosmic 

representation of society as a whole. A hidden curriculum exists in American schools 

which shortchanges Blacks while trying to convince them that they share equally in 

society (Woodson, 1933). Mistreatments ofBlacks both publicly and secretively in 

schools persist in the United States (Polite & Davis, 1999). For this reason, Blacks 

remain unequal to Whites in many aspects of society. 
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In the late nineteenth and early twentieth centuries, Fredrick Douglas, Marcus 

Garvy, George Washington Carver, and others made note of serious economic and 

political concerns of Blacks in contrast to Whites. However, their publications were 

more speculative than research based. Woodson's (1933) research, however, 

concentrated on educational issues for Blacks and is a precursor to Paulo Freire's 

Pedagogy of the Oppressed (1993). Their work addressed specifically minority 

populations kept undereducated by the majority. ·woodson and Freire noted a connection 

between education of minorities and their life in society. 

Wilson (1987) presented the argument that social scientists refused to 

acknowledge or address serious social or disorganizational problems of the Black 

community during the 1960s and 1970s. Studies completed by Blackwell and Heart 

(1982) and Jackson (1992) also highlighted similar issues ofBlacks in equality. 

Blackwell and Heart, in their extensive work of Blacks in cities and suburbs asserted that 

Blacks have not achieved equality with Whites in any aspect of political socialization. 

The authors noted that: 

While black Americans are linguistically acculturated, the process of developing a 
sense of 'peoplehood' with other Americans is threatened by daily confrontations 
with prejudice and discrimination and their adverse effects (p. 1) 

Along with Jackson, Blackwell and Heart strengthened the arguments of their 

predecessors. Their studies showed that Black males and females who were young (18-

30), middle aged (31-50), and older (51-above) shared the same needs for better 

economic conditions, better education, and equal justice. Previous studies of Blacks 

have been limited to special populations (Jackson). According to Jackson, adequate 

social science data with a cultural focus sensitive to the nature of citizenship in the 
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United States for Blacks did not exist before the late 1980s. Research in various aspects 

of the social sciences was conducted in the education ofBlacks (Fording 2001). The 

research addressed class bias, reapportionment, electoral access, treatment in the judicial 

system, trends in Black population growth, Medicaid, Aid tor Dependant Children (ADC) 

requirements, and military data. Results by a Gallup News Service (200lb) found that 

the majority of White Americans (69%) believed that Blacks are treated the same as 

Whites. However, only 41% ofBlacks shared that belief. Furthermore, 35% ofWhites 

thought that Blacks are treated less fairly by police in the community as opposed to more 

than 66% of Blacks. The published results revealed the following: 

Large differences between black and white Americans' perceptions of police 
fairness underscore the importance of this issue in understanding the racial divide 
in the United States. Nearly nine out often whites feel they are treated fairly by 
state and local police as do only half of all blacks. This gap in perception of 
treatment by the police is significantly larger than the one recorded in 1999 when 
blacks were much less likely to claim unfair treatment. (p. 2) 

The Gallup News Service further reported that most Blacks think the government should 

try to improve social relations between Blacks and Whites. Nearly half of all Blacks 

surveyed said they have been treated unfairly in common situations. Most Blacks want to 

keep affirmative action and nearly all Blacks (83%) believed that racial profiling existed 

in the United States. Both Blacks and Whites agreed that religious organizations and 

local schools had done the most for improving race relations, more so than government 

agencies. Whereas Whites believed that local schools have achieved success in 

improving race relations, Blacks believed religious organizations had the most success. 

Blacks make up about 12% ofthe U.S. population, yet between 46% to 51% of 

the U.S. prisoners are Black (Duncan, 2000; Harry & Anderson, 1993; Macedo, 1995). 
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One of every three Black men in his twenties was either in jail or on probation (Small, 

2001 ). Many scholars attested that the judicial system treats Blacks and other minorities 

unfairly. Most Black men are incarcerated for drug crimes rather than violent crimes. In 

New York, over 94% of inmates who are incarcerated for drug offenses are Black or 

Hispanic. Black men were sent to prison for drug offenses 57 times more often than 

White men (Small). Blacks and Hispanics are more likely to be charged with crimes, end 

up in prison, and express distrust in the police departments and the courts (Washington D. 

C. Sentencing Project, 2001, p. 6). 

Many factors have shaped the distrust among minority populations in the United 

States. The most pervasive element, however, is the substandard education of Blacks 

(Wilhelm, 1970). Anderson ( 1988) confirmed that the key factor in this distrust is the 

way Blacks are educated. A study conducted by the National Center for Education 

Statistics (200 1) found that White ninth graders were more likely than their Black peers 

to trust the government and government-related institutions. The Gallup News Service 

(2001b) drew a similar conclusion: 

With the advent of the Bush administration, Blacks have become more negative 
about all three branches of government. Blacks give President Bush much lower 
ratings than do Whites, are less satisfied overall, and rate Congress and the 
Supreme Court more negatively than they did last year. (p. 1) 

Blacks see racial discrimination as an ongoing and daily obstacle to opportunity and 

equality (Steinborn & Diggs-Brown, 1999). These authors stated that "the bottom line is 

that our professed attitudes, symbols, and public expressions masquerade as integrated 

when our lives clearly are not" (p. 4). Inequity in society is very real for many Blacks. 

According to a 2001 Jet article, voters in traditionally Black districts had less access to 
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modern equipment and simpler voting technique during the 2000 presidential election. 

Yet, a governmental commission, which investigated the election, found "no conclusive 

evidence that officials conspired to disenfranchise minority voters" (p. 5) despite the fact 

that: 

Blacks were 10 times more likely than Whites to have their ballots rejected. 
Black voting districts were disproportionately hindered by antiquated and error
prone equipment like the punch card ballot system. Voting districts that were 
predominantly White were more likely to have high technology. (p. 6) 

The controversy surrounding the 2000 presidential election contributed immensely to 

further disenfranchise Blacks (Leo, 2001). Moreover, Johnson (1994) contended that 

Blacks have not yet become active participants in mainstream society: "Blacks are still 

haunted by the sense that the world is still inherently unequal and views them as 

worthless" (p. 33). 

Hispanic Minority Students 

According to the Gallup News Service (2001a), Hispanics are the fastest growing 

minority group in the United States. They comprise the same percentage of the 

population as do Blacks. It is predicted that, by the year 2050, their numbers will equal 

Whites in the Unites States. Although the Gallup News Service reported in 2001(a) that 

Hispanics care little if they are referred to as Hispanic or Latino, Banks ( 1997) claimed 

that these terms are looked upon as derogatory by those of Spanish descent. There is a 

vast difference among the many peoples that are lumped under the term Latino or 

Hispanic who have emigrated to the United States from South America, Central America, 

Spain, and elsewhere. Although they may share a common language base and aspects of 

culture, they possess varying beliefs and perceptions of themselves. 

28 



Research conducted by non-Hispanic writers contended that Hispanic Americans 

have acculturated more easily than Blacks in American society and that, in a generation 

or two, they will be assimilated into the dominant American culture (Banks, 1997; Frank 

2002, Hinds, 2000; Miller, 2001 ). Yet, a study of gang involvement demonstrated that 

Blacks and Hispanics of inner-city Chicago appeared to become gang members and 

commit crimes at about the same rate and for similar reasons. No significant difference 

in gang involvement between Hispanics, who were of Mexican descent and Hispanics 

who were ofPuerto Rican descent, surfaced. The 2001(a) Gallup News Service poll 

concluded that Hispanics were more satisfied than Blacks with their quality of life 

although job equity and crime were of serious concerns to Hispanics. However, 

Hispanics do not share as much of a concern as Blacks regarding job discrimination. 

