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The purpose of this study was to determine if there is a signifi-

cant difference between the occurrence of vandalism in community 

schools as compared with the occurrence of vandalism in non-community 

schools. 

A survey instrument was developed and sent to a stratified sample 

of community schools in Dade County, Florida. The stratified sample 

of community schools was matched with a sample of corresponding non-

community schools which also received the survey instrument cor;taining 

thirty-seven variables. To confirm the matching process, which was 

performed prior to the collection of the data, the survey instrument 

contained the capability to collect identifying demographic data. 

The completed instruments from the thirty matched pairs of 

schools were coded and forwarded to the Florida Atlantic University 

Computer Center for processing and analysis. The data were analyzed 

using a multivariate analysis of covariance statistical program with 

three covariates. Where multivariate significant differences were 

found, univariate analysis of variance was completed to determine in 
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which of the stratums of thirty-four variables of vandalism the sig

nificant differences occurred. Where univariate significant differ

ences were found, the Wilks-Lambda criterion of multiple comparisons of 

pairs of means adjusted for the three covariates was used to determine 

between which school type, geographic area, and school level signifi

cance was achieved on the significant variables of vandalism. 

Significant differences were found between school levels on 

three variables of vandalism occurrence, one variable of causality, 

the variable of vandalism cost, and the number of vandalism incidents 

at the .05 level or less. No significant differences were found among 

school types separated by area and level with respect to frequency of 

vandalism occurrence. No significan~ differences were found between. 

high, middle, and low socio-economic environmental conditions surround

ing the school and the frequency and type of vandalism in the neighbor

hood school across eighteen variables of vandalism using three socio

economic covariates. The hours of operation of community and non

community schools were applied to the computer analysis of vandalism 

cost. The findings show that: 

1. in the inner-city, elementary community schools 

have a 68 percen~ lower dollar cost than 

elementary non-community schools; 

2. in suburban/rural areas, elementary community 

schools have a 72 percent lower dollar cost 

than elementary non-community schools; 

3. in the inner-city, secondary community schools 

have a 56 percent lower dollar cost than 
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secondary non-community schools; 

4. in suburban/rural areas, secondary ~ommunity 

schools have a 48 percent lower dollar cost 

than secondary non-community schools. 

This finding is highly significant when community s chools operate 

on a 55 percent greater time differential than do non-community schools. 

Two of the four hypotheses formulated to test the basic and 

secondary research questions were not rejected. The results of testing 

Hypothesis I indicated that vandalism occurs at or about the s ame 

frequency in community schools and non-community schools. The results 

of testing Hypothesis II showed that socio-economic environmental con

ditions have little or no influence on the frequency and type of 

vandalism as committed against the neighborhood school. The results . o f 

testing Hypothesis III revealed that the cost differential of vandalism 

occurring in the inner-city is: 

1. 68 percent less in elementary community schools; 

2. 56 percent less in secondary community schools; 

and in suburban/rural areas is: 

1. 72 percent less in elementary community schools; and 

2. 48 percent less in secondary community schools 

than the cost in non-community schools in the same areas. The results 

of testing Hypothesis IV indicated that the etiology of vandalism 

occurring between elementary schools and secondary schools is sig

nificantly different. 
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CHAPTER I 

INTRODUCTION 

The soaring rate of vandalism in our nation's schools is 

-
alarming. On a national level, we are currently spending almost 

$600 million per year as a result of vandalism to our schools. 

Senator Birch Bayh, D-Ind., Chairman of the Senate Subcommittee 

on Juvenile Delinquency, states that this cost amounts to a van-

dalism tax of approximately $13 levied on every American public 

school student. 1 The crisis the nation faces because of school 

violence and vandalism threatens to seriously hamper the ability 

of the ·educational system. to carry out its primary function. 2 

The increasing intensity and frequency of violence and van-

dalism in the schools is not a school problem alone according to 

the testimony of Mrs. Walter G. Kimmel, President of the National 

Parent-Teacher Association. 3 

Community education seeks to develop an educational community 

that can achieve the quality education necessary to provide the kind 

of community environment, including facilities, which will support a 

continuum of educational experiences for each individual from birth 

1u. S., Congress, Senate, Subcommittee on Juvenile Delinquency, 
School Violence and Vandalism: Causes and Solutions, 94th Cong., 
1st sess. 17 September 1975. 

2Ibid. 

3Ibid. 

1 
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. throughout life. 1 

There have been numerous claims about what con~unity educa-

tion will accomplish in terms of improving the living conditions 

of those persons involved in the community education process. 

Because of the concerns of community educators to obtain factual 

evidence supporting or refuting these claims, this study attempts 

to examine one aspect of a community's life--the amounts of vandalism 

occurring in public schools and the impact of initiating a community 

school program on the incidence of vandalism. 

Statement of the Problem 

The crime of vandalism is not a contemporary phenomenon. 2 An 

Egyptian Priest is purported to have said approximately four thousand 

years ago: "Youth is disintegrating. The youngsters of the land 

have a disrespect for their elders and a contempt for authority in 

every form. Vandalism is rife, crime of all kinds is rampant among 

our young people. The nation is in peril." 3 

In the past few years, school vandalism, once the mark of a 

few destructive bad boys and psychotics, has taken on the magnitude 

of a national dilemma. 4 It is safe to assume that narrow, dark, and 

1oonald 0. Bush, "Planning for Community Education," Community 
Education Journal, November-December 1974, Volume IV, Number 6, p. 14. 

2Arnold Madison, Vandalism: The Not-So-Senseless Crime, (New 
York: Seabury Press, 1970), p. 10. 

3Ibid. 

4Elrner Wells, Vandalism and Violence: Innovative Strategies 
Reduce Cost to Schools, (Washington, D. C.: National School Public 
Relations Association, 1971), p. 1. 
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dirty streets and alleys, unkempt vacant lots, overcrowded housing, 

scarcity of street lights, neglect of property, unsupervised and 

unkempt park areas, and slum districts contribute to the occurrence 

and frequency of delinquent acts. 1 Is it absurd for anyone to think 

. 2 
or say that our older teenagers are ·only "in the way" 1n school? 

"Youth's importance and function have diminished tb the point where 

youth now represents, in many parts of the world, a surplus commodity 

on a glutted market." 3 

The school is a powerful force in the cohesiveness of any com-

munity. As an educational institution, the school serves a 

catalytic function as a reciprocal member of the institutional 

triad, home - school - and community. The school is a microcosm of 

the society it serves, thus mirroring all societal ills. 

Are the social conditions surrounding the occurrence of van-

dalism changing? What forms of vandalism occur more often in public 

schools? When does vandalism occur? What is the cost of vandalism 

within a one year period? Are there any viable alternatives that 

mi~ht be utilized to bring about a decrease in vandalism1 Is the 

vandal considered to be society's outsider? Does initiating a com-

munity school make a significant difference in the types and 

frequencies of school delinquent acts? 

1Fred Totten and Frank J. Manley, The Community School: Basic 
Concepts, Functions and Organization, (Galien, Michigan: Allied 
Education Council, 1969), p. 62. 

2Ibid., p. 32. 

3William C. Kvaraceus, "Alienated Youth Here and Abroad," 
Phi Delta Kappan, November 1963, Volume XLV, Number 2, p. 87. 
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The battle against vandalism is a continual process in which 

the schools suffer, clean up, and repair. The federal government 

recognized that vandalism had reached the stage of a national 

dilemma in February 1971 when the Safe Schools Act of 1971 (HR 3101) 

was introduced by Rep. Jonathon B. Bingham, D-N.Y. 1 Bernard Green

berg, researcher on vandalism at Stanford Research Institute (SRI), 

Menlo Park, California, reported that the 1971 loss figures recorded 

by the National Education Asso~iation were grossly understated. 2 

Hugh McLaren, Jr., Executive Director of New York City's Office of 

School Buildings, noted in a report on city losses that "educational 

losses must also be considered." 3 

During this same period in Dade County, Florida, vandalism 

continued to increase at an alarming rate. The school security 

force has grown tremendously in an effort to keep pace with the 

increasing school violence and vandalism. Schools with designated 

community programs and activities have also grown at an accelerated 

pace, partially in the hopes of reducing the occurrence of vandalism. 

An exploratory study on vandalism in Dade County Schools com

pleted · by this investigator in October 1975 indicated that a sig

nificant difference surrounding the occurrence of vandalism in 

community schools might exist when compared with non-community 

schools. The recommendations of that study set forth a probable 

direction to follow in ferreting out such significant differences. 

1Wells, Vandalism and Violence: Innovative Strategies, p. 2. 

2Ibid., p. 5. 

3Ibid., p. 10. 
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A survey questionnaire was designed and sent to a random sample of 

community schools and non-community schools to secure up-to-date, 

factual information on the occurrence of vandalism. Vandalism reports 

from community schools and non-community schools were examined to 

determine some of the presumed effects of community education upon 

the cost of vandalism in public schools. 

PURPOSE 

This is a comparative study to determine if there is a sig

nificant difference between the occurrence of vandalis1n in community 

schools as compared with the occurrence of vandalism in non-community 

schools. Attainment of this purpose should provide supporting 

factual evidence that the quality of life in a community for those 

people who are involved in the identification and solution of their 

problems can be improved through the process of community education. 

DELIMITATION 

This study was confined to Dade County, Florida, with the !al

lowing as significant factors: (1) The Dade County Public Schools 

pioneered community education through community schools in the State 

of Florida; (2) The establishment of community schools in Dade County 

was the first attempt to make the concept of community education 

viable outside of the city of Flint, Michigan; (3) Community schools 

have been in operation in Dade County since 1961, spreading from one 

pilot school to the fifty-four or more at present; and (4) The Dade 

County Public School System is the sixth largest school district in 

the United States, comprising 240 public schools. Of the total 240 

public school<>, 54 had been designated corrnnunity schools by the 
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School Board of Dade County at the time this study was approved. 

This study will concern itself with a stratified sample of con®unity 

schools and non-community schools for comparative analysis. 

DEFINITIONS 

Vandal - A person who, out of malice or ignorance destroys or spoils, 
especially that which is beautiful or artistic.l 

Vandalism - The willful or malicious destruction or defacement of 
public or private property - a dangerous form of environmental 
decay. 2 

Fun Vandalism - The search for fun that leads to spontaneous van
dalism. 3 

Erosive Vandalism - Defacing public property; littering the streets, 
parks, playgrounds, etc., with bottles, cans, etc.; tiny acts 
of destruction that in themselves are not very damaging or 
costly or shocking, but when combined are in effect wearing 
away this nation's natural and man-made resources. 4 

Angry Vandalism - Destruction motivated by anger. 5 

Community Education - A philosophical concept which serves the cnt ia' 

community by providing for all of the educational needs of all 
of its community members. It uses the local school to serve as 
the catalyst for bringing community resources to bear on com
munity problems in an effort to develop a positive sense of 
community, improve community living and develop the community 
process toward the end of self-actualization. 6 

Community School - The focal point of a community education program. 
A school that has two distinctive emphases - service to the 
entire community, not merely to the children of school age; 

~ebsters New World Dictionary, College Edition. 

2Madison, Vandalism: Not-So-Senseless Crime, p. 127. 

3 Ibid. , p. 4 7. 

4Ibid., p. 47. 

5rbid., p. 49. 

6Jack D. Minzey and Clyde LeTarte, Community Education: From 
Program to Process, (Midland, Michigan: Pendell Publishing Company, 
1972), p. 19. 



7 

and discovery, development, and use of the resources of the 
communi£Y as a part of the educational facilities of the 
school. 

