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The primary purpose of this study was to determine the academic advising 

needs of students and compare the perceptions of these needs among selected up-

per division students 1 fa cui ty, and a cad em i c administrators at Florida Atlantic 

University. A secondary purpose was to determine if any differences in perceptions 

were due to any of several demographic variables. 

A sample of upper division students, faculty, and administrators in the six 

colleges were surveyed using the Academic Advising Needs Questionnaire developed 

by Burke (1981). The questionnaire was divided into three sections. The first 

section requested demographic data, the second section measured the extent to 

which respondents perceived how fifteen advising functions should be fulfilled 

and were being fulfilled by the academic advising program. The third section 

consisted of an open-ended item which allowed respondents to make additional 

comments concerning the academic advising program in general. 
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Data were collected from 482 students, 162 faculty, and 46 administrators. 

Students indicated a need for all fifteen advising functions, while faculty 

indicated student need for twelve of the functions and administrators indicated 

student need for ten of the functions. 

A comparison of student and faculty perceptions of students' academic 

advising needs overall revealed a significant (.05 level) correlation (.59) 

between the two groups, however when the rank order of need scores for the 

two groups were compared within college, significant (.05 level) differences 

were found in three of the six colleges. Significant (.05 level) differences were 

evident when the rank order of need scores for students and administrators were 

compared overall and within colleges. Although the overall results revealed 

a significant (.05 level) correlation (.79) between faculty and administrator 

perceptions ofstudents' academic advising needs, significant (.05 level) dif

ferences were evident when comparing the rank order of need scores between 

faculty and administrators within five of the six colleges. 
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CHAPTER I 

I NT R 0 D LJC T I 0 N 

The function of academic advisement and faculty advisers has been a 

part of American colleges and universities since the founding of the colonia I 

colleges. MacAieese (1974) states that, "academic advising has long been 

a concern of institutions of higher education as well as students" (p. 1 ). 

The role of present day faculty advisers is different from that of their 

colonial day counterparts. In the colonial colleges, faculty advisers acted 

in loco parentis. The 1749 Charter of the University of Pennsylvania sug

gested this role by asking that faculty, "look on the students, as in some 

measure, their own children, treating them with familiarity and affection" 

(Hardee, 1967, p. 1). 

The parental role faculty advisers played in colonial colleges was dis

carded as a result of several factors. The Morrill Act of 1862, expansion of 

curricular offerings prior to the Civil War, the impact of the psychology of 

individual differences, and enrollment increases coupled with increased pres

sure for academic excellence after World War II, each had an impact on 

changing the role of the academic adviser (Hardee, 1970). 

The faculty adviser's role has undergone additional changes in recent 
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years. Primarily/ these changes were a response to changes in curricular 

offerings, increased enrollments, mounting demands on faculty advisers, and 

criticism of faculty advising. Consequently, faculty advising programs be

came more structured, student personnel workers assumed academic advising 

responsibilities, centralized advising units were introduced 1 and students 

assumed responsibilities for academic advising as peer advisors. As Griffith 

(1977) states, academic advising has become a "technical, specialized, 

established service in the modern university" (p. 76). 

Although academic advising has undergone numerous changes throughout 

the years, it has traditionally been assigned to teachif'l3 faculty because 

many educators believe that, 'a close relationship exists between teaching and 

academic advising" (Bostaph, 1976, p. 1). Dautch (1972) states: "The use of 

faculty to assist students in academic matters, or faculty advising 1 is of 

widespread practice in higher education" (p. 4). His statement is supported by 

results of a recent survey in which 75% of 820 institutions responding indicated 

they used faculty as advisers (Cartensen & Silberhorn, 1979). 

Background of the Problem 

In the last few years, there has been a renewed interest in academic ad

vising. Academic advising is being increasingly regarded as an important concern 

on college campuses. This increased attention has been demonstrated by the fol

lowing developments (Gordon, 1980; Habley 1 1981; Hines, 1981 and Trombley 
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& Holmes, 1980): 

1. Numerous articles about academic advising in the professional journals. 

2. An increase in the number of presentations at nationa I conferences. 

3. Organization of the first National Co•1fe rence on Academic Advising 

in Fall 1977 with 275 participants. 

4. Incorporation of the National Academic Advising Conference in 1979, 

with an initial membership of 500. 

5 . A national survey on academic advising practices commissioned by 

the American College Testing Program. 

Crockett (1978) cites severo I reasons for the renewed interest in academic 

advising: 

1. Recognition that academic advising is an integral part of the higher 

education process, not a minor support service only tangentially related to 

the purposes of the institution. 

2. Genuine concern for individua I student growth and deve loponent. 

3. Greater student choice of curriculum than ever before. 

4. Increase in the number of non:....traditional students. 

5. GroNing concern about the linkage between academic preparation 

and the world of work. 

6. Interest in increa:;ing student retention (p. 29). 

The increased attention academic advising is receiving includes evalua-
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tion and improvement of advising (Kramer, 1982). Even though the practice 

of academic advising is widespread, there is also a need to discover to what 

degree academic advising is doing its job (Dautch, 1972). It appears that 

"despite repeated calls for reform, the academic advising of students remains 

a persistent problem in postsecondary education" (Hines, 1981, p . 119) . 

Nevertheless, Crockett (1978) asserts that successful academic advising is 

"not simply an impossible dream" because it is working well on a number of 

college campuses. 

The status of contemporary academic advising is captured by Dr. Melvene D. 

Hardee (1970) when she states: 

So it has been many things in its time: Friendship in matters in which 

assistance is needed by students, a medium of communication between 

student and faculty, tedious clerical work combined with hit-and-run 

conferences, and a preventive means for avoiding later explosion in 

counseling office and health center. Faculty advising is dignified and 

derided, much desired but often denigrated, done well and done ill (p. 27). 

Purpose of the Study 

The primary pu rpose of this study is to determine the academic advising 

needs of students and compare the perceptions of these needs among selected up

per division students, faculty, and academic administrators at Florida Atlantic 

University. A secondary purpose is to determine if any differences in perceptions 

were due to any of several demographic variables. More specifically, questions 



5 

examined included: 

1. What do upper division students perceive as their academic advising 

needs? 

2. w:~at do faculty perceive as the academic advising needs of 

students? 

3. What do academic administrators perceive as the academic advising 

needs of students? 

4. Are there differences in students' perceptions of academic advising 

needs related to demographic variables (age, sex, student classification, grade 

point average, enrollment status, number of s·emesters at Florida Atlantic Uni

versity and college/department in which the student is advised)? 

5. Are there differences in faculty perceptions of student academic advising 

needs related to demographic variables (age, sex, academic rank, years of 

teaching experience, years of advising experience, tenure status, number of 

advisees and college/department in which they advise students)? 

6. Are there differences in academic administrators' perceptions of student 

academic advising needs related to demographic variables (age, sex, position, 

years in present position, highest degree earned, years of administrative 

experience, years of teaching experience, and college/department where they 

are employed)? 

7. What is the extent of congruence between student and faculty percep-
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tions of the academic advising needs of students overall and by colle3e? 

8. What is the extent of congruence between student and administrator 

perceptions of the academic advising needs of students avera II and by college? 

9. What is the extent of congruence between faculty and administrator 

perceptions of the academic advising needs of students overall and by college? 

Assumptions 

The following basic assumptions were made with regard to this study: 

1. Students, faculty, and administrators surveyed have an u11derstanding 

of advising functions identified in this study and .;vere able to resp:md to the 

questionnaire based on actual experience with academic advising. 

2. Academic advising is a necessary and productive function of a univer

sity which contributes to the total educational growth and development of 

students in a university. 

Statement of the Problem 

The problem of this study is (a) to determine if there are significant 

differences in perception of the academic advising needs of students by up

per division students, faculty, and academic administrators at Florida 

Atlantic University, and (b) to determine if there are significant differe'lces 

in student, faculty, and administrator perceptions of the academic advising 

needs of students due to certain demoaraphic variables. 
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Hypotheses 

The following hypotheses concerning student faculty, and administrator 

perceptions of the academic advising needs of ~tudents at Florida Atlantic Univer

sity in Boca Raton, as measured by the Academic Advising Needs Questionnaire 

developed by Burke (1981) were tested in this study: 

1. There will be no significant difference in the perceptions of academic 

advising needs of students as reported by students, faculty, and administra

tors (overall and by college). 

2. There will be no significant difference in the students' perceptions of 

their academic advising needs due to demographic variables (age, sex, grade 

point average, enrollment status, number of semesters at Florida Atlantic Uni

versity, and college/department in which they are advised). 

3. There wi II be no significant difference in faculty perceptions of the 

academic advising needs of students due to demographic variables (age, sex, 

academic rank, years of teaching experience, years of advising experience, 

tenure status, number of advisees, and college/department where they ad

vise students). 

4. There will be no significant difference in administrator perceptions 

of the academic advising needs of students due to demographic variables 

(age, sex, position, years in present position, highest degree earned, 

years of administrative experience, years of teaching experience, college/ 
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department in which they are employed). 

Significance of the Study 

During the past several years students, faculty, and administrators across 

the country have expressed dissatisfaction with academic advising, particularly 

at the undergraduate level. Numerous research articles and dissertations have 

been written concerning different aspects of academic advisement. In general, 

results indicate that academic advisement remains a problem in higher educa

tion (Hines, 1981). 

In the State University System of Florida, student dissatisfaction with 

academic advisement was brought to the attention of the Board of Regents by 

student leaders so that steps could be taken to improve academic advisement. 

When DuBose Ausley assumed the chairmanship of the Board of Regents on 

January 9, ·1981, he expressed his concerns: 

Our student government presidents have repeatedly brought this vital need 

to the attention of our Faculty Senates, to our Academic Vice-Presidents, 

and to the Board. The majority of our undergraduates are transfer students 

and frequently need specialized advisement to move smoothly through their 

programs. One out of two of our entering freshmen are likely to change 

major fields within two years after beginning college. There are instances 

where more students are admitted than can be accommodated within available 

staff resources, and therefore, are not able to enroll in required courses 
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in their normal sequence. I am hereby asking our presi·dents to place 

this item on their campus agendas for discussion and report to the board 

next month on the steps they and we can take to strengthen advisement. 

(Task Force on Advisement, See Note 1). 

Ausley's challenge was met by Barbara Newell when she became Chancellor 

of the State University System on March 1, 1981 • At that time, she asked the 

Florida Council for Student Affairs to develop a plan to improve academic 

advising throughout the State University System. As a result, a Task Force on 

Academic Advisement was appointed. 

The Task Force on Academic Advisement published a report on its findings 

on June 16, 1982. The assessment of current advisement practices conducted by 

the Tas.k Force indicated a general need throughout the State University System 

to improve the quality of academic advisement. Although the Task Force gave 

recommendations for systemwide improvements of academic advising, it also rec

ognized that the student body at each university possessed unique characteristics. 

Since it would be thus erroneous to assume that the academic advising needs of 

students were uniform throughout the State University System, each university 

was given the responsibility of surveying its student body to determine the types 

of services most appropriate for its students. 

In response to the concern with academic advising which has been expressed 

throughout the State University System, Dr. Kenneth M. Michels, Vice-President 
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for Academic and Student Affairs at Florida Atlantic University, appointed an 

Ad Hoc Advisory Committee on Advisement and Counseling in Fall semester, 

1983. This committee was charged with investigating academic advising and 

counseling services at Florida Atlantic University. The committee found that a 

university policy on academic advising did not exist and advisement practices 

varied widely throughout the university. Although most of the programs on the 

Boca Raton Campus had advisement systems which were adequate to serve day 

students, serious deficiencies existed in advisement of evening students and at 

the branch campuses (See Note 2). 

The perceptions of students, faculty, and administrators concerning the 

academic advising needs of students at Florida Atlantic University were assessed 

in the -present study. It is hoped that these data will provide information which 

will insure that the academic advising program at Florida Atlantic University 

meets the needs of its students, as well as of the faculty and administration, by 

making the academic advising system more responsive. As Trombley and Holmes 

(1980) state, academic advising has been criticized by students, faculty, and 

administrators because approaches have not been developed to the satisfaction 

of any of these three groups. 

Definition of Terms 

1. Academic Advising - "involves the interaction of faculty and students 

in quest of the best possible decisions about students' academic programs" 

(Larsen &Brown, 1983, p. 31). 
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2. Academic Advisers - refers to faculty members at Florida Atlantic 

University who in addition to teaching, research, and service, also work 

with students in planning their academic programs. 

3. Academic Advising Needs - refers to discrepancies between the extent 

to which advising functions should be fulfilled and the extent to which advising 

functions are being fulfilled as perceived by students, faculty, and administra

tors in this study (Burke, 1981, p. 9). 

4. Advising Functions- refers to the responsibilities of academic advisers 

as identified in the research literature. These functions are listed in Table 29. 

5. Upper Division Students- refers to junior and senior level students at 

Florida Atlantic University. 

6. Pe rceptions - refers to the mental awareness or understanding of an 

individual which reflects his/her personal attitudes, feelings, or opinions 

(Lee, 1954, p. 1 03). 

7. Administrators - refers to academic cJdministrators in the Division of 

Academic and Student Affairs, and deans, associate deans, assistant deans and 

department heads in the Colleges of Business and Public Administration, Educa

tion, Engineering, Humanities, Science, and Social Science at FloridtJ Atlantic 

University. 

Delimitations 

The following delimitations will exist with regard to this study: 

1. This study was limited to selected upper division students enrolled at 
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Florida Atlantic University during the academic year 1984-85. 

2. This study was limited to full-time faculty at Florida Atlantic University. 

3. This study was limited to academic administrators in the division of 

Academic and Student Affairs, deans, assistant deans, and department heads 

in the six colleges at Florida Atlantic University. 

4. This study was limited to upper division students enrolled in selected 

courses in the Colleges of Business and Public Administration, Education, 

Engineering, Humanities, Science, and Social Science. 

5. Data collection was limited to students attending class on the days the 

Academic Advising Needs Questionnaire was distributed. 

Organization of the Study 

Chapter I has served as an introduction to the study. In Chapter 2, there

lated literature will be reviewed to provide a theoretical foundation for the 

study. Methodology which was utilized will be outlined in Chapter 3. Re

search findings wi II be presented in Chapter 4. Chapter 5 wi II provide a 

summary, conclusions and recommendations. 



CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

Studies of academic advising have been numerous in recent years. The 

primary focus of the research has dealt with attempts to evaluate the quality 

of academic advising programs as perceived by students and faculty. This study 

has a somewhat different focus. The perceptions of the academic advising 

needs of students by students, faculty, and administrators are the basis of this 

study. The literature related to this problem is reviewed and is organized 

according to three major categories: (a) an overview of academic advising, 

(b) studies of student, faculty, and administrator perceptions of academic 

advisin3, and (c) studies of students' academic advising needs. 

An Overview of Academic Advising 

Advising and Counseling 

Although faculty advising and counseling have been used interchangeably 

in the academic advising literature, several authors have distinguished between 

the two. 

Dressel (1978) asserts that a distinction between advising and counseling 

is desirable. He describes advising as a responsibility typically assigned to ·:J 

faculty member "to assist students in selection of courses and fulfillment of 

degree requirements, to monitor academic performance, and to respond to 

13 
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students' concerns about electives, major, preparation for examinations, study 

habits, mathematical deficiencies, reading difficultie:;, career development, 

and personal problems" (p. 158). Counseling differs in that "counselors have 

specialized training and assume responsibility for foci litation of personal 

development, including dealing with personal, emotionol, social and career 

problems as well as academic matters" (Dresse~, 1978, p. 160). 

Borgard, Hornbuckle, and Mahoney (1977) also make a distinction be

tween advising and counseling by stating that the latter "enlists persons who 

are especially trained and experienced in educational, psychological and 

clinical procedures" (p. 4). Academic advising provides information or ex

planations concerning academic subjects, procedures, or regulations while 

counseling involves a more intensive interview in which a counselor assists 

students in ex2loring their feelings and attitudes and in 'Nhich the students 

le;:::Jrn from the very process of the counseling session (Giennt:m, 1975). 

Faculty engage :nore often in advising than in counseling (Giennen, 

1975), yet Shank (1948) sugge·;ts that a majority of professors have done a sub

stantial amount of counseling as an outgrowth of conferences with students. 

The counseling that takes place is an aid to the development of the student 

and: 

... may range from a pleasant, after-class acquaintance to meeting a 

complicated urgent crisis, often discovered through the classroom session, 
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for the :;olution of which the student needs the resources of the carefully 

trained specialist available. They have learned that any counseling well 

done -- from the normal everyday demands of students for friendship to the 

less frequent critical incide:1ts just mentioned -- is exacting (Shank, 

1948, p. 1). 

Although Hardee (1959) agrees that faculty often perform counseling functions 

in their contacts with students, she believes that the term adviser is more appro

priate in view of the function performed by faculty. She contends that the term 

counselor implies forma I training and experience in assisting individuals in per

sonal growth and decision-making and the majority of faculty do not have this 

specialized training and experience. 

In general, there appears to be agreement that although faculty perform 

ce; tain services identified as counseling, the term adviser is mo re ·:!ppropriate. 

This general concensus is demonstrated by Berdie's comments: 

When counseling is provided by members of the faculty it is usually called 

faculty advising. Provided by psychologists it is psychological cou11seling; 

provided by psychiatrists it is C•JIIed psychiatric counseling (1969, p. 218). 

Definitions, Roles and Functions 

Academic advising is a complex activity for which numerous: definitions 

and theoretical models are provided in the literature. Definitions vary from 

institution to institution and often within an institution there is disagreement 
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regarding the scope of the services (Burke, 1981). Nevertheless, despite 

some variations, most definitions and models given are consistent (Enos, 1981). 

Academic advising is defined in the current literature as more than 

signing registration cards, maintaining student records, and describing require

ments of an academic major. It is a much broader concept, which in addition 

to providing educationally-related information, and guidance to students con

fronted with choices and alternative paths in their education, also involves the 

establishment and maintenance of a relationship between faculty adviser and 

student. This relationship assists students to "conceptualize their situation and 

future possibilities" (Trombley & Holmes, 1980). Within this relationship, goals 

are developed based on the background, expectations, and strengths of the 

student (Mash, 1978). 

Academic advisement is a process whereby student and faculty confront one 

another to discuss the joint responsibilities of the institution and the student to 

improve education (Hardee, 1970 and Hoffman, 1974). It provides information 

or explanations on academic subjects, practices, or regulations (Giennen, 1975). 

Bostaph (1976) believes that "in its best sense, it is a primary and dynamic aspect 

of the teaching and learning process," because it brings together the different 

aspects of a student's total development. Academic advising achieves this by 

involving faculty and student as they search for the best possible decision about 

the student's academic program (Larsen & Brown, 1983). 
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Crockett (1978) considers academic advising a complex educational activity 

which should assist students to realize the maximum educational benefits by 

helping them to: (a) clarify values and goals and understand themselves, (b) 

understand the nature and purpose of higher education, (c) obtain accurate 

information about educational options, requirements, policies, and procedures, 

(d) plan educational programs consistent with interests and abilities, (e) con

tinually monitor and evaluate their educational progress, and (f) integrate many 

resources of the institution to meet their special educational needs and aspira

tions (p. 30). As a result, the academic program is enhanced because students: 

(a) develop more mature educational and career goals, (b) con strengthen 

the relationship between academic preparation and the world of work which 

would positively affect their persistence in higher education, (c) can achieve 

grade point averages consistent with their abilities, and (d) tend to feel positive 

not only about the process but the institution as well and this can also be a 

strong contributor to persistence (pp. 29-30). 

Mash (1978) suggests a tri-dimensional view of advising which includes the 

following: 

1. Advisers who view advising as important and who are recognized and 

rewarded for their performance. 

2. A training program for advisers to insti II a thorough understanding of 

the institution's academic programs and its related support services. 
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3. A thorough understanding of the student's interests using effective 

preadmission data collection (p. 34). 

Another multidimensional view of academic advising which is basically in 

agreement with Mash 's is proposed by Hardee (1970). She views academic 

advising as consisting of three dimensions: (a) discerning the purposes 

of the institution, (b) perceiving the purposes of the student learner, and 

(c) promoting these possibilities in conference with the student learner. 

(p. 9). 

A developmental perspective on advising is expressed by Crookston (1972) 

who believes it should "not only deal with specific personal or vocational 

decisions;' but also with foci litoting the development of the total student. 

Students ore assisted in developing their rational processes, environmental 

and interpersonal interactions, behavioral awareness, and problem-solving, 

decision-making, and evaluation skills. Academic advising is viewed as on 

extension of teaching, "based on a negotiated agreement between the student 

and the teacher in which varying degrees of learning by both parties of the 

transaction are the product" (Crookston, 1972, p. 17). 

The view of advising as on extension of teaching is shored by Bostoph 

(1976) who perceives advising " in its best sense as a primary and dynamic 

aspect of the learning teaching process" since it brings coherence to the 

direction of the student's development, including personal, vocational, 
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and educational. Hallberg (1964) also asserts that advising is related to 

teaching. Faculty and administrators perceptions of instruction need 

broadening to include more than teaching classes. Instruction also in

cludes the sequential development of curriculum as well as providing for 

the continuity of curriculum of students through the academic advising 

program. Kramer and Gardner (1977) agree that advising is a natural ex

tension of teaching which is most effectively and appropriately performed by 

faculty, however, they take a narrower view of academic advising. They 

provide the following functions and objectives concerning academic advising : 

1. Academic advising refe rs to specific academic matters, such as course 

selection, programming, dropping and adding courses, and advice to students 

concerning academic programs and careers . 

2. Career advising is a form of academic advising which helps to trans

late career choices into educational goals and programs and relates academic 

curricula to career opportunities. 

3. Career planning relating the outcome of the evaluation of career 

counseling to information currently available about career opportunities (Kramer 

& Gardner, 1977, p. 35). 

According to Kramer and Gardner, these three functions should not be 

the responsibility of the faculty adviser, but rather thatofthe professional coun

selor. 
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O'Banion's (1972) process of academic advising includes five stages: 

(a) exploration of life goals, (b) exploration of vocational goals, (c) pro

gram choice, (d) course choice, and (e) scheduling courses. He believes 

many programs encounter problems because the process is begun with program 

choice since it is generally assumed that students have already explored their 

life goals and career goals. 

The five stages proposed by 0' Bani on are combined in the first of three 

developmental goals for organizing an academic advising program suggested 

by Abel (1980). Abel states the advising program must provide the following: 

(a) opportunities for students to select and plan their educational program, 

(b) opportunities for students to evaluate their progress, and (c) opportunities 

for students to identify their special learning needs (pp. 151-152). 

No matter what formal definitions are given for academic advising, the 

research literature indicates that most existing academic advising systems remain 

a largely "bureaucratic, clerkish function." Academic advisement should be 

redefined so that developmental functions are central to the process. The need 

to revitalize academic advising stems in part from the desire of colleges and 

universities to offer students a unified, coherent educational experience. Other 

factors which indicate a need for redefinition include the large number of 

electives in students' programs, the increasing interest of students in careers, 

career planning, and career programs, and the vast number and variety of 
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programs from which students may choose the combination of these factors. This 

attests to the need for greater assistance in program planning which goes beyond 

selecting courses and registration. 

Role of the Adviser 

A common problem with academic advising results from the lack of clarity 

and agreement concerning the faculty adviser's role (Borland, 1973). Some 

view the adviser in an administrative capacity, while others view the adviser 

as a dispenser of academic information, and sti II others view the adviser as a 

tutor or personal counselor. Faculty must function in a double-edged role, 

as a resource person as well as information giver and program planner (Hoffman, 

1974). Another uncertainty regarding the role of advising according to 

Teague and Grites (1980) is whether advising is an economic (workload ) or 

academic (curriculum) function. As a result, faculty responsibility in this area 

tends to be neglected. 

In a comprehensive study, Hardee (1970) asserts that an adviser is more 

than an information giver and "traffic control officer." The adviser serves as a 

mentor and provides a philosophy of contemporary education as well as a ra

tional base on which students may consider their problems. Hardee states that 

the activities of the adviser go beyond the routine and clerical. The adviser 

assists students to examine: (a) the relevance of courses, (b) the nature of 

the college experience, (c) the nature of the campus, (d) the fitting into col-
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lege, and (e) the relevance of college to the outside world. 

Crockett (1978) states the academic adviser "serves as a coordinator of 

the academic experience" by helping stvdents define and develop realistic 

goa Is, perceiving student needs accurately, and matching needs with insti

tutiona I resources. These activities are best carried out in a caring and 

trusting relationship which can greatly assist the student to grow and develop. 

Problems with Advising 

Traditionally academic advising has been considered an important part 

of higher educotion although it has been neither a highly desirable nor rewarded 

activity (Walsh, 1979). More than a decade ago Hoffman (1974) stated that 

academic advising was "in current jeopardy" in large universities. More 

recently Trombley and Holmes (1980) agreed that academic advising held a 

marginal position in contemporary higher education but predicred that colleges 

and universities would commit themselves to strengthening their academic advising 

systems during the 1980's. As institutions become more aware of the relation

ship between student retention and institutional survival, they will realize that 

academic advising is one of the best investments they can make. 