Pelavin and Kane (1990) contended that Hispanics compete more strongly than Blacks 

for minimum labor jobs because Hispanics have dealt with a higher illiteracy and drop 

out rate. A study conducted by The National Center for Education Statistics (200 1) 

revealed that Hispanic ninth-graders were more concerned than their White peers 

regarding their rights as immigrants. Moreover, research studies identified discrimination 

as a serious issue among Hispanic youths. 

Hispanics comprise a second underclass in the United States. Their needs as a 

recognized minority group are often overshadowed by a stronger voice in society for 

Blacks (Moore, 1989). Because Hispanic immigrants are troubled with language barriers 

in many cases, they are often denied public assistance (Macedo, 1995). Hispanics are 

also more likely to be exploited in regard to fair wages as compared to Blacks because 

many were not U.S. citizens at the time of employment (Macedo). 
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In terms of similarities between the two groups, a review of literature revealed 

that Hispanics and Blacks perceived themselves as citizens of the United States. Both 

groups expressed a deep need to be treated equally by the members of the majority 

population. However, statistics indicated that both groups lagged behind White students 

in academic performance; both groups are overrepresented in the prison population; and 

both groups share issues as large numbers of their group live in poverty. The majority of 

Blacks and Hispanics feel that they are often times treated unfairly. These concerns have 

serious implications for effective teaching and learning of minority students in American 

schools since many perceive themselves as second class citizens. 

We the People ... The Citizen and the Constitution Curriculum 

The We the People ... The Citizen and the Constitution curriculum comprises an 

instructional curriculum model designed to help students understand the principles of the 

U.S. Constitution and their rights and responsibilities as American citizens (Leming, 

1996). The curriculum was developed in 1987 by the Center for Civics Education 

located in Calabasas, California, U.S.A. The Center is funded by the U.S. Department of 

Education commissioned by an act of Congress (Soule, 2001). The curriculum was 

revised to include the national standards for social studies developed by the National 

Council for the Social Studies (NCSS, 1994). 

Since its inception, the Center for Civics Education has published a wealth of 

civics education materials for K-12 schools to be implemented in classrooms across the 

United States and in developing democracies around the world (Yontz & Nixon, 1999). 

The We the People ... The Citizen and the Constitution curriculum consists of three distinct 

volumes: The We the People ... The Citizen and the Constitution was designed for use in 
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senior high schools; the We the People ... The Citizen and the Constitution curriculum 

Level II was developed for use at the middle school level; and the We the People ... The 

Citizen and the Constitution Level III was developed for use at the elementary level. The 

high school text includes a section on how to conduct a mock congressional hearing. 

These textual materials have greatly reduced the complex and intricate language of the 

original documents of the U.S. Constitution. Abstract concepts such as freedom or 

justice are clearly defined and are made comprehensible to the average learner. A major 

strength ofthe curriculum is its inclusion of active learning activities relevant to students' 

lives (Haas, 2001). A second strength of the curriculum includes a clear and simplistic 

explanation of abstract concepts reduced to students' everyday language (Center for 

Civics Education, 1994). 

The primary purpose ofthe We the People ... The Citizen and the Constitution 

curriculum constitutes a comprehensible approach to the multifaceted dimensions of 

citizenship education to promote civic competence (Soule, 2001). The curricula contains 

a comprehensive objective test to be administered to students at the conclusion of each 

chapter. The essential questions for measuring the acquisition of knowledge and 

understanding of the U.S. Constitution are at the core of the curriculum (Haas, 2001). 

They addressed the following key elements: What are civic life, politics, and 

government? What are the foundations of the American political system? How does the 

government established by the U.S. Constitution embody the purposes, values, and 

principles of American democracy? What is the relationship of the United States to other 

nations and to world affairs?; and What are the roles of citizens in American democracy? 

(Haas). These essential questions are consistent with the national standards for Civics 
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and Government developed by the National Assessment ofEducational Progress (NAEP, 

1996) and the national standards generated by the National Council for the Social Studies 

(NCSS, 1994). 

Since the inception of the We the People ... The Citizen and the Constitution 

curriculum, more than 260,000 elementary and secondary students have participated in 

the program. Numerous empirical research studies have been conducted by the Center 

for Civic Education to assess the effectiveness of the curriculum in schools (Soule, 2001). 

In 2001, a national survey of alumni between the ages of 18 to 30, who had participated 

in the We the People ... The Citizen and the Constitution curriculum in high school, was 

conducted on their voting habits and political participation. A second national survey of 

similar questions of the same age group was conducted the following year. The studies 

involved the responses of 341 individuals. Both studies demonstrated that alumni of the 

We the People ... The Citizen and the Constitution program voted at higher rates and had a 

better knowledge and understanding of government than those alumni of traditional 

textbook-driven civic instruction (Soule). The research clearly demonstrated that 

participants outperformed peers and adults in political knowledge; exhibited less 

cynicism toward government; were more likely to vote; kept up more than the average 

person with political affairs; perceived fewer limits on their rights as citizens; were more 

receptive to radical or unorthodox ideas; and were more willing to grant freedoms to 

groups with diverse opinions (Center of Civic Education, 2001; Brody, 1994). 

Studies conducted by the Educational Testing Services (ETS) between 1991 and 

1998 at the elementary, middle, and high school levels of 900 high school students 

demonstrated that the We the People ... The Citizen and the Constitution curriculum 
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proved to be an effective program in increasing students' knowledge and understa.nding 

of the U.S. Constitution (Brody, 1994; Quigley, 1999). Students significantly 

outperformed comparison students on every topic of the test (Quigley). A further study, 

comparing the same 900 high school students who had participated in the We the 

People ... The Citizen and the Constitution curriculum with 280 high school students who 

had attended a university political science course, found that the high school students 

outperformed their university peers in every topic (Quigley). A third study, consisting of 

1,351 high school students, concluded that high school students who were enrolled in the 

We the People ... The Citizen and the Constitution curriculum were more tolerant toward 

others who disagreed with them over political matters than those who were taught the 

traditional textbook-driven civics education curriculum (Brody, 1994). Moreover, a 

study of 1,351 randomly chosen senior high school students, who had participated in a 

mock congressional hearing, demonstrated a much higher level of political tolerance, 

self-confidence, sense of political freedom, stronger attachment to political beliefs, and 

positive attitudes toward government from high school students who had not participated 

in the mock exercise (Brody; Rosen, 2001). 

Intervention 

In this study, the We the People ... The Citizen and the Constitution curriculum 

Level II was used to determine its effectiveness for middle school minority students as 

the method of curricular intervention. The curriculum contains 6 discrete limits of 2 to 7 

lessons, totaling 29 lessons from 3 to 5 pages. Each lesson includes: purpose of lesson; a 

section of"terms to know;" problem-solving activities; review sections; text; political 

cartoons; and art work. Each unit is guided by one essential question: What is 
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government? What experiences shaped the Founders' thinking about government? 

What happened at the Philadelphia Convention? How was the U.S. Constitution used to 

establish our government? How does the U.S. Constitution protect our basic rights?, and 

What are the responsibilities of citizens? The text also includes a reference section 

containing a glossary; biographies of the Framers; the Declaration oflndependence; the 

U.S. Constitution; and ancillary information. 

There exists paucity in the literature regarding civics education by middle school 

minority students in their knowledge and understanding of the U.S. Constitution and 

perception of their rights and responsibilities in American society. 

Chapter 3 presents the methodology of the study, describing the research site, 

sample, instruments, procedures, treatment conditions, and data collection. 