Juvenile Delinquency - An antisocial act against society per
~~~r~!:~2by ybung people who come into direct conflict with 

SIGNIFICANCE 

Community schools are being transformed into human service . 

centers with the capabilities of delivering needed services to the 

people. These centers are staffed by trained coordinators who 

possess the expertise to bring together human and physical resources 

to alleviate human wants and satisfy some needs of the surrounding 

corrnnunity. In the process of explaining the importance of community 

schools to the public, community school coordinators experience di£-

ficulty relating the process approach of education to corrnnunity 

involvement. One of the ways community school coordinators, aware 

of the difficulty, have traditionally explained the importance of 

community scho.ol programs is that vandalism is decreased when a com-

munity school program is operative in a school facility. 3 It appears 

that no factual data have been published to uphold this claim. Van-

\. M. Kerensky and E. 0. Helby, Education II Revisited: The 
Social Imperative, (Midland, Michigan: Pendell Publishing Company, 
1975) p. 177: Maurice F. Seay, "Two Distinctive Emphases,'' Forty
Fourth Yearbook, Part I, National Society for the Study of Education, 
University of Chicago Press, 1945, pp. 209-228, "cited by" Jack D. 
Minzey and Clyde LeTarte, Community Education: From Program to Process. 

2 . 
Ruth Shonle Cavan, Juvenile Delinquency: Development, Treat-

ment, and Control, (Philadelphia and New York: J. B. Lippincott 
Company, 1962), p. 15. 

3Louis J. Tasse, "A Corrnnuni ty School is the Community," 
Florida Schools, May-June 1971, Volume XXXIII, Number 5, pp. 15-19. 
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dalism is still occurring in community schools as well as in non

community schools. The results of this study will provide factual 

evidence that new strategies are urgently needed to reverse the 

upward trend. Hopefully, from the statistical analysis some alterna

tives might be suggested to help decrease vandalism in public schools. 

HYPOTHESES 

/ The hypotheses to be examined in this study are: 

1. There is no significant difference at the .05 level 

of confidence between the frequency of vandalism in 

community schools as opposed to non-conununity schools 

as measured by the vandalism questionnaire. 

2. There is no significant difference at the .05 level 

of confidence between the high, middle, and low socio

economic environmental conditions surrounding the 

school and the frequency and type of vandalism in the 

neighborhood school. 

3. There is no significant difference at the .05 level 

of confidence between the cost of vandalism occurring 

during the one-year period under investigation in com

munity schools as opposed to non-community schools. 

4. There is no significant difference at the .05 level 

of confidence between the etiology of vandalism occur

ring during the one-year period under investigation in 

inner-city and suburban/rural elementary and junior/senior 

high community schools as opposed to corresponding non

community schools. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

THE BEGINNING OF RECORDED VANDALISN 

Vandalism has a long history. Arnold Nadison, author of the 

book, Vandalism: The Not-So-Senseless Crime, endeavored to seek 

some answers to the rising rate of vandalism and the seeming 

1 dichotomous handling of juvenile vand~ls by the courts. Nadison's 

extensive study, in an effort to focus attention on the seriousness 

of the crime of vandalism, quotes Arthur H. Cain's statement fr om 

Young People and Crime. 2 

"Youth is disintegrating. The youngsters 
of the land have a disrespect for their elders 
and a contempt for authority in every form. 
Vandalism is rife, and crime of all kinds is 
rampant among our young people. The Nation is 
in peril." 

This statement is purportedly what an Egyptian Priest said 

approximately four thousand years ago. 

The fact that vandalism is not a contemporary phenomenon is 

evident in the literature of several encyclopedias. Vandalism 

had its beginning in recorded history as early as A.D. 150 and can 

be attributed to a Germanic tribe called Vandals probably closely 

akin to the Goths.
3 

The Vandals first appeared dwelling on the 

~adison, Vandalism: Not-So-Senseless Crime, passim, Chapters 
1, 2, and 9. 

2Arthur H. Cain, Young People .;lnd Crime , (New York: The John 
Day Company, 1968) "cited by" Nadison, Vandalism: Not-So-Senseless 
Crime, p. 10. 

3American Peoples Encyclopedia, 1960 ed., s.v. "Vandals." 

9 
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south coast of the Baltic and on the banks of the Oder. It was 

probably a southern di~ision of the people, settled in Bohemia, 

who took part with the Quadi in the Marcomannic War in the time 

of Marcus Aurelius (A.D. 167-175). About 240 A. D., some of them 

joined the Goths in occupying first the country north of the Black 

Sea, then the Roman province of Dacia. In 277 A.D. the Emperor 

Probus placed a colony of Vandals in Britain. In 405 A.D. they 

invaded Italy. While besieging Florence they were surrounded by 

the Romans and forced to surrender. Although one division of 

Vandals was defeated in Florence and another was defeated in Gaul, 

they were reinforced by the Suevi, Burgundians, and Alani. With 

this reinforcement, they overran Gaul and committed all the excesses 

of barbaric devastation which have made their names proverbial. In 

409 A.D. they passed into Spain and in 422 A.D. took Seville and 

Carthagena and gave their name to Andalusia. 

The Vandals continued to ravage and plunder the Kingdoms of 

the Mediterranean coasts otherwise known as the Byzantine Empire 

until near the end of the year 533 A.D. when they were routed in 

the decisive battle of Tricamaron. 1 

Following the battle of Tricamaron, the acts of Vandals 

appears to be unimportant in the view of historians. The literature 

surveyed makes little or no mention of vandals or vandalism until 

the latter part of the eighteenth century. The incident is widely 

.1The Book of Knowledge, 1963 ed., s. v. "Byzantine Empire." 
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1 known as the Boston Tea Party of 1773. 

In 1834 another ship, Old Ironside, was attacked by vandals 

in Boston Harbor. 2 

With the passage of the years as the country grew and became 

urbanized, vandalism continued to remain a minor problem until early 

in the present century. 

Vandalism: A National Dilemma 

Elmer Wells, in his overview of Vandalism and Violence: Inno

vative Strategies Reduce Costs to Schools, states: "School vandalism 

and violence, once the marks of a few destructive 'bad boys' and 

'psychotics,' have taken on the magnitude of a national dilenuna." 3 

This perplexing phenomenon was so rare in the early part of this 

century, it was virtually unnoticed. The first legitimate listing 

of vandalism occurred on October 15, 1921, in the New York Times 

Index. Since that time schools have become the prime target of 

vandals. 4 

One of the theories explaining the epidemic of vandalism today 

is that young people are affected by the anonymity and depersonaliza

tion of city and suburban living. In a village at the turn of the 

century, the children did not feel this depersonalization. Everyone 

knew what everyone else was doing. A person was a part of the whole, 

lMadison, Vandalism: Not-So-Senseless Crime, p; 11. 

2Ibid., p. 13. 

3
Wells, Vandalism and Violence: Innovative Strategies, p . 1. 

~adison, Vandalism: Not-So-Senseless Crime, p. 15. 
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1 
and he or she recognized this from the earliest years. 

The school board in Spring Valley, New York, offe red a $25.00 

reward for the vandal who had cut a hole in the high school corner-

stone and had stolen the copper box set inside the granit e block. 

The person broke through the cornerstone which had been laid in 1916 

by cutting a hole the size of the box from the basement side . In 

the box were $10.00 worth of coins, historic school records, and 

copies of local newspapers. This incident marked the first legiti-

mate listing for vandalism in the New York Times Index. 2 

In the past decade, school vandalism and violence have increas ed 

at an alarming rate. A National Education Association study in 1971 

listed the annual cost of vandalism at $200 million. 3 Representativ~ 

Jonathon B. Bingham, D-N.Y., introduced the Safe Schools Act of 1971 

(HR 3101) as a means of helping to curb the soaring incidence of 

vandalism. He stated that "the act would provide flexible resources 

to enable and induce individual school districts to develop and 

improve their own solutions,. based on their own special needs and 

circumstances, without having to make sacrifices in education pro-

4 
grams." 

In his preliminary report to the Senate, Senator Birch Bayh, 

D-Indiana, Chairman of the Subcommittee to Investigate Juvenile 

Delinquency, stated in April 1975 that a conservative estimat e of 

1Madison, Vandalism: Not-So-Senseless Crime , p. 29. 

2
Ibid., p. 16. 

3wells, Vandalism and Violence: Innovative Strategies, p. 1. 

4 Ibid., p. 2. 
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the annual cost of vandalism was over $500 million. This cosf 

represents over $10 per year for every American public school 

student and equals the total amount expended on textbooks through

out the country in 1972. 1 

In Senator Bayh's opening statement at the committee hearing 

on School Violence and Vandalism: Causes and Solutions held on 

September 17, 1975, he stated that the annual cost of vandalism 

had risen to almost $600 million or about $13 per year per American 

public school student. 2 The most costly destruction resulting from 

widespread vandalism occurs in the larger urban districts. 3 

The enormous dollar cost associated with the rising incidence 

of vandalism tend to posit the allusion by Wells that vandalism has 

reached the magnitude of a national dilemma. 

In the quest to study pertinent facts surrounding the increase 

of vandalism, the literature was surveyed for indices of the etiology 

of vandalism. 

Juvenile Delinquency 

Vandalism is thought to be peculiar to juveniles. However, 

recorded vandalism in America began with headlines that made history. 

As in that history-making vandalistic act, The Boston Tea Party of 

1773, recent newspaper articles attest to the fact that vandalism is 

1s. R. No. 49-483, 94th Cong., 1st sess. 6 (April 1975). 

2u. S., Congress, Senate, Subcommittee on Juvenile Delinquency, 
School Violence and .Vandalism: Causes and Solutions, 94th Cong., 
1st sess. 17 September 1975. 

3Ibid. 



not confined to juveniles. 1 On Saturday, June 14, 1975, the Miami 

Herald carried a story concerning the arrest of a Teamster Union 

Stewart on 19 charges stemming from violence and vandalism during 

a meatcutters' strike. The same newspaper of July 16, 1974, printed 

a story of a woman wantonly destroying a stack of new dishes in a 

bank TV commercial. Nevertheless, a brief summary of juvenile 

delinquency, its causes, some of its symptoms and why it is com-

mitted by young people should be helpful in assisting us to under-

stand the ramifications of vandalism. 

Ronald Steel asserts that: 

"Juvenile delinquency is both an old and a 
new problem in America. As long as there have 
been young people, there have been youthful 
offenders· against the law. It is a prciblem that 
was as common to the ancient world as it is to 
ours - a problem that today exists not only in 
the United States but in Argentina, Italy, Japan, 
and Soviet Russia. Wherever young people come 
into conflict with the law, there is a problem 
of juvenile delinquency."2 

Recognizing that the problem of juvenile delinquency is ancient, 

Steel states that it also has a new element that has dramatically 

magnified its dimensions. For the first time, young people form a 

class totally apart from their elders. They are not merely young 

adults learning to do the work of adults. Rather, they are adoles-

cents, somewhere between childhood and adult status. Often they are 

capable of performing adult tasks. But soci~ty, for various reasons, 

~adison, Vandalism: Not-So-Senseless Crime , p. 11: " Teamster 
Stewart Charged with Violence During Strike," The Miami Herald, 
14 June 1975, Sec. 2, p. B4. 

2
Ronald Steel, New Light on Juvenile Delinquency, (New York: 

The H. W. Wilson Company, 1967), p. 3. 
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keeps them in a state of dependency. They form an in-between class. 

They are teenagers--a group with a culture and an identity of its 

own. Teenagers look at the adult world with mixed feelin gs. They 

want to be accepted as adults and to have the freedom of adults. 

Yet they often resent much of the adult world and its values. Some 

rebel in minor ways. Others express their tensions by criminal acts 

that come into conflict with the law. This is what adults call 

juvenile delinquency.
1 

According to Steel, delinquent behavior is criminal behavior -

at least as society defines criminality. 2 Adults deplore juvenile 

delinquency and express bewilderment over the misbehavior of the 

young. They find it particularly hard to understand why delinquency 

is just as great a problem among privileged children from wealthy 

families as it is among the poor. They blame the laxity of the law, 

or the loosening of moral standards, and they call for harsher 

punishment. Yet socie ty itself is not without fault. As the 

psychiatrist Robert Coles has written: 

"If we are at pre sent appalle d at a soar
ing, reckless criminality in our middle class 
children it is likely we are appalled at what 
has happened to ourselves, because much of what 
horrifies us is our own assumptions and actions 
come to expression and perpetuation by those 
who know us best and are our most eager fol
lowers."3 

Ruth Shonle Cavan summarizes juvenile delinque ncy to be an 

1steel, New Light on Juvenile Delinquency, p. 37. 

2rbid. 

3R~bert Coles, "Youth: Opportunity To Be What?" New 
Republic, November 7, 1964, Volume 151, pp. 59-64. 
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antisocial act- an act against society.
1 

Steel concurs with Cavan 

and asks the question: "Why should young people want to reject 

2 
society?" Surrnnarizing the writings of Richard Schickel, Frank 

Musgrove, Robert Coles and others, Steel suggests that the answer 

is not as simple as it seems. Young people often do not feel that 

society is responsive to their needs: They feel that society is 

letting them down. Although their form of protest may be vague and 

their remedies unclear, they often do not accept adult society as 

their own. Part of this may be due to the fact there is eternal 

tension between youth and age that the best motives cannot overcome. 

Young people have always seen the world differently from their 

elders. Part of it, however, may also come from the fact that 

society has failed to persuade the young that its values are worthy, 

or that it can offer them hope for the future. If society fails to 

provide for the n·eeds and aspirations of its y~unger members, it may 

be that society itself is at fault. 3 

Frank Musgrove, professor at Leeds University, England, argues: 

That young people have been kept in an 
artificial '.'ghetto" by their elders and that 
youth turns to violence in order tz break out 
of this intolerable social prison. 

Richard Schickel, a freelance writer for Rcdbook, agrees that 

the social conditions surrounding vandalism are changing when !te 

states: 

1cavan, Juvenile Delinquency: Development, Treatment and 
Control, p. 17. 

2steel, New Light on Juvenile Delinquency, p. 131. 

3Ibid. 

4Frank Husgrove, "The Adolescent Ghetto," Nation, September 21, 
1964, VoluiTI• ' 1911 ' r p. 137-140. 
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Juvenile crime is up; so is youth unemploy
ment. There are signs of rebellion - in dres s , 
in music, in books, in painting. Cars are fast 
and sex seems to be even faster. 1 

Samuel Grafton, author of "The Tense Generation," states: 

Delinquency is an outgrowth of individual 
and group insecurity, frustration, and inade
quacy. Individuals choose criminal behavior 
because they feel that they have no chance of 
success in the l egitimate world. They connnit 
crimes both against property and persons out 
of anxiety, fear, and confusion rather than 
because of legitimate and immediate material 
needs. 2 · 

In an interview conducted by Editor Ronald Steel, Professor 

and Mrs. Sheldon Glueck stated that a delinquent child often grows 

up to produce delinquent children--not as a matter of heredity, but 

of his own unresolved conflicts which make him an ineffective 

parent. 3 

The Gluecks' study reported that 45 percent of the mothers of 

delinquents interviewed had a history of criminality themselves, 

compared with 15 percent of the mothers of nondelinquents. Sixty-six 

percent of the fathers had a similar history, contrasted with 32 per-

cent of the fathers of nondelinquents. 

Steel says: 

The delinquent is a law-breaker. But to 
him the law often seems outdated, repressive, 
or irrelevant. To escape from the confines of 
a society which does not seem to respond to 
his needs, the youthful delinquent turns to 

1Richard Schickel, "Why Young People Are Seeking New Values," 
Redbook, May 1966, Volume 127, p. 73. 

2 
Samuel Grafton, "The Tense Generation," Look, August 27,. 196 3, 

Volume 27, pp. 17-23. 

3steel, New Light on Juvenile Delinquency, p. 37. 
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crime, to gang warfare, to drugs, and to 
a search for "kicks." This places him out
side the law. But also forces society to 
recognize the part it has played in creating 
the cause of delinquency~! 

Madison reported several attempts to pass responsive laws in 

2 
New York State to curb the spread of vandalism has come to naught. 

An attempt to pass a law in 1955 was vetoed by Governor Harriman. 

A 1960 bill supported by the New York Bar Association was approved 

by the Assembly, but was voted down by the Senate. 

The Loble Law that went into effect in 1961 in Montana, appears 

to be effective. 3 

A variety of laws defining the types of behavior that justify 

bringing a child or youth before a special juvenile court have been 

passed in all states, the District of Columbia, Puerto Rico and by 

the federal government. 

The Children's Bureau, a federal agency, uses this legal defini-

tion of delinquency in its reports: 

1 

Juvenile delinquency cases are those 
referred to courts for acts defined in the 
statutes of States as the violation of law 
or municipal ordinance by children or youth 
of juvenile court age, or for conduct so 
seriously antisocial as to interfere with 
the rights of others or to menace the wel
fare of thz delinquent himself or of the 
community. 

Steel, New Light on Juvenile Delinquency, p. 51. 

2Madison, Vandalism: Not-So-Senseless Crime, p. 114. 

3
rbid., pp. 120-123. 

4
Juvenile Court Statistics, 1957, Children's Bureau, Statis

tical Series Number 52, Children's Bureau, Washington, D. C., 1959, 
p. 4 "cited by" Cavan, Juvenile Delinquency: Development, Treatment, 
and Control, pp. 15-16. 
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Cavan's research revealed: 

According to juvenile delinquency laws, 
children are held accountable not only for 
many laws applying to adults, but for a 
variety of additional restrictions on behavior 
not imposed on adults. State laws average 
eight or ten specific acts of delinquency, 
whose variety is shown in the following list. 

Violates any law or ordinance 
Habitually truants 
(Knowingly) associates with thieves, 

vicious or immoral persons 
Is incorrigible 
Is beyond control of parent or ' guardian 
Is growing up in idleness or crime 
So distorts self as to injure or endanger 

self or others 
Absents self from home (without just 

cause) without consent 
Conducts self immorally or indecently 
(Habitually) us·es vile, obscene or vulgar 

language in public place 
Patronizes, visits policy shop or gaming 

place 
(Knowingly) enters, visits house of ill 

repute 
(Habitually) wanders about railroad yards 

or tracks 
Jumps train or enters car or engine without 

authority 
Patronizes saloon or dram house where 

intoxicating liquor is sold 
Wanders streets at night, not on lawful 

business 
Patronizes public poolroom or bucket shop 
Conducts self immorally around school (or 

in public place) 
Engages in illegal occupation 
Is in occupation or situation dangerous or 

injurious to self or others 
Smokes cigarette (or uses tobacco in any form) 
Frequents place whose existence violates law 
Is found in place for permitting which adult 

may be punished 
Is addicted to drugs 
Is disorderly 
Begs 
Uses intoxicating liquor 
Makes indecent proposals 
Loiters, sleeps in alleys, is a vagrant 
Runs away from state or charity institution. 
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Is found on premises occupied or used for 
illegal purposes 

Operates motor vehicle dangerously while 
under influence of liquor 

Attempts to marry without consent, in viola
tion of law 

Is given to sexual irregulariti~s 1 

With the passage of time, flexible laws are more adjustable to 

local areas and groups than are rigid laws. The more specific the 

law is, the more quickly it becomes dated. Opinions change as to 

what is undesirable behavior. 

Steel has written: 

The family is working least well of all of 
today's institutions. In the last twenty years 
the role of the family in respect to the child 
has been diminishing. Adults as well as children 
are now associating by age group rather than by 
family. The family has abdicated responsibility. 2 

The Children's Bureau report paints this picture: 

Youngsters ~on't adjust gradually from child
hood to adulthood. It's a sharp break, for which 
they get no preparation, though many hunger for 
it. For some of them, delinquency fills the gap 
by introducing them to the adult world where they 
have to be responsible for their act.ions. This 
is true when they get caught. It may be the first 
time they ever had to be responsible. 3 

In Cavan's research, the family setting of delinquency is 

explored extensively. The disintegrated family as a type under the 

1Rephrased from Frederick B. Sussmann, Juvenile Delinquency, 
Oceanna Publications, 80 Fourth Avenue, New York, 1950, revised and 
updated by publisher's editorial staff, 1959, p. 21. 

2 
Steel, New Light on Juvenile Delinquency, p. 56. 

3 
Juvenile Delinquency Prevention in the United States, 

Children's Bureau, Washington, D. C., 1965 "cited by" Steel, New 
Light on Juvenile Delinquency, p. 56. 
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sub-heading of broken homes and their implications is characterized 

as a family group bereft of any intimate continuing relationship of 

adult affection with which children living outside the family group 

can identify. She further states: 

Such deprived children differ from rejected 
children in that often they have literally had 
almost no opportunity for an emotional identifi
cation with any adult. Nondelinquent _institutional 
children, paired with children in foster homes and 
studied at various ages between three and twelve 
years of age, were found to be generally impoverished 
mentally--they had poor memories, experienced dif
ficulty in grasping general concepts, were unorganized 
in responses to present situations and were handi
capped in planning ahead.l 

Cavan's extensive study concerning juvenile delinquency, its 

development, treatment and control reveals that vandalism is often 

included under the general designation of malicious mischief. Under 

this designation, the exact amount of vandalism is therefore unknown. 

However, individual reports and limited studies indicate that van

