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The purpose behind this disse1tation is the creation, development, and 

illustration of a new strategy of inquiry in public administration. This new strategy 

of inquiry is a utopian/dystopian thought experiment. A utopian/dystopian thought 

experiment should provide its user with a way to develop a new/different viewpoint 

with which to examine an administrative activity. A researcher begins with an 

original viewpoint and should then develop a new/different viewpoint, a 

utopian/dystopian viewpoint, by engaging in a utopian/dystopian thought 

experiment. A utopian/dystopian thought experiment is developed in this 

dissertation by bringing together elements from utopian literature and scientific 

thought experiment literature using a public administration point of view. The 

research approach used in this dissertation is a three-phase process that involves 

IV 



reviewing and connecting pertinent literatures, using imagination and the process of 

writing to create a utopian/dystopian thought experiment, and illustrating and 

examining a utopian/dystopian thought experiment in public administration. In this 

dissertation, I seek to create a utopian/dystopian thought experiment as a new 

strategy of inquiry that is developed specifically for public administration. A 

utopian/dystopian thought experiment should provide an additional tool to the 

researcher who is seeking to expand the viewpoints through which the researcher 

can examine administrative activities. 
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Utopia/Dystopian Thought Experiments and the Potential for a New Strategy of 

Inquiry in Public Administration 

A researcher has an original viewpoint when the researcher examines an 

administrative activity . A viewpoint is defined as the "position from which one 

views or evaluates something; point of view" (Landau, 1999, p. 824 ). The point 

from which the researcher evaluates something is, in this dissertation, composed of 

an understanding the researcher has gained from the researcher' s educational and 

professional experience, as well as from the researcher' s personal experiences. 

While a researcher may be expected to examine an administrative activity from a 

neutral, objective standpoint, removing the subjective elements such as those 

created from personal experience may be nearly impossible. For example a female 

researcher in a male dominated profession may have difficulty separating the 

experiences she has had based on her gender from the point of view she then brings 

to the workplace, or a researcher who was raised in a liberal urban environment 

may have difficulty understanding the viewpoints of actors who were raised in 

conservative rural environments. 

There are current academic perspectives in a number of disciplines 

including public administration that argue for a researcher to be able to include and 
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recognize his/her subjective experience when the researcher examines problems 

addressed in the discipline. In addition, some researchers may desire to understand 

the subjective experiences of those affected by the research being conducted as this 

understanding may provide the researcher with a new/different way to understand 

the research problem at hand. A researcher may then decide that he/she would like 

to alter his/her original viewpoint so that the original viewpoint includes viewpoints 

that the researcher has not previously recognized. 

The necessity of developing tools to aid researchers in recognizing, 

understanding, and taking into consideration previously unrecognized viewpoints 

have been growing. This dissertation seeks to aid in this development by focusing 

on creating a strategy of inquiry that could aid a researcher in altering the 

researcher's original viewpoint such that the researcher can develop a new/different 

viewpoint. A viewpoint consists of the researcher' s own educational, professional 

and personal experiences. The specific type of viewpoint that I am addressing in 

this dissertation is a utopian/dystopian viewpoint. A utopian/dystopian viewpoint 

should be used to evaluate an administrative activity from a point of view based on 

the recognition that actors affected by/concerned with a change in an administrative 

activity could simultaneously view the outcomes of the change as being 

perfected/distorted. The new viewpoint, the utopian/dystopian viewpoint, would be 

used to provide the researcher with a new/different way to view the administrative 

activity. This new/different viewpoint is developed using a specific type of thought 

experiment, a utopian/dystopian thought experiment. A researcher' s original 

viewpoint would become a utopian/dystopian viewpoint by the researcher engaging 
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in the utopian/dystopian thought experiment, the strategy of inquiry I seek to 

develop in this dissertation. 

This chapter introduces the dissertation by discussing more in depth how I 

developed the ideas for this dissertation, the importance and contribution of this 

research, the research problem and research approach, the limitations and 

assumptions of the research, and questions asked in the research. A roadmap of this 

dissertation is provided at the conclusion of this chapter. 

a. Evolution of Dissertation Concept 

This dissertation has an interdisciplinary basis, which is seen in how the 

idea for this dissertation evolved. The idea for this dissertation evolved after I 

began an initial examination of connections between traditional works in 

administrative and organization theory such as Max Weber ' s Bureaucracy and 

utopian literature such as Thomas More' s Utopia. The connections were formed, 

because the bureaucracy written about by Weber has been termed an ' ideal type' , 

and the utopia created by More has also been termed an ' ideal type. ' In both cases, 

the term 'ideal ' does not necessarily mean a desired type, but rather a vision of a 

perfectly imagined type that does not carry with it the weight of qualified terms 

such as good, best, liked, or wanted. In this dissertation, the term perfected is used 

in place of ideal in order to avoid confusion with philosophical interpretations of 

the term ideal. Perfected refers to an ideal standard that is not qualified, and is used 

in relation to the term utopia. Also, it is noted here, that the term distorted, in this 

dissertation, is used in relation to the term dystopia. Distorted is considered to be at 

the opposite end of the spectrum of an individual ' s viewpoint from the term 
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perfected. Distorted refers to an ideal standard with negative features that is also 

not qualified. The terms perfected and distorted will become clearer for the reader 

in chapter five. 

The examination of traditional works in administrative and organization 

theory combined with utopian literature soon revealed the possibility of developing 

a new strategy of inquiry that could be useful in public administration inquiry. 

In this dissertation, I define a thought experiment as a strategy of inquiry 

rather than a method of inquiry. The term method brings with it connotations of 

traditional, normal science and empirical observation. I am not arguing here that 

normal science is not good science, or that what I propose in this dissertation is in 

some way better than normal science. I simply hope to expand the dialogue on 

types of inquiry in public administration that do not require causal or explanatory 

relationships. For example interpretative and postmodern strategies of inquiry have 

been part of an expanded dialogue on types of inquiry in public administration. ft is 

hoped that the strategy of inquiry that I attempt to develop and illustrate in this 

dissertation can provide a new way to understand and/or acquire knowledge that 

does not rely on empirical observation or causal relationships. 

The thought experiment is one strategy of inquiry that has not been widely 

acknowledged in public administration. This does not mean that thought 

experiments have not been used in public administration, but that the use of thought 

experiments has not been considered to a large extent in public administration 

literature. This dissertation seeks to first expand on the discussion of thought 

experiments in public administration and then to develop a new type of thought 
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experiment specifically for use in public administration. The type of thought 

experiment developed in this dissertation is a utopian/dystopian thought 

experiment. A utopian/dystopian thought experiment should be used to aid a 

researcher in developing a viewpoint used to examine an administrative activity in 

a new/different way. 

The idea for developing a utopian/dystopian thought experiment evolved 

after I delved further into the utopian literature. This led me to political philosopher 

Peter Stillman' s (2001) concept of the ' utopian thought experiment. ' Even though 

P. Stillman (2001) coined the phrase utopian thought experiment, the 

utopian/dystopian thought experiment developed in this dissertation is distinct, 

based on the manner in which I interpret utopian literature as connected to 

administrative activities. Although the idea of utopian thought experiments does 

not originate with this research, this dissertation develops a specific new type of 

utopian thought experiment, a utopian/dystopian thought experiment, for use in 

public administration. 