34 



Introduction 

Chapter 3 

Methodology 

The purpose of this study was to determine whether the We the People .. . The 

Citizen and the Constitution curriculum improved the knowledge and understanding of 

the U.S. Constitution by middle school minority students. A second focus of this study 

was to determine whether the We the People ... The Citizen and the Constitution 

curriculum improved student perception of their rights and responsibilities in American 

society. The study used a quasi experimental design. The treatment was conducted over 

a 9-week period between August and October, 2002. This chapter describes the research 

site, sample, instruments, procedures, treatment conditions, data collection, and data 

analysis, to answer the research questions. The hypotheses are stated in the null form 

formulated for significance testing. 

Research Questions and Hypotheses 

Q 1: Does the We the People .. . The Citizen and the Constitution curriculum 

improve knowledge and understanding of the U.S. Constitution by middle 

school minority students compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 
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Hol: There is no significant difference in improvement between the knowledge 

and understanding of the U.S. Constitution by middle school minority 

students using the We the People ... The Citizen and the Constitution 

curriculum and middle school minority students enrolled in a traditional 

textbook-driven civics education program. 

Q2: Does the We the People ... The Citizen and the Constitution curriculum 

improve the perception of middle school minority students regarding their 

rights and responsibilities compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Ho2: There is no significant improvement in perception regarding the rights and 

responsibilities between middle school minority students using the We the 

People ... The Citizen and the Constitution curriculum and middle school 

minority students enrolled in a traditional textbook-driven education 

program. 

Research Site 

The study was conducted in an urban multicultural middle school in Palm Beach 

County, Florida. The Palm Beach County Schools represent the 14th largest school 

system in the United States with an enrollment of over 167,000 students. At the time of 

the study, there were 28 middle schools in the Palm Beach County School District. The 

enrollment in middle schools in the county at the time of the study consisted of 

approximately 38,000 students composed of 48% White students, 29% African American 

students, and 18% Hispanic students (Florida Department ofEducation, 2002). The 

middle school used for this study had an enrollment of 1,002 students representing 
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approximately 20% African Americans, 19% European Americans, 60% Hispanics, and 

1% Other. Approximately 15% of the total student population was born outside the 

United States, a majority of whom emigrated from the Caribbean. The host school is 

located in a low socio-economic inner-city area ofPalm Beach County and was 

designated a Title I school with over 70% of its student body on free lunch. 

Sample 

The sample of this study consisted of247 middle school students comprising 

almost one fourth of the entire student population at the research site. The sample was 

drawn from 8th grade students enrolled in regular and advanced U.S. History classes 

composed of 10 sections. Students were randomly assigned to one of two U.S. History 

teachers at the beginning of the 2002/2003 school year. Students of Teacher A served as 

control group A. Students of Teacher Bserved as experimental group B. Each teacher 

taught 5 sections. The control group of Teacher A consisted of 115 gth grade students 

representing 63 Hispanic students, 25 African American students, 25 White students, and 

2 students classified as Other. The experimental group of Teacher B consisted of 123 gth 

grade students representing 66 Hispanic students, 25 African American students, 3 1 

White students, and 1 student defined as Other. The ethnicity of these students, who 

classified themselves as Other, was unavailable. 

Instruments 

Two instruments were used for this study. The first instrument, The Test of the 

History and Principles of the U.S. Constitution Level II, (see Appendix A), consisted of 

50 multiple-choice questions. The multiple-choice questions encompassed the history 

and principles of the U.S. Constitution and were based on the national curriculum 
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standards generated by the National Council for the Social Studies (NCSS, 1994). The 

test was validated for reliability and validity over a 9-year period by the Center of Civic 

Education (Rosen, 2000). 

The second instrument, a Student Perception Questionnaire, (see Appendix B), 

consisted of a 6-item scale with a 5-point Likert-type agreement response format. 

Respondents on this questionnaire expressed their level of agreement with each statement 

by choosing from five response choices of(a) Agree Strongly, (b) Agree, (c) Not Sure, 

(d) Disagree, and (e) Disagree Strongly. The scale for the positive statements ranged 

from 5, the most favorable response, to 1 for the least favorable response. The scale was 

reversed for negative statements. The instrument was specifically designed for this study 

and validated with a small sample of seventh graders at the research site by a panel of 

expert teachers. The data collected from the students were analyzed and resulted in a 

moderate degree of reliability (r = .68). 

Procedures 

In order to conduct the study, two types of permission had to be obtained. One 

letter was submitted to the Office of Research and Evaluation of the Palm Beach County 

School Board (see Appendix C). Once permission was granted, (see Appendix D), the 

principal of the school was contacted by the head of the Office ofResearch and 

Evaluation requesting cooperation in the data collection process. Verbal permission was 

obtained from both Teacher A and Teacher B who agreed to participate in the study. 

Teacher B of the experimental group also agreed to attend an ali-day workshop 

conducted by staff of the Center for Civic Education in how to effectively implement the 

We the People ... The Citizen and the Constitution curriculum over the 9-week 
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intervention period. Parental permission for student participation in the study was not 

required. A policy of the Palm Beach County School District exempts all researchers in 

public schools from requesting parental permission if they are an instructional employee 

of the school district, are enrolled in an accredited university graduate program, and 

received approval for their research study from the university's Internal Review Board 

(IRB). 

Treatment Conditions 

Over a 9-week period, Teacher A of control group A taught about the U.S. 

Constitution from a traditional textbook-driven civics education curriculum regularly 

used in gth grade U.S. History courses to 5 sections at the research site. Teacher B of 

experimental group B implemented the We the People ... The Citizen and the Constitution 

Level II curriculum to 5 sections at the research site. Prior to intervention, all students in 

groups A and B were administered The Test of the History and Principles of the U.S. 

Constitution Level II, using the entire class period. The posttest was administered to all 

participants in all 10 sections at the completion of the 9-week intervention. The second 

instrument, the Student Perception Questionnaire, was administered to all students in 

treatment groups A and B on the following day. The administration of The Test of the 

History and Principles of the U.S. Constitution Level II, was conducted at the beginning 

and completion of the 9-week intervention period. Participants were given approximately 

15 minutes to complete the Student Perception Questionnaire. 

Data Collection 

The data collection for this study employed two instruments. The first instrument, 

The Test of the History and Principles of the U.S. Constitution Level II, comprised the 
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pretest and posttest to determine improvement in the knowledge and understanding of the 

U.S. Constitution of middle school students. The second instrument, Student Perception 

Questionnaire, comprised the pretest and posttest to determine perception of middle 

school minority students regarding their rights and responsibilities in American society. 

The data collection process was supervised by the researcher and, after completing the 

administration of both instruments, the data was locked in a secure place at the research 

site, awaiting analysis. 

Research Questions 

The data collected from The Test of the History and Principles of the U.S. 

Constitution Level II and the Student Perception Questionnaire was used to answer 2 

research questions. 

Ql: Does the We the People ... The Citizens and the Constitution curriculum 

improve knowledge and understanding of the U.S. Constitution by middle 

school minority students compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Q2: Does the We the People ... The Citizens and the Constitution curriculum 

improve the perception of middle school minority students regarding their 

rights and responsibilities compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Statement of Null Hypotheses 

Ho 1 : There is no significant difference in improvement between the knowledge 

and understanding of the U.S. Constitution by middle school minority 

students using the We the People ... The Citizen and the Constitution 
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curriculum and middle school minority students enrolled in a traditional 

textbook-driven civics education program. 

Ho2: There is no significant improvement in perception regarding the rights and 

responsibilities between middle school minority students using the We the 

People ... The Citizen and the Constitution curriculum and middle school 

minority students enrolled in a traditional textbook-driven education 

program. 

Data Analysis 

The study applied descriptive statistics to determine whether gains were achieved 

in the knowledge and understanding of the U.S. Constitution and in student perception 

regarding their rights and responsibilities in American society. An independent sample 

t-test was calculated using the pretest data representing each of the dependent variables. 

The same procedures were used to analyze the posttest data. 