dalism is a specific and continuing type of delinquency. 2 

According to Madison: 

Some common vandalistic acts are: ransacking 
vacant homes, slashing paintings with antique 
sabers, smashing aged brandy against the hearth 
and splintering prized ivory collections. Other 
vandalistic acts are: invading the local school 
over the weekend, breaking its furnishings, and 
dousing its rooms with water.3 

"The United States culture," as Cavan further points out "is 

1c~van, Juvenile Delinquency: Development, Treatment, and Con
trol, pp. 121-122. 

2rbid., p. 146. 

3Madison, Vandalism: Not-So-Senseless Crime, pp. 3-9. 
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fairly tolerant of a certain amount of vandalism, provided the damage 

has little money value. Adults grumble but seem to expect to clean 

up after youthful disorderliness and to stand the minor expenses 

involved in slight damage. Halloween is celebrated by an institu-

tionalized form of vandalism, which often threatens to get out of 

hand. Efforts are made to forestall such vandalism by offering 

instead parades, parties, and prizes for well-decorated store windows 

and substituting "treats" for "tricks."1 

A. H. Maslow, a psychologist, asserts: 

Children are as often generous, co-operative, 
and unselfish as destructive, aggressive, or 
hostile, and that destructiveness in children is 
never a direct primary response to a simple 
destructive drive. Nevertheless, the child who 
is not accepted, who seems rejected, insecure, 
or hostile, may react in a vengeful fashion against 
the person or institution he holds responsible for 
this unhappy state.2 

Delinquency and vandalism are conunitted by both adults and juve-

niles. Nevertheless, vandalism research has focused on the juvenile 

as the major culprit. The literature as surveyed tends to imply that 

society for various reasons has kept the juvenile in a state of 

dependency in an artificial "ghetto," which fosters insecurity, 

frustration, and inadequacy. The laws defining malicious mischief, 

which covers vandalism, are often inflexible, and difficult for law 

officials to adjust to changes in social behavior. The family, 

1 
Cavan, Juvenile Delinquency: Development, Treatment, and 

Control, p. 147 

2
A. H. Maslow, "A Comparative Approach to the Problem of 

Destructiveness," Psychiatry, Volume 5, 1942, pp. 517-522 "cited 
by" Cavan, Juvenile Delinquency: Development, Treatment, and Con
trol, p. 148. 
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seemingly, has abdicated its responsibility allowing children to grow 

up bereft of any intimate continuing affectionate adult relationship. 

It seems the prevailing circumstances as discussed here creates a 

favorable climate for the making of today's vandal. 

THE VANDAL 

Attempts to understand the characteristics which motivate indi-

viduals to become vandals continues to perplex society. In his attempt 

to show that vandalism is widespread and that it cuts through all 

economic and social strata, Madison has written: 

The teenage vandal is a primary school child 
who breaks windows or a high school student who 
blows up mailboxes with a firecracke-r. He is a 
straight-A pupil or a consistent scholastic failure, 
police point out. He is heir-apparent to a million 
dollars or the youngest of 13 poor children. He is 
sometimes a she.l 

Steel's study reports: 

The "teenage culture" is a conforming society; 
being inexperienced, unsure of themselves, and, in 
fact, relatively powerless as individuals, adoles
cents to a far greater extent than their elders, 
conform to common standards of dress and hair style 
and speech, and act jointly, in groups - gangs. 2 

Most vandals frrnn poverty and ghetto-slum areas could be 

characterized as the throwaway children. The throwaway children 

as depicted by Lisa Aversa Richette, author of a book by the same 

title, are those children without goals, without affection, who 

possess poorly developed ideas of social responsibility . They are 

children for whom society has shown no responsibtlity for them as 

1Madison, Vandalism: Not-So-Senseless Crime, p. xi. 

2steel, New Light on Juvenile Delinquency, pp. 90-165. 
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Sociologist John M. Martin of Fordham University states that 

vandals can be separated into three types: disturbed vandala, 

essentially law-abiding vandals and subcultu~al vandals. 2 

The disturbed vandals were found to live in economically 

deprived homes located in underprivileged and delinquency-prone 

neighborhoods. They come from permanently broken homes and from 

families with constant parent-child tension and conflict, frequently 

involving the ineffectual attempts of parents to regulate the behavior 

of their children. More than likely the disturbed vandals are truants 

and poorly adjusted in school. 

The essentially law-abiding vandals ranged in age from nine to · 

fifteen years of age, and live in neighborhoods that might be judged 

to be socially and economically among the best. The homes from which 

they come are intact with comparatively little parent-child tension 

and conflict. More than likely the essentially law-abiding vandals 

are affiliated with a church or synagogue and most have fairly poor 

adjustments at school. 

The subcultural vandals are likely born in a metropolitan area 

of native-born parentage. Ages range from eight to fifteen years. 

A 60/40 chance exist that they live in underprivileged and delinquency-

prone neighborhoods. A 50/50 chance exist that the subculture vandals 

live in economically deprived homes. Most come from families with 

1Lisa Aversa Richette, The Throwaway Children, (Philadelphia 
and New York: J. B. Lippincott Company, 1969), p. 187. 

2John M. Martin, Juvenile Vandalism, (Springfield, Illinois: 
Charles C. Thomas, 1961), pp. 28-46. 
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constant parent-child tension and conflict, usually involving the 

ineffectual attempts of parents to regulate the behavior of their 

children. Church affiliation and poor adjustments in school with 

truancy complete the characteristics of this type. 

In an article that appeared in Time magazine, it was concluded 

that the vandal is thought to be society's outsider. The article 

reports: 

No school today, vandals have systematically 
damaged calculators and laboratory equipment, 
flooded the building with fire hoses, overturned 
furniture and splashed paint all over the walls. 
Something like that happens every week in some 
community, but last week's example was notable 
because it occurred in one ' of the wealthiest and 
most stable suburban communities in the U.S.: 
Greenwich, Connecticut. There, in a city that has 
no serious racial or community problems, the 
intruders damaged the high school to the tune of 
more than $10,000 and forced it to close down for 
a day .1 

The article further points out: 

The sabotage in Greenwich will be added to a 
national bill that is already of staggering pro
portions - and it is rising steeply every year.' 
No one can fix an accurate price tag on vandalism, 
which is not always reported, not always identi
fiable as such and covers everything from toilet 
graffiti to arson. Why, in an era of unprecedented 
prosperity, has an increase in the most senseless 
of all crimes against property taken place? 

The answer lies partly in the character of 
the times, a period of great social upheaval, and 
partly in the nature of the vandal, who is as 
difficult to define as he is to catch. In New 
York City, police make arrests in only 2 percent 
to 3 percent of all reported cases. 

In an age of expanding permissiveness, the 
vandal is no longer so heavily concentrated, if 

1"The Vandal: Society's Outsider," Time, January 19, 1970. 
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he ever was; among the underprivileged and the 
poor. Vandaljsm cannot be classified along 
racial, ethnic or even economic lines. 

Contemporary life invites the vandalistic 
act. The media play so endlessly on themes of 
violence and aggression that they become, to the 
young at least, an accepted part of life. Whole
sale renunciation of traditional values - the dea th 
of faith, the obsolescence of marriage, the campus 
as a locale for riot, the cop seen as pig - casts 
the adolescent adrift from all moorings. In this 
respect, according to Dr. Phillip G. Zimbardo, a 
psychologist at Stanford University and possibly 
the leading U. S. Authority on the anatomy of 
vandalism, the vandalistic act ~s an attempt to 
show you have some effect on your environment. 
Destructive acts are chosen because they are more 
readily seen and because they are often more easily 
accomplished than constructive ones. 

lfuatever hope Zimbardo offers rests on society's 
ability to recover its waning spirit of community. 
Where that occurs, vandalism is rare.l 

In attempting to assess the motivation for vandalism, Sociol-

ogist John M. Martin states: 

Every act of vandalism carries a heavy frei ght 
of motivation and even logic - though scandalized 
and law-abiding citizens are not likely to appre
ciate either. As a classic example, the Luddites 
who smashed the new textile machines at the dawn 
of the Industrial Revolution were venting their 
rage on a new technology that threatened their 
handicraft jobs. 

Much contemporary vandalism, says Martin, is 
similarly vindictive, a blow struck in anger by 
the have-nots, the oppressed, and the dispossessed. 2 

British Sociologist Stanley Cohen of England's University of 

Durham agrees with Martin and further states: 

libid. 

2
Martin, Juvenile Vandalism, passim, Chapters 4 and 5. 
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Most research into school vandalism indicates 
that there is something wrong with the school that 
is damaged. The highest rates of school vandalism 
tend to occur in schools with obsolete facilities 
and equipment, low staff morale and high boredom 
among the pupils.l 

A study by A. K. Cohen entitled, Delinquent Boys: The Culture 

of·the Gang, states: 

"Wanton" destruction may be but a distorted 
image of a larger picture. The values associated 
with juvenile vandalism and thought to be peculiar 
to delinquents, such as the search for toughness 
and aggression, might refl2ct values running 
through the whole society. 

Every act of school vandalism signals some concern with the 

status quo of society. Noted sociologists Martin and Cohen agree 

that the vandalistic act springs from some unknown motivation. The 

suggestion that this motivation might be boredom among students housed 

in obsolete facilities and taught by a staff whose morale is low, 

seemingly, implies that the vandals are venting their rage on society. 

Zimbardo's theory that the vandals have renounced the traditional 

values of society seem to have some merit when contrasted with the 

laws governing "malicious mischief." If the vandals believe that 

their moralistic viewpoint towards society has cast them adrift from 

all moorings, then Madison's theory that vandalism, once understood, 

is "not-so-senseless," begins to augment our understanding of the 

crime of vandalism. 

l"The Vandal: Society's Outsider," Time, January 19, 1970. 

2 A. K. Cohen, Delinquent Boys: The Culture of the Gang, 
(Glencoe, Illinois: The Free Press, 1965): "cited by" Martin, 
Juvenile Vandalism, p. 110. 
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FUN VANDALISM 

In the growing up process from adolescence to adulthood, "get-

ting something going" for fun and adventure often leads to destruction. 

The 11 boys will be boys" attitude of most fathers who relate an adven-

ture episode from their own teen years is usually an occasion to shrug 

off reports about the rise of vandalism. Perhaps 11 boys will be boys," 

however, Madison•s research states: 

Fun Vandalism is caused by seve ral factors: a 
few intrinsic to the adolescent, others induced by 
misguided outsiders. The search for fun can lead 
to spontaneous vandalism, but we have to be careful 
that we do not dismiss vandalism as boyish fun. If 
adults make light of the crime, then they certainly 
cannot expect children and young people to take 
prevention campaigns seriously. 

Fun Vandalism are those vandalistic acts done 
by junior hi gh school boys and girls. This pe riod 
in their lives is termed the fun years. They go 
out, break windows, steal bicycle tires while the 
rest of the bicycle is chained to the rack, and 
when construction crews come around they let the 
air out of the big tires overnight. 1 

Psychologically, when a person destroys a piece of property, 

he is in ~ffect destroying the owners. Or as Paul Goodman wrote 

in Growing Up Absurd, 11 To do the forbidden is to attack the for

bidding authority." 2 

In submitting Madison 1 s Fun Vandalism to the interpretation 

of Martin 1 s Vindictive Vandalism, seemingly, the two interpretations 

are equateable. 

1Madison, Vandalism: Not-So-Senseless Crim~, pp. 37-47. 

2Paul Goodman, Growing Up Absurd, (New York: Random House, 
1960). 
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Vindictive Vandalism represents a direct 
and open expression of conflict between vandals 
and particular persons and groups, as well as 
conflict between vandals and community agencies 
which attempt to prevent violations of the 
normative standards regarding property set forth 
in the criminal law and endorsed by the larger 
corrnnuni ty. 1 

Fun Vandalism, whether it occurs on the beach in Fort Lauder-

dale, Florida, by college students during vacation time or whether 

it occurs on Halloween in Every City,U.S.A. by children and youths, 

continues to offer rare joy during the teen years for those who 

yearn for independence. 

ANGRY VANDALISM 

The social milieu of the past three decades seems to have 

spawned Angry Vandalism. Community issues being decided pn racial 

or religious bases produces Angry Vandalism. However, it appears 

that aggression born of frustration might be the dominant cause of 

Angry Vandalism. 

Madison writes: 

Recently many college-age young people have 
been involved in protests against the Vietnam war, 
racial inequalities, and the policies of their 
educational institutions. High school students, 
too, have engaged more and more frequently in 
demonstrations, partly as an expression of legitimate 
grievances, partly as a release for their contained 
aggression. Frequently sit-ins or picketing of 
school buildings turn disorderly and damage is. done 
to furniture or to personal faculty files in no way 
connected with the cause. Not to be overlooked are 
the terrorist tactics of certain radical groups who 
feel bombings and arson are justified as part of 
their protest against the corporate, n1ilitary, and 
educational power structures. One ca·n only surmise 

~artin, Juvenile Vandalism, p. 106. 
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that the pent-up anger and frustration of these 
individuals lead them beyond the bounds of legal 
protest. 

So for many of the seemingly unmotivated 
acts of vandalism, the cause may be less obvious 
and more pervasive than is normally thought. 
There are, however, acts of angry vandalism which 
at first glance seem to be clearly motivated. 
Accessibility and inspiration are the determining 
factors of some angry vandalism. Often vandalism 
of churches is no differently motivated than other 
acts of vandalism--an angry individual blindly 
striking out.l 

Another act of angry vandalism described in detail by Madison 

is: "Uninvited teenagers, after being asked to leave a conmlllnity 

gathering, return later and smash up the place and also beat up any 

2 individual who happens to be around." 

Clara Thompson states in Anthony Storr's book, Human Aggression: 

Aggression is not necessarily destructive. 
It springs from an innate tendency to grow and 
master life which seems to be characteristic of 
all living matter. Only when this life force is 
obstructed in its development do ingredients of 
anger, rage or hate become connected with it. 3 

Edward V. Stein's research led him to conclude: 

Life has many built-in releases for "accumu
lative aggression." Three of them are creative 
work, sexual love, and play. Violent destructive 
people are individuals who have not developed the 
capacity to channel the aggressive vitalities of 

1Madison, Vandalism: Not-So-Senseless Crime, pp. 58-60. 

2
Ibid., p. 25. 

3Anthony Storr, Human Aggression, (New York: Atheneum, 1968) 

4Edward V. Stein, The Stranger Inside You, (Philadelphia: 
Westminister Press, 1965), pp. 154-208. 
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their being into one or all of these forms 
of behavior. 1 

Frustration, aggression, and oppression appear to be subtle 

motivations for angry vandalism. The riots that swept the country's 

black ghettos in the late nineteen sixties are examples of vandalism 

motivated by the social milieu, according to Madison. 2 

Stein and Goodman agree that creative work for a young person 

does not exist. Society still seeks to persuade teenagers to deny 

their growing sexuality, even though mothers may accompany their 

daughters to the doctors to be certain that the girl has a supply 

of birth control pills. The grownups have a double standard. 

Therefore, the only acceptable avenue for youthful aggression 

is play. A driving vitality is very desirable in sports, as wit-

nessed by the large cheering audience of adults in attendance at 

high school games. So unless a boy wants to play a game, there is 

little opportunity to discharge his pent-up aggression, which builds 

higher and higher. When the first two escape hatches are sealed, and 

the third seems to lead nowhere, an incident becomes more com-

prehensible. 

Erosive Vandalism 

Many explanations are offered as to why people seem to have a 

no-care attitude about public property. Madison states: 

1 
Edward V. Stein, The Stranger Inside You, (Philadelphia: 

Westminster Press, 1965), pp. 154-208. 

2Madison, Vandalism: Not-So-Senseless Crime, pp. 61-62. 
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. On the abstract level, the depersonaliza
tion of our environment is held to blame. 
Critics maintain that small-town America wa s 

_never afflicted with the degree of vandalism 
which abounds in the country today. The quiet, 
tree-lined s~reets and small business districts 
with the familiar, friendly shop owners formed 
roots for the young people. The teenager s felt 
a part of the town and did not want to destroy 
. t 1 -
~ . 

Erosive Vandalism - Defacing public property; littering the 

streets, parks, playground, etc., with bottles, cans, etc., tiny 

acts of destruction that in themselves are not very damaging or 

costly or shocking, but when combined are in effect wearing away 

this nation's natural and manmade resources. Henry D. McKay calls 

these vandalistic acts wanton vandalism. 2 

Vandalism is a crime of darkness, light being an effective 

deterrent. Usually the destruction is committed at night and not 

discovered until the following day. Events too late for the morning 

edition of the newspaper make exciting early newscasts. Vandalism 

is widespread, cutting through all economic ' and social strata and 

difficult to define. What is vandalism to one person might be 

spirited fun to another. 

Martin agrees with McKay that the vandalistic acts d~scus s ed 

as erosive might well be termed "wanton" destruction. However, Martin 

states: 

To understand the "whys" of vandalism we 
must look to the characteristics of the juveniles 

~adison, Vandalism: Not-So-Senseless 1 Crime, p. 29. 

2 
Henry D. McKay, "The Neighborhood and Child Conduct," The 

Annals of the American Academy of Political ·and Social Science, 
January 1949, Volume 261, pp. 32-41. 
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who commit such delinquency, to their home life, 
to their peer group relationships, to both the 
"objective" arid "subjective" aspects of the 
situations in which vandalism occurs, and to the 
local milieus which supplies the situations within 
which vandals react. Moreover, to achieve a more 
complete understanding of vandalism, as well as of 
the conflict that it represents, it is now necessary 
to go beyond the study of children, their families, 
peer groups, and neighborhood and to examine the 
root characteristics of American society and 
delinquency .1 

Martin and Madison approached their studies from the develop-

ment of a general typology for understanding human behavior as 

being motivated to commit an act. An understanding of their 

typologies tend to imply that American society has an inconsistent 

value pattern. 

Causes of Vandalism 

The causes of vandalism are as varied as there are vandals. 

Vandals are apparent in all ages from 6 years of age through adult-

hood. The causes surveyed in the literature posits a different view 

of why vandalism is committed. 

Richette writes: 

One of the causes of vandalism and delinquency 
is the lack of any socializing forces - religion, 
love, the need for goals, g~idance - during the 
vital years of development. 

Madison states that some vandals are inadvertently given 

direction by the news media. 3 

1Martin, Juvenile Vandalism, p. 106. 

2Richette, Throwaway Children, p. 188. 

3Madison, Vandalism: Not-So-Senseless Crime, p. 59. 
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Goodman relates: 

To do the forbidden is to attack the for
bidding authority. If teen-age boys have been 
kept from constructive activity which would 
make them feel worthwhile, part of their energy 
might be expended in malicious destructiveness 
of property. 1 

Another cause of vandalism has been labeled "deindividua tion" 

by psychologists Scott Fraser and Phillip Zimbardo. 2 Deindividuation 

is a process by which many forn1er restraints in American life arc 

being dissolved. In a big city the feeling of personal anonymity 

encourages violent behavior. City inhabitants have learned "not to 

get involved," so they step around the drunk sleeping on the side-

walk. Lawbreakers feel certain that people will not interfere unless 

directly involved. On the other hand vandalism is discouraged by a 

sense of community, an atmosphere in which vandals feel that someone 

is watching and will disapprove, and also someone cares about them. 

The inadvertent teaching of disrespect of public property by 

parents - a father teaching his daughter not to throw an apple core 

in the yard as they climb into the car by stating "not here, wait 

till we get out on the road . " 3 

Bernard Lander states in his Baltimore study that vandalism 

appears to be fundamentally related to social instability or anomie 

and not basically to poverty and poor housing. Thus, as he con-

c luded in part: 

1 
Paul Goodman, Growing Up Absurd, (New York: Random, 1960), 

p. 217. 

2Madison, Vandalism, Not-So-Senseless Crime, p. 30. 

3Ibid., pp. 32-33. 
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The delinquency rate is fundamentally related 
only to the anomie and not specifically to the 
socio-economic conditions of an area. The delinquency 
rate in a stable community will be low in spite of 
its being characterized by bad housing, poverty, and 
propinquity to the city center. On the other hand, 
one would expect a high delinquency rate in an area 
characterized by normlessness and social instability. 
In such sections there is a deficienc y in thC' 
traditional social controls which maintains con
ventional behavior in stable cammunities. 1 

Donald R. Taft has suggested that most crime is an expression 

of a conflict relationship and that standing ' behind the immediate 

conflict between the criminal and his victim is conflict between 

law-breakers on the one hand, and the agencies which enforce or 

2 
administer the criminal on the other. 

Robert K. Merton in his discussion of "Social Structure and 

Anomie" refers to the criminogenic features of the American social 