This dissertation is not asserting that a utopian/dystopian thought 

experiment is the only type of thought experiment viable to use in public 

administration. Instead, it seeks to develop a new type of thought experiment 

created from a combination of elements drawn from a pre-existing type of thought 

experiment--a scientific thought experiment--and utopian literature. Utopian 

literature is reinterpreted from a public administration point of view. Before 

proceeding to a more detailed discussion of the purpose of this dissertation, brief 

and basic definitions of the terms experiment, thought experiment, and utopian 
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thought experiment are provided to aid the reader in understanding more 

thoroughly the purpose of this dissertation. 

Experiments are methods of inquiry generally used to test an idea, a set of 

propositions, or a hypothesis. "Science aims to understand the world of experience. 

One puts its ideas to the test through experiment, where one manipulates 

phenomena in such a way that answers can be given to specific questions" (Ruse, 

1995a, pp. 261-262). There are a number of groups of experiments, as experiments 

are used in a multitude ofways. This dissertation focuses on a particular group of 

experiments, defined in this dissertation as strategies of inquiry, thought 

experiments. 

Thought experiments can be broadly defined as being "employed both by 

philosophers and by theoretical scientists to examine the implications of theories 

and to explore the boundaries of concepts" (Lowe, 1995b, p. 875). Thought 

experiments are distinct forms of experiment. Thought experiments function by the 

researcher conducting mental manipulations, rather than manipulating physical 

phenomena. Experiment connotes a manipulation of physical experience. Thus, 

thought experiments, as strategies of inquiry, are distinct from other forms of 

experiment in that thought experiments are conducted in mental , not physical , 

spaces. Researchers can think through a thought experiment in a number of distinct 

ways. In general, a researcher will not design a hypothesis test from the 

researcher's thought experiment. Instead, a researcher could use a number of 

different types of mental maneuvers in gaining a new, broader, or more complete 
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understanding of the subject matter of the thought experiment. A thought 

experiment does require a mental maneuver. 

Thought experiments can be used in multiple arenas. One of the first 

conceptualizations made in this dissertation was of three broad types of thought 

experiments. The three types are scientific, philosophical , and other, more 

controversial, forms. I am concerned with the specific category of thought 

experiments, scientific thought experiments, and their uses. In particular, 1 am 

interested in what scientific thought experiments might provide to the development 

and discussion of something called utopian/dystopian thought experiments. 

The focus of a utopian/dystopian thought experiment developed in this 

dissertation is on viewpoints used to examine an administrative activity. 

'Administrative activity' in this dissertation is used as a general moniker for any 

rule, regulation, guideline, or process that is used in conjunction with other rules, 

regulations, guidelines, or processes for a specific purpose. For example, a change 

in a workplace policy concerning sexual harassment would be a change in an 

administrative activity that works in conjunction with other administrative activities 

for the purpose of maintaining the particular organization in which the rule is 

found. I return to the discussion of administrative activities as a focus of a 

utopian/dystopian thought experiment in chapter five. 

The type of thought experiment developed in this dissertation is a 

utopian/dystopian thought experiment. A utopian/dystopian thought experiment is a 

strategy of inquiry that a researcher uses to gain a new/different viewpoint. The 

researcher should use the newly developed viewpoint to further understand and 
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acquire knowledge about an administrative activity. The utopian/dystopian thought 

experiment aids the researcher by showing the researcher how other actors may 

view a potential outcome of a proposed change to an administrative activity. A 

researcher's attempt at understanding viewpoints of other actors and engaging in a 

utopian/dystopian thought experiment should lead to the development of a 

new/different viewpoint for the researcher. Utopian/dystopian thought experiments 

should be particularly relevant to areas of concern within public administration, as 

based on my interpretation of utopian literature presented in chapter five of this 

dissertation. 

b. Importance and Contribution of Research 

The importance of the research conducted in this dissertation is found in its 

focus on developing a new tool that helps researchers to understand and examine 

administrative activities from new/different viewpoints. Originally, I understood 

the importance of this dissertation to be found in its connection to lenses. However, 

during the research process, it was made apparent that the use of the lens metaphor 

was highly problematic. While the creation of a strategy of inquiry to develop a 

new/different viewpoint, the purpose of this dissertation, appears to connect to the 

lens metaphor, it is important to provide a brief discussion as to why the lens 

terminology is avoided in this dissertation. Following a brief discussion of the lens 

metaphor, I return to why this dissertation is important based on its focus on 

developing new/different viewpoints. 

In public administration today, there is a lot of talk about lenses. There are 

many different ways to understand and define what constitutes a lens . For example, 

10 



a researcher could say that lenses provide academics and practitioners with a way 

to look at something from a position other than their own (i.e., a lens of race, 

gender, religion, class, etc.). This interpretation is supported by Stivers (2002) who 

stated one of the main reasons for attempting to examine a situation from a lens 

other than a researcher 's own. 

The way we frame a theoretical conversation not only makes a certain kind 
of coherence possible but, if it becomes pervasive enough, establishes an 
orthodoxy that literally keeps us from being able to hear certain voices that 
have been defined as not parties to the dialogue because they raise issues 
that do not fit or belong. (Stivers, 2002, p. 11) 

Using a lens other than the researcher ' s own, should aid the researcher in avoiding 

the plight of stagnancy that comes with established orthodoxy. 

Kochis (2005) explains that "these metaphors [lenses and filters] are usually 

deployed as short hand either for an uncontrollable subjective belief and intellectual 

' perception' or as an objective mechanism that operates independently of the 

human mind to sort issues in the policy domain" (p. 33). The metaphor of the lens 

has been used inconsistently in numerous works and often does not function in a 

manner that allows the reader of the work to gain a clear understanding of what the 

author is seeking to explain. Kochis (2005) explains some of the problematic 

interpretations of the lens metaphor such as how components that could constitute a 

lens are restrictive, the lack of change within the metaphor, and the separation of 

researcher from subject under examination. "Again, the underlying logic is that the 

lens metaphor suggests the positivist commitment of the value neutral scientist 

using intellectual tools that slhe has had almost no hand in crafting" (Kochis, 2005 , 

p. 40). 
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Based on the problematic nature ofthe lens metaphor, the focus ofthis 

dissertation shifted to viewpoints . The importance of this research is in providing a 

researcher with a tool that the researcher can use to alter their original viewpoint 

and develop a new/different viewpoint through which to examine an administrative 

activity. A viewpoint is a way a researcher examines a problem that includes the 

educational, professional, and personal experiences of the researcher. A researcher 

can have a number of different viewpoints and the researcher' s viewpoints can 

change. Having different viewpoints with which to view administrative activities 

should aid a researcher in understanding administrative activities in new/different 

ways. 

This dissertation seeks to contribute to the knowledge of the discipline of 

public administration in five main ways. The first is by expanding the dialogue 

concerning the use of thought experiments in public administration. The strategy of 

inquiry of thought experimentation has not been adequately discussed in public 

administration literature in general. The second major contribution of this 

dissertation is the additional language and terminology introduced to public 

administration literature concerning utopia. The third major contribution of this 

dissertation is the creation of a particular typology of thought experiments, which is 

both generally useful, and which is useful in creating and understanding 

utopian/dystopian thought experiments. The fourth major contribution is the 

potential creation and illustration of a utopian/dystopian thought experiment in 

public administration. The fifth goal of this dissertation is to show the reader the 

potential for creating a new strategy of inquiry that is designed specifically for 
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public administration. This final goal can be considered an overall goal of this 

dissertation, i.e., that creating a new strate!:,ry of inquiry for public administration is 

a possibility. 

c. Research Problem 

The purpose of this dissertation is to create, introduce, and examine the 

implications of a new strategy of inquiry, a utopian/dystopian thought experiment, 

in public administration. 