Variables 

The research examined two principal sets of variables necessary for the study. 

The first variable was the independent variable of instructional methods used for control 

Group A using a traditional textbook-driven curriculum in teaching the U.S. Constitution. 

The instructional method for experimental group B was the We the People .. . The Citizen 

and the Constitution curriculum Level II. The dependent variables represented 

(a) student knowledge of the U.S. Constitution as measured by The Test of the History 

and Principles of the U.S. Constitution Level II and (b) student perception of their rights 

and responsibilities as measured by the Student Perception Questionnaire. 
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This chapter provided a description of the research site, sample, instruments, 

procedures, treatment conditions, data collection, and data analysis, to answer the 

research questions. Two hypotheses were stated in the null form formulated for 

significance testing. Chapter 4 provides analysis and presentation of findings. 
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Chapter4 

Analysis and Presentation of Findings 

The focus of this study was to determine whether the We the People ... The Citizen 

and the Constitution curriculum improved knowledge and understanding of the U.S. 

Constitution by middle school minority students. A second focus of this study was to 

determine whether the We the People ... The Citizen and the Constitution curriculum 

improved the perception of minority middle-school students regarding their rights and 

responsibilities. 

Students in control group A used the traditional textbook-driven civics education 

curriculum required in 8th grade U.S. History courses in the Palm Beach County Public 

Schools. Control group A consisted of 117 middle school students at the time of the 

pretest and of 113 middle school students at the time of the posttest. Students in the 

experimental group B were taught the We the People ... The Citizen and the Constitution 

curriculum. Experimental group A consisted of 127 middle school students at the time of 

the pretest and 122 middle school students at the time of the posttest. During the 9-week 

intervention, 9 students left the school. The Test of the History and Principles of the U.S. 

Constitution Levell! was administered to all sections of the control and experimental 

group to determine whether the We the People ... The Citizen and the Constitution 

curriculum improved the knowledge and understanding of the U.S. Constitution of 
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middle-school minority populations. This pretest and posttest were administered to both 

the control group and experimental group. Table 1 reflects the pretest and posttest data. 

Table 1 

Mean Pretest and Posttest Scores from The Test of the History and Principles of the U.S 
Constitution Level II Used to Measure Knowledge and Understanding of Middle School 
Students of the U.S. Constitution 

Control Group 

N 

0 

SD 

Experimental Group 

N 

0 

SD 

Pretest 

117 

26.03 

9.13 

127 

26.83 

9.77 

Posttest 

113 

34.81 

13.33 

122 

62.18 

17.22 

The table demonstrates that the mean pretest values for the two groups are nearly 

identical. This observation is supported by the results of an independent sample t test, 

t(242) =.659,p = .510. Posttest values, however, demonstrate a significant difference, 

t(233) = 13.547,p = < .001. Scores from the experimental group are, as hypothesized, 

higher than those from the control group in determining whether there exists a difference 

in the knowledge and understanding of the U.S. Constitution by middle school minority 

students participating in the We the People ... The Citizen and the Constitution curriculum 

and middle school minority students enrolled in a traditional textbook-driven civics 

education course. 
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The Student Perception Questionnaire was administered to all sections of the 

control and experimental groups to determine whether the We the People ... The Citizen 

and the Constitution curriculum improved the perception of middle-school students 

regarding their rights and responsibilities in American society. Table 2 reflects the 

pretest and posttest data. 

Table 2 

Mean Pretest and Posttest Scores from a Student Perceptions Questionnaire Used to 
Measure Perception of Rights and Responsibilities by Middle School Students 

Control Group 

N 

0 

SD 

Experimental Group 

N 

0 

SD 

Pretest 

117 

14.68 

6.22 

127 

15.17 

6.37 

Posttest 

113 

15.76 

6.71 

122 

16.15 

6.83 

The table clearly demonstrates that the mean pretest scores for the two groups are 

nearly identical. This observation is supported by the results of an independent sample 

t test, t(242) = .607, p = .544. While marginally higher, the scores for the posttest do not 

indicate a significant difference, t(233) = .437,p = .663, between groups in determining 

whether there existed a difference in perception in the rights and responsibilities by 

middle school minority students participating in the We the People ... The Citizen and the 
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Constitution curriculum and middle school minority students participating in a traditional 

textbook-driven civics education curriculum. 

Significant Subsequent Analysis 

After analyses of the data to determine whether there was improvement in 

knowledge and understanding of the U.S. Constitution and perception of rights and 

responsibilities by middle school minority students participating in the We the People . .. 

The Citizen and the Constitution curriculum and middle school minority students enrolled 

in the traditional text book-driven civics education curriculum, the researcher decided to 

additionally examine pretest and posttest data ofU.S.-bom middle school students and 

non-U.S.-bom middle school students to determine whether there existed a difference in 

their knowledge and understanding of the U.S. Constitution. Students in control group A, 

who were enrolled in the traditional textbook-driven civics education program, contained 

85 U.S.-bom middle school students and 28 non-U.S.-bom middle school students. 

Students in the experimental group B, who participated in the We the People ... The 

Citizen and the Constitution curriculum, contained 99 U.S.-bom middle school students 

and 23 non-U.S.-bom middle school students. Posttest data was analyzed using a 2 x 2 

(control v. experimental U.S.-bom v. non-U.S.-bom) factorial analysis of variance to 

determine whether there existed a difference in the knowledge and understanding of the 

U.S. Constitution between the two groups. The mean scores for each group are reflected 

in Table 3. 
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Table 3 

Posttest Scores From The Test on the History and Principles of the United States 
Constitution Level II Used to Measure Knowledge and Understanding of the U.S. 
Constitution of U.S.-Born and Non-U.S. Born Middle School Students as a Subgroup 

Control Group 

N 

0 

SD 

Experimental Group 

N 

0 

SD 

U.S.-Born 

85 

37.04 

13.48 

99 

62.27 

16.76 

Non U.S.-Born 

28 

28.07 

10.46 

23 

61.78 

19.46 

An analysis of the same U.S.-born and non-U.S.-born middle school students was 

conducted to determine if non-U.S.-born students were able to learn textual materials 

taught in schools at the same rate and with the same level of completion as their U.S.-

born peers. The results show no significant interaction effect, F(1,231) = 3.035,p = .083, 

within the treatment group B of middle school students born in the U.S. and middle 

school students born outside the U.S. who used the We the People . .. The Citizen and the 

Constitution curriculum. 

Despite the lack of a significant interaction effect presented in the form of an 

interaction plot (see Figure 1 ), the effects of the We the People ... The Citizen and the 

Constitution curriculum on middle school populations demonstrated, however, a 

significant difference by place ofbirth between U.S.-born and non-U.S.-born students in 
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the control group: t(l,lll) = 3.212,p = .002. No significant difference, however, 

existed between the same groups for students in the experimental group: t(l, 120) = .122, 

p = .903. The data indicated that non- U.S.-bom students, when using the We the People. 

. . The Citizen and the Constitution curriculum, are able to learn textual material taught 

in schools at the same rate and with the same level of comprehension as their U.S.-bom 

peers. The data are reflected in Figure 1. 

Figure 1. Interaction Plot for Group and Place of Birth 
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This chapter provided the findings obtained from the data analysis to answer the 

research questions and to accept or reject the null hypotheses guiding this study. 

Q 1: Does the We the People ... The Citizen and the Constitution curriculum 

improve knowledge and understanding of the U.S. Constitution by middle 

school minority students compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Ho 1: There is no significant difference in improvement between the knowledge 

and understanding of the U.S. Constitution by middle school minority 

students using the We the People ... The Citizen and the Constitution 

curriculum and middle school minority students enrolled in a traditional 

textbook-driven civics education program. 