system: 

1 

American culture approximates the type in 
which great emphasis is placed on the achieve
ment of "success" without equivalent emphasis 
being placed on institutional means. What 
counts is "winning the game" instead of "winning 
under the rules of the game." And the game, of 
course, is the accumulation of money. This 
deification of money as a symbol of success makes 
strong demands upon individuals located at all · 
levels of our economic system, but the demands 
are especially frustrating to those at the lower 
level. On the one hand, unlike lower-class 
people in a more rigid class system, they are 
exhorted to better themselves by competing for 
and winning the grandest prize of all, money~ 
On the other hand, their class position largely 

Bernard Lander, Towards An Understanding of Juvenile Delinquency, 
(New York: Columbia University Press, 1954), p. 123. 

2D. R. _Taft, Criminology, (New Y,ork: The MacMillan Company, 
1956), 3rd ed., pp. 26-27. 
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denies them effective opportunities for attain
ing this goal. "In this setting, a cardinal 
American virtue, 'ambition,'. promotes a cardina·l 
American vice, 'deviant behavior. 1 nl 

Root causes of vandalism as stated in the literature seem to 

cover every conceivable reason. Nevertheless, one fact is constant. 

Pinpointing the cause of a vandalistic act does nothing to decrease 

the high incidence of vandalism. 

The Teenage Culture: Our Held-Back Generation 

Numerous authors and writers have studied the teenage culture. 

This study endeavors to explore the relationship (if any) of the 

teenage frustration to the high incidence of vandalism. 

Steel relates: 

To be a teenager is to be a member of that 
select population segment between childhood and 
adulthood. In America's beginning, youth was 
not a shortcoming but a virtue, not a timC' of 
preparation to be got through but a glorious Eden 
to be prolonged and preserved. Today, the people 
of the United States must face up to the traits 
of youth that all other civilizations have 
accepted as inevitable - rebelliousness, moodi
ness, shifting passions for shifting causes. 
Alsu Americans must not deny the basic conflict 
between youth and age. 2 

F.rank Musgrove, a British sociologist, says: 

The ever-lengthening education process for 
youth contrasted with the longer life span of 
mature adults helps to promote this conflict. 3 

Samuel Grafton, free lance writer for Look mazagine, refers 

~artin, Juvenile Vandalism, p. 109. 

2steel, New Light on 0uvenile Delinquency, p. 128. 

3Frank Musgrove, Youth and Social Order, (Bloomington: 
Indiana University Press, 1965). 
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to the teenage culture as "The Tense Generation."! Playwright 

Arthur Miller refers to the teenage culture as "The Bored and the 

Violent." 2 

According to Edward G. Olsen: 

The inescapable social fact of this century 
is that with the progress of industrialization 
and urbanization, human activities and relation
ships become steadily more specialized, more 
complex, more interdependent; yet at the same 
time, less familiar and less personalized. Most 
children of two generations ago shared directly 
and constantly in the elementary experiences of 
humanity. They learned through early pe rsonal 
experience to till the soil, to tend the animals, 
to make the bread, to care for younger children, 
to perform successfully the numerous tasks of 
the household. Being responsible for carrying 
farm or home responsibilities, they soon learned 
to accept personal responsibility, to execute 
assignments promptly, to work in sustained 
fashion even at distasteful tasks. Meanwhile, 
they learned about politics from the arguments 
of their elders, they participated in the recre
ational activities of the local community, and 
they developed their ethical codes in home, 
church and community where deeply conflicting 
patterns of moral behavior usually did not exist. 
In this setting they lived close to nature, they 
often shared in the mating, birth-process, and 
death-watch of living things. Through sharing 
intimately in basic human experiences such as 
these, children of a former day matured emo
tionally, developed personal character, and 
attached thei~ emerging, larger loyalties to 
personalized human values. 

Our children of today, especially those in 
the cities are crowded together and drifting 
aimlessly, progenities of people who have lost 
their roots in the earth beneath them and their 
knowledge of the fixed stars in the heavens 
above them. These children eat but no longer 

1Grafton, Tens~ Generation, pp. 17-23. 

2Arthur Miller, "The Bored and the Violent," Harper's Magazine, 
November 1962, Volume 225, pp. 50-52. 
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know how their food is grown. Their parents 
work but no longer see what they help to pro
duce. Compulsory schooling and U. S. Child 
Labor Laws have combined to keep the children 
of today set aside from the elementary experi
ences of humanity. The children of today are 
dispossessed because they are held

1
back from 

full participation in the society. 

Erikson states: 

Being held back and somewhat dispossessed, 
the teenagers of today are rejecting society. 
Their quest after new ideals and excitement for 
. k . 1 2 1ts own sa e, are qu1te norma . 

Margaret Mead points out: 

Teenagers of today are disguested with the 
current ways of the world making them scapegoats 
for adult apathy, indifference, lack of responsi
bility and lack of imagination.J 

To state it bluntly, Erikson believes: 

Our society - any society - gets the kind of 
children it deserves, even secretly wants. If 
our children disappoint us, he suggests, it is 
because the world we create for them - and which 
influences their values and aspirations - dis
appoints us even more. Preadult young men and 
women are often confused. In any era they want 
to know what they should try to become. What 
frightens some adults is the fact that many 
adolescents work at these questions with furious 
intensity. And adolescent frugtration when the 
answers refuse to come easily is often terrible 
to behold. 4 

Being held back creates aggression. Clara Thompson states 

that aggression springs from an innate desire to grow and master 

1 Edward G. Olsen, School and Community, (Englewood Cliffs, 
N.J.: Prentice-Hall, Inc., 1954), pp. 5-8. 

2Erik H. Erikson, Childhood and Society, (New York: Norton, 
1964). 

3steel, New Light on Juvenile Delinquency, Chap. III, passim. 

4Erikson, Childhood and Society. 
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1 life which seems to be characteristic of all living matter. 

Being held back forces dependency on others. Therefore, Storr 

states: 

The more a person remains dependent on others, 
the more aggression will be latent within him. To 
be dependent on another person is to be in the 
power of that person. An aggressive drive will be 
particularly marked in a species in which the young 
are d~pendent for an unusually protracted period.2 

Nathan Goldman, Chairman of the Sociology Department at the 

Illinois Institute of Technology in Chica go, reports: 

A school deeply involved in its neighborhood-
by holding night programs for parents, for instance, 
or by opening its doors to extracurricular com
munity functions--invariably deters the vandal. 
Somehow, the behavioral scientists feel, man 
must discover how to app.ly this lesson on a broader 
scale.' The vandal's deed is his declaration of 
defiance against a society that he neither under
stands nor approves. The solution to it does not 
lie in the direction of punitive laws or shatter
proof windows, but in restoring the outsider's 
lost faith in the community.J 

The "teenage culture" appears to be bored with their status 

as a "held-back generation." Their shifting passions for shifting 

causes seemingly produces conflict between youth and age. The com-

plexity of society brought about through the progress of the 

industrial revolution has produced mass urbania with ever increasing 

specialization. Depersonalization seemingly has replaced community. 

Preadult young men and women are confused and disgusted with the 

1 
Anthony Storr, Human Aggression, (New York: Atheneum, 1968). 

2Ibid. 

3Nathan Goldman, A Socio-Psychological Study of School Vandalism, 
U. S. Office of Education, 1959, mimeo. Syracuse University Research 
Institute. 
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current ways of society which makes them scapegoats for adult apathy, 

indifference, lack of responsibility, and lack of imagination. So 

they turn to aggression and vandalism as their declaration of defi-

ance against a society they neither understand nor approve. 

COMMUNITY EDUCATION 

Connnunity Education is a concept that unfolds through a proces s 

of involving children, youth, and adults in the planning and struc-

turing of their own learning experiences. It is a process that con-

cerns itself with everything that affects the well-being of all the 

citizens within a given community. It is a process that encourages 

cooperation of all agencies, all institutions of learning, and parks 

and playground officials in an effort tq reduce the amount of duplica-

tion in buildings, programs, and facilities. 

Community Education is actualized through community schools ·in 

the neighborhood community. Curtis Van Voorhees states: 

If we identify some of our beliefs, it will 
be easier to understand and explain community 
education. 

1. Education is a birth-to-death process. 
2. Schools belong to all people. 
3. The first six years of a child's life 

are the most important. 
4. Agencies are established to serve people. 
5. The attitude of a parent affects a child's 

progress in school. 1 

Van Voorhees relates Connnunity Education to five basic premises: 

1. In every community every person has unmet needs; 
2. In every community there are currently untapped 

skills and talents; 

1curtis Van Voorhees, Outstanding Presentation on Community 
Education, (NCSEA Publication, 1972), Memo., p. 18. 
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3. In every community there is unused and 
available space and equipment. 

4. In every community every agency and every 
institution desires to serve people; and 

5. In every community, premises one through 
four can be coordinated t~rough the com
munity education process. 

Jack Minzey, V. M. Kerensky, and other noted community educators 

agree that: 

1. Education should be relevant to the com
munity and 

2. Problems of our times are solvable when 
3. Ordinary people join hands to help in

fluence the solutions to our problems 
and are willing to commit themselves to 
voluntar2 actiqn in the implementation 
we seek. 

Donald 0. Bush emphasizes: 

Community education seeks to develop an educa
tional community - a community that can achieve 
quality education. To achieve quality education it 
is necessary to provide the kind of community 
environment, including facilities, which will' sup
port a continuum of educational experiences for 
each individual from birth throughout life. 

To many , the community has been pe rceived as 
something fixed, like an era or a collection of 
resources. Sometimes we look at the resources 
somewhat apart f rom people or assume that all people 
have the same or similar life styles, with civic, 
economic, religious, health, family, and educational 
interest. In fact and in practice, people are 
unique and consequently have unique life styles. When 
they live their unique life styles, they do in fact, 
each have a unique community. A community in this 
sense must be perceived as something different for 
each individual. How an individual chooses to 

1Ibid. 

2 
Jack Minzey, Community Education: From Program to Process, 

(Midland, Michigan: Pendell Publishing Company, 1972), p. 19: 
V. M. Kerensky and E. 0. Melby, Education II: The Social Imperative, 
(Midland, Michigan: Pendell Publishing Company, 1971) pp. 167-178. 
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appropriate his time and energies determine s his 
value system and consequently his life style . 1 

Therefore, Community Education, in order to facilitat e the 

unique life styles of individuals in the community setting i s 

flexible, dynamic, catalytic, and according to Kerensky, "syne r

gistic."2 

In an article, "Educational Pioneers Speak for Themselves," 

John Amos Comenius, a Czech theologian and educational reformer 

whose greatest work was written in 1632 (Didactica Magna), stated: 

What has to be done must be done by practice. 
Artisans do not detail their apprentices with 
theories, but set them to do practical work at an 
early stage; thus they learn to forge by forging, 
to carve by carving, to paint by painting, and to 
dance by dancing. In schools, therefore, let the 
students l'earn to write by writing, to talk by 
talking, to sing by singing, and to reason by 
reasoning. In this way, schools will become 
workshops humming with work. 3 

It appears that as one of the educational pioneer's, Comenius 

was sanctioning the words of Edward Olsen who writes: 

In recent years we have come to realize, how
ever slowly or even reluctantly, that the "com
munity school" is no passing educational fad, no 
momentary fancy of eccentric theorists. On the 
contrary, it represents a fruitful and essential 
extension of accepted educational thinking and 
practice. We know now that school instruction 
and guidance must be far more closely related to 

1Donald 0. 'Bush, "Planning for Community Education," Conununity 
Education Journal, November-December 1974, Volume IV, Number 6, p. 14. 

2v. M. Kerensky, "Conimunity Education: A New Synergism," Com
munity Education Journal, March-April 1974, Volume IV, Number 2, p. 30. 

3olsen, School and Community, citing Educational Pioneers Speak 
for Themselves, p. 2. 
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corrununity life processe s and needs than it has 
been in the past. If this is not done, there 
is little hope of strengthening American and 
world democracy through education. But since 
we are highly resolved to nourish, to invigorate, 
and to extend democracy, w~ recognize that com
munity study and service through school education 
is here to stay.l · 

In 1855 Herbert Spencer, another pioneer in education, stated: 

"The sole purpose of education is to prepare us for complete 

living ."2 

Horace Mann in 1846 stated: 

They who knowin gly withhold sust enance from 
a newborn child, and he dies, are guilty of 
infanticide. And, by the same reasoning , they 
who refuse to enlighte n the intellect of a rising 
generation, are guilty of degrading the human 
race. They who refuse to train up children in 
the way they should go, are training up 
incendiaries and madmen to destroy property and 
life, and to invade and pollute the sanctuaries 
of society.3 

John Dewey's first published book, School and Society, 

stressed the social responsibility of the school to improve the 

community as well as to educate the child. 4 

The ultimate goal of Community Education is to develop a 

process by which members o.f a corrnnunity identify problems and 

seek out solutions thereto. Community Education through the com-

1olsen, School and Community, p. 1. 

2 Ibid_. , p . 2 . 

3James C. Stone, and Frederick W. Schneider, Foundations of 
Education, 2nd ed., citing Development of American Education, (New 
York: Thomas Y. Crowell Company, 1971), pp. 235-236. 

4olsen, School and Community, citing The Trend of Our Times, 
p. 510. 



munity school provides the school system with input from some of its 

many subsystems which helps the suprasystem to maintain its dynamic 

equilibrium. 1 

WHAT IS A COMHUNITY SCHOOL? 

A community school is different from other schools in that it 

embraces a concept that frees it to reach out into the community. 

It plays a major role in the process of identifying human needs, and 

in coordinating available resources into actions which fill the needs 

of the people. 

Some principal characteristics of the community school are as 

follows: 

The School -

"1. Makes all facilities and trained personnel 
available day and night year round. 

2. Adapts its facilities (buildings and grounds) 
to multiple use and to persons of all ages. 

3. Develops much of its curriculum and activi
ties from continuous study of people's basic 
needs. 

4. Considers equally important the afternoon, 
evening, Saturday and surruncr prog rams,
as well as the "regular" academic daytime 
program. 

5. Integrates insofar as possible the educa
tional, social, physical, recreational, 
and health programs for children, youth, 
and adults. 

6. Hakes full use of all available community 
resources -, both human and material, in 
carrying out its program. 

7. Gives initial leadership in planning and 
carrying out constructive community projects. 

8. Promotes democratic thinking and action in 
all phases of its work. 

9. Constructs its curriculum and activities 

1 . 
Edgar L. Morphet, Roe L. Johns, and Theodore L. Reller, Educa-

tional Organization and Administration, 2nd ed., (Englewood Cliffs, 
New Jersey: Prentice-Hall, Inc., 1967), p. 68. 
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creatively and is less reliant upon tradi
tional educational patterns. 

10. Inspires its staff with a desire to be of 
service in real life activities and beyond 
the usual classroom responsibilities. 

11. Expands and 4ses leadership throughout the 
community. 

12. Transforms the school into a life-centered 
institution. 

13. Involves the community in planning much of 
its program. 

14. Seeks to enrich all phases of the program 
by use of community resources. 

15. Aims to develop a sense of unity and solidar
ity in its service area. 

16. Initiates, sponsors, and coordinates programs 
and activities of usefulness for persons of 
all ages, classes, and creeds. 

17. Takes responsibility for coordinating living, 
learning and service activities of other 
agencies in the community. 

18. Does much to establish confidence in the minds 
of people that they can solve cooperatively 
most of their own community problems. 

19. Develops a Community Advisory Council. 
20. Employs a full-time Community School Director 

to coordinate and facilitate the community
oriented programs."l 

The concept of Community Education continues to excite, en-

lighten and offer inspiration to educators at the university and 

school levels. 

According to Emmy Louise Widmer: 

Community cooperation and participation is 
not just nice to have. It is the nucleus around 
which we must plan and conduct the educational, 
nutritional, health, and child care services 
necessary for the optimal development of our 
young. Without it, we can not hope to accomplish 
any permanent improvements in the lives of our 
citizens of tomorrow. 

Citizen involvement produces home-school-

1National Community Education Association, "What Is Community 
Education?" Community Education Bulletin, Center for Community 
.Education, College of Education, Florida Atlantic University, Volume 
III, Number 1, Revised 1974. 
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community cooperation; it provides support and 
follow through in building a clean, wholesome, 
stimulating environment for growth within the 
community itself; with the school as a community 
human resource center, citizen involvement pro
motes physical, mental, social, and emotional 
well-being. 

Perhaps one of the most important contribu
tions of the community school is to bring people 
together. 1 

Louis J. Tasse, Supervisor of the Community School Program in 

Dade County, states it succinctly when he says: 

A community school is the community. The 
people know perfectly well that it is their 
school; it ,literally belongs to them. It is 
their effort and their initiative which make 
the school possible. You can paraphrase Lincoln 
here without reservations: It's a school of the 
people, for the people, and by the people. 

A community school is, above everything 
else, people. People doing and people l earn
ing; people volunteering and people he lping; 
old people, young people, concerned people; 
the type of people who can be found in every 
neighborhood. 2 

In his book, Education and Ecstasy, George B. Leonard states: 

"To learn is to change. Education is a process that changes the 

learner . .,J 

Community Education uses the community school to induce change 

for the individual and for the community. The community school seeks 

to dispel the "collective sadness" resulting from fragmentation 

1 
Emmy Louise Widmer, The Cri tical Yea rs: Ea rly Ch ildhood Educa-

tion at the Crossroads, (Scranton, Pennsylvania: International Text
book Company, 1970). 

2 Tasse, "Community School is the Community," Florida Schools, 
pp. 15-19. 

3George B. Leonard, Education and Ecstasy, (New York: Dell Pub
lishing Company, Inc., 1968), p. 7. 
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brought on by an increase in mobility. Urbanites are urged to use 

the community school as a focal point to create communities of men. 

"with faces'' in a "land of somebodies," cementing the home - school -

and community in a cooperative, to develop a sense of unity and 

solidarity. 

Kingman Brewster, Jr. said that one of the paradoxes of our time 

is: ''We know that happiness is more than material well-being that con-

science is more than simple fear, that love is more than sex, that 

moral authority is more than political power, and that community is 

more than organization."1 

The interest in Community Education dates back a long \vay in 

America •. As a movement, however, it is relatively new. The viabili.ty 

of Community Education to meet the challenges of the present has been 

proven in Flint, Michigan; Miami, Florida; Minneapolis, Minnesota; 

Provo, Utah, and in many other cities in the United States. The success 

of Community Education has provided a new faith jn education and the 

democratic process. Alienation from "the system" and the sense of 

powerlessness which now erodes the vitals of man's innermost spirit 

can be overcome through Community Education. The community school, as 

a vehicle through which the concept of Community Education encourages 

cooperative participation, seeks to secure involvement around common 

concerns. Divergent heritages become creative and fulfilling rather 

than destructive. 

1v. M. Kerensky and E. 0. Melby, Education II: Revisited, 
citing Kingman Brewster, Jr., p. 17. 
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COMMUNITY EDUCATION DISTRICTS 

REPORT ON VANDALISM 

In Provo, Utah, the Chief of Police is high on Communi ty Educa-

tion. Jesse W. Evans appreciates the decline in vandalism the city 

has experienced since the opening of community schools. He states : 

Vandalism used to be quite a problem in 
Provo. In the past, one particular junior high 
school was broken into six times in one year. 
Each time, it wasn't what was taken but the 
destruction. Gallons of ink had been thrown 
on walls and rugs. The gym was broken into, 
balls had been smashed through windows and 
left lying around. 

I could tell you a lot of stories about 
vandalism before community education came 
along and we had something creative for these 
kids to do. Youngsters, as I observe them, 
are always eager to be going, to be doing some
thing. And if we don't give them something 
useful or creative to do, then they're going 
to get into mischief. 

In the State of Utah, the law says that a 
police officer must arrest a juvenile for an 
offense he commits and take him into custody. 
Our department follows that "must" to the let
ter of the law. We turn these y~ungsters over 
to juvenile court. 

The community school programs have def
initely lessened police work with youngsters 
in Provo.l 

Encouched in the community school program evaluation of ~lonroe 

County, Florida, the Trends of Vandalism reports: 

District-wide surveys by security officials 