An illustration of where a utopian/dystopian thought experiment could 

potentially be useful is the following. Imagine that a school superintendent hopes to 

understand the viewpoints of parents, teachers, and students concerning a proposed 

alteration in school policy (a proposed change in an administrative activity the 

utopian/dystopian thought experiment will narrate). The proposed alteration is in 

the diversity program within a school system bound by state mandated 

discrimination and affirmative action laws. The proposed alteration could be made 

in light of the recent United States Supreme Court decision (see Parents Involved in 

Community Schools v Seattle School District No. 1, 2007) regarding diversity in 

schools (purpose for potentially implementing change and for using the 

utopianldystopian thought experiment). The purpose of this dissertation is to create 

a strategy of inquiry that the school superintendent could use in understanding and 

examining the ways that others affected by the change, such as teachers, parents, 

and students understand the change in the administrative activity. By understanding 

the imagined viewpoints of teachers, parents, and students, the school 
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superintendent could then come to understand the proposed alteration in the school 

policy using a different viewpoint. 

The research problem addressed is whether a strategy of inquiry can be 

developed and illustrated in public administration that would aid a researcher in 

developing a new/different viewpoint based on an understanding of the imagined 

viewpoints of affected parties regarding potential outcomes of a proposed change. 

d. Research Approach 

The research approach used in this dissertation to develop and illustrate a 

utopian!dystopian thought experiment in public administration inquiry is a three

phase process. Phase one reviews and connects the pertinent resource literatures. 

Phase two uses imagination and writing to create a utopian/dystopian thought 

experiment. Phase three illustrates and examines a utopian/dystopian thought 

experiment in public administration inquiry. This research approach is discussed in 

detail in chapter two. 

e. Limitations and Assumptions of the Overall Dissertation 

From the start, there are two m~jor limitations and one major assumption of 

this dissertation. The first major limitation refers to the nature of thought 

experiments. By nature, thought experiments are unlike other types of experiment 

that can be structured using specific equations. While it appears that no quick and 

easy formula for a utopian/dystopian thought experiment could be created, an 

articulation of fundamental components and steps to follow when using a 

utopianldystopian thought experiment, and requirements and guidelines to examine 
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a utopian/dystopian thought experiment, might be possible. However, no specific 

input/output type of equation can be built. 

A second limitation to consider is the social and cultural bias that influences 

my selection of literature used as representative of utopian works. While research 

was conducted in order to discover the most pertinent examples, that research was 

conducted amongst literature found in the Western and mainly, Christian, tradition. 

Therefore, the results of this dissertation may be limited to public administration 

inquiry in Western nations with a largely Christian influence. 

The major assumption of this dissertation concerns thought. In order for this 

dissertation to succeed, some assumption of conscious control of free thought is 

necessary. There is an assumption of control of one ' s mental thoughts such that (I) 

in order to leave out those thoughts that are unnecessary the mind must be trained 

to do so (see Dewey, 1991 ), if it is even possible to accomplish this type of 

training; and, (2) that we are free thinking individuals. In order for this dissertation 

to succeed, I must further assume that a researcher can understand the viewpoints 

used by other persons. Free thought is necessary for the assumption. In this 

dissertation, I assume that being a free thinking individual means that our minds 

have not been constructed so much by our time and culture that we cannot have 

thoughts that fall outside of the understanding presented by our time and culture. 

f. Research Questions 

The main research question is whether a utopian/dystopian thought 

experiment could be developed and illustrated in public administration inquiry. In 

order to address the main research question, three broad sets of subsidiary questions 

15 



need to be addressed. The first set concerns thought experiments, the second set 

concerns utopian literature, and the third set concerns a utopian/dystopian thought 

experiment. 

The first set of questions that need to be addressed in this dissertation is the 

following. (1) What is a thought experiment? (2) In what manner and in what 

disciplines have thought experiments been developed and applied in the past? (3) 

Can thought experiments be applied in public administration? 

The second set of questions that need to be addressed in this dissertation is 

the following. (1) What is utopia? (2) What is dystopia? (3) What constitutes 

utopian thought? 

The third set of questions that needs to be addressed in this dissertation is 

the following. (1) What constitutes a utopian/dystopian thought experiment? (2) 

Can a utopianldystopian thought experiment be illustrated in public administration? 

The final step in addressing whether a utopian/dystopian thought experiment could 

be illustrated in public administration is to try and create a utopian/dystopian 

thought experiment in public administration and to then determine the potential 

applicability and limitations of a utopianldystopian thought experiment. 

g. Roadmap of Dissertation 

This dissertation flows in the following order. Chapter two di scusses the 

research approach used to accomplish the goal of this dissertation. Chapter three 

briefly describes two pre-existing categories of thought experiments as discussed in 

various literatures, and presents information concerning controversial genres of 

thought experiments. The two pre-existing categories are scientific thought 
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experiments and philosophical thought experiments. Chapter four di scusses 

scientific thought experiments in detail and explains why scientific thought 

experiments are used as a building block for a utopian/dystopian thought 

experiment. Chapter five provides my own reinterpretation of utopian literature 

used as the other building block for a utopian/dystopian thought experiment. 

Chapter six brings together the two building blocks of a utopian/dystopian thought 

experiment and develops a utopianldystopian thought experiment. Chapter seven 

presents attempts at illustrations of utopian/dystopian thought experiments in public 

administration inquiry. The final chapter brings the information presented in prior 

chapters together, discusses the potential and limitations of a utopianldystopian 

thought experiment in public administration inquiry, and addresses future potential 

areas of research that could be based on this research project. 
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II. Research Approach for Development of a Utopian/Dystopian Thought 

Experiment 

The purpose of this dissertation is to develop/create, define/introduce, and 

illustrate/examine the potential implications of a new strategy of inquiry, a 

utopian/dystopian thought experiment, in public administration inquiry. A 

utopian/dystopian thought experiment, as created in this dissertation, should be a 

strategy of inquiry that provides its user with a strategy to understand a range of 

viewpoints used to examine potential outcomes of a proposed change in an 

administrative activity that will lead the user to a new/different viewpoint than the 

researcher previously used to examine the administrative activity. The researcher 

begins with an original viewpoint. The researcher then engages in a 

utopian/dystopian thought experiment. The researcher should, after engaging in the 

utopian/dystopian thought experiment, have a utopian/dystopian viewpoint through 

which to view the situation. 

In order to accomplish the task of developing a utopian/dystopian thought 

experiment relevant in public administration inquiry, a coherent and cohesive 

process of reasoning needs to be presented that shows how this strategy of a 

utopianldystopian thought experiment came about, and how it is determined why or 
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if it matters in public administration. The research approach that seems to offer the 

most appropriate fit for the task is a three-phase process where the phases overlap 

at points. Phase one reviews and connects the pertinent literatures. Phase two uses 

imagination and writing to create a utopianldystopian thought experiment. Phase 

three illustrates and examines a utopianldystopian thought experiment to determine 

whether a utopian/dystopian thought experiment could be relevant in public 

administration. Each phase is discussed in turn. 

Phase one consists of reviewing and connecting existing literature in three 

existing areas of scholarship. The three areas of scholarship are utopian literature, 

thought experiment literature, and public administration literature. An examination 

of utopian literature and utopian concepts led to my discovery of P. Stillman's 

(200 1) brief discussion of a utopian thought experiment. This became the focal 

point of this dissertation where I wanted to examine whether a utopian thought 

experiment that was specific to public administration, based on my own 

interpretations of utopian literature, could be created and illustrated in public 

administration. 