A major complaint from faculty regarding academic advising is the low 

status associated with the activity. Advising is not weighted in an equitable 

manner with other activities, therefore, faculty see it as an obligation with 

little reward (Hoffman, 1974 and Trombley & Holmes, l980). Faculty advising 
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programs, in general, are not successful because faculty are not paid for 

advising and are overworked. Additionally, faculty often feel threatened in 

settings outside the classroom (Giennen, 1975). In general, concern for ef

fective advisers has not included consideration of the personal and professional 

growth faculty may obtain from the process, but rather it has focused on the 

progress toward goals of students (Borland, 1973). 

A relatively new development which could become an obstacle to academic 

advising is collective bargaining. Teague and Grites (1980) conducted a study 

to determine the extent to which academic advising was specified as an official 

faculty responsibility. They compared collective bargaining agreements to in

stituti ona I faculty documents and a I so compared two-year institutions to four

year institutions. One hundred sixty-eight collective bargaining agreements 

on file with the Academic Collective Bargaining Information Service were 

examined along with faculty contracts from a random sample of 300 non

bargaining institutions. No mention of academic advising as a faculty respon

sibility was given in 48% of the collective bargaining agreements. Teague and 

Grites suggest that due to an increased demand for specificity, academic advising 

could disappear from the expected duties of faculty since it is nqt mentioned in 

a I most half of the agreements. 

A lack of a coherent campus wide system of academic advising a I so con

tributes to ineffective advising through a lack of coordination among the 
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various individuals and offices which perform advising functions (Trombley & 

Holmes, 1980). 

Others attribute the failure of faculty advising systems to the lack of 

concern for students by faculty (Borland, 1973, and Spencer, Peterson & 

Nilsen, 1982). Many complain the adviser is seldom available (Hoffman, 

1974 and Spencer et al, 1982). 

An experimenta I study was conducted by Rossman (1967) which examined 

the effect of releasing faculty members from their regular teaching schedule 

to devote more time to advising on a group of freshmen students at Macalester 

College. One group was advised by release time faculty while another group 

was advised by faculty with regular teaching loads. Results indicated that 

the group advised by release time faculty had more contact with the faculty. 

Increased contact resulted in more discussion of CfJreer concerns, course 

pI ann i ng, and study prob I ems. 

In another study, Dilley (1967) found that although faculty advisers had 

set certain hours where they would be available at a certain place, only 50% 

were accessible at those times. 

Lack of training of faculty advisers is given as one of the reasons for in

effective advisement programs. Often it is the faculty member new to the 

university who is thrust into academic advising without any previous training 

or experience (Bonar, 1973). This lack of necessary ski lis and knowledge 
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to perform outside the faculty member's area of expertise contributes to pro

blems with academic advising. Faculty are not provided adequate informa

tion and training which would help them become excellent advisers. Often 

faculty are given inaccurate and non-current academic information. In 

other cases, faculty lack information necessary for curricular planning and 

management (Trombley & Holmes, 1980 and Spencer, et al, 1982). This 

situation provokes complaints from students who receive erroneous information 

about college programs. Students complain that they have been delayed a 

semester or an entire year because of the misinformation given by the faculty 

adviser (Behrens, 1966). 

Although much attention has been given in the last few years to the improvement 

of teaching programs, not many programs have been developed to improve 

advising. Opportunities for fac•Jity to improve their skills and knowledge are 

not easily available and even when they are, faculty are not motivated to take 

advantage of them. As a result, advisers are largely undeveloped (Trombley & 

Holmes, 1980). 

Jones (1963) suggests a program for training accJdemic advisers which con

sists of four 90 minute sessions. In the first session, advisers receive an overview 

of the facultyadviser role, including counseling skills which are practiced 

by the participants. Various sources of student records and their uses 

are discussed in the second session. Mental health, particularly related 
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to the college environment, is the topic of the third session. The 

final session exposes the participants to numerous referral agencies and 

personnel on campus with an explanation on the correct way to utilize 

each. The program is based on the assumption that even though more 

extensive training would be desirable, practically speaking, faculty time 

is very valuable. 

A similar program conducted at Stephens College to train faculty ad

visers is described by Gelwick (1974). The program included teaching I ife

long career guidance to faculty advisers. Seven faculty members partici

pated in the program which was divided into three stages: (a) selected theory 

and research which could be read in about half a day was given along with 

information dealing with the job market and women, graduate school op

portunities, discriminations experienced by wome:1, and lifestyles, (b) faculty 

participated in an intensive career exploration group for one evening, an:! 

(c) faculty integrated the learning from the first two stages into actual work 

with students. Gelwick's results do not support the popular belief that faculty 

lack the motivation necessary to improve their advising. Faculty were most 

enthused about the project and its resu Its. 

A different approach to training advisers was proposed by Bonar (1973). 

He developed a computer managed instructional (CMI) program for the training 

of academic advisers at The Florida State University. The CMI method was 
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considered a "comprehensive, efficient, self-contained and reusable vehicle 

wi th which to prepare advisers" (p. 98). 

Bostaph and Moore (1980) state that any type of academic advising 

training program must be well structured and viable. An overall philosophy 

of advising should be included along with specific training and information. 

Information should be provided regarding admissions, registration, transfer 

policies, degree requirements, financial aid, and orientation to the school and 

institution. Advisers need to be better educated. They must be informed and 

knowledgeable about their role and functions. 

The training programs ?resented demonstrate specific plans institutions have 

adopted to solve the problem of faculty advisers who lack training. Never

theless, any training program should be based on the unique needs of each 

institution and incorporate those needs into the implementation of the training 

plan (Gordon, 1980). 

Principles for Effective Advising Programs 

Borland (1973) believes that in order for a faculty advising system to be 

effective, it must be based on sound principle:;. In developing these principles, 

the students, faculty, curricular and societal forces must be considered since 

they are necessary to create and maintain an effective system. Furthermore, 

there must be institutional commitment. The principles of effective faculty ad

vising proposed by Borland include the following: 
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1. Faculty must be an integral partner in an academic advising system. 

2. Faculty advising should be limited to career and educational develop

ment aspects. 

3. The individual student must become an active participant in the cur

ricular process. 

4. Academic advising represents the marshalling of a range of ex

periences which aid in meeting students' educational or occupational ob

jectives. 

5. Responsibility for the outcomes must be shared by all of its partici

pants. 

6. Student personne I staffs represent the institution a I expertise neces

sary to facilitate a truly individualized faculty academic advising system 

(pp. 213-215). 

Crockett (1978) believes a successful advising program needs the following: 

(a) administrative commitment, (b) a well articulated institutional policy, 

(c) recognition of good advising, (d) a careful process for selecting advisers, 

(e) in-service training, (f) an advising handbook, (g) information about ad

visees, (h) frequency and quality of student contact, and (i) a reasonable 

student load. 

Although numerous components for an effective advising system have been 

identified, Raskin (1978) asserts that there does not exist a best advising system. 
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Each school must take into account the characteristics of its students and 

faculty as well as the size of the institution and its location before defining 

its program. 

Perceptions of Academic Advising 

In a study which evaluated the faculty advisement program at three liberal 

arts colleges, Tiede (1977) found that advising was viewed in a similar and 

positive manner by advisers and advisees. He concluded that faculty dedication 

and commitment to academic advising were responsible for the success of the 

program. Hardcastle (1972), in a study of student perceptions of advising pro

grams also found that students in general had a fairly positive opinion of the 

advising program. The strongest feature of the program was the friendly interest 

which a large number of advisers took in their advisees. Similarly, Hornbuckle, 

Mahoney, and Borgard (1979) found that the interpersonal or socia I dimension 

of the advising relationship was most important to students. They found that 

students regarded the adviser as their personal link to the university. Students 

evaluated advisers along general social dimensions rather than on the basis of 

specific tasks. Responses were positive or negative based on the adviser's social 

or interpersonal dimension and whether a student liked or disliked the adviser as 

a person. The mechanics involved in scheduling classes and meeting require

ments were not of concern to students. Students saw little importance in the tech-



30 

nical assistance of an adviser although this is what faculty viewed as the major 

function of the adviser. The results of this investigation demonstrated an 

obvious discrepancy in what students and faculty perceive to be important 

in academic rJdvising. In an earlier study of student perceptions of the 

college advisory system, Friedenberg (1950) concluded that students who 

expressed satisfaction with the advisory system had advisers who not only 

provided information, but also demonstrated personal interest without attempting 

to "therapize". 

In contrast, when comparing the effectiveness of two types of ad

vising programs, Murry (1972) found that both advisers and advisees per

ceived the role of the academic •Jdviser to be quite limited. Advisees did 

not view the adviser as a person with whom to discuss personal problems nor did 

they desire out of office visits with the adviser. Advisers indicated they saw 

little need for group advising and seldom used campus referral sources. Murry 

inferred that both advisers and advisees viewed providing information about 

course requirements and university regulations as the primary responsibility of 

the adviser. 

Griffith (1977) found significant differences in faculty and student percep

tions of academic advising effectiveness at California State University. These 

differences were found within and between academic departments. Faculty per

ceived their effectiveness as advisers more positively than students and while 
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faculty perceptions were consistent across departments, student perceptions 

varied. 

In a study conducted in the College of Engineering at Michigan State 

University, Hoffman (1972) found that 65% of the students and 90% of the faculty 

were satisfied with the advising program. Dissatisfaction with the program was 

not expressed by any faculty and only seven percent of the students. 

Larsen and Brown (1983) sought to address questions and perceptions re-

garding the advising function. A questionnaire was administered to faculty and 

students in the college of arts and sciences at four midwestern universities. A 

significant amount of agreement between faculty and students regarding the re-

sponsibilities of each in advising was found although some disagreement was 

found on certain items. The investigators recommended that coli eges and un i-

versities establish anddistribute a formal statement identifying the specific 

expectations of advisers and advisees as a way to improve the academic advising 

process. 

The interaction which takes place in the advising dyad was studied by Moore 

(1976). She surveyed students and faculty advisers in the undergraduate College 

of Agriculture and Life Sciences at Cornell University. Results revealed that 

faculty advising was nothing more than a registration process. She concluded 

that faculty advisers were "very expensive and inefficient registration clerks" 

but that "with cooperation and minimal assistance" they could become II• 1nex-
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pensive and efficient educational advisers and coordinators." 

Liston (1967) investigated student and faculty perceptions of a college 

advisory program. Responses indicated that students felt: (a) advisers were 

overloaded with advising and teaching responsibilities, (b) there was no 

opportunity to establish a close rapport, (c) advisers were indifferent and 

unfriendly, (d) advisers should receive more specialized training, and (e) the 

purpose, limits, and philosophy of the advising program should be explained 

to students. Chathaparampil (1971), in a study similar to Liston's, found that 

students perceived a general lack of commitment on the part of faculty to 

the advisement of undergraduates. It appeared that faculty did not have 

the time nor interest for academic advising. He concluded that, at minimum, 

an adviser should have a desire to help students. 

Student attitudes towards three different types of advising systems CJt the 

University of Pittsburgh were investigated by Bostaph (1976). Resu Its indicated 

that students generally had a negative attitude toward advising and a negative 

perception of the three advising systems. 

Stickle (1982) conducted an investigation to de~ermine and compare faculty 

and student perceptions of the effectiveness of faculty advising. He found that 

faculty effectiveness was consistently rated higher by faculty than by students. 

The results of a survey aimed at evaluating academic advising at the Uni

versity of California, Santa Barbara, indicated that the majority of student re-
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spondents were uncertain concerning the adequacy of the academic advising 

program compared to 80% of the departmental respondents who thought it 

was adequate (McKinney & Hartwig, 1981). 

Data gathered from a survey to evaluate the faculty advising system at 

Colorado State University indicated that of 346 faculty members surveyed, 

only 25% felt the faculty advising system was adequate while 83% perceived 

their own advising as adequate. Of the 122 undergraduate students who were 

personally interviewed, nearly all reported they had a relationship with a 

faculty member who fulfilled their needs for an adviser. Underclassmen had 

an advising relationship with the Faculty member assigned by the university 

while many upperclassmen had a "bootleg" adviser, a faculty member of their 

own choosing (Donk & Oetting, 1968) . 

The functional relationship between reported advisement satisfaction and 

perceived component importance, interpersonal perceptions, and self-perceptions 

in five departments at the University of Cincinnati were studied by Hardy (1976). 

The students perceived the interpersonal relations between advisers and advisees 

to be the most important factor in an academic advisement program. Over 50% 

of the students reported satisfaction with their academic •Jdvising. 

Simmons (1980) investigated the perceived level of need satisfaction and 

fulfillment experienced by faculty members in their role as advisers. She found 

that advisers received low need fulfillment and satisfaction from their role in 
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advisement. 

Rosenberg (1969) conducted a study to determine the status of the advising 

system at the Lniversity of Iowa. He investigated the relationship of advising 

conditions to adyising satisfaction as well as selected adviser and advisee 

characteristics which may have been related to satisfaction. Major findings 

included: 

1. Satisfaction of students did not differ significantly according to the 

number of semesters assigned to one adviser. 

2. Students expressed a greate r degree of satisfacHon with advisers who 

used campus referrals, initiated group meetings on common concerns, and were 

in their own department. 

3. Students who had contact with their advisers outside the advising situa

tion were more satisfied than were those who did not have such contacts. 

4. Students' satisfaction with advisers did not differ significantly among 

faculty who varied in age, academic rank, marital status, and length of service 

to the university, although greater satisfaction was expressed with female advisers. 

5. Student satisfaction scores were not significantly different with respect 

to undergraduate education, published works, professional affiliations, and aca

demic honors of advisers, nor were satisfaction scores significantly higher for ad

visers holding the doctora I degree. 

6. There were no significant differences in adviser satisfaction with respect 
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to age, sex, major field, native or transfer status, and honors or nonhonors 

status of students. 

7. There were no significant differences in adviser satisfaction among stu

dents who differed in the number of ad vi sees assigned to them. 

A study of academic advising ;Jrograms in five colleges at the University of 

Minnesota was conducted by Biggs, Brodie, and Barnhart (1975). Results indi

cated that advisers spent most of their time approving registration cards and pro

viding information about academic requirements. They also found that the · 

majority of faculty advisers viewed themselves as appropriate sources of help 

in acodemic and vocationa I guidance and as inappropriate persons for students 

with persona I and socia I concerns. 

Using the Faculty Advising Survey which they developed, Borgard, Horn

buckle, and Mahoney (1977) surveyed faculty at Virginia Commonwealth Uni

versity to elicit their perceptions of academic advising. As a result of the in

vestigation, they reached three major conclusions: 

1. The general complexity of the faculty advising problem was confirmed. 

While some faculty questioned the need for advising at all, others felt advising 

services should be provided. 

2. Individual differences among faculty members in interests, competencies, 

and personality played a major role in the advising process. 

3. Faculty must understand the relative merit of advising within the struc-
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ture of teaching, research, and service (pp. 9-10). 

A study to explore the relationship of academic experience and advisee load 

to faculty pe,·ceptions of the advising process was undertaken by Mahoney, 

Borgard, and Hornbuckle (1978) in the School ofArtsand Sciences at Virginia 

Commonwealth University. Significant relationships were found between aco

demic experience, advisee load, and perceptions of academic advising. Aca

demic experience was correlated with the perception of advising as contributing 

to professiona I advancement and role security. 

A paucity of rese.::~rch exists regarding academic administrators' perceptions 

of academic advising. Trombley and Holmes (1980) indicate that academic 

vice presidents in particular are recognizing the importance of academic ad

vising and are seeking ways to improve it. 

Levine and Weingart (1973) reported on a study in which students, faculty, 

and administrators from 26 institutions were interviewed. The results indicated 

that most agreed advising was inadequate as it presently existed. 

Bostaph and Moore (1980) believe that administrators must realize not only 

the educational value of advising, but also the role advising plays in there

tenfion of students and in the promotion of the school's image. Administrators 

must indicate their commitment. An adequate reward system which provides 

positive feedback, recognition, and staff support as we!l as a viable in-service 

program are necessary. 
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Academic Advising Needs of Students 

Colleges and universities have been faced with fewer traditional college 

age students and greater numbers of non-traditional students in the last few 

yea rs. Institutions have attempted to retain those students who are a I ready 

en rolled and also attract more 'new" students. As a result, institutions hove 

become more sensitive to student needs and have instituted programs to meet 

these needs to improve recruitment and retention. Several studies concerned 

w1th assessing the acCJdemic advising needs of students ore presented in this 

section. 

A recent year long study commissioned by the president of Oakland Uni

ve :-sity found that: 

1. Faculty and students believed the advising system did not properly serve 

student needs. 

2. Approximately three-fourths of the students were commuters with special 

needs (Appleton, 1983). 

Carney and Barak (1976) conducted a telephone survey of student needs and 

student personnel se rvices. They found that the OC•Jdemic advising se rvice was 

the service most frequently used by seniors whose overriding pressure was edu

CtJti ono 1/vocati ona I selection. 

Hardcastle (1973) investigated students' perceptions of academic advising 

needs according to the following demographic variables: (a) sex, (b) school 
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or college where enrolled, (c) student classification, (d) grade point average, 

(e) place of residence, and (f) academic background of family. He found no 

significant differences in expressed needs for academic advising fo r any of the 

variables identified. 

The Academic Advising Needs Questionnaire was developed by Burke in 

1981 to determine the academic advising needs of students as perceived by 

students and faculty advisers. Although his overall results revealed a signifi

CIJnt correlation between faculty and student perceptions of students' academic 

advising needs, significant differences were found when comparing the scores 

of students and faculty within the schools and colleges where advising was 

ac~ua lly provided. 

Burke also compared students' perceptions of academic advising needs 

based on the following demographic variables: (a) sex, (b) age, (c) grade 

point average, (d) student classification, (e) place of residence, (f) enroll

ment status and (g) college or school. Results of this study indicated that 

students' expressed needs for academic advising were significantly diffe rent 

according to the variables of age and college or school where enrolled. 

Students "25 and older" indicated a greater need for information concerning 

financial aid assistance and help in finding ways to make their college ex

perience more interesting and intellectually stimulating. These students per

ceived the greatest need in the following areas: (a) help in finding ways to 
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make their educational experience more interesting and intellectually stimulating, 

(b) help in exploring possible graduate and professional school study, and (c) 

having an adviser serve as his/her personal reference for prospective employers 

and/ or graduate schools. When comparing the rank order of need discrepancy 

scores for students in the College of Business with those in the College of Edu

cation and School of Music, significant differences were Found. A greater 

need for information concerning appropriate sources of financial aid, help in 

finding ways to make their college experience more interesting and intellectually 

stimulating, and up-to-date information about other sources of assistance on 

campus were perceived by students in education. Business students expre:;sed 

a greater need in explaining university academic regulations and require-

ments to students, assisting students with career vocational planning, and 

assisting students in planning their academic program of study. Music majors 

perceived a g reater need for referring students to appropriate sources of in

formation for financial assistance, helping students to find ways to make their 

college experience more interesting and intellectually stimulating, and pro

viding students with up-to-date information about other sources of assistance on 

campus. In general, demographic variables did not differentiate students' 

perceptions of their academic advising needs. 

Smith (1974) conducted a study to determine if the type and quantity of 

perceived advising needs of students are related to majors. His results indicated 
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that only music and social sciences majors had significantly different academic 

advising needs. The majority of respondents did not feel that the adviser had a 

responsibility to relate the value of extra-class activities to the major nor a 

responsibility to become involved in personal matte rs. 

Vener and Krupka (1980) presented an assessment of the academic •Jdvising/ 

career counseling system at Michigan State Unive rsity. They found that career 

information was typically neglected in academic advising. They concluded 

that since the university was not serving the needs of the "newer," less tradi

tional students who were more occupationally oriented, it must restructure 

its ac•Jdemic advising and career counseling networks to meet the special needs 

of this "new" student. Responding to the needs of the non-traditional student 

was also recommended by Flahe rty (1978). She stated tho t persons planning fo r 

the future in higher education should consider the needs and preferences of 

these older students. 

The perceptions of older students regarding the need for and adequacy of 

student services were described by Russell (1982). The majority of students rated 

academic counseling as the most needed counseling service while only one-

third of the students felt it was adequate and available. Additionally, one out 

of eight responses to an open-ended question indicated academic advising was 

the service that needed the most improvement. 

In an address made to the faculty of Broward County Junior College, 
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Hardee (1961) outlined a number of student needs which students may bring to an 

academic adviser: 

1. Long range occupational or vocational plans; educationa l plans 

2. Immediate occupational or educational plans 

3. Selection of a program of study 

4. Evaluation of abilities, aptitudes, skills and personality traits 

5. Evaluation of progress in parti cu lor coursework 

6. Assistance in how-to-study 

7. Equalization of course load 

8. Remedial or tutorial assistance 

9. Financial aid 

10. Personal judgement 

11. Health 

12. Extra class activities 

1 3. Placement 

14. Religious or ethical (Hardee, 1961, p. 374). 

Summary 

The literature on academic advising has been explored for information relevant 

to the task of determining the academic advising needs of students as perceived by 

students, faculty, and administrators. Reports from the literature have been 

brought into focus to provide a theoretica I framework for the present study. The 
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evidence garnered reveals a trend toward an increased attention to academic 

advising in American colleges and unive;·sities. Institutions as well as students 

have been concerned abou~ academic advising. Examination makes clear 

the importance and need for academic •Jdvisement. Serious attention and 

critical appraisal are needed for this very important aspe.::~ of higher education. 

Through the present study, information concerning student, facu I ty, and 

administrator perceptions of the academic advising needs of students at Florida 

Atlantic University was sought. 



CHAPTER II I 

METHODOLOGY 

Presented in this chapter are the methods and procedures which were fol

lowed in conducting the present study. A description of the sample surveyed, 

an explanation of the instrument used, and the procedures for collecting and 

analyzing the data are included. 

Study Sample 

The subjects for the study included upper division students, faculty, and 

administrators at Florida Atlantic Unive rsity during Fall semester, 1984 and 

Spring semester, 1985. 

Students 

The student population of this study consisted of upper division students 

at Florida Atlantic University. 

A sample consisting of 482 students was selected from the total enrollment 

of juniors and seniors during Fall semester, 1984 (n = 6553). Students who 

participated in this study were upper division students enrolled in junior and 

senior level courses in the Colleges of Business and Public Administration, 

Education, Engineering, Humanities, Science, and Social Science. These 

courses were selected on the basis that a high percentage of the students enrolled 

in these courses were junior and senior level students in the college where the 
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course was taught. Selection of courses will be described in the "Collection 

of Data" section. 

An attempt was made to stratify the entire sample by college. However, 

because of the procedures used, discrete stratification was not possible. 

Stratification by college and department would have been possible by directly 

mailing the Academic Advising Needs Questionnaire to a random sample of 

students. Even though such a procedure would have allowed a relatively 

simple stratification of students by college and department, it was expected 

that it would have resulted in a low rate of return (Kerlinger, 1967). As 

Burke (1981) states, the use of mailed questionnaires to students has resulted 

in lower rates of return in previous studies. 

Based on approximately 6,500 upper division students enrolled in the 

Colleges of Business and Public Administration, Education, Engineering, 

Humanities, Science, and Social Science, a minimum total sample of 364 

students was selected. The minimum sample size was determined by use of the 

Table of Determinin,3 Sample Size from a Given Population. The table is based 

on the formula for determining sample size published by the research division of 

the National Education Association (Krejcie & Morgan, 1970, pp. 607-610). 

Since the students were not selected randomly, an attempt was made to select a 

minimum sample from each college. · The minimum sample size for each college 

was based on the upper division population of each college. Additionally, a 

larger sample size (482) was employed to increase reliability. 
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These figures are based on Fall semester 1984 enrollment at Florida Atlantic 

University (Thorburn, Note 3). 

Faculty 

Faculty were selected from the Colleges of Business and Public Administra

tion, Education, Engineering, Humanities, Science, and Social Science. The 

names of faculty were obtained from the Personnel Department. Two hundred 

ninety-four fac•Jity were included in the study. 

Administrators 

Administrators selected for this study included 62 individuals holding ad

ministrative positions in the Division of Academic and Student Affairs, deans, 

associate deans, assistant deans, and department chairpersons in the Colleges 

of Business and Public Administration, Education, Engineering, Humanities, 

Science, and Social Science during Fall semester, 1984. 

Research Instrument 

Data were gathered by means of the Academic Advising Needs Question

naire developed by Burke (1981). Appendix A contains a letter from Burke 

granting permission to use his instrument for this study. 

The questionnaire is divided into three sections. The first section requested 

demographic data from the respondents. The second section measured the extent 
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to which students, faculty, or administrators perceived how ce rta in advising 

functions should be fulfilled and were being fulfilled. The third section con

sisted of an open-ended item which allowed respondents to make additional 

comments concerning the academic advising pro.:Jram in general. Appendix F 

contains the Academic Advising Needs Questionnaire. 