for the county have supported the feeling that 
overall, vandalism has been substantially reduc ed 
in the five participating facilities. A reduction 

1Jes se W. Evans, "Vandalism is No Problem Now," Corrimunity Educa
tion Journal, August 1972, Volume II, Number 4, p. 37. 
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of approximately 70 percent over last year's 
statistics indicates that a growing feeling 
that the school is everyone's business has 
cultivated a sense of pride in the schools 
previously not evidenced in this county. 
Communities have become aware of their own 
vested financial interest in the schools and 
have expre~sed a concern for their welfare. 1 

A comprehensive evaluation of the Dade County, Florida, Com-

munity School Program was conducted during the 1974-75 school year. 

More than four thousand persons were included in the study. Respondents 

by category were: 

(a) Community School Participants 2,870 
(b) Community School Staff Members 740 
(c) Community Council Members 305 
(d) Community School Principals 40 
(e) Community School Coordinators 52 
(f) Agencies/Organizations Involved in 

the Community School Program 160 

Total Number of Respondents 4,167 

Staff members, principals, and coordinators responding to the 

vandalism statement answered as listed. 2 

Vandalism of school property Values Assigned 

has decreased as a result of VSA SA MA HD SD 

the community school. 5 4 3 2 1 

fo fo fo fo fo 

Staff Members M 3.355 17 30 32 13 8 

Principals M 3.105 13 24 29 29 5 

Coordinators M 4.134 40 33 27 0 0 

1community School Program Evaluation, District School Board of 
Monroe County, Florida, November 1971. 

2Dade County Community School Program Evaluation Report and Plan 
for Improvement and Expansion, (Miami, Florida: Department of Community 
Schools, Office of the Associate Superintendent for Instruction, Dade 
County Puhlic Schools, May 1975), pp. 46, 50, 54, 66. 
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Seventy-nine percent of the staff members responding were rep-

resented in the moderate, strong, and very strong agreement values. 

Sixty-six percent of the principals responding were represented 

in the moderate, strong, and very strong agreement values. 

One hundred percent of the coordinators responding were rep-

resented in the moderate, strong, and very strong agreement values. 

These facts and figures tend to speak for themselves. However, 

with a mean response value of 3.0 and above, from the three groups of 

respondents who are directly concerned with the amount of vandalism 

in the schools, the data tends to imply that vandalism is on the 

decrease in the Dade County Community Schools. 

John L. G. Palmer's doctoral dissertation entitled, "A Study of 

the Community Education Program as a Determent of Violence and Van-

dalism in a Small Rural Michigan Community," was a time study reflecting 

information collected on a "before and after" implementation of the 

Community Education concept.. This study reports: 

1. A significant decrease from the before 
to the after time period was observed 
in four of the sixteen variables tested: 
vandalism, auto theft, desiruction of 
property and traffic accidents, indicat
ing that the community education concept 
was a probable determent to violence and 
vandalism in the public schools and the 
community. 

2. A positive correlation was found between 
the increased community education citizen 
participation and the decreased level of 
public school vandalism during the after 
time period.l 

lJohn L. G. Palmer, A Study of the Community Education Program 
as a Dete~ent of Violence and Vandalism in a Small Rural Michigan 
Community, (Ph.D. dissertation, University of Michigan, 1975), 
Abstract. 
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Willie S. Ellison, S~pervisor of Delinquency Prevention, 

Juvenile Court and Probation Department, Santa Clara County, Cali- . 

fornia, authored an article entitled, "School Vandalism: 100 Million 

Dollar Challenge." In the article he reported on an information sys-

terns model for the collection of data and subsequent feedback to the 

school principal of monthly on-site school vandalism. Ellison states: 

In order to develop meaningful strategies 
for the prevention of school vandalism, it is 
important to design a base data system whereby 
an institution implementing a plan can start 
from a given point and give direction from 
that base point to its programming. This also 
means that it becomes necessary to develop a 
feedback system that will tell us when we are 
"off course." 

In Santa Clara County, California, we have 
begun to develop a system that we believe can 
give some meaningful direction to a systems 
approach to handling the problem of school van
dalism. The program was initially begun as an 
inquiry into a problem by the Juvenile Pro
bation Department, Delinquency Prevention Staff 
under the direction of the writer. 

In the spring of 1972 we put together a 
school vandalism task force under the sponsor
ship of the County Office of Education and the 
Santa Clara County Delinquency Prevention Com
mision with two primary objectives: to establish 
a uniform system of reporting and recording 
incidents of school vandalism; and to develop 
a series of strategies for its prevention and 
control. 

The system is not designed to prevent van
dalism, it is designed to supply us with a data 
base from which to plan our strategies. The 
format consists of a 127 · item check sheet that 
will be initiated at the school where the incident 
occurs. It then goes to the School District 
Office for official processing and is sent on to 
County Data Processing. At the end of each month, 
each school district will receive a print-out on 
each school telling what has happened and how. 
The format identifies five different types of 
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intrusion: malicious mischief; accidental fire; 
theft; burglary; and arson. It will provide us 
with a time-in-motion study such as time of day, 
day of week, weekend, holidays, etc. 1 

The Seventh Annual Gallup Poll of Public Attitudes Towards 

Education reports: 

This year, for the first time, the mnnber 
of respondents mentioning "crime" (vandalism, 
stealing, etc.) is great enough to place this 
problem among the top 10. Actually, in number 
of mentions, it ranks in eighth place. 

An effort is made each year to deal with 
new and emerging problems which confront public
school education. 

As in earlier surveys, all the data are 
analyzed by four groups: The total public sampled, 
parents who have children now attending public 
schools, parents with children now attending non
public schools, and adults who have no children 
either in public or nonpublic schools. 

To assure that the survey embraced issues 
of current importance to the educational wor ld, 
the educational fraternity Phi Delta Kappa 
brought together in Atlanta a panel of citizens 
to make suggestions in the planning stage of the 
present study. Expenses were paid by the Ford 
Foundation.2 

The Community Education process has been implemented in many 

school districts across this country. The reports from as far away 

as Provo, Utah, and as close as Miami, Florida, tend to support the 

theory that when a Community Education program is operative in a 

community school, there is a significant decrease in vandalism. 

~illie S. Ellison, "School Vandalism: 100 Million Dollar Chal
lenge," Community Education Journal, January 1973, Volume III, 
Number 1, pp. 27-33. 

2 
George H. Gallup, "Seventh Annual Gallup Poll of Public Atti-

tudes Toward Education," Phi Delta Kappan., December 1975, Volume 57, 
Number 4, pp. 227-241. 
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Palmer's "before and after" study in a rural Michigan community has 

documented this fact to be in evidence. 



CHAPTER III 

DESIGN OF THE STUDY 

SELECTION OF THE SAMPLE 

The county consultant for community schools as identified by the 

Dade County Public Schools was asked to provide a listing of the total 

number of community schools. The chairman of the Educational Research 

Committee as identified by the Dade County Public Schools was asked to 

provide a listing of the total number of non-community schools. 

The schools in Dade County were placed in a matrix that included 

the following variables: 

socio-economic class - low middle high 
geographic area - inner city suburban/rural 
community school - elementary junior/senior high 
non-community school - elementary junior/senior high 

A proportional stratified sample of schools from the various 

cells on the above matrix was drawn from the population. Thirty com-

munity schools were randomly selected to comprise the first 50 percent 

of the matched sample of the study. 1 · Thirty non-community schools were 

identified and selected from the Dade County Public Schools directory. 

The researcher met -with the staff of the Florida Atlantic Univer-

sity Computer Center to discuss the design of the study and to place 

the data obtained into the matrix discussed below. A true orthogonal 

design could not be maintained with strict adherence to the socio-

1Detailed evidence of th e statistical soundness of this plan is 
shown in William L. H~ys, Statistics for Psychologists, (New York: 
Rinehart and Winston, 1963), p. 292. The selection of this plan was 
approved by the researcher, the statistics professors at Florida 
Atlantic University, and the staff of the Florida Atlantic University 
Computer Center. 

54 
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economic variables. Therefore, to keep the design orthogonal, a 

decision was made to use a multivariate analysis of variance with 

three covariates to test the significance of the main effects and 

interactions. The MANOVA is composed of thirty-four dependent 

variables and three independent covariates. 

The Wilks Lambda test was used for multiple comparisons using 

the F-statistic at the .05 level of significance. 

SELECTION OF THE RESEARCH METHOD 

The survey method of gathering data is used for this study. 

The survey method as reported by Kerlinger has a unique advantage 

among social scientific methods. It is possible to check the validity 

of the survey data without too much difficulty. The reliability of 

average responses is very high and the information is accurate within 

sampling error ranges.l 

PROCEDURE 

The vandalism questionnaire was developed with the assistance of 

professional community, educators. It was field-testeq in community 

schools and non-community schools with revisions being inserted after 

careful deliberations. This questionnaire was sent to the schools as 

selected by the randomization plan previously discussed above. 

On August 1, 1975, the questionnaires were mailed together with a 

letter addressed to the principal explaining the purpose of . the survey 

1Fred N. Kerlinger, Foundations of Behavioral Research, (New 
York: Holt, Rinehart and Winston, Inc., 1964) , pp. 401, 407. 



The survey questionnaire was designed to collect data for paradigms with the 

following cell structure found in Table 3.1 below. 

TABLE 3.1 

TEST DESIGN 

. I 
E L E M E N T A R Y l S E C 0 N D A R Y ' 

======================== ===============-============== ============================= 

Geographic Area 

Inner City 

Suburban Rural 
-- --·--

Socio-Economic Ranges: 
L - Low 
M - Middle 
H - High 

Community 
Schools 

L M 

3 3 

3 3 

Non-Community 
Schools 

H L M H 

3 3 3 3 

3 3 3 3 

' I 

i Community Non-Community 

I Schools Schools 

L M H L M H 

2 2 2 2 2 2 

I 2 2 2 2 2 2 

; 

I 

l/1 
a--
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and soliciting his cooperation. A self-addressed, stamped envelope 

was included to help insure a high rate of return. By September 5, 

1975, all questionnaires had been returned. 

A document search was conducted to collect cost, geographic, 

and socio-economic data pertinent to vandalism in the Dade County Pub

lic Schools. 

THE INSTRUMENT 

The questionnaire was designed to solicit responses to state

ments which would generate information that would identify each sur

veyed school,· grade level, facility design, student and faculty 

populations as well as geographic location. Each principal was asked 

to circle one of three possible answers identifying the occurrence of 

vandalism and describing the vandalistic acts. These two categories 

involved 18 variables in the study. Each principal was also asked 

to circle one of five possible answers to statements of the causes 

of vandalism. This category comprised nine variables. Five state

ments (numbers 4 - 8) were largely attitudinal in nature which required 

each principal to answer according to his/her perception of the 

vandalistic act and the vandal. A document search and the findings 

observed were used to complete information needed for the remaining 

eight variables. 1 

1The complete questionnai~e is contained in the appendix. 



CHAPTER IV 

PRESENTATION AND INTERPRETATION OF DATA 

The major purpose of this study was to determine some of the 

effects of Community Education upon the incidence of vandalism in 

public schools. Stated succinctly, the purpose was to determine 

whether there is a significant difference between the occurrence of 

vandalism in community schools and non-community schools. 

The corollary purposes were (1) to discover whether the impact 

of initiating a community school affected the incidence of vandalism; 

(2) to obtain factual evidence supporting or refuting the claims of 

improving the quality of life through Community Education; (3) to 

view broadly the occurrence of vandalism countywide by grade level, 

geographic area and socio-economic level; and (4) to develop a model 

for longitudinal studies. 

Review of the Procedure 

A vandalism questionnaire was developed with tl1e assistance of 

professional community egucators. It was field-tested in both com-

munity and non-community schools. Revisions were inserted after 

strong recommendations and careful deliberations. This questionnaire 

was sent to thirty community schools selected randomly using the table 

of random numbers. 1 The questionnaire was also sent to thirty non-

1John E. Freund, Modern Elementary Statistics, (Englewood Cliffs, 
New Jersey: Prentice-Hall, Inc., 1973), 4th ed., pp. 489-492. 

58 



59 

community schools which were matched with the community schools. 

The community schools were separated into two sets of eighteen 

elementary schools and twelve secondary schools. For each of the 

selected community schools the following were established: (a) school 

level, (b) geographic location, (c) school size, (d) median income per 

school community, (e) facility design, (f) family organization, (g) 

educational attainment, (h) overcrowded housing, (i) crime index, and 

(j) percentage of children determined economically disadvantaged.
1 

A determination was made that in order to match the community 

schools with corresponding non-community schools, the non-community 

schools had to meet the fo llowing tests: 

(a) school level must be the same or must not vary more than 
one grade up or down 

(b) geographic location could vary with the median income 
parameter being used as predictor 

(c) school size was permitted to vary according to a pre
determined formu la 

(d) median income must be within the established ranges 
of the U. S. Census tract 

(e) facility design was allowed to vary on the same basis 
as school size (uncontrollable variable) 

(f) percentage of children determined economical l y dis
advantaged was allowed to vary provided that school 
level, school size, and median income remained the same 

1oata concerning school l eve l, school size, and percentage of 
children determined economically disadvantaged were gleaned from an 
Economic Survey of Schools prepared by the Department of Special Pro
grams, Dade County Public Schools. Data concerning geographic 
location, median income, family organization, educationa l attainment, 
overcrowded housing, and crime index were g l eaned from the Profile 
of Metropolitan Dade County: Conditions and Needs, (Miami, Florida: 

· Metropolitan Dade County Community Improvement Program, 1972) 
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Family organization, educational attainment, and overcrowded 

housing proved to be too stringent as control variables for matching 

with respect to the study's sample size. Crime index was used as one 

of the covariates in testing the data set for significant difference. 

Sampling 

The Sampling Universe was 50 percent community schools and 50 

percent non-community schools in Dade County, Florida. 

The rationale for choosing this area to sample was two-fold. 

First, this area pioneered community schools in the State of Florida 

and second, the Dade County Public School System is the sixth largest 

school system in the United States. 

The sampling population and actual sampling frame was the list 

of all community schools in Dade County obtained from the Consultant 

for Community Schools and the list of all non-community schools 

obtained from the Chairman of the Educational Research Committee. 

A sampling frame was constructed containing the names of the 

community schools found in the list described on page 59. Non-com

munity schools were matched according to the procedure discussed in 

the previous section. The two-part sampling frame contained a total 

of 232 schools K-12. Six alternative schools, one adult, vocational

technical school, and one special center were eliminated because of a 

departure from the normal school facility. The selection ratios by 

areas were: Northeast, 11.6 percent; Northwest, 10 percent; North 

Central, 26.7 percent; South Central, 26.7 percent; Southwest, 

10 percent; and South, 15 percent. All sixty questionnaires were 

returned producing a 100 percent sample return. Eighty-three percent 
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of the questionnaires contained complete information as requested. 

Seventeen percent were incomplete. However, through a personal 

visit and/or a telephone call, the investigator was able to secure 

the additional information. The data were then compiled and key 

punched at the Computer Center of Florida Atlantic University, Boca 

Raton. 

Tables 4.1 through 4.4 give a complete breakdown of the popu

lation, the size of the sample selected, and the five criterion 

variables used for matching community schools with non-community 

schools. Tables 4.1 and 4.2 have been organized so that line "a'' 

in both tables produces a matched pair of schools. The same organiza

tion follows throughout both tables as when lines "b," "c," etc. are. 

read. Similarly, tables 4.3 and 4.4 when read in the same manner also 

produce matched pairs of secondary community and non-community schools. 

Thirty-four dependent variables and three independent covariates were 

gathered from each respondent for hypothesis testing as well as to 

establish base line data for future research. The thirty-four de

pendent variables included time of occurrence,form of the vandalistic 

act, etiology of vandalism, attitude, cost and number of incidents. 

The three covariates included crime index, income, and percentage of 

children determined to be economically disadvantaged. 

Presentation of Data 

The data collected and the analysis presented in this chapter 

correspond to the hypotheses stated and the questions raised for 

investigation as stated in Chapter I. The statistical procedure 

incorporated in the analysis of these data were approved by the 



TABLE 4.1 

ELEMENTARY COMMUNITY 

SAMPLING POPULATION AND MATCHING CRITERIA 
Schools By Geographic School Median Facility % Children Econom-
Grade Level Location Size Income Design ically Disadvantaged 

a 04 - K-6 

b 20 - K-6 

c 61 - K-6 

d 19 - K-4 

e 23 - K-4 

f 11 - K-6 

g 14 - K-6 

h 10 - K-6 

i 07 - K-4 

J 17- K, 5, 6 

k 16 - K-6 

1 02 - K-6 

m 18 - K- 6 

SR 

SR 

SR 

IC 

IC 

SR 

IC 

SR 

SR 

IC 

SR 

SR 

IC 

557 

750 

1134 

654 

728 

568 

907 

900 

560 

758 

593 

839 

748 

$12,300 

9,800 

9,800 

7,920 

6,046 

12,300 

5,771 

7,500 

5,771 

6,283 

7,679 

5,771 

7,500 

sec 
sec 

A/C OS 

sec 

s ec 

sec 

SCC A/C OS 

SCC/OS 

A/C OS 

sec 

sec 

sec 

sec 

7.64 

11.38 

1.05 

18.04 

23.21 

5.91 

55.50 

12.07 

24. 95· 

35.71 

25.08 

60 .55 

10.50 

"' i 0 



TABLE 4.1--Conti~ued 

Schools By Geographic School Median 
Grade Level Location Size Income 

n 15 - K-2 IC 391 $ 5,771 

0 OS - K-6 SR 440 12,300 

p 06 - K, 3-6 IC 1070 6,046 

q 01 - K-6 IC 431 12,300 

r 09 - K-6 SR 879 6,200 

18 = Number of elementary community schools. 

Symbol ism 
SR 
IC 
sec 
A/C OS -

Suburban/Rural 
Inner City 
Self-contained Classroom 
Air-conditioned Open Space 

Facility % Children Econom
Design ically Disadvanta ged 

A/C OS 38.42 

SCC A/C OS 5.76 

sec 38.52 

SCC A/C OS 11.93 

sec 34.46 

0' 
w 



TABLE 4. 2 

ELEMENTARY NON-COMMUNITY 

SAMPLING POPULATION AND MATCHING CRITERIA 
Schools By Geographic School Median Facility % Children Econom-
Grade Level Location Size Income Design ically Disadvantaged 

a 55 - K-6 SR 890 $ 9,310 SCC A/C OS 7.40 

b 56 - K-6 SR 1050 9,800 sec 14.59 

c 63 - K-6 SR 829 9,310 sec 8.28 

d 58 - K-4 IC 567 7,920 sec 18.04 
0' 

e 59 - K-3 IC 707 6,046 sec 39.05 .c-

f 60 - K-6 SR 400 9, 310 sec A/C 6.11 

g 86 - K-6 IC 600 5,771 sec semi A/C 39.55 

h 37 - K-6 SR 936 9,800 SCC A/C OS 6.89 

l 38 - K-3 SR 896 7,500 SCC A/C OS 16.63 

j 64 - K, 4-6 IC 723 4,89 8 sec 38.98 

k 85 - K-6 SR 1000 9' 310 A/C OS 29.47 

1 66 - K-6 SR 774 5,771 sec 43.15 

m 67 - K-6 IC 1070 7,500 s ec os 9.80 



TABLE 4.2--Continued 

Schools By Geographic School Median 
Grade Level Location Size Income 

n 68 - K-2 IC 423 $ 5,771 

0 69 - K-6 SR 804 9,800 

p 70 - K-5 IC 942 5,771 

q 71 - K-6 IC 444 9,800 

r 72 - K-5 SR 885 5,912 

18 = Number of elementary non-community schools 

Symbolism 
SR 
IC 
sec 
A/C OS -

Suburban/Rural 
Inner City 
Self-contained Classroom 
Air-conditioned Open Space 

Facility % Children Econom-
Design ica~isadvan~aged 

A/C OS 38.40 

sec 5.76 

sec 37.15 

SCC A/C OS 11.87 

sec 30.52 

"' .._., 



TABLE 4.3 

SECONDARY COMMUNITY 

SAMPLING POPULATION AND MATCHING CRITERIA 
Schools By Geographic School Median Facility % Children Econorn-
Grade Level Location Size Income Design ically Disadvantaged 

a 36 - 7 IC 1200 $ 6,283 sec 30.89 

b 34 - 7-9 SR 2300 5,912 sec Semi A/C 30.70 

c 29 - 7-9 SR 2050 12,300 sec os 13.32 

d 62 - 10-12 IC 2523 5,771 A/C OS 32.00 

"' e 28 - 7 IC 627 5,680 sec 14.31 ':J' 

f 45 - 7-9 SR 1050 6,682 sec 20.78 

g 24 - 9-12 SR 3787 9,800 sec A/c 8.99 

h 53 - 9 IC 835 4,898 sec 30.94 

l 48 - 8- 9 IC 1422 12,300 sec 14.30 

j 43 - 10-12 I C 2700 9,800 SCC A/C OS 14.99 

k 30 - 6-8 SR 1254 5,771 A/C OS 43.61 

1 54 - 7-9 SR 2100 9,800 sec 7.39 

12 = Number of secondary community schools. 



TABLE 4.4 

SECONDARY NON-COMMUNITY 

SAMPLING POPULATION AND MATCHING CRITERIA 
Schools By Geographic School Median Facility % Children Econom-
Grade Level Location Size Income Design ically Disadvantaged 

a 80 - 8 IC 1250 $ 6,283 sec 30.92 

b 74 - 7-9 SR 1864 6,200 sec 19.99 

c 75 - 7-9 SR 2100 12,300 A/C ·os 6.84 

d 76 - 10-12 SR 3300 5,912 A/C OS 30.11 
0' 

77 - 7-9 IC 1733 7,500 sec 13.12 -...J e 

f 78 - 7-9 SR 1200 9,310 sec 17.73 

g 87 - 10-12 SR 4400 12,300 sec A/C 9.99 

h 73 - 8-9 IC 937 6,046 sec 27.22 

l 81 - 7-9 IC 1200 9,800 sec 13.61 

J 79 - 9-12 IC 3700 9,800 A/C OS 9.00 

k 83 - 5-8 IC 1368 6,046 sec os 25.88 

1 84 - 7-9 SR 2313 9,310 sec 7.19 

12 = Number of secondary non-community schools. 
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Florida Atlantic University Computer Center and the statistics pro

fessors.1 

The distribution of the schools by geographic areas shows that 

there were seven schools from the Northeast Area, which was 11.6 per-