The next step of phase one then, was examining and focusing on thought 

experiment literature. Initial examination revealed that broad categories ofthought 

experiments were already present in the literature. The category I focused on to 

develop a utopian/dystopian thought experiment became the scientific thought 

experiment. The reasoning behind this choice is discussed in more detail in chapter 

four of this dissertation but in brief focuses on the seemingly more developed 

literature on scientific thought experiments, the perceived relationship between the 
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new sciences and public administration, and the potential relationship between 

scientific thought experiments and utopia. 

Phase two uses imagination to develop and create, through the process of 

writing, a utopian/dystopian thought experiment. Writing, specifically using 

imagination, is a tool of the researcher: 

The kind of imagination of most concern in science is productive or creative 
... This type of imagination involves taking bits of experience and putting 
them together into new forms. The new form is invention .. . It may be a 
new concept, new idea, or new model. Frequently, in research the product 
of the imagination is a link between things that were not formerly seen to be 
connected in any way. (Ladd, 1987, pp. 15-16) 

This dissertation uses the process of writing in phase two in order to connect ideas 

and concepts found in utopian, thought experiment, and public administration 

literature in order to create a utopian/dystopian thought experiment. In this 

dissertation, writing is a part of the research process itself. The process of writing is 

used to imagine and create a utopian/dystopian thought experiment. 

Writing is a part of the discovery process. We sometimes find out in this 
writing-discovery process that we know something, but not clearly or 
completely ... Writing helps us to find out what we know clearly and what 
we know vaguely. In the preparation stage this function of writing helps us 
identify areas where we are not fully prepared. In the verification stage this 
function tests the idea's readiness for use, and our readiness to use it, and 
prepares us to use the idea. During verification, we make precise the results 
of one illumination. Except for simple results that are easily comprehended 
in a single glance, this requires written expression. This in turn serves as 
preparation for another effort. According to these arguments writing is 
useful in the preparation, incubation, illumination, and verification stages of 
invention. (Ladd, 1987, pp. 78-79) 

Thus, writing is the particular process used in this dissertation, in particular, the 

mixed-genre format of writing as inquiry. In this format , "the scholar draws freely 

in his or her productions from literary, artistic, and scientific genres, often breaking 
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the boundaries of each of those as well" (Richardson, 1994, p. 522). Richardson 

(1994) sees this mixed-genre form as crystallizing, rather than triangulating data 

such that the research "deconstructs the traditional idea of ' validity ' (we feel how 

there is no single truth, we see how texts validate themselves)" (p. 522). Writing in 

a mixed-genre format appears to be an appropriate process to use to imagine and 

create a utopian/dystopian thought experiment. Writing however is not a linear 

process. Drafts must be reorganized and redrafted until a coherent and cohesive 

whole has been created. Once created, phase three of illustrating and examining a 

utopian/dystopian thought experiment can begin. 

Phase three consists of illustrating and examining a utopian/dystopian 

thought experiment. Phase three is especially important largely for two reasons. 

First, it is important to examine whether a utopian/dystopian thought experiment is 

actually something ' new' and distinct from other existing types of thought 

experiments. Second, it is important to examine the potential uses as well as the 

limitations of using a utopianldystopian thought experiment. This second reason is 

especially relevant in the scholarly world as it refers to whether a utopian/dystopian 

thought experiment is relevant to the discipline of public administration. 

It is necessary to point out that claims are not being made here that a 

utopian/dystopian thought experiment is necessarily 'better' than other strategies in 

use in public administration. Instead, this dissertation is an attempt to create a new 

strategy that may aid researchers when conducting inquiry. The goal of this 

dissertation is to create, illustrate, and examine a utopian/dystopian thought 

experiment such that it can be understood as something new that has some potential 
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for use in public administration inquiry. If either of the questions concerning the 

' new-ness ' or relevance of a utopian/dystopian thought experiment in public 

administration is answered in the negative then this dissertation has not achieved its 

goal. It is important to note, however, that if a utopian/dystopian thought 

experiment is created but does not accomplish what the utopian/dystopian thought 

experiment was created to accomplish, then it may still be relevant. If the Founding 

Fathers had not recognized that the Articles of Confederation had not accomplished 

a manageable form of government, they may never have created the United States 

Constitution. If a utopian/dystopian thought experiment does not lead a researcher 

to develop a utopian/dystopian viewpoint, the utopian/dystopian thought 

experiment may still be relevant as an activity of inquiry. 

It must also be pointed out that this is an area where I, as the researcher am 

prone to bias, as my understanding of the relevance of a utopian/dystopian thought 

experiment will likely be colored by my efforts. Therefore, potential criticisms of 

the relevance of a utopian/dystopian thought experiment must be addressed in 

phase three. The relevance of a utopian/dystopian thought experiment must be 

recognized as relevance to the overall field, not just to the original researcher. This 

is where the task of creating something new can become difficult in scholarly 

activity. 

The research approach used in this dissertation is a three-phase process 

consisting of reviewing and connecting, imagining and creating, and examining and 

illustrating. It is hoped that the goal of this dissertation can be accomplished 

through this three-phase process and that a utopian/dystopian thought experiment 
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can be created and presented as a new and relevant strategy of inquiry in public 

administration. 
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III. Overview of Existing Categories of Thought Experiments, and Their Relevance 

to Public Administration 

Thought experiments are not a new strategy of inquiry and have been used 

by scientists and philosophers ranging from Galileo to Einstein to Locke (Audi, 

1999). Thought experiments have been used in a number of fields and are discussed 

in a breadth of literature. Thought experiments have been used as arguments, 

experiments, and their possible features have been widely analyzed (see Gooding, 

1992; Hacking, 1992; Bishop, 1999). According to Lowe (1995b): 

Thought experiments are employed both by philosophers and by 
theoretical scientists to examine the implications of theories and to explore 
the boundaries of concepts. They are controlled exercises of the imagination 
in which test cases are envisaged with a view to establishing their 
conceptual coherence or their compatibility with some proposed theory. 
[Emphasis in original] (p. 875) 

This chapter presents a brief discussion of two major categories of thought 

experiment currently discussed in various literatures, as well as controversial 

genres of thought experiments. As suggested by the preceding quote from Lowe, 

the two major categories are scientific and philosophical. The controversial genres 

of thought experiments discussed are thought experiments requiring external 

assumptions, Brown's (1991) psycho-linguistic thought experiments, and things 

mistaken as thought experiments. Table I, provided below, presents a brief 

summary of the two major categories ofthought experiments as well as the 
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controversial genres of thought experiments. lt should be noted here that only loose 

definitions are provided of the different types of thought experiments, as the 

resource literature used in this dissertation does not always provide clear definitions 

of the types. 