Section I of the Academic Advising Needs Questionnaire, student version, 

requested the following demographic data: age, sex, grade point averaJe, 

student classification, enrollment status, number of semesters at Florida Atlantic 

University, and college/department where the student is advised. Section I 

of the Aca:lemic Advising Needs Questionnaire, faculty version, requested the 

following demog raphic data: age, sex, academic rank, years of teaching 

experience, years of advising experience, teaching load, tenure status, 

numbe r of advisees, and college where faculty member advises students. Sec

tion I of the Aca:lemic Advising Needs Questionnaire, administrator version, re

quested the following demographic data: age, sex, position, highest degree 

earned/discipline, years of administrative experience, years of teaching ex

perience, and college/department where employed. This information was col

lected primarily to determine if there were significant differences in perceptions 

based on certain identifiable characteristics. 

Section II of the Academic Advising Needs Questionnaire measured student, 

faculty, and administrator perceptions of academic advising. The functions of 
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academic advising are identified in 15 questionnaire items. Each item has 

been identified in the literature as a major function of an academic advising 

program (Burke, 1981). The advising functions can be grouped into four major 

categories: (a) academic functions, (b) career/vocational functions, 

(c) administrative functions, and (d) personal functions (See Table 29). 

Burke (1981) classified the advising functions to facilitate data analysis, 

however, the categories are not identified in the Academic Advising Needs 

Questionnaire. Students, faculty, or administrators were asked to respond to 

the 15 questionnaire items based on their perception of (a) the extent to which 

a faculty adviser should fulfill each function, and (b) the extent to which 

each function was presently being fu lfi lied through the academic advising system 

at Florida Atlantic University. Need for each particular advising function was 

indicated if a significant discrepancy was found to exist between the extent to 

which a function should be fulfilled and theextenttowhich it is being fulfilled 

Respondents had an opportunity to provide additional comments concerning 

their perceptions of the academic advising program at Florida Atlantic University 

by means of an open-ended item in Section Ill. Comments obtained from this 

section were compiled according to similarity of response by groups surveyed. 

Collection of Data 

Collection of Student Data 

The Academic Advising Needs Questionnaire was distributed during the 
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second ha If of Fa II semester 1984 and the first four weeks of Spring semester 1985 

to students in selected upper division courses in a II colleges of the University. 

The investigator obtained permission from the faculty member teaching each of 

the courses prior to the date of distribution. Questionnaires were completed 

and collected before the end of the class period in all but one of the classes. 

Collection of Faculty and Administrator Data 

Faculty and administrators were sent the Academic Advising Needs 

Questionnaire together with a cover letter explaining the study through the 

campus mail the week of October 8, 1984. The investigator preceded all 

questionnaires so that those individuals who did not respond could be identified. 

Those who did not reply within a month after the initial questionnaire was 

mailed were sent a follow-up letter and an additional questionnaire. The 

letter asked the faculty and administrators to respond by December 5, 1984. 

Respondents were assured that all data would be held in strict confidence and 

that no individual would be identified in the results. 

Ana lysis of Data 

The statistical treatment used to answer the nine research questions outlined 

in Chapter One will be examined in this section. The .05 level of significance 

was used for statisti ca I tests. 

To answer Question 1, "What do upper division students perceive as their 

academic advising needs?", Question 2, "What do faculty perceive as 
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the academic advising needs of students?", and Question 3, "What do academic 

administrators perceive as the academic advising needs of studen ts?". Mean 

scores for each of the 15 questionnaire items were obtained for both categories 

of responses ("should be fulfilled" and "is now being fulfilled") from Part II 

of the Academic Advising Needs Questionnaire. The level of need was ob

tained by subtracting the mean scores for each item. T -tests were applied 

to each questionnaire item for students, faculty, and administrators to determine 

if the differences between mean scores were significant for each group. Mean 

scores for each group were put into rank order based on level of need. 

In order to demonstrate the perceived importance of each of the 15 ad

vising functions identified in this study, the mean scores for students, faculty, 

and administrators responses to the "should be fu lfi lied" category were put in 

rank order. 

Frequency distributions for the student, faculty, and administrator samples 

for each of the questionnaire items were tabulated. 

Question 4, 5, and 6 are concerned with differences in perceptions of the 

academic •Jdvising needs of students by students, faculty, and administrators due 

to demographic variables. To answer Question 4, "Is there a difference in 

students' perceptions of their academic advising needs due to demographic 

variables (age, sex, grade point average, enrollment status, number of semesters 
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at Florida Atlantic University, and college where he/she is advised)?", 

Question 5, "Is there a difference in faculty perceptions of the academic 

advising needs of students due to demographic variables (age, sex, position, 

highest degree earned/discipline, years of administrative experience, years 

of teaching experience, and college/department where employed)?", and 

Question 6, "Is there a difference in administrators' perceptions of the 

academic advising needs of students due to demographic variables (age, 

sex, highest degree earned/discipline, years of administrative experience, 

years of teaching experience, and college/department where employed)?", 

the Spearman rank order correlation coefficient method was employed. This 

method was used to determine the level of agreement for the rank order of 

"need" discrepancy scores between groups within the demographic categories 

for students, faculty, and administrators. 

The Spearman rank order correlation coefficient method was also used to 

answer Question 7, "What is the extent of congruence between student and 

faculty perceptions of the academic advising needs of students, overall and 

by college?", Question 8, "What is the extent of congruence between student 

and administrator perceptions of the academic advising needs of students, 

overall and by college?", and Question 9, "What is the extent of congruence 

between faculty and administrator perceptions of the academic needs of stu

dents, overall and by college?" This statistica I method was used to deter-
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mine the level of agreement between the rank order of "need" discrepancy 

scores for student and faculty respondents, student and administrator respon

dents, and faculty and administrator respondents. 

Comments on the open-ended item were categorized according to 

similarity of responses by groups surveyed and analyzed. 

The Statistical Package for the Social Sciences (Nie, Bent & Hull, 1977) 

was used in computing t-tests. The Spearman rank order correlation co

efficients were computed through a correlation program using the IBM Personal 

Computer. 

Methodol og i ca I Assumptions 

The following methodological assumptions are made with regard to this 

study: 

1 . Securing respondents 1 perceptions is widely recognized as a proper 

approach in which to obtain valuoble information as to what is important. 

This information, in turn, could be used to design a more effective academic 

advising program based on the needs of students served by the program. 

2. It is assumed that the sample selected was representative of the total 

upper division population of the institution. 

Limitations 

The following limitations will exist with regard to this study: 

1. Because of the nature of the university sample, no attempt will be made 
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to generalize to other universities. 

2. This study will be subject to the usual limitations of using the question

noire method of research. These limitations include the difficulties in securing 

complete cooperation of the :;ample selected and the bias and frame of reference 

of the respondents. 

Summary 

The methodology and procedure which we;e employed in this study were de

scribed in this chapter. Four significant aspects were explained: ·(a) the des

cription of the sample, (b) the description of the research instrument, (c) the 

collection of the data, and (d) the analysis of data. Methodological assump

tions and limitations of this study were given. 



CHAPTER IV 

PRESENTATION OF RESEARCH FINDINGS 

An analysis of the data collected during this investigation is presented in 

this chapter. Data were collected by means of student, faculty, and admini

strator Academic Advising Needs Questionnaires developed by Burke (1981) and 

modified for this study. The nine structural questions introduced in Chapter I 

are addressed. Data are presented in the following 13 sections: (1) description 

of the study sample, including students, faculty, and administrators; (2) students' 

perceptions of their academic advising needs; (3) student responses to open

ended item; (4) faculty perceptions of students' academic advising needs; 

(5) faculty responses to open-ended item; (6) administrators' perceptions of 

students' academic advising needs; (7) administrator responses to open-ended 

item; (8) differentiation of students' perceptions of academic advising needs 

based on demographic variables; (9) differentiation of faculty perceptions of 

students' academic advising needs based on demographic variables; (1 0) dif

ferentiation of administrator perceptions of students' academic advising needs 

based on demographic variables; (11) the extent of congruence between student 

and faculty perceptions of students' academic advising needs; (12) the extent of 

congruence between student and administrator perceptions of students' academic 
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advising needs; and (13) the extent of congruence between faculty and admini

strator perceptions of students' academic advising needs. Data a re presented in 

narrative and tabular form. 

The Study Sample 

The sample of student, faculty, and administrator respondents in this study 

are described in this section. 

Student Respondents 

The student sample included upper division students enrolled in selected 

courses in the Colleges of Business and Public Administration, Education, 

Engineering, Humanities, Science, and Social Science. A total of 482 student 

Academic Advising Needs Questionnaires were distributed in eighteen courses. 

Demographic data from students were collected in Section I of the Academic 

Advising Needs Questionnaire, student version. The demo3raphic characteristics 

of the 482 student respondents are outlined in Table 1. Student respondents were 

evenly divided among the three age groups. One hundred and fifty-eight students 

(33 percent) were between the ages of eighteen and twenty-one, one hundred and 

sixty students (33 percent) were between the ages of twenty-two and twenty-four, 

and one hundred sixty students (33 percent) were twenty-five years of age and 

older. Four students (1 percent) did not indicate their age. The majority of stu

dents was female (54 percent) with males comprising 45 percent. 

The distribution of grade point averages as reported by student respondents was 
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Table 1 

Descrietian of Student Reseondents 

Demographic Va ri able Category Freq. Pe rcen t• 

Age 18-21 158 33 
22-24 160 33 
25 and alder 160 33 
Not indicated 4 I 

Sex Mole 218 45 
Female 262 54 
Not indicated 2 1 

Grade Paint Average 1 . 0-2.4 54 11 
2 .5-2 . 9 132 27 
3 . 0-3 . 4 147 31 
3 .5-4 . 0 112 23 
Not indicated 37 8 

Student Classification Junior 268 56 
Senior 196 41 
Not indicated 18 4 

Enrollment Sta tus Full-Time 369 77 
Part- Time 110 23 
Not ind icated 3 

Number of Semesters I 120 25 
at FAU 2 76 16 

3 81 17 
4 104 22 
5 or more 100 21 
Not indicated I 0 

College Business & Public 
Administration 143 30 
Education 82 17 
Engineering 71 IS 
Humanities 49 10 
Science 62 13 
Social Science 59 12 
Not indicated 16 3 

•May not add up to I OOo/o due to rounding error . 
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as follows: fifty-four students (11 percent) had grade point averages between 1 .0 

and 2 .4, one hundred thirty-two (27 percent) between 2.5 and 2. 9, one hundred 

forty-seven (31 percent) between 3.0 and 3.4, and one hundred twelve (23 per

cent) between 3.5 and 4.0. Grade point averages were not indicated by thirty

seven students (8 percent). 

More than half of the students (56 percent) were juniors while forty-one 

percent were seniors and eighteen (4 percent) did not indicate their classification. 

A majority of students (77 percent) were enrolled full-time with part-time students 

comprising twenty-three percent. One-fourth of the students (25 percent ) were 

in their first semester of attendance at Florida Atlantic University, followed by 

twenty-two percent who had attended four semesters, twenty-one percent who had 

attended five or more semesters, seventeen percent who had attended three semesters, 

and sixteen percent who had attended two semesters. 

Students were distributed among the six colleges of the University as follows : 

College of Business and Public Administration (30 percent); College of Education 

(17 percent); College of Engineering (15 percent); College of Humanities (1 0 

percent); College of Science (13 percent); and College of Social Science (12 per

cent). College where advised was not indicated by three percent of the students. 

This distribution reflects an accurate representation of the total upper division 

population in the Colleges of Humanities (1 0 percent) and Social Science (13 per

cent). The Colleges of Education (10 percent), Engineering (10 percent), and 
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Science (1 0 percent) were slightly overrepresented. The College of Business and 

Public Administration with forty-eight percent of the upper division population 

had only thirty percent of the sample. 

Faculty Respondents 

Faculty in the study included all full-time faculty at Florida Atlantic Uni

versity. Academic Advising Needs Questionnaires were sent to 294 faculty with 

55 percent responding. 

Demographic data from faculty were collected in Section I of the Academic 

Advising Needs Questionnaire, faculty version. The demographic characteristics 

of the 163 faculty responding to the questionnaire are outlined in Table 2. The 

table shows thirty-one (19 percent) faculty between the ages of twenty-five and 

thirty-four, forty-seven (29 percent) between the ages of thirty-five and forty

four, forty-six (28 percent) between the ages of forty-five and fifty-four and 

thirty-four (21 percent) over the age of fifty-five. The majority of faculty respon

dents were male (77 percent) with females comprising 22 percent. One faculty 

did not indicate sex. This reflects the faculty population which is eighty percent 

male and twenty percent female. 

Distribution by academic rank was as foll?ws: professor (34 percent), asso

ciate professor (31 percent), assistant professor (27 percent), and instructor (6 per

cent). Academic rank was not indicated by three faculty. This distribution ac

curately reflects the population of associate professors (29 percent) and instruc-
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Table 2 

Descriet ion of Facultr Reseondents 

Demographic Variable Category Freq. Percent "' 

Age 25-34 31 19 
35-44 47 29 
45-54 46 28 
55 ond over 34 21 
N ot indicated 5 3 

Sex Mole 126 77 
Female 36 22 
Not indicated 1 1 

Academic Rank Instructor 9 6 
Assistant Professor 44 27 
Associate Profes!o! 51 31 
Professor 56 34 
Not indicated 3 2 

Years of T eoching 0 2 1 
Experience 1-5 37 23 

6-10 31 19 
11-20 48 29 
21 and over 44 27 
Not indicated 1 1 

Years of Advising 1-5 36 22 
Exper ience 6-10 29 18 

11-20 54 33 
21 ond over 29 18 
Not indicated 15 9 

Tenure S~otus Tenured 97 60 
Nan-Tenured 65 40 
Not i ndi co ted I 0 

Number of Advisees 0-5 43 26 
6-25 43 26 
26-45 25 15 
46 and over 12 7 
Not indicated 40 25 

College Business & Public 
Administration 35 22 
Education 30 18 
Engineering 17 10 
Humanities 28 17 
Science 15 9 
Social Science 33 20 
Not indicated 5 3 

•May not add up to lOOo/o due to rounding error . 
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tors (6 percent), however the population of professors was underrepresented (44 

percent) and assistant professors were slightly overrepresented (21 percent) in 

the sample. More than ha If of the faculty respondents (60 percent) were tenured. 

Responses to years of teaching experience and years of advising experience 

indicated that more than half of the responding faculty had eleven or more years 

experience in both teaching and advising. 

Slightly over half of the faculty respondents (53 percent) advised 0 to 25 

students followed by 26-45 students (15 percent) and 46 or more students (7 per

cent). Forty faculty respondents (25 percent) did not indicate number of advisees. 

Faculty were distributed among the six colleges as follows: Collese of 

Business and Public Administration (22 percent); College of Education (18 percent); 

College of Engineering (1 0 percent); College of Humanities (17 percent); College 

of Science (9 percent); and College of Social Science (20 percent). The faculty 

sample accurately reflected the faculty population in the Colleges of Business and 

Public Administration (21 percent), Education (18 percent), Engineering (11 per

cent), and Humanities (18 percent). Faculty in the College of Social Science 

(16 percent) were slightly overrepresented in the sample while those in the College 

of Science (16 percent) were underrepresented. 

Administrator Respondents 

Administrators in this study included all individuals holding administrative 

positions in the Division of Academic and Student Affairs and those holding the 



60 

position of dean, assistant dean, ·associate dean, and department chairperson in 

the Colleges of Business and Public Administration, Education, Engineering, 

Humanities, Science, and Social Science. Academic Advising Needs Question

nairesweremailed to 62 administrators with 74 percent responding. 

Section I of the Academic Advising Needs Questionnaire, administrator ver

sion, requested demographic information from administrators. The demographic 

characteristics of the 46 administrators as reported on the Academic Advising 

Needs Questionnaire are outlined in Table 3. The table shows eighteen (39 per

cent) between the ages of forty-five and fifty-four, fourteen (30 percent) thirty

five to forty-four years of age, e Ieven (24 percent) fifty-five years old and older, 

and only two (4 percent) in the twenty-five to thirty-four age group. Age was 

not indicated by one administrator. 

The overwhelming majority of responding administrators were male (83 percent) 

with females comprising 17 percent of administrators sampled. The administrator 

sample closely resembled the administrator population which is 85 percent male 

and 15 percent female. 

A majority of administrator respondents held the position of department head 

(65 percent) followed by those in central administration (15 percent), assistant 

dean (11 percent), dean (7 percent) and only one associate dean (2 percent). 

Most of the administrator respondents (54 percent) had been in their present 

position one to five years, followed by twenty percent who had been in their 
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Table 3 

Descriet ion of Administrator Reseondents 

Demographic Var iable Category Freq . Pe rcen t* 

Age 25-34 2 4 
35-44 14 30 
45-54 18 39 
55 and over 11 24 
No t indicated 2 

Sex Mole 38 83 
Femole 8 17 

Position Dean 3 7 
Assoc iate Dean 2 
Assistant Dean 5 11 
Deportment Heed 30 65 
Central Admini-
strat ion/ other 7 15 

Years in Present Position 1-5 25 54 
6-10 8 17 
11-20 9 20 
21 and over 4 9 

Highest Degree Earned Masters 1 2 
Specialist 7 15 
Doctorate 35 76 
Not ind icated 3 7 

Years of Ad., in istrot ive 1-5 16 35 
6-10 12 26 
11-20 10 22 
21 and over 4 9 
Not indicated 4 9 

Years of Teach ing 0 2 4 
Expe ri ence 1-5 2 4 

6-10 3 7 
11-20 24 52 
21 and aver 14 30 
Not indicated 1 2 

College Business & Public 
Administration 8 17 
Educat ion 6 13 
Engineering 2 4 
~monities 6 13 
Science 8 17 
Social Sc ience 10 22 
Central Administration 5 11 
Not indicated 2 

*May not add up to 1 OO'l'o du• to rounding error. 
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present position eleven to twenty years, seventeen percent six to ten years, 

and nine percent twenty-one or more years. 

The highest degree earned by the vast majority of administrators (76 percent) 

was the doctorate, while the highest degree earned by seven (15 percent) was the 

specia I ist, and only one administrator (2 percent) indicated the master's degree 

as the highest degree earned. Highest degree earned was not indicated by three 

administrators. 

Responses to years of administrative experience indicated that almost half 

of the administrators (48 percent) had between six and twenty years of experience 

followed by one to five years (35 percent) and twenty-one or more years (9 per

cent). Years of administrative experience were not indicated by four administrators 

(9 percent). Most of the administrators had extensive teaching experience. Twenty

four administrators (52 percent) had eleven to twenty years experience followed 

by fourteen (30 percent) with twenty-one and more years of experience and seven 

(15 percent) with ten or fewer years of teaching experience. Years of teaching 

experience were not indicated by one administrator (2 percent). 

Administrators were distributed among the colleges as follows: College of Business 

and Public Administration (17 percent); College of Education (13 percent); College 

of Engineering (4 percent); College of Humanities (13 percent); College of Science 

(17 percent); College of Social Science (22 percent); and central administration 

(11 percent). One administrator (2 percent)didnot indicate college where employed. 
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Students' Perceptions of their Academic Advising Needs 

Student responses to the fifteen items in Section II of the Academic Advis

ing Needs Questionnaire are analyzed in this section. Each of the fifteen 

items represents a primary function of academic advising as described in the 

research literature. Students were asked to respond to each item based on their 

perception of the extent to which the advising function should be fulfilled and 

the extent to which it was being fulfilled. 

'Need 11 for each function was indicated if a significant (.05 leve,l) dis:.. 

crepancy was found between respondents' perceptions of the extent to which it 

was being fulfilled and the extent it should be fulfilled. To determine if di f

ferences between the mean scores in both response categories (should be fulfilled 

and is now being fulfilled), for each of the fifteen items, were significant at 

the . 05 I eve I, t-tests were performed. The resu Its of the t-tests for student 

11 need'' scores are depicted in Table 4. 

In order to demonstrate the perceived importance of the advising functions 

identified in this study, the rank order of mean scores for students' responses to 

the 11 should be fulfilled 11 category is presented in Table 5. 

Student Responses: Extent to Which Advising Functions Should be Fulfi lied 

Students in this study indicated that fourteen of the fifteen advising func

tions should be fulfilled at least 11 to some extent 11 as shown in Table 5. Mean 

scores for these fourteen functions ranged from 2.05 to 2.67 (based on a scale of 
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Table 4 

Resu Its of t-Tests for Student 11 Need 11 Di screpon cy Scores 

Advising 
Functions* Need Discrepancy Rank t** 

1.06 11 20.20 

2 1.17 9 23.10 

3 1.24 6 23.39 

4 .79 15 14.65 

5 .93 13 17.99 

6 1.30 4 23.89 

7 1.35 2 26.10 

8 1.23 7 24.73 

9 1.22 8 23.59 

10 1.28 5 25.02 

11 1.37 26.26 

12 1.02 12 19.83 

13 1.10 10 20.31 

14 .90 14 17.46 

15 1.33 3 25.10 

* As presented in Section II of the Academic Advising Needs Questionnaire 

** Scores exceeding 1. 960 ore significant at the .05 level 
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Table 5 

Rank Distribution of Mean Scores to "Should be Fulfilled" Responses for Items 

on the Student Academic Advising Needs Questionnaire 

Rank Mean* Advising Functions 

2.68 Assist students in planning their 
academic program of study. 

2 2.63 Inform student of the employment 
opportunities in the student's in-
tended field of study. 

3 2.61 Explain university academic regu-
lations and requirements to students. 

4 2.57 Provide students with academic 
advice and suggestions for schola-
stic improvement. 

5 2.56 Refer students to the appropriate 
sources of information for loans, 
scholarships, financial aid, or 
other methods of financing a 
student's education. 

6 2.55 Help students explore possible 
graduate/professiona I school study. 

7 2.53 Assist students with course regis-
trot ion procedures. 

8 2.48 Assist students with career/voce-
tiona! planning. 

9 2.44 Provide students with up-to-date 
information about other sources of 
assistance on campus. 
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Table 5 (Continued) 

Rank Mean* 

10 2.32 

11 2.31 

12 2.22 

13 2.14 

14 2.05 

15 1.70 

*Mean scores based on the following scale: 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Advising Functions 

Help students find ways to make 
their college experience more 
interesting and intellectually 
stimulating. 

Serve as a student's personal ref
erence for prospective employers 

and/ or graduate schools. 

Assist students in obtaining port
time work experie11ces (paid or un
paid which complement their 
career and/or educational goals. 

Assist students in selecting a major. 

Provide students with information 
concerning extracurricular oppor
tunities at the university. 

Be a person with whom students can 
discuss personal (non-academic ) 
concerns. 
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0 =lowest, 3 =highest). The one remaining function ranked slightly below 2.0 

on the response scale, thus indicating that all functions were considered impor

tant by students. 

The fifteen advising functions identified in Section II of the Academic Ad

vising Needs Questionnaire have been grouped into four major categories as 

listed in Appendix K (Advising Functions by Category Type). Two of the five most 

important advising functions, (assist students in planning their academic program 

of study and provide students with academic advice and suggestions for scholastic 

improvement ) were categorized as academic functions, two (explain university 

academic regulations and requirements to students and refer students to the appro

priate sources of information for loa ns, scholarships, financia I aid or other methods 

of financing a student 's education ) as administrative functions, and one {inform 

student of the employment opportunities in the student's in tended field of study) 

as a career/vocational function. The lowest ranked advising function in terms of 

importance (be a person with whom students can discuss personal non-academic 

concerns) was categorized as a personal function. These findings parallel Burke's 

findings . In his study, of the five top ranked academic advising functions, two 

were classified as academic, two as administ rative, and one as career/vocational. 

The lowest ranked function in Burke's study was also a personal function. Overall, 

the student respondents perceived that all fifteen advising functions should be part 

of the academic advising program. 
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Students appeared to be not only interested in obtaining direct assistance 

from advisers for immediate academically related concerns (assistance in plan

ning their academic program of study, explaining university and academic 

regulations, and providing academic advice and suggestions for academic 

improvement), but also assistance in long-term vocational planning (informing 

students of the employment opportunities in their intended field of study). 

Additionally, the fifth most important function identified (referring students to the 

appropriate sources of information for financial assistance) indicates students are 

concerned with being able to finance their education. 

Student 11 Need'' Discrepancy Scores 

The rank distribution of "need" scores for student respondents are out

lined in Table 6. As determined by the results of the t-tests found in Table 

4, all of the differences in mean scores were significant at the . 05 I eve I. 

Of the top five functions where the greatest need was indicated, three 

were administrative (explain university academic regulations, provide students 

with up-to-date information about other sources of assistance on campus, and 

refer students to the appropriate sources of information for loans, scholarships, 

financial aid, or other methods of financing a student's education), one was aca

demic (provide student with academic advice and suggestions for scholastic im

provement) and one was career/vocational (inform student of the employment 
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Table 6 

Rank Dist ribution of "Need" Discrepancy Scores for Student Responses to Items 

on the Academic Advising Needs Questionnaire 

Rank Need Discrepancy* Advising Functions 

1.37 Provide students with up-to-date 
information about other sources of 
assistance o~ campus. 

2 1.35 Refer students to the appropriate 
sources of information for loans, 
scholarships, financial aid, or 
other methods of financing a 
student's education. 