cent of the total sample. There were six schools from the Northwest 

Ar~a, which was 10 percent of the total sample. In the North and South 

Central Areas, sixteen schools respectively accounted for 53.4 percent 

of the total sample. This number represented 59 percent of the total 

number of community schools in those two areas. The total number of 

community schools in the North and South Central Areas comprise 50 per-

cent of the total number of community schools countywide. There were 

six schools from the Southwest Area· comprising 10 percent of the total 

sample. And there were nine schools from the South Area comprising 

the remaining 15 percent of the total sample. 

Table 4.5 gives a breakdown of the number and percentage of schools 

from each geographic area for the sample. 

TABLE 4.5 

DISTRIBUTION BY GEOGRAPHIC AREA 
SCHOOLS STUDIED 

GeogrP.phic Area Number of Schools Percent of 

Northeast 7 11.6 

Northwest 6 10.0 

North Central 16 26.7 

South Centra 1 16 26.7 
Southwest 6 10.0 

South 9 15.0 

Total 60 100 

1Hays, Statistics for Psychologists, p. 292. 

Sample 
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The community location of the school setting was divided into 

inner city and suburban/rural. The whole of Dade County, Florida, is 

termed urban by the United States Census Bureau. This designation 

makes the separation of suburban communities from rural communities 

nearly impossible; To assist the respondents in properly locating 

their schools for the purpose of this study, a definition of inner 

city and suburban/rural was printed on the questionnaire. Each com-

munity location is represented by thirty respondents, or 50 percent 

of the sample. 

The community schools comprised 50 percent of the sample as did 

the non-community schools; 

The elementary community schools comprised 30 percent of the 

sample contrasted with 20 percent for the secondary community schools. 

Since this is a matched pairs correlational study, the same statistics 

described immediately above apply respectively to the elementary and 

secondary non-community schools. 

Table 4.6 gives a breakdown of the number and percentage of 

schools by community location, elementary, secondary, community, and 

non-community respondents for the sample. 

TABLE 4.6 

DISTRIBUTION BY LOCATION, SCHOOL TYPE, 
LEVEL AND PERCENT 

Geographic Elementary Secondary 

Location Community N-Community 
Schools to 

IC 9 15 

SR 9 15 

Sub-totals 18 30 

Total Schools = 60 
Tot " f. PE rc • ntage = 100 

Schools % 

9 15 

9 15 

18 30 

Community N-Community 
Schools % Schools % 

6 10 6 10 

6 10 6 10 

12 20 12 20 
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Questions for Investigation 

The major question presented for investigation in this study .was: 

Does a significant difference exist between 
the occurrence of vandalism in community 
schools and non-community schools? 

This question was partitioned into several subquestions which 

1. What forms of vandalism occur more often in public schools? ' 

2. When does vandalism occur? 

3. What is the cost of vandalism within a one-year period? 

4. Are there any viable alternatives that might be utilized 

to bring about a decrease in vandalism ? 

5. What are the characteristics which cause the vandal to 

be considered society's outsider? 

6. Are the social conditions surrounding the occurrence of 

vandalism changing? 

7. Does initiating a community school make a significant 

difference in the types and frequencies of school 

delinquent acts? 

For test purposes the questions were stated and analyzed in the 

null hypothesis form. The criterion for acceptance or rejection of 

any null hypothesis tested in this study was the .05 level of signif-

icance. 

HYPOTHESIS I 

There is no significant difference between 
the frequency of vandalism in couuuunity 
schools as opposed to non-community schools 
as measured by the vandalism questionnaire. 

In order to test this hypothesis a Univariate "F" Test was per-

formed 01 1 the nUinber of incidents fnr each s •~hool type by grade level 
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of a geographic area. 

The output generated by this operation included the number of 

cells observed, the F-Statistic, and a table of means and standard 

deviations for each stratum in each grade level in both school types. 

Table 4.7 gives a breakdown of the distribution of th e data 

observed. School Type refers to (1) Community Schools and (2) Non-

Community Schools. Grade Level is (1) Elementary and (2) Secondary. 

Geographic Area denotes (1) Inner-City and (2) Subuiban/Rural. 

The critical "F" for 1, and 49 degrees of freedom is 4.04. 

The "F11 observed is 1.009. Therefore the null hypothesis is 

not rejected. 

HYPOTHESIS II 

There is no significant difference between 
the high, middle, and low socio-economic 
environmental conditions surrounding the 
school and the frequency and type of van
dalism in the neighborhood school. 

To test this hypothesis a three-way multivariate analysis of 

covariance was performed on the control variables from 1 through 18 

for each school type by grade level of a geographic area using 3 

socio-economic indicators as covariates. 

The output generated by this operation included the nwnber of 

cells observed, the F-Statistic, and a table of means and standard 

1 
deviations for each stratum in each grade level in both school types. 

The multivariate tests of significance using Wilks Lambda Cri-

terion reported no significant relationship between socio-economic 

1A complete listing of the means and standard deviations for 
each of the 34 dependent variables may be found in the appendices. 



TABLE 4 . 7 

DISTRIBUTION OF DATA FOR 

F-TEST OF THE NUMBER OF INCIDENTS 

FOR EACH SCHOOL TYPE 

School Grade Geo- Number Number of I ncidents 

graphic of S tandard 

Type Level Area Schools Mean Deviations 

1 9 20 . 444 10 . 101 
1 

2 9 19 . 778 13 . 198 
1 

1 6 38 . 833 22 . 248 
2 

' 
2 6 59 . 333 35 . 652 

1 9 21 . 333 22 . 170 
1 

2 9 1 9 . 222 14 . 847 
2 

2 1 6 44 . 167 27 . 903 

2 6 45 . 000 28 .1 28 

Tota l number o f s chools f or e ach t ype = 30 

Cod e : 
School Type - 1 = Communi ty 

Gr a de Level 

2 = Non- Community 

1 = El ementary 
2 = Secondary 

Geographic Area 1 = Inner - City 
2 = Suhurban/Pura l 
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variables and control variables. Therefore, the null hypothesis 

could not be rejected. 

HYPOTHESIS III 

There is no significant difference between 
the cost of vandalism occurring during the 
one-year period ,under investigation in com
munity schools as opposed to non-community 
schools. 

Univariate "F" Tests were used to test for the difference 

between the cost of vandalism for each school type by grade level of 

a geographic area. The mean cost for each school type were apportioned 

according to the total number of operating hours per year. 

The output included the number of cells observed, the F-Statistic, 

a table of means and standard deviations for each stratum in each grade 

level in both school types, the number of incidents, the per school 

vandalism cost and the mean per hour vandalism cost. 

Table 4.8 gives a breakdown of the distribution of the means and 

standard deviations. School Type refers to (1) Community Schools and 

(2) Non-Community Schools. Grade Level is (1) Elementary and (2) sec-

ondary. Geographic Area denotes (1) Inner-City and (2) Subur9an/Rural. 

Tables 4.9 and 4.10 lists the distribution of raw Jata collected 

on the thirty paired schools with regard to school type, geographic 

area, grade level, school size, median income, facility design, percent 

of children determined economically disadvantaged, number of vandalism 

incidents and per school vandalism cost. 

To completely investigate the difference in valdalism cost and 

frequency of occurrence in community schools as compared to non-

community schools, these primary facts should be noted. Community 



TABLE 4 . 8 

DISTRIBUTION OF DATA FOR 

F-TEST OF THE COST OF VANDALISM 

FOR EACH SCHOOL TYPE 

School Grade Geo- Number Dol l ar Cost 

graphic of Standard 

Type Level Area Schools Mean Deviu tions 

1 9 1322 . 11 789.86 
1 

2 9 1070.44 691.43 
1 

1 6 2593.33 1488 . 08 
2 

2 6 3834 . 67 2849 . 85 

1 9 1874 . 56 3324.38 
1 

2 9 1730 . 78 2753.69 
2 

1 6 2670 . 50 1969 . 93 
2 

2 6 3326.67 2213 .07 

Total number of schools for each type = 30 

Code : 
School Type - 1 = Community 

2 = Non-community 

Grade Level - 1 = Elementary 
2 = Secondary 

Geographic Area 1 = Inner-City 
2 = Suburban/Rural 



TABLE 4.9 

ELEMENTARY COMMUNITY AND NON-COMJvlUNITY SAMPLING POPULATION 
WITH MATCHING CRITERIA, INCIDENTS AND COST DATA DISTRIBUTION 

Percent Children 
Schools by Geographic School Median Facility Economically Number of Vandalism 
Grade Level Location Size Income Design Disadvantaged Incidents Cost 

a 04 - K-6 SR 55 7 $12,300 sec 7.64 16 $ 643 

55 - K-6 SR 890 9,310 SCC A/C OS 7.40 7 204 

b 20 - K-6 SR 750 9,800 sec 11.38 9 437 

56 - K-6 SR 1050 9,800 sec 14.59 17 664 
-..,J 
\.,11 

~ 61 - K-6 SR 1134 9,800 A/C OS 1.05 9 664 

63 - K-6 SR 829 9,310 sec 8.28 6 372 

d 19 - K-4 IC 654 7,920 sec 18.04 11 818 

58 - K-4 IC 567 7,920 sec 18.04 5 314 

e 23 - K-4 IC 728 6,046 sec 23.21 26 2,185 

59 - K-3 IC 707 6,046 sec 39.05 10 364 



TABLE 4.9--Continued 

Percent Children 
Schools by Geographic School Median Facility Economically Number of Vandalism 
Grade Level Location Size Income Design Disadvantaged Incidents Cost 

f 11 - K-6 SR 568 $12,300 sec 5.91 10 $ 668 

60 - K-6 SR 400 9,310 sec -A/c 6.11 5 207 

g 14 - K-6 IC 907 5, 771 SCC A/C OS 55.50 40 1,765 

86 - K-6 IC 600 5, 771 sec Semi A/C 39.55 52 10,208 

h 10 - K-6 SR 900 7,500 SCC/OS 12.07 37 2,149 
-...) 

0\ 

37 - K-6 SR 936 9,800 SCC A/C OS 6.89 13 480 

i 07 - K-4 SR 560 5 '771 A/C OS 24.96 12 373 

38 - K-3 SR 896 7,500 SCC A/C OS 16.63 12 681 

j 17 - K,5,6 IC 758 6,283 sec 35 '71 23 2,430 

64 - K,4-6 IC 723 4,898 sec 38.98 11 732 

k 16 - K-6 SR 593 7,679 sec 25.08 12 1,196 

85 - K-6 SR 1000 9,310 AC OS 29.47 33 8,808 



TABLE 4.9--Continued 

Percent Children 
Schools by Geographic School Median Facility Economically Number of Vandalism 
Grade Level Location Size Income Design Disadvatnaged Incidents Cost 

1 02 - K-6 SR 839 $ 5' 771 sec 60.55 34 $ 1,873 

66 - K-6 SR 774 5 '771 sec 43.15 27 2,291 

m 18 - K-6 IC 748 7,500 sec 10.50 23 1,131 

6 7 - K-6 IC 1070 7,500 sec os 9.80 15 762 

-.J 

n 15 - K-2 IC 391 5 '771 A/C OS 38.42 12 465 -.J 

68 - K-2 IC 423 5' 771 A/C OS 38.40 2 39 

0 05 - K-6 SR 440 12,300 SCC A/C OS 5.76 8 326 

69 - K-6 SR 804 9,800 sec 5.76 18 690 

p 06 :.. K,3-6 IC 1070 6,046 sec 38.52 27 2,046 

70 - K-5 IC 942 5' 771 sec 37.15 66 3' 779 



TABLE 4.9--Continued 

Percent Children 
Schools by Geographic School Median Facility Economically 
Grade Level Location Size Income Design Disadvantaged 

q 01 - K-6 IC 431 $12,300 SCC A/C OS 11.93 

71 - K-6 IC 444 9,800 SCC A/C OS 11.87 

r 09 - K-6 SR 879 6,200 sec 34.46 

72 - K-5 SR 885 5,912 sec 30.52 

36 = Number of matched elementary community and non-community schools 

~bolism 

SR 
IC 
sec 
A/C OS -

Suburban/Rural 
Inner City 
Self-contained Classroom 
Air-conditioned Open Space 

Community Schools operate 14 hours a day, 255 days a year. 

Non-community schools operate 8 hours a day, 201 days a year. 

Number of Vandalism 
Incidents Cost 

13 $ 622 

15 259 

40 1' 742 

42 1,844 

-...J 
c;::; 



TABLE 4.10 

SECONDARY COMMUNITY AND NON-COMMUNITY SAMPLING POPULATION 

WITH MATCHING CRITERIA, INCIDENTS, AND COST DATA DISTRIBUTION 

Percent Children 
Schools By Geographic School Median Facility Economica 11y Number of Vandalism 
Grade Level Location Size Income Design Disadvantaged Incidents Cost 

a 36 - 7 IC 1200 $ 6,283 sec 30.89 11 $ 1,102 

80 - 8 IC 1250 6,283 sec 30.92 15 860 

b 34 - 7-9 SR 2300 5,912 sec Semi A/C 30.70 34 1,204 

74 - 7-9 SR 1864 6,200 sec 19.99 80 4,497 
-...J 
1.0 

c 29 - 7-9 SR 2050 12,300 sec os 13.32 31 1,287 

75 - 7-9 SR 2100 12,300 A/C OS 6.84 42 1,639 

d 62 - 10-12 IC 2523 5' 771 A/C OS 32.00 45 2,766 

76 - 10-12 SR 3300 5' 912 A/C OS 30.11 31 3,094 

e 28 - 7 IC 627 5,680 sec 14.31 43 1,769 

77 - 7-9 IC 1733 7,500 sec 13.12 75 3,597 



TABLE 4.10--Continued 

Percent Children 
Schools by Geographic School Median Facility Economically Number of Vandalism 
Grade Level Location Size Income Design Disadvantaged Incidents Cost 

f 45 - 7-9 SR 1050 $ 6,682 sec 20.78 108 $ 7,038 

78 - 7-9 SR 1200 9,310 . sec 17.73 16 488 

g 24 - 9-12 SR 3787 9,800 sec A/c 8.99 95 7,671 

87 - 10-12 SR 4400 12,300 sec A/c 9.99 79 6,812 

(XJ 

h 53 - 9 IC 835 4,898 sec 30.94 51 4,623 
0 

73 - 8-9 IC 937 6 '046 sec 27.22 31 2,333 

i 48 - 8-9 IC 1422 12,300 sec 14.30 38 1,490 

81 - 7-9 IC 1200 9,800 sec 13.61 19 540 

j 43 - 10-12 IC 2700 9,800 SCC A/C OS 14.99 24 2,411 

79 - 9-12 IC 3700 9,800 A/C OS 9.00 22 3,430 



TABLE 4.10--Continued 

Percent Children 
Schools by Geographic School Median Facility Economically Number of- Vandalism 
Grade Level Location Size Income Design Disadvantaged Incidents Cost 

k 30 - 6-8 SR 1254 $ 5 '771 A/C OS 43.61 18 $ 2,322 

83 - 5-8 IC 1368 6 '046 sec os 25.88 80 5,927 

1 54 - 7-9 SR 2100 9,800 sec 7.39 64 3,397 

84 - 7-9 SR 2313 9,310 sec 7.19 7 1,123 

co 
t-' 

24 = Number of matched secondary community and non-community schools 

Community schools operate 14 hours a day , 255 days a year. 

Non-community schools operate 8 hours a day , 201 days a year. 



Table 4.11 lists the distribution of the comparative analysis of the mean cost of vandalism 

by school type and grade level of a geographic area. 

School Grade 
Type Level 

a 1 1 

b 1 1 

c 1 2 

d 1 2 

TABLE 4.11 

DISTRIBUTION OF THE COMPARATIVE ANALYSIS 

OF THE MEAN COST OF VANDALISM 

Geographic Number of Hours of 
Area Schools Operation 

1 9 3570 

2 9 3570 

1 6 3570 

2 6 3570 

Vandalism 
Annual Mean Hourly 
Dollar Cost Cost 

1322. 11 .37 

1070.44 .30 

2593.33 .73 

3834.67 1.07 
=======================~========================================================================= 

a 2 1 1 9 1608 1874.56 1.17 

b 2 1 2 9 1608 1730.78 1.08 

c 2 2 1 6 1608 2670.50 1. 66 

d 2 2 2 6 1608 3326.67 2.07 

00 
N 
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schools operate 14 hours a day, approximately 255 days a year, pro

ducing 3570 hours of operating time. Non-community schools operate 

only 8 hours a day, approximately 201 days a year, producing only 

1608 hours of operating time. 

Further investigation produced the facts that non-community 

schools operate 1608 hours a year with a full staff in the building 

during these hours. On the other hand, community schools operate 1962 

hours a year beyond the operating time range of non-community schools 

with a much reduced staff. 

In analyzing the mean cost of vandalism in community elementary 

inner-city schools, the mean cost $1322.11 was divided by the total 

days of operation. The mean cost observed approximates $5.18 for each 

day of operation for the nine connnunity elementary inner-city schools. 

This analysis can be brought into closer perspective though, by 

dividing the mean cost by the total hours of operation. The computa

tion produced an approximate mean cost of 37 cents per hour for 

vandalism for the nine community elementary inner-city schools. 

In analyzing the mean cost of vandalism in the nine non-conununity 

elementary inner-city sc_hools, the mean cost of $1874. ;>6 was divided 

by the total days of operation. The mean cost observed approximates 

$9.33 for each day operation. Bringing this analysis into closer 

perspective by dividing the mean cost by the total hours of operation, 

the computation produced an approximate $1.17 per hour for vandalism. 

Therefore, the cost of vandalism in inner-city elementary com

munity schools is 68 percent less than the cost of vandalism in inner

city elementary non-community schools and this cost covers a 55 percent 

additional operating time range for community schools over non-connnunity 
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schools. Therefore, the null hypothesis is rejected. 

Completing the comparison of community school vandalism cost 

versus non-community school vandalism cost, the data observed revealed 

that: 

1. in suburban/rural areas, elementary community schools 

have a 72 percent lower dollar cost than elementary 

non-community schools; 

2. in the inner-city, secondary community schools have a 

56 percent lower dollar cost than secondary non-community 

schools; 

3. in suburban/rural areas, secondary community schools have 

a 48 percent lower dollar cost than secondary non-community ' 

schools. 
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HYPOTHESIS IV 

There is no significance between the etiology of 
vandalism occurring during the one-year period 
under investigation in inner-city and suburban/ 
rural elementary and junior/senior high community 
schools as opposed to corresponding non-community 
schools. 

In order to test this hypothesis, a one~way, two-level analysis 

of variance was used to test for significant differences between 

inner-city versus suburban/rural schools for each of the dependent 

v?riables from nineteen thrdugh thirty-two. A second one-way, two-

level ANOVA was used to test for significant differences between 

elementary versus secondary schools for the same variables described 

immediately above in both school types. 

Only those analyses which proved significant is listed. 

The multivariate test of area by level using the Wilks-Lambda 

criterion produced no significant difference. 

The multivariate test of school by level also produced no sig-

nificant difference. 

The multivariate test of school by area likewise produced no 

significant difference. 

However, the multivariate test of levels did produce a significant 

difference. The hypothesis is rejected. 

Table 4.12 indicates the multivariate and the univariate test 

results across the thirty-four dependent variables. 

All of the assumptions underlying the analysis of variance 

appear to have been met. 
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TABLE 4.12 

MULTIVARIATE AND UNIVARIATE ANALYSIS OF VARIANCE BETWEEN 

ELEMENTARY AND SECONDARY SCHOOLS ACROSS THIRTY-FOUR 

DEPENDENT VARIABLES OF VANDALISM 

Multivariate Tests Using Wilks Lambda 

Tests of Roots 
1 Through 1 

DF Hypothesis 
34.000 

DF Error F 
16.000 3.996 

Variable 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

UNIVARIATE TESTS 

Vandalism occurs: 

one or more times a week 

two or three times per month 

the beginning or ending of 
the school term 

testing periods 

holidays 

The vandalism that occurs can 
be described as : 

broken windows 

writing on the building walls 

throwing paint or other liquid 
substance on chalkboards 

breaking glass bottles on the 
parking lot surface 

flooding the building with 
fire hoses 

splashing paint on the building 
walls 

overturning furniture 

damaging typewriters, calculators 

F 

.56 

3.23 

.0 8 

1. 64 

.so 

.06 

.75 

.2 6 

.23 

*6.42 

3.32 

.92 

and/or duplicating machines *12.68 

destroying paper supplies, 
records and books .006 

p 
.002 

p 

.46 

.08 

.72 

.21 

.4 8 

. 81 

.3 9 

.61 

.63 

.02 

.85 

.34 

.001 

.94 
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TABLE 4 . 12:--Continued 

The vandalism that occurrs can 
be described as: 

15 toilet graffiti 

16 damaging lockers 

17 tearing down fences 

18 arson 

Vandalism 1s caused by: 

19 a search for excitement 

20 rebellion against authority 

21 differing sets of values 

22 lack of parental and adult 
supervision 

23 school and park located next to 
multi-level apartments 

24 hostility 

25 poor facility construction 
design 

26 frustration and anger 

27 loss of personal identity due 
to increased school enrollment 

28 Destructive acts are chosen. 

29 Vandalistic acts carry a 

F 

2.47 

*107. 61 

2.04 

.72 

.59 

1.88 

2.92 

.09 

.00 

.01 

.02 

.61 

*5.71 

1.40 

message. .27 

30 The vandal is society ' s 
outsider. . 98 

31 A school deeply involved deters 
the vandal . . 04 

32 Socializing forces deters 
vandalism. .995 

33 1974-75 Vandalism cost *7.63 

34 Number of vandalism incidents *20 . 70 

The critical "F" for 1, and 49 df is 4 . 04. 

p 

.12 

.001 

.16 

.40 

.45 

.18 

.09 

.77 

. 9'95 

.92 

.89 

.44 

.02 

.24 

.60 

.33 

.85 

.32 

.008 

.001 

The "F" observed for the starred variables show that 

significant differences exist. 
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A test for homogeneity of variance of the data contained in 

Table 4.7 was computed using the "F" Test to determine the amount of 

variability among the observed variances. The formula F = v1 -:- v2 

was used to test for homogeneity of variance. The variance estimates 

were obtained by squaring the standard deviations. 

Even though the variance ratios obtained were greater than unity 

indicating that a difference between variances exists, the comparison 

of these "F" ratios with the critical "F" for the various as sociated 

degrees of freedom supported the assumption that no gross departure 

from homogeneity exists in the data set. 

A test for homogeneity of variance of the data contained in 

Table 4. 8 was also computed using the "F" Test with the formula cited 

above to determine the amount of variability among the observed 

variances. A significant "F" ratio was obtained for connnunity elemen

tary inner-city schools when compared with non-connnunity elementary 

inner-city schools. A significant "F" ratio was obtained for com

munity secondary inner-city schools when compared with non-community 

secondary inner-city schools. The significance of these findings 

states that there is more variance among groups than between groups. 

The Univariate Contrast estimates as adjusted for the three 

covariates shows the difference between the level
1 

means and the 

grand means. (XL1 - XG = - .068) 

Table 4.13 shows the distribution of the Univariate Contrast of 

levels across thirty-four dependent variables of vandalism. 
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'TABLE 4.13 

UNIVARIATE CONTRAST ESTIMATES 

ADJUSTED FOR THREE COVARIATES 

Contrast c R I T E R I A 

L1 1 2 3 4 5 6 

-.068 -.1 60 -.025 -.104 -.047 -.021 

L1 7 8 9 10 11 12 

-.063 -.035 -.041 -.053 -.074 -.1 23 

L1 13 14 15 16 17 18 

-.212 .005 -.130 -.480 -.103 -.064 

L1 19 20 21 22 23 24 

.094 -.149 .212 -.029 -.001 .01 2 

L1 25 26 27 28 29 30 

.025 -.084 -.399 .159 .071 .13 8 

L1 31 32 33 34 

-.031 -.140 - 788.053 -12.875 

The level 1 means refer to the elementary school means and 

the grand means refer to the- combined elementary and secon-

dary means. 
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Other Findings 

The following data collected in the survey instrument may be 

useful to future researchers and school system administrators as 

they attempt to assess the seriousness of vandalism on a comparative 

analysis by school type, area, and level. 

Flooding the Building with Fire Hoses 

When statistically controlled, this variable appears to be an 

extraneous variable for the s
1 

A
1 

1 1 interaction effects analysis. 

Morris Rosenberg states: 

A variable is considered extraneous if it 
is logically prior to both the independent and 
dependent variables and if, when it is controlled, 
the relationship cancels out. In this case, one 
concludes that both the independent and dependent 
variables are consequencies of a common cause (the 
extraneous variable), not that they bear any 
inherent relationship to one another. 1 

When an extraneous variable is logically prior 
to both the independent and dependent variables, it 
becomes an antecedent variable. When the independent 
variable is controlled, the ·relationship between the 
antecedent variable and the dependent variable should 
disappear. 2 