Table 1 Types of Thought Experiments 

Type Loose Definition Sources Example 
Scientific Thought Mental maneuvers Hanson ( 1961 ), Galileo ' s 
Experiments directed at theories Kuhn ( 1977), Weighted 

concerning physical Gendler (I 998) Balls 
phenomena 

Philosophical Mental maneuvers Searle ( 1994), Putnam's 
Thought directed at human Putnam (1981 ), Twin Earth 
Experiments capacities, choices, and McMahan 

judgments ( 1995) 
Controversial: Potential to be thought Cohen (2005) Wittgenstein's 

External experiments, but are not Beetle in a 
Assumptions self-contained Box 

Controversial: Potential to be thought Brown (1991) Brown 's 
Psycho-Linguistic experiments, but do not Colourless 
Thought learn about something Green Ideas 
Experiments external to thought 

experiment 
Controversial: Appear to be thought Brown (I 991) United States 
Things Mistaken as experiments, but are Constitution 
Thought actual experiments 
Experiments 

Lowe's definition of thought experiments is quite general and provides a 

way to understand the overall concept of thought experiments. Lowe' s definition 

helps to show how categories of thought experiments do not have strictly defined 

lines. They often overlap and can be used in different disciplines. The scientific and 

philosophical distinction is common in the literature (see Brown, 1991; Cohen, 

2005), however, "these categories are rarely made precise: scientific thought 
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experiments are simply those concerning scientific subject matter, philosophical 

thought experiments those concerning nonscientific subject matter (cf. , for 

instance, Horowitz and Massey; Sorensen, 1992)" (Gendler, 2002, p. 389). I 

distinguish between the two categories of thought experiments in this dissertation 

as clearly as the resource literature allows. I make this distinction based on a 

culmination of literature I read that focuses on either the scientific or philosophical 

category of thought experiments. It appears that the main distinction between types 

of thought experiments is the purpose that the thought experiment serves. A 

thought experiment can be defined as a scientific thought experiment if it is used to 

inquire about theories dealing with scientific phenomenon. A thought experiment 

can be defined as a philosophical thought experiment if it is used to inquire about 

scenarios containing philosophical, ethical, and/or political questions. At this point, 

literature available regarding thought experiments does not allow for the 

delineation of a clear set of factors as to what constitutes a scientific or 

philosophical thought experiment. In addition to the two categories that appear 

common in the literature, other controversial genres of thought experiments may be 

emerging. The type of thought experiment I attempt to develop is used to inquire 

about viewpoints used to examine administrative activities. 

Thought experiments can be understood using examples. "Theorizing about 

thought experiments usually turns on the details or the patterns of specific cases. 

Familiarity with a wide range of examples is crucial for commentators" (Brown, 

2006). The approach taken in this dissertation to understand pre-existing types of 

thought experiments is to understand by example. 
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The rich history of use of thought experiments in science and philosophy, 

and the emergence of potential new genres of thought experiments, is a leading 

factor in my decision to examine thought experiments as a strategy of inquiry in 

this dissertation. 

Chapter three, this chapter, provides a brief overview of the scientific and 

philosophical categories of thought experiments, and some controversial genres of 

thought experiments. The information presented in this chapter provides the reader 

with a general understanding of thought experiments and ways thought experiments 

are currently being used in different disciplines. I begin this chapter by providing a 

broad definition of and giving examples of scientific thought experiments. Next, I 

provide a broad definition of and give examples of philosophical thought 

experiments, and then broadly define and give examples of controversial genres of 

thought experiments. Chapter four provides a detailed discussion of scientific 

thought experiments and explains why I use scientific thought experiments as a 

foundational element for building a utopianldystopian thought experiment, but in 

brief the reasons focus on the seemingly more developed literature on scientific 

thought experiments, the perceived relationship between the new sciences and 

public administration, and the potential relationship between scientific thought 

experiments and utopia. 

a. Scientific Thought Experiments 

This section provides a broad definition of scientific thought experiments. 

Next, two examples of scientific thought experiments as used in the sciences are 

provided. Then, a possible example of a scientific thought experiment in public 
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administration is provided. These sections are kept brief, because scientific thought 

experiments are discussed in more detail in chapter four. 

i. Broad Definition of Scientific Thought Experiments 

As stated previously, a clear and complete definition of what constitutes a 

scientific thought experiment cannot be provided. The most distinguishing factor of 

a scientific thought experiment is the purpose that it serves. Scientific thought 

experiments are generally used to inquire about theories used in the traditional and 

new sciences. In general, scientific thought experiments deal with theories 

concerned with physical phenomena, for example motion, gravity, absolute space, 

and thermodynamics. According to Brown ( 1991 ): "Thought experiments are 

performed in the laboratory of the mind. Beyond that bit of metaphor it's hard to 

say just what they are" (p. 1). As reflected in the quote by Brown, scientific thought 

experiments are difficult to provide a definitive definition for, other than 

understanding that scientific thought experiments are mental maneuvers that 

concern traditional and new science theories that are concerned with some type of 

physical phenomena. In order for the reader to gain a more complete understanding 

of what a scientific thought experiment has been or could be, examples of scientific 

thought experiments are provided in the next section. 

ii . Examples of Scientific Thought Experiments 

This section provides two examples of scientific thought experiments as 

used in the sciences and a potential use of a scientific thought experiment in public 

administration. Throughout the dissertation, additional examples of scientific 

thought experiments are provided when necessary. 

28 



1. Initial Example of Scientific Thought Experiment Used in the Sciences: 

Galilee's Weighted Balls 

Galilee Galilei performed a number of experiments, many of which were 

scientific thought experiments. One ofthe most famous is Galilee ' s testing of 

Aristotle's laws of motion, where Galilee used a scientific thought experiment 

concerning balls made of the same material but having different weights. 

Aristotle ' s laws of motion assumed that a heavier ball would fall faster than a 

lighter one. Galilee used a scientific thought experiment to point out a major 

contradictory flaw in the reasoning of Aristotle ' s laws of motion. Galilee said that 

if the two balls were tied together, they would have to fall more slowly, due to the 

weight of the lighter ball pulling back the heavier ball, but also more quickly, due 

to their combined weights. Thus the balls would fall more slowly but also more 

quickly. As Cohen (2005) points out, this is a contradictory flaw in Aristotle ' s laws 

of motion. The scientific thought experiment is conducted as a conversation 

between three persons: Salviati, Sagredo, and Simplicio. Part of the experiment is 

as follows: 

Salv. But, even without further experiment, it is possible to prove clearly, 
by means of a short and conclusive argument, that a heavier body does not 
move more rapidly than a lighter one provided both bodies are of the same 
material and in short such as those mentioned by Aristotle. But tell me, 
Simplicio, whether you admit that each falling body acquires a definite 
speed fixed by nature, a velocity which cannot be increased or diminished 
except by the use of force [ violenza] or resistance. 
Simp. There can be no doubt but that one and the same body moving in a 
single medium has a fixed velocity which is determined by nature and 
which cannot be increased except by the addition of momentum [impeto] or 
diminished except by some resistance which retards it. 
Salv. If we then take two bodies whose natural speeds are different, it is 
clear that on uniting the two, the more rapid one will be partly retarded by 
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the slower, and the slower will be somewhat hastened by the swifter. Do 
you not agree with me in this opinion? 
Simp. You are unquestionably right. 
Salv. But ifthis is true, and if a large stone moves with a speed of, say, 
eight while a smaller moves with a speed of four, then when they are united, 
the system will move with a speed less than eight; but the two stones when 
tied together make a stone larger than that which before moved with a speed 
of eight. Hence the heavier body moves with less speed than the lighter; an 
effect which is contrary to your supposition [Emphasis in original] (Galilei, 
2002, p.48) 

Galileo ' s scientific thought experiment led to the principle in physics "that 

all bodies fall with the same acceleration irrespective of their mass and 

composition, as the Principle of Equivalence. It led directly to Einstein ' s General 

Theory of Relativity" (Cohen, 2005, p. 35). A further detailed description of 

Galileo ' s scientific thought experiment is not necessary for the purposes of this 

dissertation. It is important to note, however, that Galileo ' s weighted balls thought 

experiment holds an important place in the sciences. As well , this particular 

scientific thought experiment is referred to throughout this dissertation. 