3 1.33 Provide students with academic 
advice and suggestions for scho-
lastic improvement. 

4 1 .30 Inform student of the empl oyment 
opportunities in the student's 
intended field of study. 

5 1.28 Help students explore possible 
graduate/ professiona I school study. 

6 I .24 Assist students with career/ voca-
tiona I planning. 

7 1.23 Help students find ways to make 
their college experience more in-
teresting and intellectually stimu-
lating. 

8 1.22 Assist student in planning their 
academic program of study. 



Table 6 (Continued ) 

Rank 

9 

10 

II 

12 

13 

14 

15 

70 

Need Discrepancy * 

1.17 

1.10 

1.06 

1.02 

.93 

.90 

.79 

Advising Funct ions 

Explain university academic regu
lations and requirements to students. 

Assist students in obtaining part
time work experiences (paid or 
unpaid ) which complement their 
career and/ or educational goals. 

Assist students in selecting a major. 

Serve as a student's personal ref
erence for prospective employers 
and/or graduate schools. 

Assist students with course registra
tion procedures. 

Provide students with information 
concerning extracurri cu lor oppor
tunities at the university. 

Be a person with whom students con 
discuss personal (non-academic ) 
concerns. 

*Indicates the difference between mean scores for "should be fulfilled" and ... rs now 

being fulfilled" responses. 
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opportunities in the student's intended field of study). A personal function, 

(being a person with whom students can discuss personal concerns), ranked 

lowest in terms of need. 

Three of the top five functions (explain university academic regulations 

and requirements to students, refer students to the appropriate sources of 

information for loans, scholarships, financial aid, or other methods of fi

nancing a student's education, and provide students with academic advice 

and suggestions for scholastic improvement) where the greatest need was 

shown were also three of the top ranked items which student respondents 

considered most important. Although assisting students in planning their 

academic program of study was ranked number one in terms of importance, 

it was ranked ninth in terms of need indicating that this function was being 

fulfilled to some degree. 

Providing students with up-to-date information about other sources of 

assistance on campus ranked ninth in terms of importance, but was second 

in terms of need. Helping students explore possible graduate/professional 

school study was sixth in terms of importance as well as in terms of need. 

Explaining university academic regulations and requirements to students was 

the area where the greatest need was indicated and was also ranked high in 

terms of importance. 
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Ana lysis of Student Responses to Open-Ended Item 

Students had an opportunity to provide additional comments concerning their 

perceptions of the academic advising program at Florida Atlantic University by 

means of an open-ended item in Section Ill of the Academic Advising Needs 

Questionnaire. They were given the option of responding to the following state

ment : "Please feel free to make additional comments concerning the academic 

advising program at Florida Atlantic University." 

A toto I of 207 students (43 percent) who responded to the Academic Advising 

Needs Questionnaire provided comments on the open-ended item. Table 7 out

lines the ftequency and percentage of students responding to the open-ended item 

by college. 

An analysis of responses to the open-ended item revealed that the comments 

made by students could be classified into six basic categories. These categories 

included comments concerning: (1) students' lack of experience with academic 

advising; (2) negative aspects of the academic advising program; (3) specific 

areas of need in academic advising; (4) responsibility for academic advising; 

(5) positive aspects of the academic advising program; and (6) miscellaneous 

topics. 

1. Comments concerning students' lack of experience with the academic ad

vising program. Twenty-five students (12 percent) commented on this area. Of 

these students, eleven did not believe they could accurately assess the advising 
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program. A typical comment was: 

I cannot comment on most of the items because I have had little 
or no experience with them. 

Eight comments cited lack of an adviser. Typical of these comments was the 

following: 

This is my first semester at FAU. I have not spoken to an adviser 
yet. 

Seven respondents did not know academic advising was available at FAU. 

Comments included : 

Do I have an adviser? 

There is no formal advising at FAU. If so l have never encountered it. 

2. Comments concerning negative aspects of the academic advising program. 

Almost half of the student respondents (46 percent) expressed negative comments 

concerning the academic advising program. Comments supported Bostaph's findings 

that students generJIIy had a negative attitude toward advising and Burke's 

findings in which virtually half of student responses to an open-ended item re-

fleeted negative responses. General negative comments concerning the academic 

advising program were expressed by twenty-nine students. Typical of these com-

ments were: 

In general, I feel the academic advising program is not only in
adequate and incomplete, but it is also confusing. 

I felt the adviser I talked to was terrible. This is my fourth school 
and the adviser was by far the worst I have ever encountered . 
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Since there is no formal counseling (advising) program in the 
business department, I feel that the area could be greatly improved. 

Nineteen comments addressed the problem of getting correct information. 

Such comments included: 

I feel the academic advising program is a source of many students' 
scheduling problems. The advisers are not aware of course require
ments, prerequisites, etc. 

If one is lucky enough to pin down an adviser, it then becomes a 
challenge to get an answer to any questions you might have. 

More emphasis should be put on teaching advisors what to do. 

There were twenty-six negative comments concerning the availability of ad-

visers. Comments included: 

I fee I that faculty members who are advisers are too busy with other activi
ties. I feel there should be more full time advisers. 

The registration process could be enhanced by having advisers take more 
time with individual people. 

The hours that academic advising is available to the students discrimi
nates against those limited to the evening programs. 

In essence, we are advising ourselves an yway. We don't need to get 
OK 's from the secretaries. 

Lack of interest in advising by academic advisers and negative attitudes of aca-

demic advisers were cited in twenty-two comments. Comments included: 

Bad attitude, like they are sick of advising. 

I feel that professors see advising as a minimal aspect of their job and 
at times even a nuisance. 
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Some of the advisers may be good, but the one I was assigned to was 
totally unconcerned with what I was taking or planning to take. 

3. Comments concerning specific areas of need in academic advising. Thirty-

seven comments (18 percent) addressed specific areas of need in academic ad-

vising. The most frequently mentioned area was the need for an assigned faculty 

adviser. Typical of these twenty-two comments were: 

There should be one specific adviser from start to finish and not 
just whoever is around. 

I feel Business Administration needs to have faculty advisers. 

Since I have not completed the screening tests (in the College of 
Education), the administration will not give me an adviser. I would like 
to have one now instead of waiting and finding out I made a wrong choice. 

There were fifteen miscellaneous comments (7 percent) concerning areas of 

need and specific suggestions for improvement of the academic advisement program. 

Comments included: 

Need to stress career opportunities to students and help students 
determine if they are really in the right place. 

Students could be given the information (academic advising) in a 
pamphlet. 

I wish there were more of the courses needed because the lack of 
them hinders the students as to the proximity of graduation. 

4. Comments concerning areas of responsibility in academic advising. Only 

six comments (3 percent) reflected two categories of statements concerning respon-

sibility for academic advising. Two students commented on the adviser's role: 

Ari adviser's core purpose is to help students with their academic 
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needs. The second purpose should be to direct students to other 
university sources that would help them. 

Student responsibility in the academic advising process was cited by four 

students. The following comment is representative: 

Many students probably expect too much from thei r adv ise rs . The 
information many students seek is readily available through thei r own 
energies. 

5. Positive comments concerning the academic advising program. Twenty-

five students (12 percent) expressed positive comments about their experience with 

academic advising. Positive comments included: 

They (advisers) are very efficient and helpful. If they don't 
know the answer they find out. 

My adviser has been great to me. He always makes time for me. 

I feel my department is doing a good job with its advisory duties. 
hope others do as we II. 

I think it's great that each person is requi red to see a counselor be
fore registering. 

6. Miscellaneous comments. Eighteen comments (9 percent) of a general 

nature were made. Five of the comments referred to the questionnaire. A repre-

sentative comment was: 

Should there be an answer for areas not known -such as "unknown"? 

Thirteen comments did not directly address academic advising needs. Examples 

of these comments include: 
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The course times should start no earlier than 8:30a.m. 

There is a great difference in the difficulty of courses here at FAU. 

Summary 

Analysis of student responses to the fifteen items in Section II of the Aca

demic Advising Needs Questionnaire revealed student need in all areas of 

academic advising identified in the Academic Advising Needs Questionnaire. 

Consistent with those results are the responses to the open-ended item. Vir

tually half of the student respondents (46 percent) made negative comments 

concerning the academic advising program and 18 percent of the student re

spondents addressed specific areas of need in academic advising. According to 

these results, a majority of the students (64 percent) responding to the open-

ended item felt the academic advising program was not meeting their needs. 

Only twenty-five students (12 percent) expressed positive comments concerning 

the academic advising program. 

Faculty Perceptions of Students' Academic Advising Needs 

Faculty responses to the fifteen items found in Section II of the Aca

demic Advising Needs Questionnaire are analyzed in this section. Section II 

of the faculty questionnaire was identical to the student questionnaire. Dif

ferences between mean scores of both response categories (should be fulfilled 
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and is now being fulfilled) for each item were calculated. T -tests were 

employed to determine if discrepancies were significant at the .05 level. 

The results of the t-tests for faculty "need" scores are depicted in Table 8. 

In order to demonstrate the perceived importance of the advising 

functions identified in this study, the rank order of mean scores for 

faculty responses to the "should be fulfilled" category are presented in 

Table 9. 

Faculty Responses: Extent to Which Advising Functions Should be Fulfilled 

Faculty respondents indicated that ten of the fifteen advising functions 

should be fulfilled at least "to some extent" as shown in Table 9. Mean 

scores for these ten functions ranged from 2.04 to 2.75 (based on a scale 

of 0 = lowest, 3 =highest). The remaining five advising functions had 

mean scores ranging from 1.03 to 1.89, thus indicating that faculty would 

not place a high priority on those functions. However, overall responses 

indicate that faculty agreed that the fifteen advising functions should be 

fulfilled to various extents within the framework of an academic advising 

program. 

The three most important advising functions identified by faculty respon

dents (assist students in planning their academic program of study, provide stu

dents with academic advice and suggestions for scholastic improvement, and help 
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Table 8 

Results of t-Tests for Faculty "Need" Discrepancy Scores 

Advising 
Functions* Need Discrepancy Rank t** 

.51 3.5 6.39 

2 .28 10 3.78 

3 .48 5.5 7.50 

4 .21 12 3.23 

5 .02 15 . 19 

6 .38 8 5.17 

7 .37 9 4.60 

8 .70 9.41 

9 .51 3.5 7.52 

10 .48 5.5 7.49 

11 .44 7 5.49 

12 . 13 13 2.21 

13 .24 11 3.50 

14 . 11 14 1.80 

15 .58 2 7.98 

* As presented in Section II of the Academic Advising Needs Questionnaire. 

** Scores exceeding 1 . 960 are significant at the . 05 I eve I. 
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Table 9 

Rank Distribution of Meon Scores to "Should be Fulfilled" Responses for Items 

on the Faculty Academic Advising Needs Ouestionnoire 

Rank Mean* Advising Functions 

2.75 Assist students in planning their 
academic program of study. 

2 2.68 Provide students with ocodemic advice 
and suggestions for scholastic improve-
ment. 

3 2.56 Help students explore possible 
graduate/professional school study. 

4 2.42 Serve as a student's persona I ref-
erence for prospective employers and/ 
or graduate schools. 

5 2.31 Inform student of the employment op-
portunities in the student ' s intended field 
of study. 

6 2.25 Help students find ways to make their 
college experience more interesting 
and intellectually stimulating. 

7 2.21 Explain university academic regula-
tions and requirements to students. 

8 2.18 Assist students with career/ vocational 
planning. 

9 2.10 Assist students with course reg istro-
tion procedures. 

10 2.04 Assist students in selecting o major. 
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Table 9 (Continued) 

Rank Mean* 

11 1.89 

12 1.83 

13 1.65 

14 1.49 

15 1.03 

*Mean scores based on the following scole: 

Extent of Fulfillment 

0-Nototoll 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Advising Functions 

Refer students to the appropriate sources 
of information for loons, scholarships, 
financial aid, or other methods of fi
nancing a student's education. 

Provide students with up-to-date in
formation about other sources of assis
tance on campus. 

Be a person with whom students can 
discuss personal (non-academic ) concerns. 

Assist students in obtaining port-time 
work experiences (paid or unpaid ) which 
complement their career and/ or edu
cational goals. 

Provide students with information con
cerning extrocurri cu lor opportunities 
at the university. 
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students explore graduate/professional school study) were categorized as aca

demic functions (Appendix K), followed by a personal function (serving as a 

student's personal reference for prospective employers and/or graduate schools) 

and a career/ vocationa I function (informing student of the employment oppor

tunities in the student's intended field of study). These responses coincide with 

Burke's findings that faculty ranked academic and career concerns as the most 

important aspects of advising. 

Faculty responses seem to indicate that faculty were more interested in 

keeping a gene ral advising level rather than dealing with the specific admini

strative functions of a bureaucratic structure. 

Overall, the responses indicate that faculty view the academic advising 

function as a broad spectrum of responsibilities previously identified in the litera

ture (O'Banion, Crockett, Abel, and Trombley & Holmes) . 

Faculty "Need" Discrepancy Scores 

The rank distribution of "need" scores for faculty respondents is outlined 

in Table 10. As determined by the results of the t-tests found in Table 8, 

twelve of the discrepancies in mean scores were significant at the .05 level. 

Perceived need was found in the following: (1) help students find ways to make 

their college experience more interesting and intellectually stimulating; (2) pro

vide students with academic advice and suggestions for scholastic improvement; 



84 

Table 10 

Rank Distribution of "Need" Discrepancy Scores for Faculty Re;ponses to Items 

on the Academic Advising Needs Questionnaire 

Rank Need Discrepancy* 

.70 

2 .58 

3.5 . 51 

3.5 .51 

5.5 .48 

5.5 .48 

7 .44 

8 . 38 

9 .37 

Advising Functions 

Help students find ways to make their 
college experience more interesting 
and intellectually stimulating. 

Provide students with academic ad
vice and suggestions for scholastic 
improvement. 

Assist students in selecting a major . 

Assist students in planning their 
academic program of study. 

Help students explore possible 
graduate/ professional school study . 

Assist students with career/ voco
tionol planning. 

Provide students with up-to-date 
information about other sources of 
assistance on campus . 

Inform student of the employment 
opportunities in the student's in
tended field of study. 

Refer students to the appropriate 
sources of information for loons, 
scholarships, financial aid, or 
other methods of financing a stu
dent's education. 
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Table 10 (Continued ) 

Rank Need Discrepancy* 

10 .28 

11 .24 

12 .21 

13 .13 

14 .11 

15 .02 

Advising Functions 

Explain university academic reg
ulations and requirements to 
students. 

Assist students in obtaining part
time work experiences (paid or 
unpaid) which complement their 
career and/or educational goals. 

Be a person with whom students 
can discuss personal (non-academic 
concerns. 

Serve as a student's pe ,-sonal ref
erence for prospective employers 
and/ or graduate schools. 

Provide students with information 
concerning extracurri cu lor oppor
tunities at the university. 

Assist students with course regis
tration procedures. 

*Indicates the difference between the mean scores for "should be fulfilled" and "is 

now being fulfilled" responses. 
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(3.5) assist students in selecting a major; (3.5) assist students in planning their 

academic program of study; (5 .5) help students explore possible graduate/pro

fessional school study; (5.5) assist students with career/vocational planning; 

(7) provide students with up-to-date information about other sources of assis

tance on campus: (8) inform student of the employment opportunities in the 

student's intended field of study; (9) refer students to the appropriate sources 

of information for loons, scholarships, financial aid, or other methods of finan

cing a student's education; (1 0) explain university academic regulations and 

requirements to students; (11) assist students in obtaining part-time work ex

periences (paid or unpaid) which complement their career and/or educational 

goals; and (12) be a person with whom students can discuss personal (non-aca

demic) concerns. 

Those items where no perceived need was found were: (1 ) assist students 

with course registration procedures; (2) provide students with information con

cerning extracurricular opportunities at the university; and (3) serve as a student's 

personal reference for prospective employers and/or graduate school. 

Of the six highest ranking areas of need identified through faculty responses, 

five were categorized (Appendix K) as academic functions end the sixth one was 

a career/vocational function. Of the remaining six areas, three were admini

strative, two were vocational/career and one was personal. 

A comparison of Table 9 with Table 10 shows that four of the highest ranked 
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items in the 11 need 11 category were also ranked high in the 11 should be fulfilled 11 

category. This indicates that faculty believe that those four functions should 

be fulfilled by the academic advising program but are not presently being ful

filled. Assisting students in selecting a major was ranked number three in terms 

of importance. While informing students of the employment opportunities in the 

student 1s intended field of study was ranked fifth in terms of importance, it was 

eighth in terms of need. 

Although assisting students with course registration procedure was the ninth 

most important advising function based on the 11 should be fulfilled 11 category, 

need scores indicate it was being fulfi lied because it was the lowest ranked in 

terms of need. 

Analysis of Faculty Responses to Open-Ended Item 

Faculty had an opportunity to provide additional comments concerning their 

perceptions of the academic advising program at Florida Atlantic University by 

means of an open-ended item in Section Ill of the Academic Advising Needs 

Questionnaire. Faculty were given the option of responding to the following 

statement: 11 Piease feel free to make additional comments concerning the academic 

advising program at Florida Atlantic University. 11 

A total of 64 faculty (39 percent) who responded to the Academic Advising 

Needs Questionnaire provided comments on the open-ended item. Table 11 

outlines the frequency and percentage of faculty responding to the open-ended 

item by college. 
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An analysis of responses to the open-ended item revealed that 68 comments 

could be classified into five basic categories. These categories included comments 

concerning: (1) problems with advising; (2) responsibility for academic advising; 

(3 ) quality of the academic advising program; (4) suggestions for improving the 

academic advising program; and (5) miscellaneous comments. 

1. Problems with advising. Fourteen comments (21 percent) were made con-

cerning problems with the present academic advising program at Florida Atlantic 

University. Most of these ·comments were consistent with the findings of Hoffman, 

Trombley and Holmes, and Burke who found that (1) lack of time, and (2) lack 

of reward were major obstacles to improving academic advising. Another problem 

area cited in academic advising was faculty's lack of information concerning aca-

demic matters. Typical comments included: 

The most significant problem appears to be the lack of knowledge of 
faculty regarding academic policies and degree programs. This may in 
turn be attributable to lack of interest in advising due to the low esteem 
which this function holds. There is no reward, except personal satisfac
tion, for advising efforts in the COBPA. 

Current status of academic advising is pathetic due to inadequate 
resources. 

From my limited experience, faculty are not given the information 
they need about University rules, procedures, and resources, to do the 
job right. 

The problem is that the system · doesn't give you much time to do 
this advising and there is only personal satisfaction to be gained from 
taking extra time to do advising. 

My department has the highest faculty:student ratio in the college. 
Need more faculty or less students. 
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Advisement at the centers is largely non-existent. Fortunately, the 
students at the centers are mostly mature (average age around 30), and 
most of them are effective in a se If-advisement role. 

2. Responsibility for academic advising. Ten comments (15 percent) reflected 

two categories of statements concerning responsibility for academic advising. Nine 

faculty commented on students' responsibility in the academic advising process. 

These comments reflect Burke's findings that faculty members believe students 

should assume more responsibility. Typical comments included: 

A student should: 1) Read the catalog; 2) Discuss questions with 
advisor; 3) Make decisions affecting his/her career goals. It's the 
student's life and he must make the ultimate choices with the best infor
mation he can find. 

Should we not assume that college students are adults, capable of 
making their own decisions? 

My observation has been that the biggest failure in academic 
advisement is that students all too frequently accept no responsibility 
for their own academic programs. 

Three comments were made concerning the faculty role in academic odvising. 

Comments ranged from: 

To: 

Advising of students is an essentia I part of a faculty member's function. 

We are required to be available to counse I students at both pre
registration and regular registration period. This interferes with our 
ongoing research activities ••. Advisors should be available only for 
specia I problems 

3. Ouality of the academic advising program. Fifteen comments (22 percent) 
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show evidence of differing opinions concerning the quality of the present aca-

demic advising program. Comments from 12 faculty indicated that there is con-

siderable variation in the quality of academic advising across colleges and de-

partments. The following comments typify the types of comments expressed: 

In some of the colleges, academic advising is bad or non-existent. 
In others, it is fair to good but needs improvement. 

Or: 

No problem from my point of view. 

To: 

There does not seem to be a program. 

4. Suggestions for improving the academic advising program. Seventeen 

faculty (25 percent) gave suggestions for improving academic advising. Com-

ments concerning who should be responsible for academic advising ranged from: 

To: 

Or: 

And: 

I feel that academic advisement should be done by a person hired 
to do that job a lone. 

Some better monitoring of this situation by the V. P. for Student Affairs 
would be in order. Establishing a bureaucracy to advise students would not. 
At colleges with such programs the faculty does the work anyway. 

Within the College of Business, students should be assigned to one 
faculty advisor. 

A student needs an advisor when he first arrives on campus more than 
at any other time. Advisors in the College of Education are assigned only 
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after the student has on file the ACT or SAT score and has passed his 
screening tests. 

The problem of having the information necessary for academic advising 

readily available was addressed by three faculty. Such comments included: 

Our department has finally evolved a brochure which a faculty 
member can use to get all the pertinent facts while advising. Perhaps 
other departments should put together similar brochures, otherwise 
there may be discrepancies in advising. 

A computer program for graduation requirements and prerequisite 
checking from the student's computer records would be very usefu I. 

5. Miscellaneous comments. Twelve comments (18 percent) of a general 

nature were made. Seven of the comments referred to the questionnaire, while 

the other comments did not address academic advising. Respondents offered 

explanations as to why they answered the questionnaire the way they did. The 

following was a typical comment: 

The answers are based on what I am doing as an advisor. I don't 
know what others are doing. 

Summary 

Faculty responses to the open-ended item indicate differences in perceptions 

about academic advising. However, most comments parallel the most often 

heard complaints about academic advising found in the research literature. 

Faculty stated lack of time, resources, and recognition as major problem areas. 

Suggestions for improving academic advising included: (1) more responsibility 

assumed by students, (2) use of computers, and (3) use of professional coun-

selors. 
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Administrators' Perceptions of Students' Academic Advising Needs 

Administrator responses to the fifteen items found in Section II of the Aca

demic Advising Needs Questionnaire are analyzed in this section. Section II of 

the administrator questionnai re was identical to the student and faculty question

naires. Differences between mean scores of both response categories (should be 

fulfilled and is now being fulfilled) for each item were calculated. T-tests were 

employed to determine if discrepancies were significant at the .05 level. The 

results of the t-tests for administrator "need" scores are depicted in Table 12. 

In order to demonstrate the perceived importance of the advising functions 

identified in this study, the rank order of mean scores for administrator responses 

to the "should be fulfilled" category are presented in Table 13. 

Administ rator Responses: Extent to Which Advising Functions Should be Fulfilled 

Administrator respondents indicated that ten of the fifteen advising functions 

should be fulfilled at least "to some extent" as shown in Table 13. Mean scores 

for these ten functions ranged from 2.07 to 2.80 (based on a scale of 0 =lowest, 

3 =highest ) . The remaining five advising functions had mean scores ranging from 

1 .05 to 1. 93, thus indicating that administrators would not place a high priority 

on those functions. However, overall responses indicate that administrators agreed 

that the fifteen advising functions should be fulfilled to various extents within 

the framework of an academic advising program. 

The three most important advising functions (assist students in planning their 
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Table 12 

Results of t-Testsfor Administrator "Need" Discrepancy Scores 

Advising 
Functions* Need Discrepancy Rank t** 

.35 4 3.33 

2 .39 3 3. 91 

3 .28 7 2. 91 

4 -.07 15 -.60 

5 . 16 11.5 1.42 

6 .23 9.5 2.35 

7 .30 6 2.79 

8 .32 5 2.55 

9 .46 2 4.81 

10 .27 8 3.62 

11 .23 9.5 2.23 

12 • 15 11.5 1.74 

13 -.05 14 -.39 

14 -.02 13 -.27 

15 .48 4.77 

*As presented in Section II of the Academic Advising Needs Questionnaire. 

**Scores exceeding 2.021 are significant at the .05 level. 
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Table 13 

Rank Distribution of Mean Scores to "Should be Fulf i lled" Responses for Ite ms on 

the Administrator Academic Advising Needs Questionnaire 

Rank Mean* Advising Functions 

2.80 Assist students in planning their ace-
demic program of study. 

2 2.64 Provide students with academic ad-
vice and suggestions for scholastic 
improvement. 

3 2.55 Help students explore possible graduate/ 
profess i one I schoo I study. 

4.5 2.50 Serve as a student's personal reference 
for prospective employers and/or 
graduate ;chao Is. 

4 . 5 2.50 Explain university academic regu Ia-
tions and requirements to students. 

6 2.39 Inform student of the employment op-
portunities in the student's intended 
field of study. 

7 2.34 Assist students with course registra-
tion procedures. 

8 2.16 Assist students in selecting o major. 

9 2.09 Assist students with career/voce-
tiona I planning . 