The obtained scores from the experimental group, as hypothesized, are larger than those 

from the control group. As a result, the null hypothesis was rejected. The second 

research question guiding this study explored: 

Q2: Does the We the People ... The Citizen and the Constitution curriculum 

improve the perception of middle school minority students regarding their 

rights and responsibilities compared to middle school minority students 

enrolled in a traditional textbook-driven civics education program? 

Ho2: There is no significant improvement in perception regarding the rights and 

responsibilities between middle school minority students using the We the 

People ... The Citizen and the Constitution curriculum and middle school 

minority students enrolled in a traditional textbook-driven education 

program. 
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While marginally higher, the scores for the posttest do not indicate a significant 

difference. As a result, the null hypothesis was not rejected. 

This chapter provided presentation of findings and analysis of the research 

questions guiding the study. The chapter also described the findings of a subsequent 

analysis ofU.S.-born and non-U.S.-born middle school students in their ability to learn 

textual materials taught in school at the same rate and with the same level of completion. 

Chapter 5 presents conclusions to findings and recommendations for future 

studies. 

50 



Chapter 5 

Conclusions and Recommendations 

Discussion 

This study examined whether the We the People ... The Citizen and the 

Constitution curriculum improved knowledge and understanding of the U.S. Constitution 

by middle school minority students. The study also sought to determine whether the We 

the People ... The Citizen and the Constitution curriculum improved student perception of 

their rights and responsibilities in American society. The Test of the History and 

Principles of the U.S. Constitution Level II, consisting of 50 multiple choice questions, 

was used to collect data from 117 students in the control group and 127 students in the 

experimental group at the beginning of a 9-week intervention period. The same test was 

administered to 113 students in the control group and 122 students in the experimental 

group at the conclusion of the 9-week intervention. The first hypothesis of the study 

stated that there is no significant improvement in knowledge and understanding of the 

U.S. Constitution by middle school minority students who participated in the We the 

People . .. The Citizen and the Constitution curriculum and middle school minority 

students enrolled in a traditional textbook-driven civics education curriculum. An 

independent sample t test of both the control group and the experimental group from 

pretest and posttest data demonstrated that outcomes from the experimental group are 
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higher than those form the control group as hypothesized (1(242)=.659, p=.510 verses 

t(233)=13.547, p=<.001). The null hypothesis was rejected. 

The Student Perception Questionnaire was used to collect pretest data from 117 

students in the control group and 127 students in the experimental group. The 

questionnaire was again administered to 113 students in the control group and 122 

students in the experimental group at the conclusion of the 9-week intervention. The 

second hypothesis of the study stated that there is no significant improvement in the 

perception of middle school minority students who participated in the We the People . .. 

The Citizen and the Constitution curriculum regarding their rights and responsibilities 

compared to middle school minority students who were enrolled in the traditional 

textbook-driven civics education curriculum. An independent sample t test from both the 

control and the experimental group of pretest and posttest data demonstrated that, while 

marginally higher, the scores for the posttest do not indicate a significant difference 

(t(233)=.437, p=.663) between groups. The null hypothesis was not rejected. 

Lack of effective citizenship education programs for minority populations in U.S. 

schools has presented serious challenges to concerned social studies educators in their 

efforts to prepare minority populations in knowledge and understanding of the U.S. 

Constitution and their rights and responsibilities in American society (Hahn, 2001 ). 

Civics education programs are often fragmented and are based on memorization of 

unrelated facts (Carnine, et al., 1999). Most materials used by civics educators to teach 

citizenship education rarely extend beyond simplistic topics (Patrick, 1991). Many 

methods used in today' s classrooms known to social studies educators do not adequately 

stress the interrelationship of curriculum and instruction (Carnine, 1990). Moreover, the 
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massive influx of immigrants to the United States is compounded by a lack of effective 

preparation of minority populations learning in meaningful ways about the values of 

democracy and individual rights and responsibilities to secure their equal place in 

American society (Banks, 1997). Minority students, in many instances, cannot readily 

comprehend their role in the social and political life in their communities (Comer, 1988; 

Hahn, 2001 ). Effective civics education programs can offer ways by which knowledge 

and understanding of the U.S. Constitution can be easily imparted to minority children of 

any school age (Gay, 1986; Patrick, 1987; Tucker & Herman, 2001). 

These concerns have validated the growing body of literature contending that 

minority populations have been undereducated (Polite & Davis, 1999; Romo, 1999; 

Woodson, 1932). Curricula must be clear, cohesive, and focused (Schmitt, et al, 2002). 

The National Council for the Social Studies has developed salient goals for effective 

civics education for all students in American society to address these issues (Ness, 1994). 

The We the People ... The Citizen and the Constitution curriculum, in contrast to 

traditional textbook-driven curricula, can provide minority students with real life 

scenarios that relate to their personal lives and make learning about the history and 

principles of the U.S. Constitution a meaningful educational experience (Rosen, 2000). 

In this study, the implementation of We the People ... The Citizen and the Constitution 

curriculum has proven effective in bringing middle school minority populations to a 

higher level ofknowledge and understanding of the U.S. Constitution. 

Findings addressing the second hypothesis, which stated that there is no 

significant improvement in the perception between middle school minority students 

participating in the We the People ... The Citizen and the Constitution curriculum 
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regarding their rights and responsibilities and middle school minority students enrolled in 

a traditional textbook-driven civics education program, was not rejected. These findings 

may be a result of sample size. The fact that this study of middle school minority 

students did not improve their perception regarding their rights and responsibilities 

outlined in the U.S. Constitution may be a result of the low reliability of the instrument 

used to collect the data (r = .68). Additionally, post-hoc data analysis showed an effect 

size of .057 and an observed power value of .1134. Since statistical power is a function 

of the alpha value, the sample size, and the effect size, these values should also be 

considered when trying to determine reasons for not rejecting the null hypothesis. 

Research studies have addressed the ambivalence of many minority adolescents who 

have experienced a lack of political empowerment in their lives (Campbell et al., 1954; 

Shingles, 1987). Moreover, lack of political efficacy in the daily affairs in their 

communities has disenfranchised them from playing an equal role with their White 

counterparts (Blackwell & Hart, 1982; Jackson, 1992). The development of political 

trust in minority populations to support positive attitudes toward government is a critical 

element of a strong democracy (Barber, 1989). Civics education for minority adolescents 

is vital to the survival of democracy (Hess, 2002). Their active participation in the 

political process will increase their opportunity to engage in the mainstream of American 

society. Duncan, (2000) warned that education has failed in creating an equal society for 

all Americans and that it has not fulfilled its purpose in becoming the "great equalizer" of 

society. 

Additional findings evolving from the research not originally included in the 

study were obtained from a statistical analysis to determine whether there existed a 
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difference between U.S.-bom and non-U.S.-bom populations in attaining higher levels of 

knowledge and understanding of the U.S. Constitution. Statistical analysis found that 

non-U.S. -born middle school minority students attained a higher level of achievement 

than any other group in the study. This finding, which sought to detennine whether there 

exists a difference between U.S.-bom and non-U.S.-bom populations in attaining higher 

levels of knowledge and understanding of the U.S. Constitution, comprised an interesting 

aspect of this study. Inquiry into the causes of this finding is beyond the scope of this 

study. 

Limitations 

One limitation to the results of the study may have been affected by the 

demographic makeup of the sample population under investigation. The sample 

population was composed of an almost equal distribution of African American students 

(21.3%) and European American students (23.8%) but a much larger representation of 

Hispanic students (54.90/o). Although the findings indicated that middle school minority 

students improved their knowledge and understanding of the U.S. Constitution by 

participating in the We the People . .. The Citizen and the Constitution curriculum, the 

results of the study are based on a specific case and are not generalizable to other 

populations. However, the findings do represent a strong case study (Merriam, 1999) and 

can guide general practice in the specific and make possible generic conclusions (Dixon, 

et al, 2000). 