2. Second Example of Scientific Thought Experiment Used in the Sciences: 

Maxwell ' s Demon 

In 1871 , James Clerk Maxwell created a scientific thought experiment that 

challenged the Second Law of Thermodynamics which states " in any change of 

state entropy must remain the same or increase; it cannot decrease. Equivalently, 

heat cannot pass from a cold to a hot body" (Brown, 1991 , p. 3 7). The scientific 

thought experiment is as follows. There are two chambers connected by a door. 

One chamber contains cold air (slower moving molecules), the other hot air (faster 

moving molecules). The molecules are not all moving at the same speed within the 
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chambers. By the door is a little man (demon) who can choose which molecules to 

let through. He chooses to let the faster molecules in the cold air chamber enter the 

hot air chamber, and the slower molecules that are in the hot air chamber enter the 

cold air chamber. This allows the little man the opportunity to violate the second 

law of thermodynamics because the cold air chamber would get colder and the hot 

air chamber would get hotter, "without any expenditure of 'work '" (Cohen, 2005, 

p. 25). Cohen (2005) states: "Maxwell saw this as showing not so much that the 

law was false or at fault, but rather that it must merely be only statistically true. The 

' law' still describes the world, but only as a matter of very high probability, not 

absolute necessity" (p. 26). Cohen points out that this is similar to the way many 

laws in economics work. 

3. Example of Scientific Thought Experiment Used in Public 

Administration: Waste Disposal Management 

Providing an example of a potential scientific thought experiment that could 

be used in public administration is a difficult task for a researcher who does not 

have an expert background in traditional or new sciences. It is a difficult task 

because scientific thought experiments are mental maneuvers that concern 

traditional and new science theories that are concerned with some type of physical 

phenomenon. If a researcher does not know the theories underlying the physical 

phenomenon, creating a scientific thought experiment can be difficult. Therefore, 

the illustration provided is in the line of Borsboom, Mellenbergh, and Van 

Heerden ' s (2002) functional scientific thought experiment. 
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The thought experiment Borsboom, Mellenbergh, and Van Heerden (2002) 

present "may best be characterized as functional , in the sense that they create a 

conceptual framework that allows for the application of a theory" (Borsboom, 

Mellenbergh, & Van Heerden, 2002, p. 381 ). An example of a functional scientific 

thought experiment is provided in the form of statistics, specifically in the use of 

"counterfactuallong runs", and is shown to be part of a theory rather than directed 

at a theory. 

Although the thought experiment is necessary for employing the frequentist 
scheme of statistical inference, it is not used to support the frequentist view 
(in the sense of showing that the frequentist theory is ' true ' ). Rather, it is an 
integral part of that view: It creates the conceptual framework rather than 
supporting it. This type of thought experiment may be best characterized as 
functional: A functional thought experiment is not aimed at refuting or 
supporting a theory, but has a specific function within a theory. In the case 
of frequentist statistics, it functions as a semantic bridge, providing a real 
world interpretation for the abstract syntax of probability. (Borsboom, 
Mellenbergh, & Van Heerden, 2002, p. 384) 

Borsboom, Mellenbergh, and Van Heerden (2002) continue by saying: "A 

statistical model, if it is internally consistent, can only be shown to be applicable or 

not applicable; and the functional thought experiment is used to convince the reader 

that it actually is applicable" (p . 384 ). The functional scientific thought experiment 

supports the mathematical theory by providing a strate~:,ry for a researcher to use 

that mathematical theory in practice. The functional scientific thought experiment 

is the instrument used to connect the mathematical theory with the practical 

situation. 
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The potential example of a scientific thought experiment that could be used 

in public administration is a functional scientific thought experiment in the area of 

waste disposal management. 

Waste Disposal Management 

Imagine that a city has decided to contract out its waste disposal services. 

The public works department will be in competition with a private company 

for the waste disposal contract. One issue the city will be concerned with is 

the amount of waste that can be disposed of at one time. The amount of 

waste that can be disposed of at one time will affect the number of days 

trash is picked up. The private company will hire a team of scientists to 

determine the amount of waste that could be disposed of at one time. The 

team of scientists will consist of an electrical engineer, an environmentalist, 

and a chemist. The team will come up with a statistical formula to 

determine the amount of waste that could be disposed of at one time. The 

statistical formula will contain the following elements: the size of 

truckloads, the amount of waste produced, and the amount of waste that is 

already in the landfill. The public works department will be unsure whether 

the formula created by the team of scientists will be applicable to the 

situation facing the city. The public works department will examine the 

conceptual assumptions used by the city's team of scientists in order to 

determine whether the formula could apply to the situation. 

' Waste disposal management' is a potential example of a type of scientific 

thought experiment that could be used in public administration. However, it is not a 

complete scientific thought experiment. Recall that Borsboom, Mellenbergh, and 

Van Heerden (2002) understand a functional scientific thought experiment to 

inquire as to whether the statistical model serves a specific function in the overall 

theory. In 'waste disposal management' , the public works department is inquiring 
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as to whether the model created by the private company' s team of scienti sts will 

serve a specific function, i.e. determining the amount of waste that could be 

disposed of at once. In order for the functional scientific thought experiment to be 

complete, the functional scientific thought experiment would need to contain the 

formula and assumptions of the team of scientists. The waste disposal management 

illustration shows the potential for using a type of scientific thought experiment in 

public administration, even though it is not a complete scientific thought 

experiment. 

Thought experiments are most easily explained by providing examples and 

showing how thought experiments work in practice. Galileo ' s weighted balls and 

Maxwell ' s demon are two examples displayed in a variety of literature concerning 

scientific thought experiments. Galileo ' s weighted balls and Maxwell's demon are 

scientific thought experiments conducted in traditional sciences. Creating a 

scientific thought experiment in public administration is difficult. Waste disposal 

management is a potential example of a type of scientific thought experiment that 

could be used in public administration. Elements pulled from scientific thought 

experiment literature will be used to build a utopian/dystopian thought experiment 

in chapter six. Scientific thought experiments are discussed in greater detail in 

chapter four. 

The next section briefly discusses another category of thought experiments, 

philosophical thought experiments. 
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b. Philosophical Thought Experiments 

This section provides a broad definition of philosophical thought 

experiments, and differentiates them from the scientific category on which this 

dissertation will come to rely. Next, two examples of philosophical thought 

experiments are provided. Then, a possible example of a philosophical thought 

experiment in public administration is provided. 

i. Broad Definition of Philosophical Thought Experiments 

Much like with scientific thought experiments, it is not possible to provide a 

clear and complete definition of a philosophical thought experiment. Philosophical 

thought experiments are generally used to ask philosophical, ethical, and/or 

political questions. Philosophical thought experiments are used to inquire about the 

underlying elements of the scenario presented in the philosophical thought 

experiment. For example, a philosophical thought experiment that presents a 

scenario that involves having to choose to save the life of a child or an elderly 

person may be inquiring about ethics and decision-making, i.e. underlying elements 

of the scenario. Philosophical thought experiments generally concern human 

behavior and social phenomena rather than physical states and physical 

phenomena. In order for the reader to gain a more complete understanding of what 

philosophical thought experiments have been or could be, examples of 

philosophical thought experiments are provided in the next section. 

ii. Examples of Philosophical Thought Experiments 

Two examples provided here are Putnam' s (1981) twin Earth and Searle' s 

(1994) silicon and brains thought experiments. Both Putnam and Searle have used 
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numerous philosophical thought experiments in their work. Putnam's twin Earth 

and Searle's silicon and brains are two examples of philosophical thought 

experiments conducted in philosophy. Thomson ' s violinist is the potential example 

of a philosophical thought experiment that could be used in public administration. 