10 2.07 Refer students to the appropriate 
sources of information for loons, scholar-
ships, financial aid, or other methods 
of financing a student's education. 
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Table 13- Continued 

Rank Mean* 

11 1.93 

12 1.89 

13 1.54 

14 1.46 

15 1.05 

* Mean scores based on the following scale: 

Extent of Fulfillment 

0 - Not at all 
1 -To a very little extent 
2 - To some extent 
3 - To a great extent 

Advising Functions 

Help students find ways to make their 
college experience more interesting 
and intellectually stimulating. 

Provide students with up-to-dote in
formation about other sources of as
sistance on campus. 

Be a person with whom students con 
discuss personal (non-academic ) con
cerns. 

Assist students in obtaining port-time 
work experience (paid or unpaid) which 
complement their career and/or edu
cational goals. 

Provide students with information con
cerning extracurricular opportunities 
otthe university. 
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academic program of study, provide students with academic advice and suggestions 

for scholastic improvement, and help students explore possible graduate/profes

sional school study) identified by administrator respondents were categorized as 

academic functions (Appendix K). An administrative function (explain univer

sity academic regulations and requirements to students) and a personal function, 

(serve as a student's personal reference for prospective employers and/or 

graduate schools) tied as the fourth most important function. 

Administrator "Need" Discrepancy Scores 

The rank distribution of "need" scores for administrator respondents are out

lined in Table 14. As determined by the results of the t-tests found in Table 12, 

ten of the discrepancies in mean scores were significant at the .05 level. Per

ceived need was found on the following items: (1) provide students with aca-

demic advice and suggestions for scholastic improvement; (2) assist students in plan

ning their academic program of study; (3) explain university academic regulations 

and requirements to students; (4) assist students in selecting a major; (5) help 

students find ways to make their college experience more interesting and in

tellectually stimulating; (6) refer students to the appropriate sources of informa

tion for loans, scholarships, financial aid, or other methods of financing a 

student's education; (7) assist students with career/vocational planning; (8) help 

students explore possible graduate/professional school study; (9) inform student of 

the employment opportunities in the student's intended field of study; and (l O) pro-
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Table 14 

Rank Distribution of "Need" Discrepancy Scores for Administrator Responses to 

Items on the Academic Advising Needs Questionnaire 

Rank Need Discrepancy* Advising Functions 

.48 Provide students with acodemic ad-
vice ond suggestions for scholastic 
improvement. 

2 .46 Assist students in planning their 
academic program of study. 

3 .39 Explain university academic reg-
ulations and requirements to 
students. 

4 . 35 Assist students in selecting a major . 

5 .32 Help students find ways to make 
their college experience more in-
teresting and intellectually stimulat-
ing. 

6 .30 Refer students to the appropriate 
sources of information for loans, 
scholarships, financia I aid, or 
other methods of financing a stu-
dent's education. 

7 .28 Assist students with career/voca-
tiona I planning. 

8 .27 Help students explore possible 
graduate/ professional school study. 

9.5 .23 Inform student of the employment 
opportunities in the student's in-
tended field of study. 
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Table 14 (Continued) 

Rank Need Discrepancy* 

9.5 .23 

11 .5 .16 

11.5 .16 

13 -.02 

14 -.05 

15 -.07 

Advising Functions 

Provide students with up-to-dote 
i nformoti on about other sources of 
assistance on campus. 

Assist students with course reg i
strotion procedures. 

Serve as a student's personal ref
erence for prospective employers 
and/ or graduate schools. 

Provide students with information 
concerning extracurricular op
portunities at the university. 

Assist students in obtain port
time work experiences (paid or 
unpaid ) which complement their 
career and/ or educational goals . 

Be a person with whom students 
con discuss personal (non-academic ) 
concerns. 

*Indicates the difference between mean scores for "should be fulfilled" and "is now 

being fulfilled" responses. 
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vide students with up-to-date information about other sources of assistance on cam-

pus. Those items where no perceived need was found were: (1) provide students 

with information concerning extracurricular opportunities at the university; (2) assist 

students in obtaining part-time work experiences which complement their career and/ 

or educational goals; (3) be a person with whom students can discuss personal con

cerns; (4) assist student with course registration procedures; and (5) serve as a stu

dent's personal reference for prospective employers and/or graduate schools. 

Of the five areas where the greatest need was identified through administrator 

responses, four were categorized (Appendix K) as academic functions and the 

fifth one was an administrative function. Of the remaining five areas, two were 

administrative, two were career/vocational, and one was academic. 

A comparison of Table 13 with Table 14 shows that three of the five highest 

ranked items in the "need" category (provide students with academic advice and 

suggestions for scholastic improvement, assist students in planning their academic 

program of study, and explain university academic regulations, and requirements 

to students) were also ranked high in the "should be fulfilled" category. Assisting 

students in selecting a major was ranked number four in terms of need, although 

it was ranked eighth in terms of "should be fulfilled" functions, indicating that 

even though this function was not being fulfilled to a great extent, it was also not 

considered one of the most important functions. Similarly, helping students find 

ways to make their college experience more interesting and intellectually stimu

lating was ranked fifth in terms of need but tenth in terms of importance. 
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Analysis of Administrator Responses to Open-Ended Item 

Administrators had an opportunity to provide additional comments concerning 

their perceptions of the academic advising program at Florida Atlantic Univer-

sity by means of an open-ended item in Section Ill of the Academic Advising 

Needs Questionnaire. Administrators were given the option of respond ing to 

the following statement: "Please feel free to make additional comments concerning 

the academic advising program at Florida Atlantic University." 

A t..otal of 17 administrators (37 percent) who responded to the Academic 

Advising Needs Questionnaire provided comments on the open-ended item. 

Table 15 outlines the frequency and percentage of administrators responding to 

the open-ended item. 

Table 15 

Frequency and Percentage of Administrator Responses to Open-Ended Item 

Administrators Commenting 
Survey Respondents Frequency Percentage 

46 17 37 

Administrators Not Commenting 
Frequency Percentage 

29 63 

An analysis of responses to the open-ended item revealed that 19 comments 

could be classified into five basic categories. These categories included comments 
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concerning: (1) problems with advising; (2) responsibility for academic ad-

vising; (3) quality of the academic advising program; and (4) miscellaneous 

comments. 

1. Problems with advising. Three comments (16 percent) were made con-

cerning problems with the present academic advising program at Florida Atlantic 

University. These comments were consistent with the comments made by faculty. 

Excerpts from the comments follow: 

Judging from the majority of student comments as they pass through 
my office, the faculty advisors are: (1) hard to get a hold of; (2) unin
formed about most things outside the classroom; (3) not too responsive; 
and (4) used mainly for signature purposes. 

The existing program is not adequate for a great many commuter, 
centers, and evening students. Every effort should be made to make 
courses, advisement and counseling available to these special groups. 

2. Responsibility for academic advising. Two comments (1 0 percent ) were 

made concerning faculty and student responsibility in the academic advising pro-

cess. One administrator stated that: 

Faculty should concentrate on the academic needs of the student. 
Faculty are ill-suited to advise on administrative or social matters. Students 
should first refer to their catalogs and second to administrative advisors 
trained to give correct answers. 

While the following comment stressed student responsibility in the process: 

In general, I believe students must be the initiators of academic ad
vising activity and that they can generate as much as they desire. 

3. Ouality of the academic advising program. Five comments (26 percent) 
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addressed the issue of the quality of academic advising. Comments from three 

administrators indicated that there is considerable variation in the quality of 

academic advising across colleges and departments. The following comment 

clearly expressed this viewpoint: 

It probably varies from department to department and college to 
college in conscientiousness and effectiveness. 

Two positive comments were made about academic advising in particular 

departments. 

4. Suggestions for improving the academic advising program. Five suggestions 

for improving the academic advising program were given in five comments (20 

percent). They included: 

We need to develop a computerized advisement and registration 
system, available to all students on all campuses at all times. 

There should be a more rigid/structural assignment of advisors and 
better training of advisors in their role and importance of their function. 

a system of peer advising with faculty supervision. 

a policy and procedure manual which is given to each new major. 
This manual explains the student's responsibilities and the faculty member's 
responsibilities for registration and other advisement matters. 

5. Miscellaneous comments. Four comments (21 percent) of a general no-

ture were made. Two of the comments referred to how the respondents answered 

the questionnaire. Among the remarks was the following: 

Responses in "now being fulfilled" column are based on practices in 
my department only. I have no knowledge of what happens elsewhere. 
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Summary 

Administrator responses to the open-ended item indicate that the quality of 

academic advising varies from department to department and college to college. 

Comments concerning problems with academic advising were consistent with 

those made by the faculty. 

Differentiation of Students' Perceptions of their 

Academic Advising Needs Based on Demographic Variables 

In this section demographic variables will be examined to determine if 

they differentiated students' perceptions of their academic advising needs. 

Variables examined included: (1) age, (2) sex, (3) grade point average, 

(4) classification, (5) enrollment status, (6) number of semesters at Florida At

lantic University, and (7) college where advised. The Spearman rank order cor

relation coefficient was used to compare the rank order of need discrepancy 

scores for groups within the seven demographic variable categories (See Table 

16). Student need rankings by demographic variables are found in Appendix L. 

Findings 

Correlations significant at the .05 level were found when comparing the 

rank order of need discrepancy scores for all student groups within the following 

demographic categories: (1) age, (2) sex, (3) classification, and (4) enroll

ment status. Results indicate related rankings of need scores for all groups within 

these four categories. 
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Tobie 16 

Results of Spearmen's Rank Order Correlation Coefficient for Students' "Need" 

Scores by Demographic Variables 

Demographic 
Variable Category Correlation Significance 

Sex Male with Female .89 .05 

Age 18-21 with 21-24 .95 .05 
18-21 with 25 end over .90 .05 
21-24 with 25 end over .89 .05 

Grode Point 1.0-2.4 with 2.5-2.9 .34 p >.05 
1.0-2.4 with 3.0-3.4 .50 p >.05 
1.0-2.4 with 3.5-4.0 .32 p >.05 
2.5-2.9 with 3.0-3.4 .74 .05 
2.5-2.9 with 3.5-4.0 .78 .05 
3.0-3.4 with 3.5-4.0 .90 .05 

Student Classification Juniors with Seniors .84 .05 

Enrollment Status Full-nme with Port-Time .73 .05 

Numbers of Semesters with 2 .75 .05 
ot FAU with 3 .72 .05 

with 4 .82 .05 
1 with 5 or more .83 .05 
2 with 3 .46 p >.05 
2 with 4 .79 .05 
2 with 5 or more .81 .05 
3 with 4 .66 .05 
3 with 5 or more .64 .05 
4 with 5 or more .90 .05 
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Table 16 - Continued 

Demographic 
Variable Category Correlation Significance 

College Business & Public Admini-
stration with Education .71 .05 
Business & Pub I ic Admini-
stration with Engineering .14 p >.05 
Business & Public Admini-
stration with Humanities .45 p >.05 
Business & Public Admini-
stration with Science .54 .05 
Business & Public Admini-
stration with Social Science .21 p >.05 
Education with Engineering .26 p >. 05 
Education with Humanities .67 .05 
Education with Science .56 .05 
Education with Social 
Science .44 p >,05 
Engineering with 
Humanities .47 p >.05 
Engineering with Science .51 p >,05' 
Engineering with Social 
Science .72 .05 
Humanities with Science .87 .05 
Humanities with Social 
Science .72 .05 
Science with Social Science .79 .05 
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Significant differences at the . 05 level in rankings were found when com

paring groups in the following demographic variable categories: (1) grade point 

average, (2) number of semesters at F .A. U., and (3) college where advised. 

The discussion will focus on those advising functions where a difference of five 

or more places in rankings between groups was found. 

Grade point average. The rank order of need discrepancy scores for stu

dents with the 1.0 to 2.4 grade point average group was significantly different 

(.05 level) when compared to students with a grade point average of 2.5 to 2.9, 

3.0 to 3.4, and 3.5 to 4.0. 

Students with a grade point average of 2.5 to 2. 9 when compared to those 

with a 1 .0 to 2.4 grade point average indicated a greater need for: (1) up-to

date information about other sources of assistance on campus, and (2) referral 

to the appropriate sources of information for loans, scholarships, financial aid 

or other methods of financing their education. Students in the 1 . 0 to 2.4 grade 

point average group indicated a greater need for: (1) academic advice and 

suggestions for scholastic improvement, (2) assistance in selecting a major, 

(3) assistance with career and vocational planning, and (4) assistance in ob

taining part-time work experiences which complement their career and/or voca

tional goals. 

The comparison of students with a grade point average of 3.0 to 3.4 with 
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those whh a 1. 0 to 2.4 grade point average revealed that students with a 3. 0 to 

3.4 grade point average perceived a greater need for (1) up-to-date information 

about other sources of assistance on campus, and (2) referral to the appropriate 

sources of information for loans, scholarships, financial aid, or other methods of 

financing their education. Students with a 1 .0 to 2.4 grade point average indi

cated a greater need for (1) finding ways to make their college experience more 

interesting and intellectually stimulating, (2) assistance in selecting a major, 

and (3) assistance in obtaining part-time work experiences which complement 

their career and/or educational goals. 

In comparing the rank of need scores for students with a 3.5 to 4.0 grade point 

average with those with a grade point of average of 1 .0 to 2 .4, students with a 

3.5 to 4.0 grade point average expressed greater need for (1) referral to the ap

propriate source of information for loans, scholarships, financial aid or other methods 

of financing their education, and (2) up-to-date information about other sources of 

assistance on campus. Students with a 1 . 0 to 2.4 grade point average indicated a 

greater need in the Following areas: (1) help in finding ways to make their college 

experience more interesting and intellectually stimulating, and (2) assistance in 

selecting a major. 

Number of semesters at F .A. U. When comparing the responses of those stu

dents who had attended FA U for two semesters with those who had attended three 

semesters, differences were found. 
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Students with two semesters of attendance perceived a greater need for 

(1) referral to the appropriate sources of information for loans, scholar

ships, financial aid or other methods of financing their education, (2) up

to-date information about other sources of assistance on campus, (3) assis

tance in obtaining part-time work experiences which complement their 

career and/or educational goals, and (4) help in finding ways to make their 

college experience more interesting and intellectually stimulating. Students 

with three semesters of attendance indicated a greater need for (1) assistance 

in planning their academic program of study, and (2) help in exploring graduate/ 

professional school study. 

College. Significant differences (.05 level) were found when comparing 

the rank order of need discrepancy scores for students in the College of Business 

and Public Administration with those in the Colleges of Engineering, Humanities, 

and Social Science. When comparing the need scores of students in the College 

of Education with the need scores of students in the Colleges of Engineering and 

Social Science significant differences were also found. Additionally, students 

in the College of Engineering indicated need discrepancy scores significantly 

different from those of students in the Colleges of Humanities and Science. 

In comparing results of students in the College of Business and Public Ad

ministration with those in the College of Engineering, results indicate that stu

dents in Engineering perceived a greater need for (1) assistance in selecting a 
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major, (2) up-to-date information about other sources of assistance on campus, 

(3) assistance with career/vocational planning, and (4) help in finding ways 

to make their college experience more interesting and intellectually stimula

ting, while students in Business and Public Administration had a greater need 

for (l ) assistance in planning their academic program of study, (2 ) informa

tion about the employment opportunities in their intended field of study, and 

(3) help in exploring graduate/professional school study. 

Students in the College of Humanities expressed a greater need for (1) up

to-date information about other sources of assistance on campus, and (2) assis

tance in obtaining part-time work experiences which complement their career 

and/or educational goals, while students in the College of Business and Public 

Administration indicated a greater need for (l) assistance in planning their 

academic program of study, (2) academic advice and suggestions for scholastic 

improvement, and (3) assistance in selecting a major. 

A comparison of the need discrepancy scores of students in the College of 

Social Science with those in the College of Business and Public Administration 

indicated that students in the College of Social Science perceived a greater need 

for (l) referral to the appropriate sources of information for loans, scholarships, 

financial aid, or other methods of financing their education, (2) up-to-date 

information about other sources of assistance on campus, (3) explanation of aca

demic regulations and requirements, and (4) help in finding ways to make their 

college experience more interesting and intellectually stimulating. Students in 
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the College of Business and Public Administration indicated a greater need for 

(1) assistance in planning their academic program of study, and (2) assistance 

in selecting a major. 

The comparison of rankings of "need" scores between studen ts in the College 

of Education with those in the College of Engineering revealed that Engineering 

majors perceived a greater need for the following: (1) referral to the appropriate 

sources of information for loans, scholarships, financial aid, or other methods of 

financing their education, and (2 ) a person with whom to discuss personal concerns. 

Education majors indicated a greater need for (1) help in exploring graduate/ 

professional school study, (2) information about the employment opportunities 

in their field of study, and (3) assistance with career/vocational planning. 

When comparing the responses of the students in the College of Education 

with those of the students in the College of Social Science, students in the 

College of Social Science indicated greater need for (1) referral to the appro

priate sources of information for loans, scholarships, financial aid, or other 

methods of financing their education, and (2) explanation of university regu

lations and requirements, while those in the College of Education expressed a 

greater need for assistance in planning their academic program of study. 

In comparing the rank order of "need" scores for students in the College of 

Engineering with those in the College of Humanities, students in the College of 

Humanities expressed greater need for (1) help exploring graduate/professional 

school study, and (2) assistance with career/vocational planning. Engineering 
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students expressed a greater need for (1) academic advice and suggestions for 

scholastic improvement, and (2) a person with whom to discuss persona I concerns. 

The comparison of students in the College of Engineering with those in the 

College of Science revealed that the students in the College of Science perceived 

a greater need for (1) information about the employment opportunities in their field 

of study, (2) assistance with career/vocational planning, and (3) help exploring 

possible professional/graduate school study. Students in the College of Engineering 

expressed a greater need for (1) a person with whom to discuss personal concerns, 

and (2) information about the employment opportunities in their field of study. 

Differentiation of Faculty Perceptions of Students 1 

Academic Advising Needs Based on Demographic Variables 

Eight demographic variables will be examined in this section to determine if 

they differentiated faculty perceptions of students 1 academic advising needs. The 

following variables will be examined: (1) age, (2) sex, (3) academic rank, 

(4) years of teaching experience, (5) years of advising experience, (6) tenure, 

(7) number of advisees, and (8) college where employed. The Spearman rank 

order correlation coefficient was employed to compare the rank order of need 

discrepancy scores for groups within each of the eight demographic variable 

categories (See Table 17). Faculty need ranki.ngs by demographic variables are 

found in Appendix M. 

Findings 

When comparing the rank order of need discrepancy scores for all faculty 
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Table 17 

Results of Spearman's Rank Order Correlation Coefficient for Faculty 's "Need" 

Scores by Demographic Va riables 

Demographic 
Variable Category Correlation Significance 

Age 25-34 with 35-44 .59 . 05 
25-34 with 45-54 .70 .05 
25-34 with 55 and over . 60 .05 
35-44 with 45-54 .60 .05 
35-44 with 55 and over .44 p / .05 
45-54 with 55 and over .75 .05 

Sex Male with Female .78 .05 

Academic Instructor with Assistant Professor .59 .05 
Rank Instructor with Associate Professor .44 p > .05 

Instructor with Professor .25 .05 
Assistant Professor with 
Associate Professor .71 .05 
Assistant Professor with Professor .75 .05 
Associate Professor with Professor .63 .05 

Teaching 1-5with6-10 .55 .05 
Experience 1-5 with 11-20 .37 p >.05 

1-5 with 21 or more .61 .05 
6-10 with 11-20 .77 .05 
6-10with21 ormore .89 .05 
11-20 with 21 or more .67 .05 

Advising 1-5with6-10 .56 . 05 
Experience 1-5 with 11-20 .54 . 05 

1-5 with 21 and over .42 p > .05 
6-10 with 11-20 .90 .05 
6-10 with 21 and over .56 .05 
11-20 with 21 and over .48 p >.05 
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Table 17 - Continued 

Demographic 
Variable Category Correlation Significance 

Tenure Tenured with Non-Tenured .86 .05 

Number of 0-5 with 6-25 .80 .05 
Advisees 0-5 with 26-45 .79 .05 

0-5 with 46 and over .41 p > .05 
6-25 with 26-45 .84 .05 
6-25 with 46 and over .44 .05 
26-45 with 46 and over .68 .05 

College Business & Public Administration 
with Education .56 .05 
Business & Public Administration 
with Engineering .14 p >.05 
Business & Public Administration 
with Humanities .64 .05 
Business & Public Administration 
with Science .74 .05 
Business & Public Administration 
with Social Science .74 .05 
Education with Engineering .10 p > .05 
Education with Humanities .80 .05 
Education with Science .62 .05 
Education with Social Science .49 p >.05 
Engineering with Humanities .23 p >.05 
Engineering with Science -.12 p >.05 
Engineering with Social Science .23 p >.05 
Humanities with Science .70 .05 
Humanities with Social Science .64 .05 
Science with Social Science .55 .05 
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groups within the demographic variable categories of sex and tenure status 

correlations significant at the .05 level were found. 

Differences .in rankings were identified when comparing groups in six demo

graphic variable categories: (1) age, (2) academic rank, (3) teaching ex

perience, (4) advising experience, (5) number of advisees, and (6) college. 

Only those advising functions where a difference of five or more places in 

rankings between groups was found will be discussed. 

Age. The rank order of need discrepancy scores for faculty in the 35 to 44 

age group was significantly different (.05 level) when compared to faculty within 

the 55 and older age group. 

Faculty 35-44 years of age expressed a greater need for (1) informing stu

dents of the employment opportunities in the students' field of study, and (2) pro

viding students with up-to-date information about other sources of assistance on 

campus, while those faculty 55 years of age and older perceived a greater need 

for (1) assisting students with career/vocational planning, (2) being a person 

with whom students can discuss persona I concerns, and (3) assisting students in 

obtaining part-time work experiences which complement their career and/or 

educational goals. 

Academic rank. The rank order of need discrepancy scores for instructors was 

significantly different at the .05 level when compared to associate professors and 

professors 

The comparison of associate professors with instructors revealed that associate 
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professors perceived a greater need for (1) providing students with academic 

advice and suggestions for scholastic improvement, and (2) helping students 

find ways to make their college experience more interesting and intellectually 

stimulating. Instructors indicated a greater need for (1) providing students with 

up-to-date information about other sources of assistance on campus, and (2 ) as

sisting students with career/vocational planning. 

In comparing the "need" scores of professors with instructors, professors ex

pressed greater need for (1) helping students find ways to make their college 

experience more interesting and intellectually stimulating, (2) providing stu

dents with academic advice and suggestions for scholastic improvement, and 

(3) being a person with whom students can discuss personal concerns. 

Years of teaching exoerience. There were significant differences at the 

• 05 level when comparing faculty with 1 to 5 years of teaching experience with 

those with 21 or more years. Faculty with 1 to 5 years of experience indicated 

a greater need for (1) providing students with up-to-date information about 

other sources of assistance on campus, (2) referring students to the appropriate 

sources of information for loans, scholarships, financial aid, or other methods 

of financing a student's education, and (3) informing students of the employment 

opportunities in the student's intended field of study, while those with 21 or more 

years of teaching experience indicated greater need for (1) assisting students 

in selecting a major and (2) providing students with academic advice and sug

gestions for scholastic improvement. 
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Years of advising experience. Differences significant at the .05 level were 

found when comparing faculty with 21 or more years advising experience with 

those with 1 to 5 and those with 11 to 20 years of advising experience. 

Faculty with 1 to 5 years of advising experience expressed a greater need 

for (1) providing students with up-to-date information about other sources of 

assistance on campus, and (2) referring students to the appropriate sources of 

information for loans, scholarships, financial aid, or other methods of financing 

a student's education, while those with 21 or more years of advising experience 

expressed a greater need for (1) assisting students in selecting a major, and 

(2) being a person with whom students can discuss personal concerns. 

The comparison of faculty with 21 or more years of advising experience with 

those with 11 to 20 years of advising experience reveale_d that faculty with 11 

to 20 years of advising experience perceived a greater need for (1) assisting 

students in planning their academic program of study, and (2) explaining uni

versity academic regulations and requirements to students. Faculty with 21 or 

more years of advising experience indicated a greater need for (l) assisting 

students in selecting a major, and (2) being a person with whom students can 

discuss persona I concerns. 

Number of advisees. When comparing the responses of faculty with 46 or 

more advisees with those who had 0 to 5 advisees or 6 to 25 advisees, differences 

significant at the .05 level were found. 

Faculty with 0 to 5 advisees perceived a greater need for (1) helping stu-
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dents explore possible graduate/professiona I school study, (2) providing stu

dents with academic advice and suggestions for scholastic improvement, and 

(3) explaining university academic regulations and requirements to students. 

Faculty with 46 or more advisees indicated a greater need for (1) assisting 

students in selecting a major, (2) referring students to the appropriate sources 

of information for loans, scholarships, financial aid, or other methods of 

financing a student•s education, and (3) providing students with up-to-date 

information about other sources of assistance on campus. 