The data from the computer output reported a mean of one and a 

standard deviation of zero for this variable. The scoring key was: 

N =Never; S = Seldom; and A= Always. The numerical designation 

for this scoring for statistical analysis was: 1 = N; 2 = S; and 

3 = A. 

For elementary age children to be able to commit this type of 

1
Morris Rosenberg, The Logic of Survey Analysis, (New York: 

Basic Books, Inc., 1968), p. 74. 

2 
Ibid., p. 68. 
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vandalistic act, they must possess the opportunity, have the capa

bility, and frequent the surroundings during the time of the occur

rence. Since vandalism is a crime of darkness the opportunity for 

elementary-age children to commit vandalistic acts is diminished. 

Elementary-age children very rarely frequent the school after dark 

and only a small percentage of the elementary-age children are tall 

enough to reach the fire hoses. These factors when considered 

strengthen the investigator's interpretation that flooding the build

ing with fire hoses appears to be an extraneous variable when statis

tically controlled for the Sl A1 Ll interaction effects. 

Damaging Typewriters, Calculators, and/or Duplication Machines 

When statistically controlled, this variable also appears to be 

extraneous for the same reasons as stated above. Other plausible 

reasons are: (a) typewriters, calculators, and duplicating machines 

are not plentiful in elementary schools, and (b) the few that are 

prevalent are housed in the general office area under tight security. 

The data from the computer output also reported a mean of one 

and a standard deviation of zero. 

Because of elementary school construction needs and student 

enrollment, damaging lockers as well as loss of personal identity due 

to increased school enrollment were judged extraneous for obvious 

reasons. 

Other Questions for Consideration 

What Forms of Vandalism Occur More Often in the Public Schools? 

In order to test this question, a comparison was performed on 
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the means and standard deviations of the types of vandalism reported 

as measured by the vandalism questionnaire for each school type by . 

grade level of a geographic area. 

The output generated by this operation included the number of 

cells observed and a table of means and standard deviations for each 

stratum in each grade level in both school types. 

Due to the volume of output, only those comparisons of the van

dalistic acts which frequently occurred are listed. 

The scoring key for this series of responses was constructed to 

yield a mean response between 1.0 and 3.0. 

Table 4.14 gives a breakdown of the distribution of the data 

observed. 

A Grand Mean of 2.0 and above was observed for the occurrence of 

broken windows, writing on the building walls, breaking glass bottles 

on the parking lot surface, and toilet graffiti. 

When Does Vandalism Occur? 

To test this question, a comparison was performed on the means 

and standard deviations of five different times vandalism occurred as 

measured by the vandalism questionnaire. 

The output generated included the number of cells observed and a 

table of means and standard deviations for each stratum in each grade 

level by school type of a geographic area. 

The data observed yielded a Grand Mean of 2.361 for the response 

"two or three times per month," and a Grand Mean of 2.181 for the 

response "holidays."! 

1see Appendix B 



TABLE 4.14 

MEANS AND STANDARD DEVIATIO NS 

OF FOUR TYPES OF VANDALISM 

Factor Cells Broken Writing on Breaking Glass Toilet 

S A L Observed Windows Building Walls on P/L Surface Graffiti 

M SD M SD M SD M SD 

1 1 1 9 2.444 .726 2.444 .527 2.000 .707 2.222 .667 

1 1 2 6 2.833 .408 2.833 .408 2.500 . 837 2.333 .816 

1 2 1 9 2.333 .707 2.556 .500 2.333 .707 2.000 .500 
\0 
u 

1 2 2 6 2.333 .516 2.333 .516 2.167 .753 2.500 .548 

2 1 1 9 2.444 .726 2.111 .601 1. 66 7 .500 1.77 8 .667 

2 1 2 6 2.167 .408 2.000 .000 1. 833 .40 8 1.833 .408 

2 2 1 9 2.111 .782 2.000 .707 2.333 .707 2.000 .707 

2 2 2 6 2.167 .753 2.500 .548 2.333 .516 2.500 .548 
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Therefore, in answer to the question, "When does vandalism 

occur?" the data indicate that vandalism occurs most frequently 

(1) two or three times per month, and (2) on holidays. 

What are the Characteristics Which Cause the Vandal to be Considered 
Socie ty's Outsider? 

To test this question, it was necessary to separate the component 

parts. After careful consideration, the component parts were formed 

as (1) the characteristics which cause the vandal to commit vandalistic 

acts, and (2) the societal forces which pass judgment on the commission 

of vandalistic acts. 

The variables which relate to these component parts are listed in 

Tables 4.15 and 4.16. 

Table 4.15 lists the mean response of the observed characteristics . 

which cause the vandal to commit vandalistic acts. 

TABLE 4.15 

MEANS OF VANDAL CHARACTERISTICS 

Variable Mean 

20 - Rebellion Against Authority 3.945 

21 - Differing Sets of Values 3.604 

22 - Lack of Parental and Adult Supervision 4. 306 

26 - Frustration and Anger 3.493 

Table 4.16 lists the mean response of the observed societal 

forces which pass judgment on the commission of vandalistic acts. 
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TABLE 4.16 

MEANS OF SOCIETAL FORCES 

Variable 

30 - Vandalistic Deed--A Declaration of 
Defiance Against Society 

32 - Reinstitution of Socializing Forces 
During Vital Years o f Growth and 
Development 

Mean 

3. 25 7 

4.063 

To determine the effec~s of the societal forces upon the vandal 

characteristics, a correlation was computed to observe the degree of · 

relationship between variables. The vandal characteristics are rep-

res ented as the X variables and the societal forces are represented · 

as the Y variables. 

The output generated included the number of cells observed , a 

table of means for ~ach stratum in each grade leve l by school type by 

geographic area and the calculation of the correlation coefficient 

using deviation scores. 

Table 4.17 lists the data observed in the correlation of variables 

20X and 30Y. 

Using the formula r = Exy a correlation coefficient of 

v'Ex2 E/ 
+.84 was observed producing a 71 percent association between X andY. 

The r.84 predicts a functional relationship between rebellion against 

authority and the vandalistic deed--a declaration of defianc e against 

society. 

When each of the X variables was correlated with the Y variable, 

"Vandalistic Deed--A Declaration of Defiance Against Society," a hi gh 
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r was observed. The volume of output generated is similar to that 

listed in Table 4.17. Only the r for each correlation is listed. 

Table 4.18 lists the correlation coefficients of the X and Y 

variables and the percent of association observed. 

A functional relationship was observed existing between the 

four "X" variables of vandal characteristics when correlated with the 

"Y" variable of "Vandalistic Deed--A Declaration of Defiance Against 

Society." The significance of this more than 50 percent association 

for two of the remaining three "X" variables as observed in Table 4.18 

indicate that the characteristics which appear to cause the vandal to 

be considered society's outsider are: 

(a) rebellion against authority; 

(b) differing sets of values; 

(c) lack of parental and adult supervision; and 

(d) frustration and anger. 

The low coefficient observed between variables 20, 21, 22, 26, 

and 32 appear to indicate that the test model is a poor fit to the data 

as tested. The low functional relationship observed indicates that 

the factor, "Reinstitution of Socializing Forces," cannot be used to 

determine the effects of societal forces upon the vandal. 

Are There Any Viable Alternatives That Might be Utilized to Bring About 
A Decrease in Vandalism? 

To test this question the mean response to variable thirty-one was 

compared with the mean response to variable thirty-two. The mean 

response to variable thirty-one was observed to be 3.521. The mean 

response to variable thirty-two was observed to be 4.063. The scoring 

key allowed a mean of "1" for the response "Strongly Disagree;" "2" for 



TABLE 4.17 

CALCULATION OF THE CORRELATIO N 

OF REBELLION AGAINST AUTHORITY AND 

THE VANDALISTIC DEED---A DECLARATION 

OF DEFIANCE AGAINST SOCIETY 

Factor Cells 2 2 
S A L Observed X y X y X y xy 

1 1 1 9 3.667 3.778 -.278 .521 .07728 .27144 .14484 

1 1 2 6 4.000 3.167 .055 -.09 .00303 .0081 .00495 

1 2 1 9 3.778 3.222 -.167 -.035 .02789 .00123 .00585 
-o 
-...J 

1 2 2 6 4.167 3.833 .222 .576 .04928 .33178 .12787 

2 1 1 9 4.000 3.111 .055 -.146 .00303 .02132 .00803 

2 1 2 6 4.000 2.667 .055 -.59 .00303 . 3481 .03245 

2 2 1 9 3.778 3.444 -.167 .187 .02789 .03497 .03123 

2 2 2 6 4.167 2.833 .222 -.424 .04928 .17978 .09413 

60 31.557 26.055 --0-- --0-- .24071 1.19673 .44935 

- - Ex2 Ey2 X = 3.945 Y = 3.257 Exy 

r = Exy .44935 = .84 Relationship is obtained by squaring 
y Ex2 Ey2 

= the coefficient .84. \1 .24071 X 1.19623 
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TABLE 4.18 

CORRELATION COEFFICIENT 

AND PERCENT ·OF ASSOCIATION FOR 

FOUR X VARIABLES OF VANDAL CHARACTERISTICS 

WHEN CORRELATED WITH TWO Y VARIABLES 

OF SOCIETAL FORCES 

Ex2 Ey2 Exy Percent 
r Associ-V30 

at ion 

V20 .24071 1.19673 .44935 .84 71 

V21 1.31124 1.19673 . 91491 .73 53 

V22 .54391 1.19673 .72914 .90 81 

V26 ·. 66881 1.19673 .5872 6 .66 44 

V32 

V20 .24071 3.02487 .20507 .24 6 

V21 1.31124 3.02487 .32588 .16 3 

V22 .54391 3.02487 .23439 .18 3 

V26 .66881 3.02487 .30058 .21 4 
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the response "Disagree;" "3" for the response "Undecided;" "4" for 

the response "Agree;" and "5" for the response "Strongly Agree." 

The Univariate "F" Test reported no difference between means. There-

fore, with such a high degree of agreement, the data suggest that 

viable alternatives exist. Among those alternatives are: 

(1) A school deeply involved in its neighborhood 

by holding night programs for parents and by 

opening its doors to extra-curricular com-

munity functions will decrease vandalism. 

(2) The reinstitution of the many socializing 

forces of religion, love, the need for 

goals and guidance during the vital years 

of child growth and development will also 

decrease vandalism. 

Are the Social Conditions Surrounding the Occurrence of Vandalism 
Changing? 

The vandalism questionnaire, as constructed, did not test for this 

question. However, research has shown that the changing social condi-

tions surrounding the occurrence of vandalism do indicate an affirmative 

answer. This question will be explored in detail in the concluding 

chapter of this study. 

It was the purpose of this chapter to present and analyze the data 

collected from a sample population of community and non-community schools 

throughout Dade County, Florida. The sample population was surveyed 

using the vandalism questionnaire developed by the investigator and 

refined through a prior exploratory study. 



CHAPTER V 

SUMMARY, CONCLUSIONS, RECOMMENDATIONS 

SUMMARY 

The Problem 

The purpose of this study was to determine if there is a sig-

nificant difference between the occurrence of vandalism in community 

schools as compared with the occurrence of vandalism in non-con~unity 

schools. 

Design of the Study 

In order to make the proposed comparisons of selected factors 

to identify the occurrence of vandalism, describe the vandalistic 

acts, posit the etiology of vandalism and test the research hypotheses, 

a survey instrument was developed and sent to a stratified sample 

of community schools in Dade County, Florida. The stratified sample 

of community schools was matched with a sample of corresponding 

non-community schools which also received the survey instrument. 

The Vandalism Questionnaire which was developed and refined 

through a prior exploratory study along with the help of outstanding 

l 
professional community educators contained thirty-seven variables. 

To confirm the matching process, which was performed prior to the 

collection of the data, the survey instrument contained the capability 

1see Appendix A 

100 
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to collect identifying demographic data. 

The County Consultant for Community Schools and the Chairman 

of the Educational Research Committee assisted in selecting the 

sample of thirty matched pairs of schools by providing a listing of 

the community and non-community schools. 

The completed instruments were coded and forwarded to the Florida 

Atlantic University Computer Center for proce~sing and analysis.l The 

data were analyzed using a multivariate analysis of covariance 

statistical program with three covariates to test the hypotheses of 

the study and determine whether significant differences wete found. 

Where multivariate significant differences were found, univariate 

analysis of variance was completed to determine in which of the 

stratums of thirty-four variables of vandalism the s ignificant dif

ferences occurred. Where univariate significant differences were 

found, the Wilks-Lambda criterion of multiple comparisons of pairs of 

means adjusted for the three covariates was used to determine between 

which school type, geographic area, and school l evel significance was 

achieved on the significant variables of vandalism. 

The study was limited to the public schools of Dade County, Florida. 

Several discussions were held with community school coordinators, com

munity school principals, district and central off ice administrators to 

plan appropriate procedures and controls, and close contact was main

tained through the data collection phase of the study. In spite of a 

few delays, a 100 percent return of t.he survey instruments was achieved. 

lsee Appendix A 
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Most of the data pertaining to the populations from each school 

type was provided by school system administrators from computer 

listings and documents which they normally compile each school year. 

Additional data were provided by the Metropolitan Dade County Com

munity Improvement Program. 

The responses to the items in the survey instrument were checked 

only in the event of an omission. Identifying data that were used in 

the matching process were cross checked with school system records. 

Findings 

In testing the four hypotheses of the study, the multivariate 

analysis revealed that a significant difference existed between school 

levels on the factors or variables of vandalism occurrence. The 

univariate test revealed a significant difference between school 

levels on three of the thirteen variables of vandalism occurrence, 

one of the nine variables of causality, the variable of vandalism 

cost, and the number of vandalism incidents at the .05 level or less 

as indicated in Table 4.12. No significant differences were found 

among school types separated by area and l eve l with respect to 

frequency of vandalism occurrence. No significant differences were 

found between high, middle, and low socio-economic environmental 

conditions surrounding the school and the frequency and type of 

vandalism in the neighborhood school across the eighteen variables 

of vandalism using three socio-economic indicators as covariates. 

Although differences in cost of vandalism do exist , the data reported 

by the computer indicated no significant differences exist between 

cost of vandalism among community and non-community schools. How

ever, as reported in Chapter Four, when the hours of operation ?f 
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community and non-community schools are applied to the computer 

analysis, significant differences become evident. The findings 

show that in the inner-city, community schools have a 68 percent 

lower dollar cost than non-community schools; in suburban/rural 

areas, elementary community schools have a 72 percent lower dollar 

cost than elementary non-community schools; in the inner-city, 

secondary community schools have a 56 percent lower dollar cost than 

secondary non-community schools; and in suburban/rural areas, sec

ondary community schools have a 48 percent lower dollar cost than 

secondary non-community schools. This finding is highly significant 

since community schools operate on a 55 percent greater time differ

ential than do non-community schools. 

Other findings which may be helpful to future researchers and 

school system administrators relate to the type of vandalistic acts, 

the opportunity for the vandal to commit various types of vandalism, 

and the capability of the vandal to commit various types of vandalism. 

As reported in Table 4.12, the three variables of vandalism 

occurrence which were found to be significantly different between 

elementary and secondary schools were significant because: 

1. The location of fire hoses in the elementary school 

is beyond the reach of most elementary-age children 

2. Lockers for students apparently are not built into 

elementary school structures 

3. Student bodies of elementary schools in Dade County 

are small enough so as to preclude loss of personal 
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identity due to increased enrollment 

4. Vandalism is mostly an act committed after dark 

The forms of vandalism occurring more often in public schools 

are broken windows, writing on the building walls, breaking glass 

bottles on the parking lot surface, and toilet graffiti. 

Vandalism occurs two or three times per month and on holidays 

in Dade County, Florida. As reported in Tables 4.17 and 4.18, the 

characteristics which cause the vandal to be considered society's 

outsider are: 

1. Rebellion against authority 

2. Differing sets of values 

3. Lack of parental and adult supervision 

4. Frustration and anger 

Research cited in Chapter Two indicates that the social condi

tions surrounding the occurrence of vandalism are changing. Future 

researchers are urged to study the home environment of adjudicated 

vandals to determine what specific social changes have occurred. 

CONCLUSIONS 

Two of the four hypotheses formulated to answer or test the basic 

and secondary research questions were rejected. Th~ results of test

ing Hypothesis I indicated that vandalism occurs at or about the same 

frequency in crnmnunity schools and non-community schools. The results 

of testing Hypothesis II showed that socio-econo1nic environmental con

ditions have little or no influence on the frequency and type of 

vandalism as crnmnitted against the neighborhood school. The results 

of the extensive testing of Hypothesis III revealed that the cost dif-
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ferential of vandalism occurring in the inner-city in cmmnunity schools 

is 68 percent less than the cost of vandalism in non-community schools; 

in suburban/rural areas, elementary community schools have a 72 percent 

lower dollar cost than elementary non-community schools; in the inner

city, secondary community schools have a 56 percent lower dollar cost 

than secondary non-community schools; and in suburban/rural ar~as, 

secondary community schools have a 48 percent lower dollar cost than 

secondary non-community schools, while operating a 55 percent greater 

time range. The results of testing Hypothesis IV indicated that the . 

cause of vandalism occurring between elementary schools and secondary 

schools is significantly different. The difference which are sig

nificant state: 

1. The opportunity to commit some vandalistic acts 

is diminished for elementary-age vandals 

2. The accessibility to commit some vandalistic acts 

is not available for elementary-age vandals 

3. The construction of elementary schools differs from 

that of secondary schools 

4. The relatively small size of the elementary school 

student body tends to preclude the loss of personal 

identity 

Some viable alternatives that might be utilized to bring about a 

decrease in vandalism are: 

1. A school deeply involved in its neighborhood by hold

ing night programs for parents and by opening its 

doors to extra-curricular community functions appears 
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to decrease vandalism 

2. The reinstitution of the many socializing f orces of 

religion, love, the need for goals, and guidance during 

the vital years of child growth and development in all 

probability will tend to decrease vandalism. 

RECOMMENDATIONS 

1. It is recorrnnended that longitudinal studies and r e s earch per

taining to the etiology of school vandalism be included and coordinated 

in the planning and research programs of school systems as well as in 

the programs of related educational organizations such as the Florida 

Association for Community Education and the National Community Education 

Association. 

The need for objective data .and information, to enable school 

administrators, teachers, and parents to understand the world of t he 

vandal still exists and may never be satisfied. If certain types of 

school vandalism are a reflection of· a conflict among vandals, the 

corrnnunity and the school, then the school will he lp to decreas e van

dalism to the extent that the youth and th e adult commupity feel 

that the school actively belongs to them and meets their needs . 

2 . It is recommended that this study be r eplicated in another 

corrnnunity education district to measure or establish the consistency 

of the data collection instrument to collect substantive data. 

The need to collect substant i ve data on th~ occurrence of vnn-

dalism and on the aggressive traits which cause the vandal to f eel 

outside of society should be a high priority for school systems 

nation-wide. At present, there is insufficient knowledge available 

for the ul t im< ' te decision makers, s11ch as .c;chool district officials, 
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to establish an appropriate course of action designed to reduce the 

overall cost of school vandalism. 

3. It is recommended that community schools be established in 

greater numbers as a deterrent to further escalating costs of repair 

and replacement due to vandalism. The exploratory study a nd the find

ings of this study tend to show that community schools are able to 

reduce school vandalism costs. 

The community school concept is regarded as a new approac~. A 

recently funded Community School Project by the California Council 

on Criminal Justice gives support to this new strategy in reducing 

school vandalism. Its basic philosophy is to get people involved in 

the school and its program, develop new programs through the school 

to make the school a central place for community activities, make 

better utilization of other community resources by using the school 

facility as a vehicle to bring them in, and reinforcing the existing 

school program through a coalition of the school administration and 

the community school director. Obviously, some school administrators 

are not ready to share "their" schools with anyone else. But the 

teacher, the principal, and the school board should remember that the 

school belongs to the people, and the school staff are merely paid 

to administer the educational program. The community then has both a 

right and a responsibility to assist in protecting its property. It 

has been clearly pointed out that those schools that develop programs 

to meet the needs of their people, both adults and children, are less 

likely to be vandalized than those where there is constant discord, a 

lack of mutual respect and a lack of personal involvement by the school 

staff. 



108 

It is ironic that in our society the only public supported 