1. Initial Example of Philosophical Thought Experiment Used in 

Philosophy: Putnam 's Twin Earth 

Hilary Putnam's Reason, Truth, and History ( 1981) presents an argument 

for the relinquishment of some of the dichotomies that exist in philosophy today, 

most notably that "between objective and subjective views of truth and reason" (p. 

ix). He uses a number of philosophical thought experiments early in the text, one of 

which is the twin Earth philosophical thought experiment. Putnam 's twin Earth 

philosophical thought experiment involves a planet similar to Earth in most 

respects except for the fact that twin Earth ' s water is made of a different chemical 

compound. Putnam is not concerned with the physical state of water or the physical 

phenomena concerning chemical compounds. Instead, Putnam uses the 

philosophical thought experiment to simultaneously address questions concerning 

reference and concepts, by asking readers to imagine two ' identical ' individuals on 

either planet who are referring to what they believe is water. The philosophical 

thought experiment is as follows : 

Suppose you are like me and cannot tell an elm tree from a beech tree. We 
still say that the reference of 'elm ' in my speech is the same as the reference 
of 'elm' in anyone else ' s, viz. elm trees, and that the set of all beech tress is 
the extension of 'beech ' (i .e. the set of things the word ' beech' is truly 
predicated of) both in your speech and my speech. Is it really credible that 
the difference between what ' elm ' refers to and what ' beech' refers to is 
brought about by a difference in our concepts? My concept of an elm tree is 
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exactly the same as my concept of a beech tree (I blush to confess). (This 
shows that the determination of reference is social and not individual, by the 
way; you and I both defer to experts who can tell elms from beeches.) If 
someone heroically attempts to maintain that the difference between the 
reference of ' elm' and the reference of 'beech' in my speech is explained by 
a difference in my psychological state, then let him imagine a Twin Earth 
where the words are switched. Twin Earth is very much like Earth; in fact, 
apart from the fact that ' elm ' and ' beech ' are interchanged, the reader can 
suppose Twin Earth is exactly like Earth. Suppose I have a Doppelganger 
on Twin Earth who is molecule for molecule identical with me (in the sense 
in which two neckties can be 'identical ' ). If you are a dualist, then suppose 
my Doppelganger thinks the same verbalized thoughts I do, has the same 
sense data, the same dispositions, etc. it is absurd to think his psychological 
state is one bit different from mine: yet his word ' elm' represents beeches, 
and my word 'elm' represents elms. (Similarly, if the 'water' on Twin Earth 
is a different liquid-say, XYZ and not H20-then 'water' represents a 
different liquid when used on Twin Earth and when used on Earth, etc.). 
[Emphasis in original] (Putnam, 1981, pp. 18-19) 

Putnam uses the twin Earth philosophical thought experiment to examine issues 

underlying questions of reference where "concludes Putnam, reference is at least 

partially determined by physical environment" (Gendler, 2002, p. 391). Putnam's 

initial discussion of the twin Earth philosophical thought experiment focuses on a 

particular question, i.e. what is a concept, and is later expanded to show "that 

mental state (in either the individualistic or the collective sense) does not fix 

reference" (Putnam, 1981 , p. 25). 

While further discussion of Putnam 's twin Earth philosophical thought 

experiment is not necessary, it is important to note that his work has been discussed 

and adapted by numerous theorists and is considered an important work in the field 

of philosophical thought experimentation. Putnam's twin Earth philosophical 

thought experiment helps to show the intricacies necessary for the creation of a 

viable philosophical thought experiment in that it requires early explication, 
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attention to detail, and a logical flow throughout the philosophical thought 

experiment. 

2. Second Example of Philosophical Thought Experiment Used in 

Philosophy: Searle' s Silicon and Brains 

Searle (1994), in addressing the mind-body problem, which concerns brain 

functioning and consciousness, presents a philosophical thought experiment he sees 

as useful in understanding the answer to the mind-body problem. While Searle 

(1994) states that the philosophical thought experiment has been used in philosophy 

before, his purpose in using it " is to challenge the conception ofthe mental as 

having some important internal connection to behavior" (p. 66). Searle (1994) 

provides three variations on the philosophical thought experiment. The variations 

generally involve an individual ' s brain that is deteriorating, causing the individual 

to go blind. Doctors place silicon implants in the brain to see the effects. The first 

variation involves the silicon pieces basically taking over for the brain and the 

individual comes back fully, both in mental comprehension and ability to see. 

Searle says the following about this variation. 

I hasten to add that I don' t for a moment think that such a thing is even 
remotely empirically possible. I think it is empirically absurd to suppose 
that we could duplicate the causal powers of neurons entirely in silicon. But 
that is an empirical claim on my part. It is not something that we could 
establish a priori. So the thought experiment remains valid as a statement of 
logical or conceptual possibility. (Searle, 1994, p. 66) 

Thus, empirical possibility is not an issue in Searle' s philosophical thought 

experiment. 
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Two other variations on this philosophical thought experiment are ( 1) the 

silicon affects the individual where the individual loses all conscious mental control 

but physical behavior is unaffected, and (2) conscious thought remains unaffected 

but the individual is paralyzed and no longer shows any physical responses. While 

certain of these variations are easier to comprehend, Searle is not using the factual 

truth of the variations as the purpose behind showing the variations. Searle (1994) 

says: "The point of these three variations on the thought experiment is to illustrate 

the causal relationships between brain processes, mental processes, and externally 

observable behavior" (p. 68). In explaining the importance behind the set of 

philosophical thought experiments, Searle (1994) says: 

What is the philosophical significance of these three thought experiments? 
It seems to me there is a number of lessons to be learned. The most 
important is that they illustrate something about the relationship between 
mind and behavior. What exactly is the importance of behavior for the 
concept of mind? Ontologically speaking, behavior, functional role, and 
causal relations are irrelevant to the existence ofconscious mental 
phenomena. Epistemically, we do learn about other people's conscious 
mental states in part from their behavior. Causally, consciousness serves to 
mediate the causal relations between input stimuli and output behavior; and 
from an evolutionary point of view, the conscious mind functions causally 
to control behavior. But ontologically speaking, the phenomena in question 
can exist completely and have all of their essential properties independent 
of any behavioral output. [Emphasis in original] (p. 68-69) 

Searle presents variations of similar philosophical thought experiments. Searle 

presents the variations in sets. The sets show how some ideas and concepts are 

connected. The connections can provide a broader understanding of the problem 

Searle is examining. 

Variations, as used by Searle, means that a researcher could provide more 

than one philosophical thought experiment for the same concept. The variations of 
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the philosophical thought experiment are similar, but are not the same. Searle's 

silicon and brains thought experiment could end, in regards to the storyline of the 

thought experiment, in a variety of ways. The variations of Searle' s silicon and 

brains conceptually end in the same way. Therefore, using variations of 

philosophical thought experiments, where the variations might have different 

storyline outcomes but the same conceptual outcome, may help a researcher to gain 

a broader understanding of the problem the researcher is examining. 