A second limitation of this study must be noted. The results of this inquiry are 

based on a 9-week intervention model. Since success in effective curricular intervention 

in educational settings is in direct correlation with length of duration of the intervention, 
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the findings must be interpreted with caution. Previous empirical research, which found 

improvement in the knowledge and understanding of the US. Constitution by minority 

populations participating in the We the People. . . The Citizen and The Constitution 

curriculum, were based on an 18-week intervention model. Low statistical power, as well 

as the low reliability of the instrument, could have contributed to the decision to fail to 

reject the null hypothesis. 

Conclusions 

Based on the analysis of the quantitative data, the following conclusions can be 

made: First, middle school minority students who used the We the People . .. The Citizen 

and the Constitution curriculum improved their knowledge and understanding of the U.S. 

Constitution compared to middle school minority students who used the traditional 

textbook-driven civics education curriculum. Second, middle school minority students 

who used the We the People. . . The Citizen and the Constitution curriculum did not 

demonstrate a significant increase in perception of their rights and responsibilities in 

American society. Third, middle school minority students born outside of the United 

States, who used the We the People . .. The Citizen and the Constitution curriculum, 

performed at the same rate as their U.S.-bom counterparts and made the highest gains in 

knowledge and understanding of the US. Constitution. This study clearly demonstrated 

that an effective curriculum design can impact the level of knowledge and understanding 

ofthe U.S. Constitution by middle school minority students. The inquiry also revealed 

that an effective curriculum design can impact the knowledge and understanding of the 

U.S. Constitution of non-U.S.-bom students who can learn at the same rate as their U.S.

bom peers. 
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This study supported existing research studies that many traditional textbook

driven civics education programs fail to improve knowledge and understanding of the 

U.S. Constitution by minority populations (Carnine, et al., 1999; Cotton, 2001; Diamond, 

1997; Hahn, 2001; Hess, 2001). Traditional textbook-driven civics education programs 

are often fragmented and substandard and do not meet the educational needs of all 

students in American schooling (Patrick, 1991). The deeply-felt ambivalence of minority 

populations concerning their political and social role in the political affairs in American 

society has seriously undermined the teaching of citizenship values of minority 

populations (Shingles, 1987). Civics educators have long recognized the need for more 

effective citizenship education programs that emphasize higher-order thinking, critical 

analysis, and student capacity for playing an integral part in a democracy (Garrido, 1991; 

Hahn). 

This study strengthened existing research studies that effective implementation of 

the We the People ... The Citizen and the Constitution curriculum for minority populations 

can improve the knowledge and understanding of the U.S. Constitution. The curriculum 

reaches far beyond traditional textbook-driven civics education programs. Its primary 

goal is to offer a comprehensible approach to the multifaceted dimensions of citizenship 

education in American schools to promote civic competence in an increasingly 

multicultural American society (Soule, 2001). The curriculum challenges students to 

confront essential questions in the acquisition of an in-depth knowledge and 

understanding of the U.S. Constitution and the rights and responsibilities of citizens in a 

democracy. Essential questions challenge adolescents to provide answers to such 

questions as: What are the foundations of the American political system?; How does 
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government embody the purposes, values, and principles of a democracy?; \\'nat is the 

relationship of the United States to other nations?; and What are the specific roles of 

citizens in a democracy? (Haas, 2001 ). The We the People ... The Citizen and the 

Constitution curriculum developed for middle school students has greatly reduced the 

complex language ofthe U.S. Constitution. Difficult abstract concepts such as freedom 

and justice are clearly defined and made comprehensible to the learner. The strength of 

the curriculum lies in its inclusion of active learning activities that engage students in 

discussion and debate and how the U.S. Constitution is relevant to their own lives (Center 

for Civics Education, 1987; Haas, 2001). The primary role of educators who teach civics 

education courses is to prepare young people to become well-informed, respectable, 

participatory, humane, and critically thinking individuals committed to the common good 

(Cotton, 2001; Hahn, 2001; Haas, 2001). Faculty who teach pre~service teachers must 

also present curriculum and methods for instruction effectively. 

Recommendations for Further Study 

It is recommended that a similar study is undertaken to determine whether the We 

the People ... The Citizen and the Constitution curriculum can improve knowledge and 

understanding of the U.S. Constitution of an exclusively African American, U.S.-born 

population. A second recommendation for future studies is an examination of the impact 

of the We the People ... The Citizen and the Constitution curriculum on exclusively 

Hispanic students to determine whether there exists a difference in the knowledge and 

understanding of the U.S. Constitution between Hispanic populations and U.S.-born 

African American students. Future studies may also be able to explore the impact of the 

We the People ... The Citizen and the Constitution curriculum on U.S. -born minority 
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populations and non-U.S.-born minorities. Future studies may also investigate how 

classroom teachers can more effectively teach the principles and values of the U.S. 

Constitution to improve the knowledge, attitudes, and skills of minority populations to 

secure their equal status in the American society. Finally, a future study in implementing 

the We the People ... The Citizen and the Constitution curriculum could be conducted to 

determine how the intervention model affects minority populations at the fourth a:nd 

eleventh grade levels in public schools .. 

Clearly, possibilities for future research in the effectiveness of the We the 

People ... The Citizen and the Constitution curriculum on American adolescents in 

general, a:nd of minority populations in particular, are needed. Future research in 

effective citizenship curriculum models practiced in American schools ca:n make an 

important contribution in the continuous effort by social studies educators in promoting 

the values and principles inherent in American democracy in an increasingly troubled 

world. 
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Test on the History and Principles of the 
United States Constitution - Level II 

Instructions: For each question, select the one best answer. Mark your answers on a separate 
answer sheet as instructed by your teacher. 

1. The Founders believed that "natural 
rights" meant the right to: 

a. an education, property, and 
security. 

b. life, liberty, and property. 
c. clothing, food, and shelter. 
d. life, work, and protection 

2. An agreement to create a government 
and consent to its laws is known as a: 

a. consent decree. 
b. constitution. 
c. social contract. 
d. declaration of intent. 

3. Living with no rules or laws is known 
as: 

a. the state of nature. 
b. democracy. 
c. the social compact. 
d. a natural right. 

4. Citizens who put the common welfare 
above their own selfish interests 
demonstrate: 

a. democracy. 
b. separation of powers. 
c. balance of powers. 
d. civic virtue. 

5. A constitutional government always 
includes: 

a. a strong executive. 
b. a limitation of powers. 
c. a written constitution. 
d. the idea of judicial review. 

72 

6. A constitution is considered a "higher 
law" if it: 

a. must be obeyed by those running 
the government. 

b. cannot be changed. 
c. provides for religious freedom. 
d. lists the rights of the people. 

7. The system of checks and balances 
was established to: 

a. protect the people's freedom of 
expression. 

b. control the spending of tax 
money. 

c. prevent branches of 
government from abusing 
power. 

d. protect the states' powers. 

8. Dividing the government into three 
branches is known as: 

a. federalism. 
b. constitutional government. 
c. separation of powers. 
d. private domain. 

9. Which of the following statements is 
not true? 

a. The Supreme Court can declare 
laws passed by Congress and 
signed by the President invalid. 

b. The President may remove a 
Congressman from office for 
high crimes. 

c. The President can check the 
power of Congress by vetoing 
laws. 

d. The Senate may reject a 
President's appointments. 



10. An example of representation in the 
English government was the: 

a. Parliament. 
b. English Bill of Rights. 
c. monarchy. 
d. feudal system. 

11. The Declaration oflndependence is: 
a. the peace treaty from the 

American Revolution. 
b. an explanation of the colonists' 

revolt against Britain. 
c. the first United States 

Constitution. 
d. the first ten amendments to the 

Constitution. 