institutions that operate on an extended-day basis, s even days a 

week, are our standing anny, police and fire departme nts, correctional 

institutions, jails, hospitals, and, to a lesser degree, parks and 

recreation departments. 

The strategy should be to open the schools and invite people 

in to help develop their full human potential. The school is less 

likely to be vandalized when it is being used by community people. 

It is good business and a good crime prevention strategy to turn th e 

lights on and invite people in since we are not successful in trying 

to keep them out. As reported in Chapter Two, Santa Clara County, 

California, has begun to develop a system that will give some mean i ng-

ful direction to a systems approach to handling the problem of school 

vandalism. 

4. It is recommended that school buildings be lighted to erase 

the darkness that surrounds the night atmosphere which allows vandals 

to work undisturbed and undetected for hours in defacing public 

property. The secure feeling afforded by the darkness eggs the vandal 

on to breaking-and-entering, theft and arson. 

5. It is recommended that school system officials institute a 

county-wide restitution plan for recovering the cost of vandalism 

caused by children and youth. A 1975 amendment to Florida Law 

authorizes the court having jurisdiction of a child who has been 

adjudicated a delinquent to order such restitution be made for the 

damage or loss caused by his offense. 1 

6. It is recommended that some viable alternatives to bring 

1Florida, Restitution--Juvenile Delinquents' Act, 1975, Senate 
Bill Numbt t 38l t, f' hapter 75-135. 



109 

about a decrease in vandalism are: 

a. A school deeply involved in its neighborhood 

by holding night programs for parents and by 

opening its doors to extra-curricular community 

functions appears to decrease vandalism 

b. The reinstitution of the many socializing 

forces of religion, love, the need for goals, 

and guidance during the vital years of child 

growth and development in all probability will 

tend to decrease vandalism 

c. Establishing a student slogan contest with the 

best slogans by areas urging vandals not to deface 

public property (the school) earning first, 

second, and third place prizes would be an 

effective way to focus. county~wide attention 

on cost~y vandalism. 

The results of this study seem to imply that school vandalism 

can be appreciably decreased through the vehicle of the community 

school. More importantly, they seem to imply that community edu

cators in the leadership position at the school level must have an 

active program designed to combat vandalism and that program would 

do well to capitalize on the destr.uctive tendencies of destructive 

children and youth, allowing them the opportunity to become responsi

ble for their actions with the guidance of concerned adults. 



APPENDIX A 

Vandalism Questionnaire and Letters 



No. 

1 11 

CENTER FOR COMHUNITY EDUCATION 

FLORIDA ATLANTIC UNIVERSITY 

BOCA RATON, FLORIDA 

DADE COUNTY PUBLIC SCHOOLS 

MIAMI, FLORIDA 

• 

A STUDY TO EXAMINE THE AMOUNTS OF VANDALISM 
OCCURRING IN PUBLIC SCHOOLS 

Vandalism is not a contemporary phenomenon. Approximately 

four thousand years ago, an Egyptian Priest said: "Youth is di s 

integrating. The youngsters of the land have a disrespect for their 

elders and a contempt for authority ih every form. Vandalism is 

rife, crime of all kinds is rampant among our young people. The 

nation is in peril." 

In the past few years, school vandalism has taken on the magni

tude of a national dilemma with a yearly cost of more than $500 

million dollars according to the Senate subcommittee on juvenile 

delinquency. This study attempts to examine the amounts of vanda 

lism occurring in public schools and the impact of initi a ting a 

community school on the incidence of vandalism. 
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VANDALISM QUESTIONNAIRE 

Vandalism is the willful malicious destruction or defacement 

of public or private property . Sociologist Stanley Cohen argues 

that "wanton" destruction may be but a distorted image of a larger 

picture. The values associated with juvenile vandalism and thouqht 

to be peculiar to delinquents, such as "the search for excitement " 

and "kicks," "the high regard for toughness" and "aggression ," 

might reflect values running through the whole society. 

General Information 

1. The purpose of this survey is to gather information which can 

be used in a doctoral study to recommend some alternatives 

that will reduce the incidence of vandalism. 

2. This study has been approved by the Dade County School System 

to be conducted in selected schools. 

3. This study will examine the occurrence of vandalism 1n (~) 

community schools and (b) non-community schools. A comparative 

statistical analysis will be made of the findings and a copy 

will be placed on file with the Educational Research Committee. 

4. Your response will be held in strict confidence. 

5. After completing this -survey, simply put it in the enclosed 

stamped, self-addressed envelope and mail to: Henry W. Daniels, 

Miami Springs Elementary School, 51 Park Street, Jliami Sprinqs , 

Florida 33166. 

Thank you for your help. 
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Name of School -----------------------------------------------------------
Address ____________________ ~--------------------------------------------

Grade Level __________________ __ *Faci lity Design __________________ __ 

*(Insert SCC for self-contained classroom, A/C OS for open s pa ce 
air-conditioned classroom or a combination of the above letters 
if your school building is a mixture of the two main types .) 

Student Population: Male Female Total 

% White % Black % Spanish Surname 

Faculty Population: Male Female Total 

% White o l 
7o Black % Spanish Surname 

The community location of this school lS: (circle o ne only) 

inner-city suburban/rural 

Note: An inner-city school for this survey will be a school located 
in the corporate limits of one of Dade County's 27 cities. 

A suburban/rural school for this survey will be a school 
located outside of the corporate limits of Dade Coun t y's · 
cities. 

This school is: (circle one only) 1 2 3 4 5 miles 

from the nearest city or county operated park. 

For the next series of responses, circle the appropriate letter 
according to the scale provided below. 

N - Never s - Seldom A - Always 

1. Vandalism occurs: 

1 (a) one or more times a week. N s A 

2 (b) two or three times per month. N s A 

3 (c) the beginning or ending of 
the school term. N s A 

4 (d) testing periods. N s A 

5 (e) holidays. N s A 

2. The vandalism that occurs can be 
described as: 

6 (a) broken windows. N ·s A 

7 (b) writing on the building walls. N. s A 

8 (c) throwing paint or other liquid 
substance on chalkboards. N s A 
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9 (d) breaking glass bottles on the 
parking lot surface. 

10 (e) flooding the building with 
fire hoses. 

11 (f) overturning furniture. 

12 (g) splashing paint on the 
building walls. 

N 

N 

N 

N 

13 (h) damaging type\vriters, calculators, 
and/or duplicating machines. N 

14 (i) destroying paper supplies, 
records and books. 

15 (j) toilet graffiti. 

16 (k) damaging lockers. 

17 (1) tearing down fences. 

18 (m) arson. 

N 

N 

N 

N 

N 

s 

s 
s 

s 

s 

s 
s 
s 
s 
s 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

For the next series of responses, circle the appropriate letter/s 
according to the scale below to indicate your rating for ea c !1 
statement regarding your school. 

SA Means that you Strongly Agree with the statement. 

A Means that you Agree with the statement. 

U Means that you are Undecided about the statement. 

DA Means that you Disagree with the statement. 

SDA - Means that you Strongly Disagree with the statement. 

Sample Item: 

Vandalism 1s caused by drifters. SA 

3. Vandalism is caused by: 

19 (a) 

20 (b) 

21 (c) 

2 2 (d) 

a search for excitement. SA 

rebellion against authority SA 

2 3 (e) 

24 (f) 

25 (g) 

differing sets of values. 

lac k of parental and 
adult supervision. 

school and park located 
next to multi-level 
apartments. 

hostility. 

poor facility construe
' ion dE ·sign . 

SA 

SA 

SA 

SA 

.' ;A 

A 

A 

A 

1\ 

A 

A 

A 

A 

u 

u 
u 

u 

u 
u 

u 

DA 

DA 

DA 

DA 

Dl\ 

DA 

DA 

SDA 

SDA 

SDA 

SDA 

SDA 

SDA 

SDA 
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5. 

6. 

7. 

8. 

ll5 

26 (h) frustration and ange~. 

27 (i) loss of personal identity 
due to increased school 
enrollment. 

Destructive acts are chosen because 
they are more readily seen and be
cause they are often more easily 
accomplished than constructive 
acts. 

By and large, vandalistic acts 
against public schools carry some 
hidden message. 

The vandal has been characterized 
as society's outsider because his 
deed is his declaration of defiance 
against a society that he neither 
understands nor approves. 

A school deeply involved 1n its 
neighborhood by holding night 
programs for parents and by opening 
its doors to extracurricular com
munity functions deters the vandal. 

The reinstitution of the many 
socializing forces of religion, 
love, the need for goals, and 
guidance during the vital years 
of child growth and development 
will deter V<~ 11dal ism. 

SA 

SA 

SA 

SA 

SA 

SA 

SA 

A u DA SD!\ 

A u DA SDA 

A u DA SDA 

A u DA SDA 

A u DA SDA 

A u DA SDA 

A u OJ\ 

Pay no attention to the next series of items. The investigator 
will secure the information from available documents. 

33. The cost of vandalism for this school during the 1974-75 
school year was $ 

34. The number of incidents 

35. Crime index 

36. Income 

37. Percentage of children 
determined e~onomically 
disadvantaged 



DADE COUNTY F' 1JBLIC SCHOOLS 

JR E . L. WHIGHAM 

JPERINTF.N C' ENT OF" S C ~OOLS 

ADMINISTRA T IVE OFFICE 

LINDSEY HOPKINS BUILDING 

1410 N. E. 2"o AVENUE MIAMI, FLORIDA 331 32 

DADE COUNTY SCHOOL BOARC 

MR. G . HOLM£5 ORA.DOOCK , CHAIPMA 

MP NILLIAM H , TURNER , V I CE CHAIRM 

t-AP S. ETHCL BE C K:HAM 

M~ . A L F'"R£00 O U RJ\N 

MR S PH Y LLIS MILLER 

,....q , ROOE.RT RCNICI< 

DR . BEN SHEPPARD 

July 16, 1974 

Mr . Henry W. Daniels 
100 N~ W. 47 Terrace 
Miami, Florida 33136 

Dear Mr. Daniels: 

The Educational Research Conunit tee has considered your request to 
conduct a research study entitled "Vandalism: A Comparative Study 
of the Effects of Community Education in Public Schools." Approval 
is granted subject to the following: 

1. The principal of each school involved must approve participation 
in the study. 

2. The direc tors for the Security Department and the Maintenance 
Department must participate voluntarily. 

3. The first paragraph of your letter to principals must be revised in 
such a way as to convey the idea of randomness in your select:ion. 

The s e are committee requirements and approval is contingent upon your ful
fillment of these requirements. 

We wish you well with your study and look forward to reading your results. 

Sin/rely, . , _ 

-h~/, _// - Y .} ··~ 
/ '1'1! . ./lc~ _/). -;; I t1. -v{ l-..-~ 

Horace L. Martin, Chairman 
Educational Reser~rch Committee 

IILM/pw 

cc: Euge ne 0. McAllister , Director 
Security Department 

Ernest I . Mazejka, Director 
Maintenance Department 

• 
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CENTER FOR COMMUNITY EDUCATION 
College of Education 

Florida Atlantic University 
Boca Raton , Florida 33432 

July 31, 1975 

Your school has been selected by the researcher to share in 
a vandalism study now being conducted in the Dade County Public 
Schools. The selection method was achieved by randomizing the 
entire listing of schools in the Dade County System. The table 
of ·random numbers was used to make the final selection. 

This study attempts to examine the amounts of vandalism 
occurring in .,_public schools and will assess the impact of initi
ating a community school on the incidence of vandalism. Community 
school vandalism will be compared with non-community school vanda
lism. All responses will be held in strict confidence. All re
spondents and names of schools will - remain anonymous. 

Attached is a vandalism questionnaire. Read the entire 
questionnaire before answering each item. You may Hi'lnt t.o omit. 
the name and the address of your school to insure anonymity. Each 
questionnaire has been numerically coded to a master listing of 
participating schools. 

Your help is absolutely essential to the success of this 
study. We sincerely ask for your cooperation and support. The 
summary of questionnaire findings will be compared with facts con
tained in the literature and will be made available to you as our 
appreciation for your assistance. 

Please return the questionnaire on or before August 22, 1975 
to: Henry W. Daniels, Miami Springs Elementary School, 51 Park 
Street, Miami Springs, Florida 33166. 
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CENTER FOR COMMUNITY EDUCATION 
College of Education 

Florida Atlantic University 
Boca Raton, Florida 33432 

August 18, 1975 

Several days ago I mailed a vandalism questionnaire to you 
asking for your participation and cooperation in a vandalism study 
now being conducted in Dade County. Your school was selected by 
the researcher to share ~n the study. Selection was made by ran
domization using the table of random numbers. 

This study attempts to examine the amounts of vandalism oc
curring in public schools and will assess the impact of initiating 
a community school program on the incidence of vandalism. Commun
ity school vandalism will be compared with non-community school 
vandalism. All responses will be held in strict confidence . ~ 
respondents and names of schools wi ll remain anonymous. If you 
have not taken the time to answer the items on the questionnaire, 
please stop and do so now. It will only take five minutes of your 
time. Attached is an additional vandalism questionnaire for your 
convenience. 

You are invited to read the entire questionnaire before ans
wer ing. To reduce answering time, you may want to omit the name 
and the address of your school. Each questionnaire has been nu
merically coded to a master listing of participating schools. 

Your help is absolutely essential to the success of this 
study. Please return the questionnaire in the enclosed , stamped, 
self-address envelope on or before August 22, 1975 to: 

Henry w. Daniels 
Miami Springs Elementary School 
51 Park Street 
Miami Springs, Florida 33166 

If you have already answered the original questionnaire sent 
to you and placed it in the u. S. Mail, please disregard this 
letter. Thanks so very much for your cooperation. 

S · rely, 

Z
1 i }(/_ ~Cl4U~~~) 

ry . Dan1els 
Mott ellow 
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APPENDIX B 

MEANS .fu\JD STANDARD DEVIATIONS 

FACTOR CELLS VARIABLE 
s A L OBS. · 1 2 3 4 5 6 

1 1 1 9 M 1.778 2.444 1. 778 1. 333 2.222 2.444 
SD .833 .527 .441 .500 .441 .726 

1 1 2 6 M 2.333 2.500 2.167 1. 667 2.167 2.833 
SD .816 .548 .753 .516 .753 .408 

1 2 1 9 M 1. 889 2.333 2.333 1.444 2.333 2.333 
SD .601 .707 .707 .726 .707 .707 t-' 

N 
0 

1 2 2 6 M 2.000 2.667 2.000 1.833 2.167 2.333 
SD .632 .516 .632 .753 .408 .516 

2 1 1 9 M 1. 778 2.333 1. 667 1. 444 2:000 2.444 
SD .667 .866 .500 .527 .500 .726 

2 1 2 6 M 2.000 2.500 1. 833 1. 500 2.167 2.167 
SD .632 .548 .983 .548 .40 8 .408 

2 2 1 9 M 1.778 1. 778 1. 889 1. 667 1. 889 2.111 
SD .667 .667 .601 .500 .333 .782 

2 2 2 6 ~ 1. 66 7 2.333 2.000 1.833 2.500 2.167 
SD .816 .816 . 89 4 .753 .548 .753 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 7 8 9 10 11 12 

1 1 1 9 M 2.444 l. 556 2.000 l. 000 l. 4 44 l. 667 
SD .527 .527 .707 .ODO .527 .500 

1 1 2 6 M 2.833 l. 833 2.500 l. 500 2.000 2.000 
SD .408 .753 .837 .548 . 6 32 .632 

1 2 1 9 M 2.556 l. 333 2.333 l. 000 l. 333 1.333 
SD .500 .500 .707 .000 .500 .500 

._. 
N ._. 

1 2 2 6 M 2.333 l. 500 2.167 l. 000 l. 500 1.667 
SD .516 .548 .753 .000 .548 .516 

2 1 1 9 M 2.111 l. 333 l. 66 7 1.000 l. 222 l. 556 
SD .601 .500 .500 .000 .441 .527 

2 1 2 6 M 2.000 1.333 l. 833 1.000 1.333 l. 500 
SD .000 .516 .408 .000 .516 .548 

2 2 1 9 M 2.000 l. 444 2.333 l. 000 l. 667 1.333 
SD .707 .527 .707 .000 . 70 7 .500 

2 2 2 6 M 2.500 1.333 2.333 l. 000 1.500 1.667 
SD .548 . 516 .516 .000 .837 . 516 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 13 14 15 16 17 18 

1 1 1 9 M 1. 556 1. 778 2.222 1. 000 1. 667 1. 556 
SD .527 .667 .667 .000 .707 .527 

1 1 2 6 M 1. 833 1. 833 2.333 2.000 1. 833 1. 333 
SD .753 .753 .816 .632 .753 .516 

1 2 1 9 M 1. 333 1. 556 2.000 1.111 1. 444 1. 444 
SD .500 .527 .500 .333 .726 . 726 t-" 

N 
N 

1 2 2 6 M 1. 667 1. 500 2.500 2.000 2.000 1.667 
SD .516 .548 .548 .632 .000 .516 

2 1 1 9 M 1.111 1. 444 1. 778 1. 000 1. 333 1.333 
SD .333 .527 .667 .000 .500 .500 

2 1 2 6 M 1. 667 1. 333 1. 833 2.000 1. 66 7 1. 500 
SD .516 .516 .408 .632 .516 .548 

2 2 1 9 M 1. 000 1. 444 2.000 1. 000 1. 444 1.333 
SD .000 .527 .707 .000 .527 .500 

2 2 2 6 M 1. 500 1.500 2.500 2.000 1. 333 1. 667 
SD .548 .548 .548 .000 .516 .516 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 19 20 21 22 23 24 

1 1 1 9 M 3.667 3.667 3.889 4.222 3.111 3.889 
SD 1.000 1.118 .928 .441 1.167 .601 

1 1 2 6 M 3.833 4.000 3.833 4.167 2.667 3.333 
SD .983 l. 095 .408 1.169 l. 033 .816 

1 2 1 9 M 3.778 3.778 3.667 4.444 2.444 3.889 1---' 
N 

SD l. 093 .833 1.118 .527 l. 509 .782 w 

1 2 2 6 M 3.667 4.167 3.667 4.667 2.667 3.167 
SD l. 366 .753 l. 366 .516 l. 862 l. 722 

2 1 1 9 M 3.778 4.000 3.556 4.222 2.778 3.778 
SD .833 .000 .726 .972 .833 .667 

2 1 2 6 M 4.167 4.000 3.167 3.833 2.500 4.167 
SD .408 .632 .983 .983 l. 049 .408 

2 2 1 9 M 4.333 3.778 4.222 4.222 2.444 3.667 
SD .500 .833 .441 .441 1.130 .707 

2 2 2 6 · M 3.333 4.167 2.833 4.667 3.000 4.500 
SD . 816 .408 l. 329 .516 . . 89 4 .548 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 25 26 27 28 29 30 

1 1 1 9 H 3.333 3.667 2.444 3.222 3.889 3.778 
SD 1. 323 1. 000 .882 1. 202 1.167 1. 302 

1 1 2 6 H 3.833 3.833 3.500 3.000 3.500 3.167 
SD 1. 4 72 . 9 83 1. 225 1. 095 1. 049 1. 329 

1 2 1 9 H 2.333 3.667 2.444 3.667 3.778 3.222 
SD 1.414 .707 1.509 .866 . 833 .833 N 

~ 

1 2 2 6 H 2.667 4.000 3.833 3.500 3.167 3.833 
SD 1. 366 .632 1.169 1. 049 1. 329 .753 

2 1 1 9 M 3.667 4.333 2.889 2.889 3.778 3.111 
SD 1.118 .500 .928 .928 .972 .928 

2 1 . 2 6 M 2.833 3.833 3.000 2.167 3.833 2.667 
SD 1. 329 .408 1. 095 1.169 .408 1. 033 

2 2 1 9 M 2.778 3.778 3.000 3.889 3.444 3.444 
SD 1. 481 1. 09 3 1.225 .601 1. 014 .882 

2 2 2 6 M 2.333 4.500 3.833 3.833 3.833 2.833 
SD 1. 366 .548 1. 835 . 9 8 3 .983 .983 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 31 32 33 34 

1 1 1 9 M 3.889 3.778 1322.111 20.444 
SD l. 269 l. 481 789.860 10.101 

1 1 2 6 M 3.833 4.333 2593.333 38.833 
SD .983 .516 1488.081 22.248 

1 2 1 9 M 3.778 3.778 1070.444 19.778 1-' 
N 

SD l. 093 l. 481 691.432 13.198 V1 

1 2 2 6 M 2.833 4.167 3834.667 59.333 
SD 2.041 .983 2849.849 35.652 

2 1 1 9 M 3.222 4.000 1874.556 21.333 
SD .833 l. 000 3324.380 22.170 

2 1 2 6 M 3.667 4. 16 7 2670.500 44.167 
SD l. 033 .753 1969.932 27.903 

2 2 1 9 M 3.111 4.111 1730.778 19.222 
SD l. 269 .333 2753.694 14.847 

2 2 2 6 M 3.833 4.167 3326.667 45.000 
SD .983 .983 2213.065 28.128 



APPENDIX B CONTINUED 

FACTOR CELLS VARIABLE 
s A L OBS. 35 3n 17 

1 1 1 9 M 4.111 7493.000 2702.333 
SD 22.229 2241.488 1576.872 

1 1 2 6 M 43.000 7072.000 2517.667 
SD 76.566 2701.638 1190.569 

1 2 1 9 M 5.111 8846.778 1972.000 N 

SD 12.614 2867.635 1897.090 "' 
1 2 2 6 M 2.000 9049.000 1602.833 

SD 7.043 2353.910 860.707 

2 1 1 9 M 7.667 7575.445 2361.222 
SD 19.962 1839.756 1465.300 

2 1 2 6 M l. 500 6907.667 2379.167 
SD 26.190 1541.662 838.875 

2 2 1 9 M 3.889 8447.000 1713.444 
SD 9.701 1624.973 1386.285 

2 2 2 6 M -3. 16 7 9303.667 1561.000 
SD 3.312 2804.944 878.770 
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Column 

1 

2-3 

4 

5-7 

8 

9 

10-13 

14-16 

17-19 

20-22 

23-25 

26-28 

29-31 

32-34 

1 28 

Coding Information 

Variable Title of Variabl e a nd Code 

(Card Number One) 

Card Number 1, or 2 

School Identification 

School Type 

1. Community school 

2. Non-community school 

Zip Code 

Grade Level 

1. elementary 

2. secondary 

Facility Design 

l. self-contained classroom 

2. mixed 

3. open space air conditioned 

Student Population 

Percent White 

Percent Black 

Percent Spanish Speaking 

Faculty Population 

Percent White 

Percent Black 

!Percent 
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Coding Information Continue d 

Golumn ~~ariable Title of Variable and Code 

35 Conununity Location 

36 

37 1 

38 · 2 

39 3 

40 4 

41 5 

42 6 

43 7 

44 8 

45 9 

46 10 

47 11 

1. inner-city 

2. suburban/rural 

Dist a nce from city or county 
owned park 

Vandalism occurs: 

one or more times a week. 

two or three times per month. 

the beginning or ending of 
the school term. 

testing periods " 

holidays 

Vandalism that occurs can be 
described as: 

broken windows. 

writing on the building walls. 

throwing paint or other liquid 
substance on chalkboards. 

breaking glass bottles on the 
parking lot surface. 

flooding the building with 
fire hoses. 

overturning furniture. 

1 2 3 

N S A 

N S . A 

N S. A 

:'J S A 

N S A 

N S A 

N S A 

N S A 

N S A 

N S A 

N S A 
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Coding Information Continue d 

Column Va!:"iable Title of Variable and Code 

1 2 3 
48 12 splashing paint on the 

building walls. N s A 

49 13 damaging typewriters, calculators 
and/or duplicating machines. N s A 

50 14 destroying paper supplies, 
records and books. N s A 

51 15 toilet graffiti. N s A 

52 16 damaging lockers. N s A 

53 17 tearing down fences. N s A 

54 18 arson. N s· A 

Vandalism is caused by: 

5 4 3 2 1 

55 19 a search for excitement SA A u DA SDA 

56 20 rebellion against authority SA A u DA SDA 

57 21 differing sets of values SA A u DA SDA 

58 22 lack of parental and 
adult supervision. SA A u DA SDA 

59 23 school and park located 
next to multi-level 
apartments. SA A u Dl\. SDA 

60 24 hostility SA A u DA SDA 

61 25 poor facility construe-
tion design SA A u DA SDA 

62 26 frustration and anger SA A u DZ\. SDA 



Column 

63 

64 

65 

66 

67 

68 

4-8 

9-11 

1 31 

Coding Information .Continued 

Variable 

27 

28 

29 

30 

31 

32 

Title of Variable and Code 

loss of personal identity 
due to increased school 

5 4 3 2 1 

enrollment. SA A U DA SDA 

Destructive acts are chosen 
because they are more readily 
seen and because they are 
often more easily accomplished SA A U DA SDA 

By and large, vandalistic 
acts against public schools 
carry some hidden message . SA A U DA SDA 

The vandal has been character
iz e d as society's outsider 
because his deed is his decla
ration of defiance against a 
society that he neither under-
stands nor approves. SA A U DA SDA 

A school deeply involved in 
its neighborhood by holding 
night programs for parents 
and by opening its doors to 
extracurricular community 
functions deters the vandal SA A U DA SDA 

The reinstitution of the many 
socializing forces of religion, 
love, the need for goals,· and 
guidance during the vital years 
of child growth and develop-
ment will deter vandalism. SA A U DA SDA 

(Card N mber Two) 

33 

34 

The cost of vandalism for this school during tt 
1974-75 school year was $ ------------------
The number of incidents 



Column 

12-14 

15-17 

18-20 

21-24 35 

25-29 36 

30-34 37 
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Coding Information Continued 

Title of Variable and Code 

The socio-economic index of this school 
community is: 

Family organization 

Educational attainment 

Overcrowded housing 

Crime index 

Income 

Percentage of children 
determined economically 
disadvantaged 
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