When comparing faculty with 46 or more advisees with those who had 6 

to 25 advisees, faculty with 6 to 25 advisees indicated a greater need for 

(1) providing students with academic advice and suggestions for scholastic 

improvement, and (2) helping students explore possible graduate/professional 

school study, while faculty with 46 or more advisees indicated a greater need 

for (1) assisting students in selecting a major, and (2) referring students to 

the appropriate sources of information for loans, scholarships, financia I aid, 

or other methods of financing a student•s education. 

College. When comparing the rank order of need discrepancy scores for 

faculty in the College of Engineering with those of faculty in the other five 

colleges of the University, significant differences (.05 level) were found. Ad

ditionally, significant differences were also evident when comparing faculty in 

the College of Education with those in the College of Social Science. 
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Differentiation of Administrator Perceptions of Students' 

Academic Advising Needs Based on Demographic Variables 

The following eight variables will be examined in this section to determine 

if they differentiated administrator perceptions of students' academic advising 

needs: (1) age, (2) sex, (3) position, (4) years in present position, (5) highest 

degree earned, (6) years of administrative experience, (7) years of teaching 

experience, and (8) college where employed. The rank order of need dis

crepancy scores for groups within each of the eight demographic variable 

categories were compared using the Spearman rank order correlation coefficient 

(See Table 18). Administrator need rankings by demographic variables are 

found in Appendix N. 

Findings 

Significant correlations (.05 level) were found when comparing the rank 

order of need discrepancy scores for the administrator demographic categories of 

age and sex. 

A comparison of groups within six demographic variable categories revealed 

a significant difference in rankings. Variables where significant differences 

were found included: (1) position, (2) years in present position, (3) highest 

degree earned, (4) years of administrative experience, (5) years of teaching 

experience, and (6) college. Discussion wi II focus on those advising functions 

where a difference of five or more places in rankings between groups was found. 
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Table 18 

Results of Spea rman's Rank Order Correlation Coefficient for Adminis trat ors ' 

" Need" Sc ores by Demographic Variables 

Demographic 
Variable Category Carre loti on Significance 

Age 25-34 with 35 and over .55 .05 

Sex Male with Female .70 .05 

Position Dean, Associate Dean, & 
Assistant Dean with 
Department Head .39 p >.05 

Years in 1 -5 with 6 and over . 43 p >.05 
Present Position 

Years of Administrative 1-5 with 6-10 . 19 p ' . 05 
Experience 1 -5 with 11 and over .66 . 05 

6-10 with 11 and over -.24 p ~ .05 

Years of Teaching 0-10 with 11-20 .62 .05 
Experience 0-10 with 21 and over .51 p >.05 

11-20 with 21 and over .79 .05 

College Business & Public Admini-
stration with Education -.12 p >. 05 
Business & Public Admini-
strati on with Engineering .17 p >. 05 
Business & Public Admini-
stration with Humanities .38 p < 05 
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Table 18 - Continued 

Demographic 
Variable Category Correlation Significance 

College Business & Public Admini-
stration with Social Science .60 .05 
Education with Engineering .34 p >.05 
Education with Humanities .14 p >.05 
Education with Science .35 p ' .05 
Education 
with Social Science .33 p >.05 
Engineering 
with Humanities .27 p >.05 
Engineering with Science .70 .05 
Engineering 
with Social Science -.32 p >.05 
Humanities with Science .60 .05 
Humanities 
with Social Science .11 p ·.05 
Science 
with Social Science -6.82-02 p :.- .05 
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Position. The rank order of need discrepancy scores of the group consisting 

of deans, associate deans, and assistant deans was significantly different at the 

. 05 I eve I when compared to department heads. 

Deans, associate deans, and assistant deans perceived a greate r need for 

serving as a student's personal reference for prospective employers and/ or graduate 

schools while department heads indicated a greater need for (1) providing students 

with up-to-date information about other sources of assistance on campus, and 

(2) explaining university academic regulations and requirements to students. 

Years in Present Position. When comparing the responses of administrators 

with 1 to 5 years in present position with those with 6 or more years in present 

position, significant differences (0.5 level) were found. 

Those administrators who had been in their present position 1 to 5 years indi

cated greater student need for (1) assistance in planning their academic program 

of study, (2) explanation of university academic regulations and requirements, 

and (3) up-to-date information about other sources of assistance on campus. Ad

ministrators with 6 or more years in their present position expressed greatest student 

need for (1) assistance in career/vocational planning, and (2) information of the 

employment_ opportunities in the student's field of study. 

Highest degree earned. Significant differences (.05 level) were found when 

comparing administrators whose highest degree was a master's or a specialist with 

those who had an earned doctorate. 

A greater need for (1) assisting students with career/vocational planning, 
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(2) informing students of the employment opportunities in the student's intended 

field of study, and (3) being a person with whom students can discuss personal 

concerns was expressed by administrators whose highest degree earned was a 

master's or a specialist. Administrators with a doctoral degree indicated 

greater need for (1) assisting students in planning their academic pr0;3ram of 

study, (2) referring students to the appropriate sources of information for loans, 

scholarships, financial aid or other methods of financing a student's education, 

and (3) providing students with up-to-date information about other sources of 

assistance on campus. 

Years of administrative experience. The rank order of need discrepancy 

scores for administrators with 6 to 10 years of administrative experience was 

significantly different (.05 level) when compared with administrators who had 

to 5 years and those with 11 or more years of administrative experience. 

The comparison of administrators with 1 to 5 years of administrative experience 

with those who had 6 to 10 years experience revealed that those with 1 to 5 years 

of administrative experience perceived a greater need for (1) assisting students 

in planning their academic program of study, (2) providing students with aca

demic advice and suggestions for scholastic improvement, (3) informing students 

of employment opportunites in the student's field of study, and (4) serving as a 

student's personal reference for prospective employers and/or graduate schools. 

In comparing the "need" scores of administrators with 11 or more years of ad-
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ministrative experience with administrators who had 6 to 10 years experience, 

administrators with 11 or more years experience expressed greater need for (1) 

providing students with academic advice and suggestions for scholastic improve

ment, (2 ) assisting students with course registration procedures, and (3) in

forming students of the employment opportunities in the student ' s intended 

field of study. Administrators with 6 to 10 years of administrative experience 

indicated a greater need for (1) referring students to the appropriate sources of 

information for loans, scholarships, financial aid, or other methods of financing 

a student's education, and (2 ) providing students with up-to-date information 

about other sources of assistance on' campus when compared to administrators with 

11 or more years experience. Additionally, when comparing administrators with 

6 to 10 years experience with those with 11 or more years experience, administrators 

with 6 to 10 years administrative experience expressed a greater need for helping 

students explore possible graduate/ professional school study. 

Years of teaching experience. Significant differences (.05 level) were 

found when comparing administrators with 0 to 10 years of teaching experience 

with those with 21 or more years of teaching experience. Administrators with 0 

to 10 years of teaching experience indicated a greater need for (1) helping stu

dents find ways to make their college experience more interesting and intellec

tually stimulating, and (2) explaining university academic regulations and require

ments to students, while those with 21 or more years of teaching experience ex-
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pressed a greater need for (1) providing students with academic advice and sug

gestions for scholastic improvement, and (2) assisting studen'ts with career/ 

vocati ona I pi ann ing. 

College. A comparison between the rank order of need scores for admini

strators in the College of Business and Public Administration and administrators 

in the Colleges of Education, Engineering, Humanities, and Science revealed 

significant differences for all comparisons at the .05 level of significance. 

Significant differences (.05 level) were found when comparing the rank order of 

need scores for administrators in the College of Education with administrators 

in the other five colleges. The rarik order of need discrepancy scores for admini

strators in the College of Engineering were significantly different (.05 level) when 

compared to administrators in all colleges except the College of Science, where 

a significant (.05 level) correlation of .70 was found. Additionally, a compari

son of the need scores of administrators in the College of Social Science with 

the scores of administrators in the College of Humanities and Science revealed 

significant differences at the .05 level. 

Congruence of Student, Faculty, and Administrator 

Perceptions of the Academic Advising Needs of Students 

The following will be examined in this section: (l) the overall extent of con

gruence between student and faculty, student and administrator, and faculty and 

administrator perceptions of students' academic advising needs, and (2) the extent 
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of congruence of need rankings between students and faculty, students and ad

ministrators, and faculty and administrators within the six colleges of the Uni

versity. In examining the need rankings within each college, discussion will 

be centered primarily on those advising functions ranked significantly different 

(five or more places) by students and faculty, students and administrators, and 

faculty and administrators. 

Overall Congruence 

The comparison of student and faculty perceptions of students' academic 

advising needs (Table 6 and Table 10) resulted in a significant (.05 level) 

correlation (.59) between the need score rankings of the two groups. This 

finding is consistent with research conducted by Burke and Tiede. 

When comparing student and administrator perceptions of the academic 

advising needs of students (Table 6 and Table 14), a significant ( .05 level ) 

correlation ( .50) was not found. Students expressed a greater need for 

(1) up-to-date information about other sources of assistance on campus, 

and (2) information about employment opportunities in their intended field 

of study while administrators expressed a greater need for (1) assisting stu

dents in planning their academic program of study, (2) explaining univer

sity academic regulations and requirements to students, and (3) assisting stu

dents in selecting a major. 

A comparison between the rank order of need scores for faculty and ad-
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ministrators (Table 10 and Table 14) revealed a significant (.05 level) correla

tion of .79. 

Congruence of Perceptions by College 

Although overall agreement was found between students and faculty 

concerning the academic advising needs of students, an examination of 

student and faculty perceptions within colleges revealed significant dif

ferences at the . 05 I eve I in perceptions in three of the six colleges. These 

findings are consistent with the results of Burke, Hornbuckle; Mahoney and 

Borgard, and Griffith who found that students and faculty had different per

ceptions of academic advising. 

College of Business and Public Administration 

A high correlation (.70) was found between the rank order of need for stu

dents and faculty in the College of Business and Public Administration (See 

Table 19). When comparing the need rankings of students and administrators, 

a significant (.05 level) correlation of .74 was found. A high (.75) and 

significant (.05 level) correlation was also found when comparing the need 

rankings of faculty and administrators in the College of Business and Pub I ic 

Administration. 

College of Education 

Results of the comparison between need rankings of students and faculty in 

the College of Education indicated a correlation of .56 which was significant at 
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Table 19 

Student, Faculty, and Administrator Need Rankings of Advising Functions in 

the College of Business and Public Administration 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

6 5 2 

2 11 10 8.5 

3 5 2 4 

4 15 9 15 

5 9 15 13 

6 3 8 6 

7 8 7 10 

8 10 4 6 

9 3 

10 4 6 8.5 

11 7 11 11 

12 12 13 6 

13 13 12 13 

14 14 14 13 

15 2 3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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the .05level (SeeTable20). 

A low correlation (.11) which was not significant at the . 05 level 

was found when the need ranking of students and administrators in the 

College of Education were compared. Students' "need " scores were ranked 

considerably higher in three areas : (1) informing students of the employ

ment opportunities in their intended field of study, (2) assisting students 

with career/vocational planning, and (3) assisting students in planning their 

academic program of study. Administrator responses indicated a greater 

need for (1 ) referring students to the appropriate sources of information 

for loans, scholarships, financial aid, or other methods of financing a stu

dent ' s education, and (2) providing students with information concerning 

extracurricular opportunities at the university. 

A correlation of .35 was found when comparing the need rankings of faculty 

and administ rators in the College of Education. This correlation was not signif-

icant at the .05 level. Faculty responses resulted in higher need rankings in 

the following areas: (1) helping students find ways to make their college ex

perience more interesting and intellectually stimulating, and (2) informing stu

dents of the employment opportunities in their field of study. Administrators ex

pressed a greater need for (1) providing students with information concerning 

extracurricular activities, and (2) providing students with academic advice and 
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Table20 

Student, Faculty, and Administrator Need Rankings of Advising Functions 

in the College of Education 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

10 5 5.5 

2 8 7.5 5.5 

3 5 7.5 11 

4 15 13 11 

5 11 11 11 

6 4 3 11 

7 14 6 2 

8 7 2 11 

9 6 9 11 

10 2 10 5.5 

11 4 2 

12 12 15 15 

13 9 14 11 

14 13 12 2 

15 3 5 . 5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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suggestions for scholastic improvement. 

College of Engineering 

The comparison of student and faculty perceptions of the academic ad

vising needs in the College of Engineering resulted in a correlation (.44) 

which was not significant at the .05 level (Table 21 ). Students indicated 

a greater need for (1) academic advice and suggestions for scholastic im

provement, and (2) explanation of university academic regulations and re

quirements, while faculty expressed a greater need for (1) being a person 

with whom students can discuss persona I concerns, (2) assisting students with 

career/vocational planning, and (3) assisting students with course registra

tion procedures. 

The comparison of administrators' rank order of "need" scores with those of 

students and faculty in the College of Engineering revealed low negative cor

relations between administrators and students (-.35) and administrators and 

faculty (-.28). When analyzing the results of this comparison, consideration 

should be given to the fact that only two administrators responded. 

College of Humanities 

There was a significant (. 05 I eve I) corre loti on (. 60) between the rank order 

of 'need" scores for students and faculty in the College of Humanities (See Table 22). 

The comparison of student and administrator "need"scores in the College of 

Humanities resulted in a low negative correlation (8.01-02 ) which was not sig-
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Table 21 

Student, Faculty, and Administrator Need Rankings of Advising Functions 

in the College of Engineering 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

14.5 12.5 9 

2 4.5 14 9 

3 12 6 9 

4 8 3 4 

5 14.5 9 1.5 

6 9 9 9 

7 5 15 

8 4.5 3 9 

9 6 9 1.5 

10 10 7 4 

11 2 13.5 

12 11 12.5 9 

13 7 3 13.5 

14 13 15 9 

15 3 11 4 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 22 

Student, Faculty, and Administrator Need Rankings of Advising Functions 

in the College of Humanities 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

11 2 9 

2 9 10 3.5 

3 3 8 12.5 

4 14 13.5 14.5 

5 15 15 3.5 

6 5.5 6 9 

7 4 4 9 

8 5.5 3.5 

9 8 5 3.5 

10 2 9 9 

11 3 3.5 

12 13 13.5 9 

13 7 12 14.5 

14 12 11 12.5 

15 10 7 3.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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nificant at the .05 level. Student responses indicated higher need in four areas: 

(1) help in exploring possible graduate/professional school study, (2) assistance 

with career/vocational planning, (3) referral to the appropriate sources of in

formation for loans, scholarships, financial aid, or other methods of financing 

their education, and (4) assistance in obtaining part-time work experiences 

which complement their career and/or educational goals. Administrators ex

pressed a greater need for (1) explaining university academic regulations and 

requirements to students, (2) assisting students with course registration procedures, 

and (3) providing students with academic advice and suggestions for scholastic 

improvement. 

A correlation of .38 which was not significant at the .05 level was found 

when comparing the 'heed" scores offacultyand administrators in the College of 

Humanities. Faculty responses revealed a greater need than administrators in 

the following areas: (1) assisting students in selecting a major, and (2) referring 

students to the appropriate sources of information for loans, scholarships, finan

cial aid, or other methods of financing a student's education. Administrator 

responses indicated higher need in (1) explaining university academic regulations 

and requirements to students, and (2) assisting students with course registration 

procedures. 

College of Science 

The comparison of student and faculty "need" scores in the College of Science 



135 

resulted in a low correlation (.36) which was not significant at the .05 level 

(See Table 23). Higher "need" scores were indicated by student respondents in 

the following areas: (1) referral to the appropriate sources of information for 

loans, scholarships, financial aid, or other methods of financing their educa

tion, and (2) information about the employment opportunities in their intended 

field of study. Faculty responses indicated a greater need for (1) assisting 

students in selecting a major, and (2) assisting students in planning their aca

demic program of study. 

A low negative correlation (-.21) which was not significant at the .05 level 

was found when comparing the "need" scores of students and administrators in the 

College of Science. Students expressed a greater need for (1) referral to the 

appropriate sources of information for loans, scholarships, financial aid, or other 

methods of financing their education, (2) information about the employment 

opportunities in their intended field of study, (3) assistance with career/voca

tional planning, (4) up-to-date information about other sources of assistance on 

campus, and (5) assistance in obtaining part-time work experiences which com

plement their career and/or educational goals. Faculty indicated a greater need 

for (1) assisting students in planning their academic program of study, (2) as

sisting students with course registration procedures, (3) serving as a student's per

sonal reference for prospective employers and/or graduate schools, and (4) being 

a person with whom students can discuss personal concerns. 
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Table 23 

Stu::lent, Faculty, and Administrator Need Rankings of Advising Functions 

in the College of Science 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

11 9 

2 7 2.5 3.5 

3 3 4 9 

4 14 11 7 

5 15 15 3.5 

6 2 8.5 12 

7 10 9 

8 8 6 3.5 

9 10 2.5 

10 4 8.5 3.5 

11 5 6 13 

12 13 13.5 3.5 

13 9 13.5 14.5 

14 12 12 14.5 

15 6 6 3.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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A comparison of faculty and administrator "need" scores in the College of 

Science revealed a low correlation (.23) which was not significant at the .05 

level. Faculty responses indicated a greater need for (1) assisting students in 

selecting a major, (2) assisting students with career/vocational planning, and 

(3) providing students with up-to-date information about other sources of 

assistance on campus. Administrator responses revealed a greater need than 

faculty in the following areas: (1) assisting students with course registration 

procedures, (2) helping students explore possible graduate/professi ona I school 

study, and (3) serving as a student's personal reference for prospective em

ployers and/or graduate schools. 

College of Social Science 

The comparison of student and faculty perceptions of academic advising needs 

in the College of Social Science resulted in a correlation (.28) which was not 

significant at the .05 level (See Table 24). Advising functions which re-

sulted in higher "need"scorerankingsbasedon student responses were: (1) referral 

to the appropriate sources of information for loans, scholarships, financial aid, 

or other methods of financing a student's education, (2) up-to-date information 

about other sources of assistance on campus, (3) explanation of university aca

demic regulations and requirements, and (4) information concerning extracurricular 

opportunities at the university. Faculty responses indicated that students had a 

greater need for (1) assistance in selecting a major, and (2) assistance in planning 
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Table24 

Student, Faculty, and Administrator Need Rankings of Advising Functions 

in the College of Social Science 

Advising Functions* Student Rank Faculty Rank Administrator Rank 

13 4 3.5 

2 3 12 3.5 

3 7.5 6 3.5 

4 15 13 13 

5 14 15 15 

6 7.5 10.5 7.5 

7 10.5 3.5 

8 4 13 

9 12 5 7.5 

10 6 2 10.5 

11 2 7 7.5 

12 11 9 10.5 

13 10 8 7.5 

14 9 14 13 

15 5 3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 



139 

their academic program of study. 

Results of the comparison between need rankings of students and administra

tors in the College of Social Science indicated a meaningful correlation (.44) 

which was not significant at the . 05 level. There were two areas where stu

dents''heed" scores were ranked considerably higher than those of administrators. 

These areas were: (1) up-to-date information about other sources of assistance 

on campus, and (2) help in finding ways to make their college experience more 

interesting, and intellectually stimulating . . A greater need was indicated by ad

ministrators for only one function: assisting students in selecting a major. 

A meaningful correlation (.33) was found when comparing the "need" scores 

of faculty and administrators in the College of Social Science, however it was 

not significant at the .05 level. Faculty responses resulted in higher need ranking 

in the following areas: (1) helping students find ways to make their college 

experience more interesting and intellectually stimulating, and {2) helping stu

dents explore possible graduate/professional school study. Responses from admini

strators indicated a greater need for (1) explaining university academic regulations 

and requirements to students, and (2) referring students to the appropriate sources 

of . information for loans, scholarships, financial aid, or other methods of financing 

a student's education. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The primary purpose of this study was to determine the academic advising 

needs of students and compare the perceptions of these needs among selected 

upper division students, faculty, and academic administrators at Florida Atlantic 

University. A secondary purpose was to determine if any differences in percep

tions were due to any of several selected demographic variables. Specifically, 

questions examined included: 

1. What do upper division students perceive as their academic advising 

needs? 

2. What do faculty perceive as the academic advising needs of stu

dents? 

3. What do academic administrators perceive as the academic advising needs 

of students? 

4. Are there differences in students' perceptions of academic advising needs 

related to demographic variables? 

5. Are there differences in fac~lty perceptions of students' academic advising 

needs related to demographic variables? 

6. Are there differences in academic administrators' perceptions of students' 

academic advising needs related to demographic variables? 

140 
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7. What is the extent of congruence between student and faculty percep

tions of the academic advising needs of students overall and by college? 

8. What is the extent of congruence between student and administrator 

perceptions of the academic advising needs of students overall and by college? 

9. What is the extent of congruence between faculty and administrator 

perceptions of the academic advising needs of students overall and by college? 

The participants in this study consisted of selected upper division students, 

faculty, and academic administrators at Florida Atlantic University. 

Four hundred and eighty-two upper division students enrolled in selected 

courses in the six colleges ,of the University participated in this study. The 

faculty population surveyed included all full-time undergraduate faculty with 

162 of the faculty responding to the study. Administrator respondents included 

46 individuals holding administrative positions in the Division of Academic and 

Student Affairs, deans, associate deans, assistant deans, and department chair

persons in the six colleges of the University. 

Data were gathered by means of three versions of the Academic Advising 

Needs Questionnaire developed by Burke and modified for this study. One ver

sion was distributed to students, another to faculty, and a third one to administra

tors. The first section of each version obtained demographic data from partici

pants. The extent to which students, faculty, and administrators perceived how 

fifteen advising functions should be fulfilled and were being fulfilled was measured 
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in the second section. The third section consisted of on open-ended item which 

allowed respondents to make additional comments concerning the academic ad

vising program in general. 

Descriptive statistics were employed to analyze these data. Mean scores 

were obtained for each of the fifteen questionnaire items for both categories 

of responses ("should be fulfilled" and "is now being fulfilled") from Part II of 

the Academic Advising Needs Questionnaire. The level of need was obtained 

by subtracting the mean scores for each item. T -tests were applied to each 

questionnaire item to determine if the difference between mean scores was sig

nificant at the .05 level . . The Spearman rank order correlation coefficient was 

employed to determine the level of agreement for the rank order of "need" dis

crepancy scores between groups within the demographic categories for students, 

faculty, and administrators. The Spearman rank order correlation coefficient 

method was also used to determine the level of agreement between the rank order 

of "need" discrepancy scores for students and faculty, students and administrators, 

and faculty and administrators. Comments on the open-ended item were compiled 

according to similarity of response by groups surveyed. 

Student, faculty, and administrator perceptions of the academic needs of 

students as they related to the fifteen advising functions I isted in Section II of 

the Academic Advising Needs Questionnaire were identified. A need for all 

fifteen advising functions was indicated by student respondents. The rank order 
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of advising functions was as follows: 

1. Explain University academic regulations and requirements to students. 

2. Provide students with up-to-date information about other sources of 

assistance on campus. 

3. Refer students to the appropriate sources of information for loans, 

scholarships, financial aid, or other methods of financing a student's education. 

4. Provide students with academic advice and suggestions for scholastic im

provement. 

5. Inform students of the employment opportunities in the student's intended 

field of study. 

6. Help students explore possible graduate/professional school study. 

7. Assist students with career/vocationa I planning. 

8. Help students to find ways to make their college experience more interesting 

and intellectually stimulating. 

9. Assist students in planning their academic program of study. 

10. Assist students in obtaining part-time work experiences (paid or unpaid) 

which complement their career and/or educational goals. 

11. Assist students in selecting a major. 

12. Serve as a student's personal reference for prospective employers and/or 

graduate schools. 

13. Assist students with course registration procedures. 
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14. Provide students with information concerning extracurricular opportunities 

at the university. 

15. Be a person with whom students can discuss persona I (non-academic) concerns. 

Faculty indicated a need for twelve of the fifteen advising functions. Faculty 

ranked the advising functions as follows: 

1. Help students find ways to make their college experience more interesting 

and intellectually stimulating. 

2. Provide students with academic advice and· suggestions fo r scholastic 

improvement. 

3. Assist students in selecting a major. 

4. Assist students in planning their academic program of study. 

5. Help students explore possible graduate/professiona I school study. 

6. Assist students with career/vocational planning. 

7. Provide students with up-to-date information about other sources of assis

tance on campus. 

8. Inform student of the employment opportunities in the student's intended 

field of study. 

9. Refer students to the appropriate sources of information for loans, scholar

ships, financial aid, or othe r methods of financing a student's education. 

10. Explain university academic regulations and requirements to students. 
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11. Assist students in obtaining part-time work experiences (paid or unpaid) 

which complement their career and/or educational goals. 

12. Be a person with whom students can discuss personal (non-academic) concerns. 

A need for ten of the fifteen advising functions was expressed by admini

strators. The rank orderofstudent"need"~coresbasedon administrator responses 

was as follows: 

1. Provide students with academic advice and suggestions for scholastic im-

provement. 

2. Assist students in planning their academic program of study. 

3. Explain university academic regulations and requirements to students. ' 

4. Assist students in selecting a major. 

5. Help students find ways to make their college experience more interesting 

and intellectually stimulating. 

6. Refer students to the appropriate sources of information for loans, scholar

ships, financial aid, or other methods of financing a student's education. 