12. The purpose of government as 
described in the Declaration of 
Independence is to: 

a. protect the people's natural 
rights. 

b. prevent attacks by foreign 
countries. 

c. make agreements with other 
nations. 

d. serve as a check on special 
interest groups. 

13. According to the Declaration of 
Independence, if the government 
takes away people's natural rights, 

a. the President can be 
impeached. 

b. a new constitution must be 
written. 

c. military leaders may take over 
the government. 

d. the people can change or 
abolish the government. 
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14. The idea that government gets its 
authority from the people is known 
as: 

a. a state of nature. 
b. social justice. 
c. popular sovereignty. 
d. a natural right. 

15. Which of the following did the 
authors of the Articles of 
Confederation fear? 

a. A strong national government 
b. Strong state governments 
c. Powerful judges 
d. All of the above 

16. The author of the Virginia Plan, also 
known as the "Father of the 
Constitution," was: 

a. George Washington. 
b. James Madison. 
c. Benjamin Franklin. 
d. Thomas Jefferson 

17. Who was not at the Philadelphia 
Convention? 

a. James Madison 
b. George Mason 
c. Thomas Jefferson 
d. Benjamin Franklin 

18. One issue on which most Framers 
agreed was the need for: 

a. equal representation. 
b. a stronger national government. 
c. proportional representation. 
d. an easy method of amending 

the Constitution. 



19. The decision to divide Congress into 
two houses, with equal 
representation in one and 
proportional representation in the 
other, was called the: 

a. Great Compromise. 
b. Virginia Plan. 
c. New Jersey Plan. 
d. New York Compromise. 

20. Under the Constitution, all bills for 
national taxes and government 
spending must begin with the: 

a. President. 
b. Senate. 
c. House of Representatives. 
d. states. 

21. The major reason the Framers from 
the northern states agreed to allow 
the slave trade to continue was that 
they: 

a. saw the need for slavery in the 
southern states. 

b. wanted to expand slavery into 
new territories. 

c. expected improved trade with 
the South. 

d. wanted the South to agree to 
the new national government. 

22. An important difference between the 
Articles of Confederation and the 
Constitution is that the Constitution 
gives: 

a. Congress the power to act 
directly upon the people. 

b. Congress the right to establish 
a national school system. 

c. any state the right to leave the 
Union if it wishes. 

d. smaller states greater power. 
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23. The "necessary and proper" clause of 
Article 1 has allowed Congress to: 

a. control the powers of the 
President. 

b. expand its powers. 
c. limit the power of the Supreme 

Court. 
d. add amendments to the 

Constitution. 

24. The requirement in the Constitution 
that the President's nominations to 
the Supreme Court be approved by 
the Senate is an example of: 

a. legislative supremacy. 
b. original jurisdiction. 
c. checks and balances. 
d. judicial review. 

25. The complicated system the Framers 
created for choosing the President is 
known as: 

a. the electoral college. 
b. voter registration. 
c. nominating by convention. 
d. political campaigning. 

26. George Mason's objections to the 
Constitution were primarily 
concerned with: 

a. the difficulty of amending the 
Constitution. 

b. protecting people's rights. 
c. econom1c 1ssues. 
d. the threat of judicial review. 

27. Benjamin Franklin thought that the 
Constitution: 

a. had too many flaws to be 
signed. 

b. should have a bill ofrights. 
c. was not perfect, but was the 

best plan yet designed. 
d. should have its weaknesses 

pointed out to the people. 



28. Those who opposed the Constitution, 
such as George Mason and Patrick 
Henry, were known as: 

a. A11ti-Federalists. 
b. Federalists. 
c. Framers. 
d. Revolutionaries. 

29. In order to get enough support for 
the ratification of the Constitution, 
the Federalists agreed to: 

a. remove the "necessary and 
proper" clause. 

b. amend the "three-fifths" clause. 
c. outlaw slavery in the territories. 
d. add a bill of rights. 

30. The Constitution was ratified by a 
vote of: 

a. state legislatures. 
b. special state conventions. 
c. all registered voters. 
d. members of Congress. 

31. Final authority, or sovereignty, in the 
government of the United States is 
held by the: 

a. President. 
b. Congress. 
c. people. 
d. Constitution. 

32. In which system of government do 
the people delegate some power to 
the national government, some to the 
state governments, and keep some 
for themselves? 

a. Unitary system 
b. Confederate system 
c. Federal system 
d. Republican system 
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33. "This Constitution, and the laws of 
the United States ... shall be the 
supreme law of the land; ... " means 
that: 

a. only the laws of the United 
States Constitution must be 
obeyed. 

b. the Constitution may not be 
changed. 

c. the laws of the U.S. 
government may not be 
changed. 

d. state laws may not conflict with 
federal laws. 

34. As a group, the people who head the 
executive branch departments 
created by the first Congress to assist 
the President became known as the: 

a. appellate courts. 
b. cabinet. 
c. judiciary. 
d. Pentagon. 

3 5. The highest court to which an 
individual citizen can appeal is the: 

a. Federal District Court. 
b. State Supreme Court. 
c. U.S. Supreme Court. 
d. State Appellate Court. 

36. The Bill of Rights is the: 
a. Declaration of Independence. 
b. Judiciary Act of 1789. 
c. original text of the 

Constitution. 
d. first ten amendments to the 

Constitution. 

3 7. The Framers opposed political 
parties because they were viewed as: 

a. undemocratic. 
b. selfish. 
c. illegal. 
d. inefficient. 



3 8. The authority of the federal 
government to create a Bank of the 
United States came from the: 

a. due process clause. 
b. necessary and proper clause. 
c. Fifth Amendment. 
d. supremacy clause. 

39. Political parties came about as a 
result of: 

a. a constitutional amendment. 
b. disagreements over the powers 

of the national government. 
c. conflicts between the Senate 

and House of Representatives. 
d. an Act of Congress. 

40. Judicial review over the legislative 
and executive branches of the federal 
government was established by: 

a. the original Constitution. 
b. a Supreme Court opinion. 
c. a constitutional amendment. 
d. an Act of Congress. 

41. Which of the following school 
situations involves a First 
Amendment right? 

a. Principal searches a student's 
purse. 

b. Principal searches a student's 
locker. 

c. Principal suspends a student for 
leaving campus without per
mtsston. 

d. Principal suspends a student for 
picketing the school cafeteria. 
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42. Constitutional guarantees of freedom 
of speech, press, assembly, and 
religion are: 

a. limited in some situations. 
b. officially ended during times of 

war. 
c. only for U.S. citizens. 
d. listed in the Preamble to the 

Constitution. 

43. Suffrage is defined as the right to: 
a. run for public office. 
b. receive humane punishment. 
c. vote. 
d. practice your religion. 

44. In 1787 most states allowed white 
males over 21 to vote if they: 

a. passed a literacy test. 
b. owned property. 
c. had a high school diploma. 
d. passed a test on government. 

45. The Fourteenth Amendment was 
intended to guarantee the equal 
protection of the laws to: 

a. blacks. 
b. females. 
c. whites under age twenty-one. 
d. whites who did not own 

property. 