7. Assist students with career/vocational planning. 

8. Help students explore possible graduate/professional school study. 

9.5. Inform student of the employment opportunities in the student's intended 

field of study. 

9.5. Provide students with up-to-date information about other sources of assi-

stance on campus. 
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Student responses to the open-ended item included comme nts concerning 

(1) student's lack of experience with academic advising, (2 ) negative aspects 

of the academic advising program, (3) specific areas of need in academic 

advising, and (4 ) positive aspects of the academic advising prog ram. 

Faculty and administrator responses to the open -ended item included 

commen ts concerning (1) problems with advising, (2) responsibility for aca

demic advising, (3) quality of the academic advising program, and (4) sug

gestions for improving the academic advising program. 

The Spearman rank order correlation coefficient revealed correla t ions sig

nificant at the .05 level between certain groups within demographic va riable · 

categories for students (age, sex, classification, and enrollment status ), faculty 

(sex and tenu re status ), and administrators (age and sex ) . 

The overall comparison of student and faculty perceptions of students' aca

demic advising needs resulted in a co rrelation of .59 which was significan t- at the 

.05 level, however the overall comparison of student and administrator percep

tions revealed a correlation of .50 which was not significant at the .05 level. 

When faculty and adminis t rator perceptions were compared overall, a significant 

corre lotion of .79 significant at the . 05 I eve I was found. 

An examination of student and faculty perceptions of students' academic 

advising needs by college revealed significant correlations ( .05 level) in three 

of the six colleges: (1) Business & Public Administration (.70), (2) Education 
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(.56), and (3) Humanities (.60). 

Comparisons of student and administrator need rankings by college indicated 

a significant (.05 level) correlation only in the College of Business & Public 

Administration. Similarly, when faculty and administrator need ran kings were 

compared by college, a significant (.05 level) correlation was found only in the 

College of Business and Public Administration. 

Conclusions 

The results of this study revealed that although students and faculty at 

Florida Atlantic University expressed similar perceptions of students' academic 

advising needs, differences were found when student and administrator perceptions 

were compared. A comparison of faculty and administrator perceptions revealed 

agreement between the two groups concerning the academic advising needs of 

students. 

Students expressed the greatest need for administrative functions such as ex

plaining academic regulations and requirements, providing up-to-date information 

about other sources of assistance on campus, and referral to other appropriate 

sources of information for loans, scholarships, financial aid, etc. Students con

sider these functions to be basic academic advising needs. 

Both faculty and administrators indicated the greatest student need for those 

advising functions related to the academic experience. Functions included helping 

students make their college experience more interesting and intellectually stimu-



148 

lating, assisting students in selecting a major, assisting students in planning their 

academic program of study, and helping students explore professional/graduate 

school. Providing students with academic advice and suggestions for scholastic 

improvement was ranked high by students, faculty and administrators. 

Although the overall comparison of student and faculty need rankings re

vealed a significant correlation, significant differences were found in the need 

rankings of students and faculty in three of the six colleges where advising is 

provided. Similarly, a comparison of student and administrator need ran kings 

by college resulted in significant differences in five of the six colleges. This 

finding suggests that each college should develop a document delineating the 

responsibilities of both students and faculty in an advising relationship since 

differences in perceptions exist. 

Additionally, several demographic variables significantly differentiated overall 

student, faculty, and administrator perceptions of advising needs. Of notable 

significance is the comparisons of each of the three groups by college. Speci

fically a comparison of the perception of students in the College of Engineering 

with those of students in the Colleges of Business and Public Administration, Edu

cation, Humanities, and Science revealed significant differences. Similarly 

significant differences were found when the perceptions of faculty in the College 

of Engineering were compared to the perceptions of faculty in the other five 

colleges. Administrator perceptions of academic advising needs in the College of 
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Engineering were significantly different from the perceptions of administrators 

in the College of Business and Public Administration, Education, Humanities, 

and Social Science. A reason for these discrepancies could be that the College 

of Engineering has a formal academic advising program whereas the other colleges 

do not. These findings also suggest that the academic advising program should be 

tailored to meet the needs of students in each of the six colleges since differences 

in perceptions of student needs are evident. Each college should develop an 

academic advising program which incorporates its curricular and student needs. 

Results indicate that students, faculty, and administrators believe that the 

fifteen advising functions identified in Section II of the Academic Advising 

Needs Questionnaire should be fulfilled to various extents within the framework 

of an academic advising program. The findings suggest that academic advising is 

viewed as a varied array of functions including administrative, academic, career/ 

vocational and personal. Such a broad definition of academic advising requires 

faculty to have specific knowledge of university resources available to students 

as well as knowledge regarding their particular academic area. 

If faculty are to perform all the academic advising functions identified in 

this study, they need time to perform them. However, lack of time for advising 

was cited as one of the problems with the existing advising system. Although a 

faculty advising program is desirable, not all functions have to be fulfilled solely 

by faculty. An advising program which supplements faculty advising should be 
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implemented. Such a program could have a university coordinator to provide a 

unified direction for the total university advising program. Although advising 

would be performed in the colleges for declared majors, undecided students 
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could be assisted through a central advising office staffed by professional advisers. 

The coordinator could provide training for those faculty selected to advise stu

dents. Additionally, a peer advising program, group advising, and computer 

assisted advising could supplement a faculty advising program. 

The findings revealed that both faculty and administrators recognized the im

portance of advising functions and the students' need for such functions, however 

faculty comments to the open-ended item indicated that lack of reward or rec

ognition for advising was a major obstacle to improving academic advising. 

Reward or recognition for ac•:Jdemic advising must be provided by the institution. 

If administrators recognize the importance of advising, they should reward faculty 

who advise students. Time devoted to academic advising should be considered to

gether with teaching, research, and service in the tenure and promotion decisions. 

An effective academic advising program must have institutional support and direc

tion. 

Recommendations 

The following recommendations are made as a result of this study: 

1. The present study investigated the perceptions of students' academic ad

vising needs. Using the data from this study, an examination of the degree to which 
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each of these needs is being fulfilled by the present advising program should be 

undertaken. 

2. This study should be replicated in order to determine the perceptions of 

the following groups of students concerning their academic advising needs: 

(a) lower division students, (b) graduate students, (c) evening students, and 

(d) branch campus students. 

3. Since differences in perceptions of advising needs were found among col

leges, an attempt should be made to identify those factors unique to each college 

which would affect students' academic advising needs. 

4. Students' academic advising needs were identified in this study. Research 

should be conducted to determine how best to meet the academic advising needs 

of students. 

5. The present study made no attempt to determine adviser effectiveness. Addi

tiona I research should be conducted to identify which factors are re Ia ted to this area. 

6. Colleges and universities shouldexamineand evaluate theiracademic advi

sing programs on a regular basis to determine if they are fulfilling students' needs. 

Academic advising is an area of continuing concern with students, faculty, 

and administrators on campuses across the country. The perceptions of students, 

faculty, and administrators concerning the academic advising needs of students at 

Florida Atlantic University were investigated in this study. The data gathered in 

this investigation could be used to improve the existing academic advising program 

at Florida Atlantic U1iversity to better meet students' advising needs. 
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GEoRGIA SouTHWESTERN CoLLEGE 

Americus, Georgia 31 709 

January 9 , 1984 

Ana e1 . Sanchez Sippin 
Housing Office 
Florida At l ant i c University 
Boca Raton , FL 33431 

Dear Ana , 

Thank you for your letter concerning your dissertation. I 
am pleased to hear that you are able to adapt my question
naire to meet your research needs. 

I would not want to burden you with the cost of sending a 
copy o f your dissertation but I would be interested in a 
sur.~ary o f your results. Good luck as you finish this final 
hurdle . If you need any assiscance , please do not hesitate 
to ask . 

Give my best to Karl Ijams . 

Sincerely , 

Thomas H. Burke 
Associate Dean for Student Activities 

THB/vsb 

A Senior Unit of the University System of Georgia 

An Equal Opportunity/ Affirmative: Action Institution 
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FLORIDA ATLANTIC UNIVERSITY 
BOCA F1ATON. FLOF110A 3343 1 

c3 a 5J 3 9 3 - 3 a s a 

OFFICE OF THE V ICE PRESIDENT FOR 
ACADEMIC AND STUDENT AFFAIRS 

Ms. Ana M. Sanchez Sippin 
Assistant Director of Housing 
Florida Atlantic University, Dorm 21 
Boca Raton, Florida 33431 

Dear Ms. Sippin: 

June 25, 1984 

I have reviewed your dissertation proposal, Student, Faculty 
and Administrator Perceptions of the Academic Advising Needs of Students 
at Florida Atlantic Un1vers1ty, and found it very interesting. All 
aspects of advising and counseling have been a concern of mine and 
during the Fall Semester of 1983 I convened an Ad Hoc Advisory Committee 
on Advisement and Counseling. I recently received the report of that 
committee. 

Your proposed study should provide valuable additional infor
mation on perceived advising needs and it has my support. Please 
share your findings with me as soon as they are available. 

KMM/MJF:pg 

Sincerely~ 

~~-
Kenneth M. Michels 
Vice President 

An Affirmative Action I Equal Opportunity Institution 
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FAU Housing Office 
Boca Raton, Fl 33431 
393 - 3903 

My doctoral dissertation is designed to measure student, faculty, and 
administrator perceptions of the academic advising needs of upper -
division students at Florida Atlantic University. This study has the 
support and cooperation of the Vice President of Academic Affairs. 
Please assist me in my research effort by completing the enclosed 
questionnaire and returning it through campus mail as soon as possible . 

Your time and cooperation are greatly appreciated. Be assured that no 
names will be used in the recording or reporting of data received . 

Sincerely, , 

II~Jd. J~u/'Y .J~ ., 
Ana M. Sanchez Sippin 
Ed. D. Candidate 
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FAU Housing Office 
Boca Raton, Fl 33431 
393 - 3903 

My doctoral dissertation is designed to measure student, faculty, and 
administrator perceptions of the academic advising needs of upper 
division students at Florida Atlantic University . This study has the 
support and cooperation of the Vice President of Academic Affairs. 
Please assist me in my research effort by completing the enclosed 
questionnaire and returning it through campus mail as soon as possible. 

Your time and cooperation are grea tl y appreciated. Be assured that no 
names will be used in the recording and reporting of data received. 