46. A Supreme Court decision in the 
1890s upheld the idea of "separate 
but equal." This decision allowed 
state laws which: 

a. limited the right of citizens to 
own guns. 

b. strengthened the powers of 
state governors. 

c. required different public 
facilities for whites and blacks. 

d. sent Native Americans to 
reservations to live. 
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Student Perception Questionnaire 

Teacher's Name 

Your age ____________ __ 

Circle One: 

MALE FEMALE 

How would you classify yourself? Circle One: 

African American/Black Hispanic White 

Were you born in the United States? Circle One: 

YES NO 

Please answer the following questions: 

Agree Agree 
Strongly 

1. I would like to learn more about how we 0 0 
make laws in the United States. 

2. Learning about History is fun. 0 0 

3. I would like to learn more about the 
rights and responsibilities of people living 0 0 

4. In the U. S., people can work together to 0 0 
make and change laws. 

5. Learning about history might help me 
in the future 0 0 

6. I can't wait until I am old enough to vote. 0 0 
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Asian Other 

Not Disagree Disagree 
Sure Strongly 

0 0 0 

0 0 0 

0 0 0 

0 0 0 

0 0 0 

0 0 0 
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December 3, 2001 

Dr. Marc Baron 
Research Evaluation and Accountability 
Palm Beach County Schools 

Dear Dr. Baron: 

I am a doctoral candidate in the department of Teacher Education at Florida Atlantic 
University pursuing a doctoral degree in curriculum and instruction. I am also the 
assistant principal for curriculum at Conniston Middle School here in Palm Beach 
County. As a part of my doctoral dissertation, I am proposing a study involving a new 
curriculum and teaching the United States Constitution to minority students in 8th grade. I 
would like to conduct my study at Conniston. My study has been approved by my 
doctoral committee, and it is in the process of being approved by the university's IRB 
committee. I am asking for permission to conduct the aforementioned research in Palm 
Beach County some time during the 2002 calendar year. 

Should you have any questions, please contact me. My information is below. I will look 
forward to hearing from your office soon. 

Sincerely, 

w.~~ 
Michael R. Shreffler 

Mike Shreffler 
8495 Lake Point Court 
Lake Worth, FL 33467 
(561) 964-5286 home 
(561) 802-5425 Conniston 

8l} 
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tnr:~...,.,...,,nt¥1 '-"' 
PALM BEACH COUNTY. FLORIDA 

RESEARCH. EVALUATION, AND ACCOUNT ABILITY 
3370 FOREST HILL BOULEVARD. 8-202 
WEST PALM BEACH, Fl 33406-5871 

(561) 434-8850 FAX: (561) 434-8736 

Mike Shreffler 
8495 Lake Point Ct. 
Lake Worth, FL 3 346 7 

Dear Mr. Shreffler: 

·~! rr~n. \,.., JVnJ""V~rt. rn.:..J. 
SUPEf'll.frENCENT 

December 19, 2001 

J)istrict procedures only require ar1 employee to submit an appiication to 
conduct research when the data-gathering activity is outside t.l-teir job function. As 
your research proposal about using ancillary curricula for middle-level social 
studies' teachers and students is necessary to provide n!ore effective content 
teaching, and you are an Assistant Principal for Curriculum at Cormiston Middle 
School, your research is '.Vithin your job function. As n result, you do not need 
pennission from the Schooi District of Palm Beach County to conduct your 
research. 

MB:bls 

L:~~3RCW·H:: QIFY02\00Ci ORAL \Shreffier. DOC 
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Sincerelv. 
/4-- / 

j'~· . _jeJ _.; ~ / { {{(c/'/~:..C<:;,r I 
Marc Baron, Ph,.D. 
Director 

AN !::O<JAL CPPCRTI)NITY Et}PLOYER 



Vitae 

Michael R. Shreffler 
430 Woodlawn Avenue, NW 

Canton, Ohio 44708 
(330) 477-3486 ext 122 (office) 

Mshref5782@aol.com 

Education 

Doctor of Education in Curriculum and Instruction 
Education Specialist 

Florida Atlantic University, 2003 
Florida Atlantic University, 2001 
University of Akron, 1994 Master of Arts, English 

Bachelor of Arts, English 

Academic Experience 

Florida Atlantic University 
Palm Beach Community College 
University of Akron 

Public School Experience 

High School Assistant Principal 
Middle School Assistant Principal 
Middle School Teacher on Assignment 
High School English Teacher 

Certifications and Special Training 

Clinical Education 

The Ohio State University, 1990 

Instructor, 1999-2002 
Instructor, 1995-1999 
Instructor, 1991-1994 

Perry High School, 2002- present 
Conniston Middle, 1999-2002 
Conniston Middle, 1998-99 
Pahokee High School, 1994-98 

Florida Performance and Measurement System (FPMS) 
Facilitative Leadership 
Preparing New Principals 
State Certified, Florida: English 6-12, ESOL K-12, Educational Leadership K-12 
State Certified, Ohio: English 7-12, High School Principal, Middle Level Principal and 
Elementary Level Principal 
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Affiliations/Memberships 

National Association for School Curriculum Development 
Florida Association for School Curriculum Development 
National Council of Teachers ofEnglish 
National Council for The Social Studies 
National Association ofLatino/Hispanic American Studies 
ASP IRA 

Honors 

Pahokee High School Teacher of the Year 
Who's Who Among American Teachers 
University of Akron Graduate Fellow 
Dean's list 
Eagle Scout 

Journal Publications 

Shreffler, Michael R. (1998). Raising a village: White male teachers as mentors for 
African American male students. Journal of Negro Education, 67(2), 91-95. 

Refereed Conference Papers 

Shreffler, Michael R. (2003). The We the People curriculum and middle school minority 
populations: Improving knowledge and perceptions regarding the relationship between 
the U. S. Constitution and the rights and responsibilities ofU. S. citizens. Paper presented 
at the International Conference, National Council for The Social Studies, Chicago, IL. 

Shreffier, Michael R. (200 1 ). Celebrating all of the Americas in your High School 
Language Arts classroom. Paper presented at the International Conference, National 
Council of Teachers ofEnglish, Baltimore, .MD. 

Shreffier, Michael R. (200 1 ). Lessening the risk of those at risk. Paper presented at 
National Conference of Physical Education and Exercise Science, Florida International 
University, Miami, FL. 

Shreffier, Michael R. (2000). Raising a village: The White male's role in educating boys 
of color. Paper presented at the First Annual International Conference on Education, 
Labor and Emancipation, Florida International University, Miami, FL. 

Shreffier, Michael R. (1999). Raising a village: The White male's role in educating boys 
of color. Paper presented at the National Conference of the National Association of 
African American Studies. Houston, TX. 
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Shreffler, Michael R. (1998). Peace is not simply the absence of violence: A look into the 
similarities between Catholic Northern Irish and African American youth. Paper 
presented at the second international meeting for scholars on race relations in Northern 
Ireland. Oxford University, Oxford, England. 

Shreffler, Michael R. (1995). Camping in the Land of Oz: Gender roles in the first two 
Oz novels. Paper presented at the Silver Anniversary Meeting of the Popular Culture 
Association. Philadelphia, P A. 

Shreffler, Michael R. (1994). Down the yellow brick road and into the classroom: 
Regarding Oz as Myth and Legend. Presented at the Twenty-Fourth Annual meeting of 
the popular Culture Association. Chicago, IL. 

Shreffler, Michael R. (1993). Down the yellow brick road and into Camelot: Similarities 
between Arthur and Oz. Paper presented at the Twenty-Third Annual meeting of the 
Popular Culture Association. New Orleans, LA. 

Other Presentations/Services: 

I have presented extensively on the local level on the following subjects: 
Best Practices in Assessment (2002-2003) 
Mentoring youth of underrepresented populations (1999-2003) 
FCAT (Florida Comprehensive Assessment Test) (1997-2002) 
JETS (Journey to Easing Test Stress) (2001-2002) 
CARS (Content Area Reading Strategies) (1997-1999) 
The School Improvement process (2000-2003) 
Writing Across the curriculum (1995-2003) 

Evaluator of the African/ African American curriculum infusion unit developed by Palm 
Beach County Schools in response to Florida State Statute 233.061 (1999) 

Chair, Language Arts Textbook adoption Committee, Palm Beach County Public Schools 
(1996) 
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