Sincerely, 

~~~~~ 
Ana M. Sanchez Sippin_,Jr' 
Ed. D. Candidat e t/ 
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TO: 

FROM: Ana M. Sanchez Sippin 

SUBJECT : Academic Advising Needs Questionnaire 

Lase month I sene you a survey requesting your assistance in a research project 
I am conducting to assess student, faculty, and administrator percepti ons o f 
the academic advising needs of students at Florida Atlantic University. 

In order to give che r esults of this study an acceptable level of va lidity, a 
large percentage of responses 1s necessary. 

I would greatly appreciate ic if you would cake a few minutes t o complete che 
su rvey and return it to me through campus mail by Wednesday, December Sch. 
Please be assured that your answers will be held in strict confide nc e . Al l 
data will be compiled and reported in aggregate form. 

In case the original questionnaire has been misplac ed, another co py is e nclosed . 

Should you be interested in the final results of the scudy, please advi se . 

Thank you for your assistance. 
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ACADEMIC ADVISING NEEDS QUESTIONNAIRE 

Answers to this questionnaire will be held in strict confidence, as the data will 
be compiled and reported in aggregate form. 

SECTION ONE -- DEMOGRAPHIC INFORMATION (Student Questionnaire) 

Please check or fill-in the appropriate response for each item below. 

1. Age : 

2. Sex: 

a. Male 

b. Female 
--

3. Approximate cumulative grade point average: 
--

4. Student Classification 

a. Junior 

b. Senior 

5. Enrollment status: 

a. Full-time 

b. Part-time 

6. Approximate number of semesters at FAU, counting this semester as 1 (please 
circle appropriate numbers) 

a. b. 2 c. 3 d. 4 e. 5 or more 

7. College where you are advised: 

a. College ----------------------------------
b. Department -------------------------------
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ACADEMIC ADVISING NEEDS QUESTIONNAIRE 

Answers to this questionnaire will be held in strict confidence, as the data will be 
compiled and reported in aggregate form. The CODE NUMBER on this page will 
be used to identify the receipt of your questionnaire for follow-up purposes. 

(Faculty Questionnaire) 

SECTION ONE-- DEMOGRAPHIC INFORMATION (CODE NUMBER: ---
Please check or fill-in the appropriate response for each item below. 

1. Age: ----
2. Sex: 

a. Male 

b. Female 

3. Academic rank: 

a. Instructor 
b. Assistant professor 
c. Associate professor--

----d. Professor --
4. Years of teaching experience: 

5. Years of advising experience: 

6. Teaching load: 

7. Tenure Status: 

a. Tenured 

b. Non-tenured 

8. Number of advisees assigned to you: --
9. College where you advise students: 

a. College ----------------------------------
b. Department -------------------------------
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ACADEMIC ADVISING NEEDS QUESTIONNAIRE 

Answers to this questionnaire will be held in strict confidence, as the data will 
be compiled and reported in aggregate form. The CODE NUMBER on this page 
will be used to identify the receipt of your questionnaire for follow-up purposes. 

(Administrator Questionnaire) 

SECTION ONE -- DEMOGRAPHIC INFORMATION (CODE NUMBER: 
-~ 

Please check or fill-in the appropriate response for each item below. 

1. Age: 

2. Sex: 

3. Position: 

a. Dean 

b. Associdtedean 

c. Assistant dean 

d. Department head --
4. Years in present position: 

5. Highest degree earned: 

Discipline: 

6. Years of administrative experience: 

7. Years of teaching experience: --
8. College: 

a. College: ---------------------------------
b. Department: -----------------------------
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SECTION TWO -ADVISING FUNCTIONS (Student, Faculty and AdministratorOuestiannaire ) 

For each of the 15 stotements listed below, PLEASE CIRCLE the numbers (right and left) 
that most accurately describe your feelings about: 

(1) to what extent a faculty adviser SHOULD FULFILL this function 

(2) to what e)( tent this function is NOW BEING FULFILLED through the academic 
advising system at Florida Atlantic University. 

SHOULD BE 
FULFILLED 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

EXTENT OF FULFILLMENT 

0 - Not al all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

ADVISING 
FUNCTIONS 

1. Assist students in selecting a major 

2. Explain university academic regula
tions and requirements to students 

3. Assist students with career/ voca
tional planning. 

4. Be a person with whom students can 
discuss personal (non-academic) 
concerns. 

5. Assist students with course 
registration procedures. 

6. Inform student of the employment 
opportunities in the student's in
tended field of study. 

IS NOW BEING 
FULFILLED 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 



SHOULD BE 
FULFILLED 

0 1 2 3 7. 

0 1 2 3 8. 

0 1 2 3 9. 

0 I 2 3 10. 

0 I 2 3 11. 

0 1 2 3 12. 
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EXTENT OF FULFILLMENT 

0- Not at all 
1 -To a very little extent 
2 - To some extent 
3- To a great extent 

ADVISING 
FUNCTIONS 

Refer students to the appropriate 
sources of information for loans, 
scholarships, financial aid, or 
other methods of financing a 
student's education. 

Help students find ways to make 
their college experience more 
interesting and intellectually 
stimulating. 

Assist students in planning their 
academ ic program of study. 

Help students explore possible 
graduate/ professi one I school study. 

Provide students with up-to-date in-
formation about other sources of assi-
stance on campus. 

Serve as a student's personal reference 
for prospective employers and/ or 
graduate schools. 

IS NOW BEING 
FULFILLED 

0 1 2 3 

0 1 2 3 

0 I 2 3 

0 1 2 3 

0 1 2 3 

0 1 2 3 

-------



SHOULD BE 
FULFILLED 

0 1 2 3 13. 

0 1 2 3 14. 

0 1 2 3 15. 
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EXTENT OF FULFILLMENT 

0-Notatall 
1 -To a very little extent 
2 -To some extent 
3 -To a great extent 

ADVISING 
FUNCTIONS 

Assist students in obtaining part-time 
work experiences (paid or unpaid) 
which complement their career and/ or 
educational goals. 

Provide students with information 
concerning extracurricular oppor-
tunities at the university 

Provide students with academic advice 
and suggestions for scholastic improve-
ment. 

IS NOW BEING 
FULFILLED 

0 1 2 3 

0 1 2 3 

0 1 2 3 
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SECTION THREE -GENERAL COMMENTS (Student, Faculty, and Administrator 
Questionnaire} 

Please feel free to make additional comments concerning the academic advising 
program at Florida Atlantic University. 

THANK YOU FOR YOUR COOPERATION 



APPENDIX G 

Description of Courses Where Student Academic 
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Table 25 

Description of Courses Where Student Acodernic Advising Needs Questionnaires 

Were Distributed 

Courses 

College of Business & Public Administration 

FIN 3403 
Principl.es of Financial Management 

MAN 3701 
Changing Environments: Social, Business & 
Government 

ACG 3362 
Cost Accounting 

College of Education 

EDF 3091 
Center of Discovery 2 

EDE 4202 
Elementary School Curriculum 

RED 4310 
Reading in Elementary School 

PET 4020 
Principles of Physical Education 

College of Engineering 

EOC 3105 
Statics 

Semester Distributed 

Fall 1984 

Fall 1984 

Spring 1985 

Fall 1984 

Fall 1984 

Fall 1984 

Fall 1984 

Fall 1984 



Table 25 (Continued) 

Courses 

EOC 4308C 
Unde1water Sound Propagation 

EEL 3130 
Network Ana lysis I* 

EML 4505C 
Machine Design 

College of Humanities 

SPC 3210 
Communication Theory 

SPW 4100 
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Spanish Pe11insular Civilization & Literature 

ENL 4132 
British Novels Since 1870 

College of Science 

BSC 4930 
Issues in Human Ecology 

PSY 4930 
Experimental Social Psychology 

College of Socia I Science 

CCJ 3021 
Criminal Justice Systems 

SYF 3550 
Dru3s and Society 

*Questionnaires were not completed during classtime. 

Semester Distributed 

Fall 1984 

Spring 1985 

Spring 1985 

Fall 1984 

Fall 1984 

Spring 1985 

Fall 1984 

Spring 1985 

Fall 1984 

Spring 1985 



APPENDIX H 

Frequency and Percentage of Student Responses to the 
15 Academic Advising Needs Questionnaire Items 



175 

Table26 

Frequency and Percentage of Student Responses to the 15 Academic Advising 

Needs Questionnaire Items 

1. Assist students in selecting a major. 
Should be 
fulfilled 

Extent of Fulfillment Freq. Percent* 

0 - Not at all 15 3.3 
1 -To a very little extent 60 13.4 
2 - To some extent 220 49.1 
3 - To a great extent 153 34.2 

Mean 2.1361 
Standard Deviation .774 

2. Explain university academic regulations and requirements. 

Extent of Fulfillment 

0- Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfi lied 

Percent* 

6 1.3 
21 4.7 

116 26.0 
303 67.9 

2.6063 
.632 

Is now being 
fu lfi lied 

~· Percent* 

122 28.5 
153 35.7 
137 32.0 

16 3.7 
1 .0742 

.853 

Is now being 
fulfilled 

Freq. Percent* 

65 14.7 
163 36.9 
161 36.4 
53 12.0 

1 .4324 
.869 
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3. Assist students with career/vocational planning. 

Extent offulfillment 

0- Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent * 

9 2.0 
22 4.9 

168 37.3 
252 55.9 

2.4783 
.673 

4. Be a person with whom students can discuss personal concerns. 

Extent of Fu I fi II me nt 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfi lied 

Freq. Percent* 

52 11.5 
125 27.6 
182 40.2 
94 20.8 

1 . 7017 
.918 

5. Assist students with course registration procedures. 

Extent of Fulfillment 

0- Not at all 
1 -To a very little. extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

9 
24 . 

142 
271 

2.0 
5.4 

31.8 
60.8 

2.5300 
.676 

Is now being 
fulfilled 

Freq. Percent * 

98 22.5 
160 36.8 
142 32.6 
35 8.0 

1 .2367 
. 881 

Is now being 
fulfilled 

Freq. Pe rcent* 

153 35.7 
152 35.5 
106 24.8 

17 4.0 
.9169 
.845 

Is now being 
fulfilled 

Freq. Percent* 

58 
123 
182 

81 
1 .6019 

.920 

13. 1 
27.7 
41.0 
18.2 
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6. Inform students of the employment opportunities in the student's intended 
field of study. 

Extent of Fu I fi II me nt 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfi lied 

Percent* 

9 2.0 
16 3.6 

109 24.4 
313 70.0 

2.6344 
.638 

Is now being 
fu lfi lied 

Percent* 

93 21 • 1 
146 33.1 
152 34.5 
50 11 . 3 

1 .3366 
.932 

7. Refer students to the appropriate sources of .information for loans, scholarships, 
financia I aid or other methods of financing a student's education. 

Should be Is now being 
fu lfi lied fu lfi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0 - Not at all 7 1.6 106 24.7 
1 - To a very I itt le extent 22 4.9 142 33.1 
2 - To some extent 137 30.6 149 34.7 
3 - To a great extent 282 62.9 32 7.5 

Mean 2.5616 1 .2143 
Standard Deviation .655 .903 

8. Help students find ways to make their college experience more interesting and 
intellectually stimulating. 

Extent of Fulfillment 

0- Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Percent* 

13 2. 9 
48 10.6 

182 40.2 
210 46.4 

2.3171 
.754 

Is now being 
fulfilled 

Percent* 

116 26.9 
172 39.9 
118 27.4 
25 5.8 

1 .0829 
.855 



178 

9. Assist students in planning their academic program of study. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Percent* 

7 1.6 
16 3.6 
91 20.4 

331 74.4 
2.6773 

.613 

Is now being 
fulfilled 

Freq. Percent* 

70 16.0 
150 34.3 
155 35.5 
62 14.2 

1 .4572 
.918 

10. Help students explore possible graduate/professional school study. 
Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent * Freq. Percent * ---

0- Not at all 7 1.6 94 22.5 
1 -To a very little extent 12 2.7 139 33.3 
2 - To some extent 155 34.8 153 36.6 
3 - To a great extent 272 61.0 32 7.7 

Mean 2.5491 1. 2720 
Standard Deviation .616 .900 

11. Provide students with up-to-date information about other sources of assistance 
on campus. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a greot extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

5 1.1 
32 7.2 

166 37.2 
243 54.5 

2.4433 
.671 

Is now being 
fulfilled 

Freq. Percent * 

120 27.9 
169 39.3 
117 27.2 
24 5.6 

1 . 0714 
.865 
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12. Serve as a student's persona I reference for prospective employers and/or 
graduate schools. 

Extent of Fulfillment 

0 - Not at a II 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

17 
45 

178 
202 

3.8 
10.2 
40.3 
45.7 

2.3144 
.671 

Is now being 
fulfilled 

Percent* 

92 22.3 
135 32.7 
147 35.6 
39 9.4 

1 .2990 
.925 

13. Assist students in obtaining part-time work experiences (paid or unpaid) which 
complement their career and/or educational gools. 

Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0 - Not at a II 24 5.4 124 29.5 
1 - To a very little extent 58 13.0 144 34.3 
2 - To some extent 178 39.9 119 28.3 
3 - To a great extent 186 41.7 33 7.9 

Mean 2.2242 1.1234 
Standard Deviation . 821 .922 

14. Provide students with information concerning extracurricular opportunities at the 
university. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

31 6.9 
80 17.8 

197 43.9 
141 31.4 

2.0449 
.844 

Is now being 
fulfilled 

Freq. Percent* 

120 28.4 
136 32.2 
136 32.2 
30 7.1 

1 . 1496 
.926 
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15. Provide students with academic advice and suggestions for scholastic 
improvement. 

Extent of Fulfillment 

0 - Not at a II 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fu lfi lied 

Freq. Percent* 

9 2.0 
18 4. 0 

128 28.7 
291 65.2 

2.5718 
.663 

* May not odd up to 100% due to rounding error. 

Is now being 
fu lfi fled 

Freq. Percent* 

97 22.6 
163 38.0 
123 28.7 

46 10.7 
1 .2450 

.917 
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Table27 

Frequency and Percentage of Faculty Responses to the 15 Academic Advising 

Needs Questionnaire Items 

1. Assist students in selecting a major. 

Extent of Fulfillment 

0- Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

11 7.6 
21 14.5 
65 44.8 
48 33.1 

2.0397 
.880 

2. Explain university academic regulations and requirements. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standa rd Deviation 

Should be 
fulfilled 

Freq. Percent * 

9 6.1 
15 10.2 
57 38.8 
66 44.9 

2.2137 
.850 

Is now being 
fu lfi lied 

Freq. Percent* 

10 7.5 
56 41.8 
48 35.8 
20 14.9 

1.5317 
.826 

Is now being 
fu lfi lied 

Freq. Percent * 

7 4.9 
26 18.3 
72 50.7 
37 26.1 

1.9389 
• 811 
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3. Assist students with C•Jreer/vocational planning. 

Extent of Fulfillment 

0- Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

3 2.1 
22 15.2 
67 46.2 
53 36.6 

2. 1811 
.750 

Is now being 
fulfi lied 

Freq. Percent* 

6 4.3 
46 33.1 
65 46.8 
22 15.8 

1. 7008 
.770 

4. Be a person with whom students c<Jn discuss personal concerns. 
Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0- Not at all 19 12.9 17 12.5 
1 - To a very little extent 44 29.9 51 37.5 
2 - To some extent 59 40.1 51 37.5 
3 - To a great extent 25 17.0 17 12.5 

Mean 1 .6508 1 .4365 
Standard Deviation .897 

5. Assist students with course registration procedures. 

Extent of Fu I fill men t 

0- Not at all 
1 -To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fu lfi lied 

Freq. Percent* 

12 8.2 
31 21 .1 
44 29.9 
60 40.8 

2.1000 
.914 

Is now being 
fu lfi lied 

Freq. Percent* 

3 2.1 
30 21.3 
54 38.3 
54 38.3 

2.0846 
.817 
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6. Inform students of the employment opportunities in the student's intended 
field of study. 

Extent of Fulfillment 

0 - Not at a II 
1 -To a ve ry little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fu lfi lied 

Freq. Percent* 

4 2.7 
17 11.6 
57 38.8 
69 46.9 

2.3053 
.764 

Is now being 
fulfi lied 

Freq. Percent* 

4 2.8 
34 23.9 
66 46.5 
38 26.8 

1. 9237 
.781 

7. Refer students to the appropriate sources of information for loans, scholarships, 
financial aid or other methods of financing a student's education. 

Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent * 

0 - .Not at all 19 13. 1 17 12.3 
1 - To a very I ittle extent 28 19.3 49 35.5 
2 - To some extent 58 40.0 54 39.1 
3 - To a great extent 40 27.6 18 13.0 

Mean 1. 8889 1.5159 
Standard Deviation • 957 .865 

8. Help students find ways to make their college experience more interesting 
and intellectually stimulating 

Should be Is now being 
fulfilled fulfi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent * 

0- Not at all 9 6.2 11 7.9 
1 - To a very I ittle extent 15 10.3 53 37.9 
2 - To some extent 54 37.2 60 42.9 
3 - To a great extent 67 46.2 16 11.4 

Mean 2.2500 1 .5469 
Standard Deviation .887 .792 
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9. Assist students in planning their academic program of study. 

Extent of Fulfillment 

0 - Not at a II 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

2 1.4 
4 2.7 

24 16.3 
117 79.6 

2.7462 
.547 

Is now being 
fulfilled 

Freq. Percent* 

2 1.4 
21 14.9 
58 41.1 
60 42.6 

2.2385 
.755 

10. Help students explore possible graduate/professional school study. 
Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0-Notatall 2 1.4 4 2.9 
1 -To a very little extent 6 4.2 28 20.0 
2 - To some extent 44 30.6 62 44.3 
3 - To a great extent 92 63.9 46 32.9 

Mean 2.5625 2.0781 
Standard Deviation .661 .800 

11. Provide students with up-to-date information about other sources of assistance 
on campus. 

Extent of Fulfillment 

0- Not at all 
1 - To a very I itt le extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfi lied 

Freq. Percent* 

17 11.9 
34 23.8 
60 42.0 
32 22.4 

1. 8268 
.901 

Is now being 
fulfilled 

Percent* 

14 10.1 
62 44.6 
54 38.8 

9 6.5 
. 1 .3858 

.735 
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12. Serve as a student's personal reference for prospective employers and/or 
graduate schools. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

6 4.1 
9 6.2 

48 32.9 
83 56.8 

2.4186 
.788 

Is now being 
fulfilled 

Freq. Percent* 

3 2.1 
17 12.1 
59 41 .8 
62 44.0 

2.2868 
.752 

13. Assist students in obtaining part-time work experiences (paid or unpaid) which 
complement their career and/or educational goals. 

Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0- Not at all 15 10.6 21 15. 1 
1 - To a very I itt le extent 57 40.1 63 45.3 
2 - To some extent 58 40.8 49 35.3 
3 - To a great extent 12 8.5 6 4.3 

Mean 1 .4882 1 .2520 
Standard Deviation .805 .776 

14. Provide students with information concerning extracurricular opportunities at 
the university. 

Should be Is now being 
fulfilled fulfi lied 

Extent of Fulfillment ~· Percent* Freq. Percent* 

0- Not at all 38 27.7 36 27.7 
1 -To a very little extent 62 45.3 63 48.5 
2 - To some extent 31 22.6 28 21.5 
3 - To a great extent 6 4.4 3 2.3 

Mean 1 .0333 .9250 
Standard Deviation .809 .758 
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15. Provide students with acade:nic advice and suggestions for scholastic 
improvement. 

Extent of Fulfillment 

0 - Not at all 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
S~andard Deviation 

Should be 
fu lfi lied 

Freq. Percent* 

2 1.4 
2 1.4 

39 27.1 
101 70.1 

2.6797 
.546 

* May not add up to 100% due to rounding error. 

Is now being 
fulfilled 

Freq. Percent* 

3 2.2 
27 19.6 
61 44.2 
47 34.1 

2.1016 
.792 
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Table28 

Frequency and Percentage of Administrator Response:s to the 15 Academic 

Advising Needs Questionnaire Items 

1. Assist students in selecting a major. 

Extent of Fu I fi II me nt 

0 - Not at all 
1 ·-To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

0 0 
8 17.4 

21 45.7 
17 37.0 

2.1628 
.721 

2. Explain university academic regulations and requirements. 

Extent of Fu I fi II me nt 

0- Not at all 
1 -To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfilled 

Freq. Percent* 

1 2.2 
2 4.3 

17 37.0 
26 56.5 

2.5 
.699 

Is now being 
fulfilled 

Freq. Percent* 

2 4.7 
13 30.2 
19 44.2 
9 20.9 

1 . 8140 
. 11 0 

Is now being 
fulfilled 

Freq. Percent* 

1 2.3 
8 18.2 

20 45.5 
15 34.1 

2.1136 
.784 
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3. Assist students with career/vocational planning. 
Should be Is now being 
fu lfi lied fulfilled 

Extent of Fu I fi II ment Freq. Percent* Freq. Percent* 

0 - Not at a II 1 2.2 0 0 
1 - To a very little extent 5 11. 1 17 38.6 
2 - To some extent 28 62.2 18 40.9 
3 - To a great extent 11 24.4 9 20.5 

Mean 2.0930 1 .8140 
Standard Deviation .684 .764 

4. Be a person with whom students can discuss persona I concerns. 
Should be Is now being 
fu lfi lied fu I fi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0- Not at all 6 13.6 3 6.7 
1 - To a very little extent 14 31.8 14 31.1 
2 - To some extent 20 45.5 23 51.1 
3 - To a great extent 4 9.1 5 11.1 

Mean 1 .5349 1 .6047 
Standard Deviation .827 .728 

5. Assist students with course registration procedures. 
Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0- Not at all 3 6.7 0 0 
1 -To a very little extent 4 8.9 9 20.0 
2 - To some extent 13 28.9 18 40.0 
3 - To a great extent 25 55.6 18 40.0 

Mean 2.3409 2. 1818 
Standard Deviation .914 .756 
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6. Inform students of the employment opportunities in the student's intended 
field of study. 

Should be Is now being 
fulfi lied fu lfi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0- Not at all 0 0 0 0 
1 - To a very I ittle extent 2 4.4 8 17.8 
2 - To some extent 24 53.3 22 48.9 
3 - To a great extent 19 42.2 15 33.3 

Mean 2.3864 2.1591 
Standard Deviation .579 .713 

7. Refer students to the appropriate sources of information for loans, scholarships, 
financial aid or other methods of financing a student's education. 

Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0 - Not at a II 2 4.4 2 4.4 
1 - To a very little extent 1 1 24.4 16 35.6 
2 - To some extent 13 28.9 17 37.8 
3 - To a great extent 19 42.2 10 22.2 

Mean 2.0682 1. 7727 
Standard Deviation .925 .859 

8. Help students find ways to make their college experience more interesting 
and intellectually stimulating. 

Should be Is now being 
fulfi lied fu lfi lied 

Extent of Fulfillment Freq. Percent* ~- Percent* 

0 - Not at all 3 6.7 2 4.4 
1 - To a very little extent 8 17.8 18 40.0 
2 - To some extent 23 51.1 20 44.4 
3 - To a great extent 11 24.4 5 11.1 

Mean 1 . 9318 1 .6136 
Standard Deviation .846 .754 . 
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Assist students in planning their academic programs of study. 

Extent of Fulfillment 

0 - Not at a II 
1 - To a very little extent 
2 - To some extent 
3 - To a great extent 

Mean 
Standard Deviation 

Should be 
fulfi lied 

Freq. Percent* 

2.2 
0 0.0 
6 13.3 

38 84.4 
2.7955 

.553 

Is now being 
fulfilled 

Freq. Percent* 

1 2.2 
4 8.9 

18 40.0 
22 48.9 

2.3409 
.745 

10. Help students explore possible graduate/professional school study. 
Should be Is now being 
fu lfi lied fu lfi lied 

Extent of Fu I fi II men t Freq. Percent* Freq. Percent* 

0 - Not at all 1 2.2 1 2.2 
1 - To a very I ittle extent 0 0.0 2 4.4 
2 - To some extent 17 37.8 25 55.6 
3 - To a great extent 27 60.0 17 37.8 

Mean 2.5455 2.2727 
Standard Deviation .627 .660 

11. Provide students with up-to-date information about other sources of assistance 
on campus. 

Should be Is now being 
fulfilled fu lfi lied 

Extent of Fulfillment Freq. Percent* ~· Percent* 

0 - Not at all 4 8.9 2 4.4 
1 - To a very I itt le extent 8 17.8 16 35.6 
2 - To some extent 22 48.9 22 48.9 
3 - To a great extent 11 24.4 5 11.1 

Mean 1 .8864 1 . 6591 
Standard Deviation .895 .745 
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12. Serve as a student's personal reference for prospective employers and/or 
graduate schools. 

Should be Is now being 
fu lfi lied fu lfi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0-Notatall 1 2.2 1 2.2 
1 - To a very little extent 2 4.4 4 8.9 
2 - To some extent 16 35.6 18 40.0 
3 - To a great extent 26 57.8 22 48.9 

Mean 2.5 2.3409 
Standard Deviation .699 .745 

13. Assist students in obtaining part-time work experiences (paid or unpaid) which 
complement their career and/or educationa I goals. 

Should be Is now being 
fulfilled fulfilled 

Extent of Fulfillment Freq. Percent* £i.:..g_. Percent* 

0- Not at all 6 13.3 4 8.9 
1 -To a very little extent 17 37.8 22 48.9 
2 - To some extent 17 37.8 11 24.4 
3 - To a great extent 5 11.1 8 17.8 

Mean 1 .4545 1 .5000 
Standard Deviation .875 .902 

14. Provide students with information concerning extracurricular opportunities 
at the university. 

Should be Is now being 
fulfi lied fu lfi lied 

Extent of Fulfillment . Freq. Percent* Freq. Percent* 

0 - Not at a II 12 26.7 9 20 
1 -To a very little extent 21 46.7 25 55.6 
2 - To some extent 11 24.4 10 22.2 
3 - To a great extent 1 2.2 1 2.2 

Mean 1. 0455 1 .0682 
Standard Deviation .776 .728 
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15. Provide students with academic advice and suggestions for scholastic 
improvement. 

Should be Is now being 
fulfilled fulfi lied 

Extent of Fulfillment Freq. Percent* Freq. Percent* 

0 - Not a t all 0 0 0 0 
1 - To a very little extent 2 4.4 6 13.3 
2 - To some extent 12 26.7 26 57.8 
3 - To a great extent 31 68.9 13 28.9 

Mean 2.6364 2. 1591 
Standard Deviation .574 .645 

* May not add up to 100% due to rounding error. 
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Advising Functions by Category Type 

Category Type 

Vocationa 1/Career 

Academic 

Administrative 
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Advising Function 

Inform students of the employment oppor
tunities in the student's intended field of 
study. 

Assist students with C•Jreer/vocational 
planning. 

Assist students in obtaining part-time work 
experie<lces (paid or unpaid) which com
plement their career and/or educotional 
goals. 

Assist students in planning their academic 
program of study. 

Provide students with academic advice and 
sugge~;tions for scholastic improvement. 

Help students explore possible ~raduate/pro
fessional school study. 

Assist students in selecting a major. 

Help students find ways to make their col
lege experience more interesting and in
tellectually stimulating. 

Explain university academic regulations 
and requirements to students. 

Provide students with up-to-date informa
tion about other sources of assistance on 
campus. 



Table 29 (Continued) 

Category Type 

Administrative (Continued) 

Personal 
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Refer students to the appropriate source:; 
of information for loans, scholarships, 
financial aid, or other methods of financing 
a student's education. 

Provide students with information concerning 
extra-curricular opportunities at the uni
versity. 

Assist students with course registration pro
cedures. 

Be a person with whom students can discuss 
personal (non-academic) concerns. 

Serve as a student's persona I reference for 
prospective employers and/or graduate 
schools. 
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Table 30 

Student Need Rankings by Age 

Advising Functions* 18-21 22-24 25 a nd over 

11 11 11 

2 8 9 7 

3 10 8 5 

4 15 15 15 

5 13 14 13 

6 4 3 6 

7 3 2 

8 5 7 8 

9 7 5 9 

10 6 6 3 

1 1 4 

12 12 12 12 

13 9 10 10 

14 14 13 14 

15 2 2 4 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 31 

Student Need Rankings by Sex 

Advising Functions* Male Female 

11 11 

2 7 9 

3 8 6 

4 15 15 

5 13 13 

6 5 3 

7 3 2 

8 4 7 

9 6 8 

10 9 4 

11 2 

12 12 12 

13 10 10 

14 14 14 

15 5 

*As presented in Section II of the Academic Advising Needs Questionnaire . 
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Table 32 

Student Need Rankings by GPA 

Grade Point Average 
Advising Functions* 1.0-2.4 2.5-2.9 3.0-3.4 3.5-4.0 

3 12 10 14 

2 11 7 8 7 

3 4.5 11 5 6 

4 12 14 . 15 15 

5 15 13 13 12 

6 6 3 4 3 

7 10 4 3 

8 2 2 9 8 

9 8.5 5 7 10 

10 7 6 6 4 

11 8.5 2 

12 14 9 12 1 1 

13 4.5 10 11 9 

14 13 15 14 13 

15 8 2 5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 33 

Student Need Rankings by Student Classfication 

Advising Functions * Junior Senior 

11 11 

2 9 9 

3 5 6 

4 15 15 

5 13 14 

6 7 

7 3 3 

8 4 8 

9 6 7 

10 8 4 

11 2 2 

12 12 12 

13 10 10 

14 14 13 

15 5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 34 

Student Need Rankings by &lrollment Status 

Enrollment Status 
Advising Functions* Full-Time Part-Time 

11 9 

2 7 12 

3 9 

4 15 14 

5 13 13 

6 4 4 

7 2 6 

8 6 8 

9 8 5 

10 5 3 

11 2 

12 12 10 

13 10 11 

14 14 15 

15 3 7 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 35 

Student Need Rankings by Numbers of Semesters at FAU 

Advising Functions* 2 3 4 5 or more 

10 12 13 10 11 

2 9 8 4 8 8 

3 8 5 8 5 7 

4 15 15 15 15 15 

5 12 14 12 14 14 

6 6 7 5 4 

7 4 6 2 2 

8 5 6 11 7 4 

9 3 10 9 9 

10 7 9 2 3 6 

11 2 7 5 

12 13 13 9 12 12 

13 11 4 10 11 10 

14 14 11 14 13 13 

15 2 3 3 6 3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 37 

Faculty Need Rankings by Age 

Advising Functions* 25-34 35-44 45-54 55 and over 

7.5 7 2 2.5 

2 12.5 8 8 14 

3 7.5 9 3 4 

4 11 14 11 5 

5 12.5 13 15 15 

6 10 3 12 8.5 

7 9 10 7 12 

8 

9 5 4.5 4.5 6 

10 2 6 6 8.5 

11 3 4.5 9 10.5 

12 15 11 13 10.5 

13 5 15 10 7 

14 14 12 14 13 

15 5 2 4.5 2.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 38 

Faculty Need Rankings by Sex 

Advising Functions* Male Female 

6 4 

2 10 11 

3 5 6 

4 11 13 

5 15 15 

6 7 8 

7 9 5 

8 

9 3 9.5 

10 4 7 

11 8 2 

12 13 12 

13 12 9.5 

14 14 14 

15 2 3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 39 

Faculty Need Rankings by Academic Rank 

Advising 
Functions* 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

Instructor 

3 

5.5 

3 

12.5 

14 

9 

7.5 

7.5 

3 

5.5 

10.5 

12.5 

10.5 

15 

Assistant 
Professor 

7 

11 

2 

12 

13 

9 

8 

5 

3 

4 

14 

10 

15 

6 

Associate 
Professor 

3 

7.5 

9.5 

13 

15 

7.5 

9.5 

2 

4 

5 

6 

12 

14 

11 

Professor 

7 

12 

2 

6 

15 

5 

8 

4 

9 

10 

13 

11 

14 

3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 40 

Faculty Need Rankings by Years of Teaching Experience 

Advising Functions* 1-5 6-10 11-20 21 and over 

9 3 8 

2 11 10 10 13 

3 6 7 2 5 

4 12 14.5 12 11 

5 13 14.5 15 15 

6 5 8 7 10 

7 3 9 11 8 

8 2 2 2 

9 7 4 5 5 

10 4 5 6 5 

11 6 9 7 

12 15 12 13 14 

13 8 13 14 9 

14 14 11 4 12 

15 10 3 3 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 41 

Faculty Need Rankings by Years of Advising Experience 

Advising Functions* 1-5 6-10 11-20 21 and over 

7 2 6 

2 12.5 10.5 7 15 

3 6 6 5 4 

4 11 13 13 3 

5 12.5 15 15 12 

6 4 9 8 6.5 

7 3 7 10 13 

8 3 2 2 

9 5 4 3 9 

10 9 5 4 6.5 

11 2 8 9 8 

12 14 10.5 12 14 

13 9 14 11 11 

14 15 12 14 10 

15 9 5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 42 

Faculty Need Rankings by Tenure Status 

Advising Functions * Tenured Non-Tenured 

4 6 

2 10 11 

3 6 2 

4 11 12 

5 15 15 

6 8 7 

7 9 8 

8 

9 5 3 

10 3 9 

11 7 5 

12 13 13 

13 12 10 

14 14 14 

15 2 4 

*As presented in Section II of the Academic Advising Needs Questionnaire. 



213 

Table 43 

Faculty Need Rankings by Number of Advisees 

Advising Functions* 0-5 6-25 26-45 46 and over 

6 7 3.5 

2 7 12 10.5 14 

3 5 5 5 5 

4 12 9 14 13 

5 15 13 15 15 

6 10 6 7 7 

7 8.5 10 8.5 2 

8 3.5 

9 3 8 6 7 

10 2 3 8.5 10 

ll 8.5 4 3.5 3.5 

12 14 14 12.5 9 

13 11 11 10.5 7 

14 13 15 12.5 12 

15 4 2 2 11 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 45 

Administrator Need Rankings by Age 

Advising Functions* 25-44 45 and over 

9.5 1.5 

2 5 3.5 

3 11.5 3.5 

4 15 14 

5 9.5 9.5 

6 8 7 

7 3 9.5 

8 5 6 

9 5 

10 5 9.5 

11 7 12 

12 11.5 9.5 

13 14 13 

14 13 15 

15 2 1.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table46 

Administrator Need Rankings by Sex 

Advising Functions* Male Female 

5 

2 5 3.5 

3 4 1.5 

4 11 1.5 

5 15 13 

6 12 14 

7 9.5 11 

8 7 7.5 

9 6 7.5 

10 3 3.5 

11 8 7.5 

12 9.5 11 

13 13 11 

14 14 15 

15 2 7.5 

* As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 47 

Administrator Need Rankings by Position 

Dean, Associate Dean Department 
Advising Functions* & Assistant Dean Head 

7.5 4 

2 11 5.5 

3 7.5 8 

4 15 15 

5 7.5 11 

6 7.5 9.5 

7 7.5 7 

8 7.5 5.5 

9 2.5 2 

10 2.5 9.5 

11 13 3 

12 2.5 13 

13 13 13 

14 13 13 

15 2.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table48 

Administrator Need Rankings by Years in Present Position 

Advising Functions * 1-5 6 and over 

5 3 

2 3 10 

3 8 3 

4 13 13 

5 10.5 10 

6 12 3 

7 7 10 

8 4 6 

9 6 

10 9 6 

11 6 15 

12 10.5 10 

13 14.5 14 

14 14.5 10 

15 2 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 49 

Administrator Need Rankings by Highest Degree Earned 

Master's & 
Advising Functions* Specialist Doctorate 

4 5 

2 4 

3 4 9 

4 7 15 

5 9.5 10.5 

6 4 10.5 

7 13.5 4 

8 4 7 

9 9.5 3 

10 9.5 7 

11 13.5 7 

12 9.5 12 

13 13.5 14 

14 13.5 13 

15 2 

*As presented in Section II of the Academic Needs Questionnaire. 
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Table 50 

Administrator Need Rankings by Years of Administrative Experience 

Advising Functions* 1-5 6-10 11 and over 

5.5 4.5 4 

2 3 7.5 7.5 

3 9.5 4.5 4 

4 14.5 10 14 

5 9.5 13 4 

6 7.5 14 4 

7 11.5 14 

8 4 7.5 7.5 

9 7.5 4 

10 5.5 3 11.5 

11 11.5 2 14 

12 7.5 12 9 

13 13 15 10 

14 14.5 11 11.5 

15 2 7.5 

*As presented in Section II of the Academic Advising Needs Questionnaire. 
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Table 51 

Administrator Need Ran kings by Years ofT eaching Experience 

Advising Functions* 0-10 11-20 21 and over 

2 5 3 

2 3.5 3 8.5 

3 12 5 2 

4 15 12.5 15 

5 7 12.5 11.5 

6 9.5 10 8.5 

7 5.5 10 5 

8 7.5 8.5 

9 3.5 2 5 

10 9.5 5 5 

11 9.5 7.5 8.5 

12 9.5 10 13.5 

13 13 15 11.5 

14 14 14 13.5 

15 5.5 

*As presented in Section II of the Academic Advising Needs Questionnaire .. 



T
ab

le
 5

2 

A
dm

in
is

tr
at

or
 N

ee
d 

R
an

ki
ng

s 
by

 C
ol

le
ge

 

A
dv

is
in

g 
B

us
in

es
s 

&
 P

ub
li

c 
F

un
ct

io
ns

* 
A

dm
in

is
tr

at
io

n 
E

du
ca

ti
on

 
E

ng
in

ee
ri

ng
 

H
um

an
it

ie
s 

S
ci

en
ce

 
S

oc
ia

l 
S

ci
en

ce
 

O
th

er
 

1 
2 

5
.5

 
9 

9 
9 

3
.5

 
9 

2 
8

.5
 

5
.5

 
9 

3
.5

 
3

.5
 

3
.5

 
3

.5
 

3 
4 

11
 

9 
1

2
.5

 
9 

3
.5

 
7 

4 
15

 
11

 
4 

1
4

.5
 

7 
13

 
15

 
tv

 
5 

13
 

11
 

1
.5

 
3

.5
 

3
.5

 
15

 
7 

tv
 

6 
6 

11
 

9 
9 

12
 

7
.5

 
12

 
w

 

7 
10

 
2 

15
 

9 
9 

3
.5

 
3

.5
 

8 
6 

11
 

9 
3

.5
 

3
.5

 
13

 
1 

9 
3 

11
 

1
.5

 
3

.5
 

1 
7

.5
 

3
.5

 
10

 
8

.5
 

5
.5

 
4 

9 
3

.5
 

1
0

.5
 

10
 

11
 

11
 

2 
1

3
.5

 
3

.5
 

13
 

7
.5

 
3

.5
 

12
 

6 
15

 
9 

9 
3

.5
 

1
0

.5
 

12
 

13
 

13
 

11
 

1
3

.5
 

1
4

.5
 

1
4

.5
 

7
.5

 
12

 
14

 
13

 
2 

9 
1

2
.5

 
1

4
.5

 
13

 
14

 
15

 
1 

5
.5

 
4 

3
.5

 
3

.5
 

1 
7 

*A
s 

pr
es

en
te

d 
in

 S
ec

ti
on

 
II 

of
 

th
e 

A
ca

de
m

ic
 A

dv
is

in
g 

N
ee

ds
 Q

ue
st

io
nn

ai
re

 



224 

Reference Notes 

1 . Task Force on Advisement: State University System of Florida. Acodemic 

Advisement in the State University System of Florida. Unpublished report, 

June 16, 1982. 

2. Ad Hoc Advisory Committee on Advisement and Counseling: Florida 

Atlantic University. Report of the Ad Hoc Advisory Committee on 

Advisement and Counseling. Unpublished report, April1984. 

3. Thorburn, D.B. Personal communication. Florida Atlantic University, 

September, 1984. 
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