Searle (1994) provides additional philosophical thought experiments to 

support his claim. The next one has to do with the use of robots to do work in a 

factory where they have particular behavioral capabilities and are either conscious 

or unconscious. While detailing this philosophical thought experiment is not 

necessary, it is important to note why Searle (1994) believes an additional example 

is poignant: 

The point of this experiment, as with the earlier ones, is to show that as far 
as the ontology of consciousness is concerned, behavior is simply 
irrelevant. We could have identical behavior in two different systems, one 
of which is conscious and the other totally unconscious. [Emphasis in 
original) (p. 71) 

The important point, for Searle, is that in order to provide support to a claim using 

philosophical thought experiments, it is important to have multiple storyline 

variations of the philosophical thought experiment that have the same conceptual 

ending. The variations may help a researcher validate what a researcher is trying to 

say. 
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3. Example of Philosophical Thought Experiment Used in Public 

Administration: Thomson' s Violinist 

Philosophical thought experiments have been used in a number of 

disciplines, including public administration. Philosophical thought experiments 

may seem the more obvious choice to use to build a utopian!dystopian thought 

experiment in public administration inquiry. This is because examples of 

philosophical thought experiments have been discussed and used in public 

administration (for example, see Freeman, 1990, and others who have written on 

Rawls ' Theory of Justice; see Overman, 1991, on policy physics; see Miller, 

Forthcoming, for notable uses of thought experiments in examining theory and 

public administration). 

One way a philosophical thought experiment has been used in public 

administration is to examine philosophical and moral issues underlying public 

policies. A prime example of a philosophical thought experiment applied in public 

policy is Judith Thomson's violinist. Thomson's violinist is a philosophical thought 

experiment used to examine issues surrounding morality and abortion (see 

McMahan, 1995). The philosophical thought experiment asks the thinker to 

imagine that she wakes up one morning to find that she has been medically 

attached to a famous comatose musician. The comatose musician has a disease that 

can only be cured if the musician stays attached to her for nine months. If she 

detaches herself, the musician will not survive. She is the only person with the 

correct medical conditions to be attached to the musician. She must decide whether 
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or not to stay attached to the musician, who is considered innocent, as the musician 

was in a coma and friends of the musician attached her to the individual. 

Thomson's violinist was originally directed at the issues of moral obligation 

and whether a fetus is a person (see Cohen, 2005). While Thomson's violinist may 

not have been created for the specific application of a philosophical thought 

experiment in examining public policy, Thomson's violinist can be applied in 

public policy. Brown ( 1991) states, 

The analogy with the fetus is obvious. Thomson grants that it is an innocent 
person with a right to life and the pregnant mother is uniquely capable of 
bringing it to term. What the thought experiment does is distinguish two 
concepts which easily run together: right to life and right to what is needed 
to sustain life. The fetus and the violinist have the former, but they do not 
have the latter. Having a right to life does not imply having a right to the 
use of another's body.5 (p. 27) 

The two concepts mentioned by Brown, the right to life and what is needed to 

sustain life, are both issues that are discussed in the public policy debate 

concerning abortion. Thomson's violinist is a good example of the potential for 

using philosophical thought experiments in public administration inquiry. 

Using philosophical thought experiments in public policy may raise a 

specific concern regarding the level of detail of the scenario that is provided in the 

philosophical thought experiment. Public policy debates concerning contentious 

issues often raise a number of questions that a brief philosophical thought 

experiment might not be able to address. For example, with Thomson's violinist, in 

a public policy debate rather than a morality-philosophy debate, questions 

concerning how the violinist became ill and how the individual came to be attached 

to the violinist and yet was unaware of being attached, could easily be questions 
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brought to the discussion. When Thomson's violinist is looked at in terms of 

abortion, the question would then become "how did the woman become pregnant?" 

Whether it is a valid philosophical question is not the issue, because in public 

policy debates, these types of issues often arise in the context of policy construction 

(for example, see Donovan, 1993 on policies of HIV and AIDS). 

Philosophical thought experiments might have an important role to play in 

public administration inquiry. Philosophical thought experiments are not, however, 

the category of thought experiment chosen to help build the foundation for a 

utopian/dystopian thought experiment created in this dissertation. It is important to 

recognize that they have a role to play as a strategy of inquiry in public 

administration. 

c. Controversial Genres of Thought Experiments 

This section provides a brief discussion of controversial genres of thought 

experiments. These genres are not specifically delineated in the literature as genres 

of thought experiments. The genres are controversial, because the thought 

experiments might not meet a particular definition of what constitutes a thought 

experiment. This is because thought experiments have been understood in different 

ways by different authors. Three genres are discussed: thought experiments 

requiring external assumptions, Brown's ( 1991) psycho-linguistic thought 

experiments, and things mistaken as thought experiments. Because the genres 

discussed in this section are controversial and have not been delineated as genres in 

the literature, specific definitional statements cannot be made. As well, only one 
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example of each genre is provided. The example serves largely as the definitional 

statement of the genre. 

i. Thought Experiments Requiring External Assumptions: Wittgenstein ' s 

Beetle 

The controversial genre of thought experiments requiring external 

assumptions is based on Cohen ' s (2005) discussion of an example used by Ludwig 

Wittgenstein called the beetle in a box. Cohen (2005) at first places the beetle in a 

box under the rubric of thought experiments. This controversial genre of thought 

experiments contains thought experiments that require the user of the thought 

experiment to make external assumptions . The external assumptions are necessary 

in order to complete the mental manipulation required in the thought experiment. 

This genre is controversial because, as Cohen (2005) points out, the thought 

experiment is not self-contained. The issue of being self-contained is discussed in 

more detail following the presentation of Wittgenstein 's beetle in a box. 

Cohen (2005) refers to Wittgenstein ' s use of the beetle in a box when 

Wittgenstein discusses how people can ' describe' ideas (in this case pain) that seem 

particular to individuals. The thought experiment is as follows. 

Suppose everyone had a box with something in it: we call it a ' beetle ' . No 
one can look into anyone else ' s box, and everyone says he knows what a 
beetle is only by looking at his beetle. - Here it would be quite possible for 
everyone to have something different in his box. One might even imagine 
such a thing constantly changing. - But suppose the word ' beetle ' had a use 
in these people's language? - If so it would not be used as the name of a 
thing. The thing in the box has no place in the language-game at all; not 
even as something: for the box might even be empty. - No, one can 'divide 
through ' by the thing in the box; it cancels out, whatever it is. 
(Wittgenstein, 1958, para. 293) 
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Cohen (2005) refers to Wittgenstein as a skeptic of the thought experiment 

technique, but Cohen does not believe that the beetle experiment is an actual 

thought experiment. Cohen does not believe that the beetle experiment contains a 

complete argument. 

The Beetle thought experiment is set in a world in which there is some sort 
of settled, shared knowledge, language, perception - because, for example, 
people all know what a beetle box (that at this point is a matchbox again) is. 
Sic. At the end of it though, the Wittgenstein beetle boxes are being carried 
around in a world ofwhich nothing can ultimately be known. The 
experimenter might be challenged, quite what purpose is served by picking 
out the contents of the boxes as especially mysterious? (Certainly, when a 
thought experiment assumes this sort of settled shared world, it cannot then 
be withdrawn, willy-nilly, by supporters of the experiment determined to 
bolster its findings.) . (Cohen, 2005, pp. 109-11 0) 

Cohen is referring to the idea that Wittgenstein's beetle in a box thought 

experiment does not contain a complete argument. Cohen does not mean argument 

in the philosophical sense, but rather that the thought experiment is not self-

contained. The thought experiment is not self-contained, because external 

assumptions must be brought in, in order to fully comprehend the thought 

experiment. Cohen (2005) believes that thought experiments must be self-contained 

in order to be properly constructed. That a thought experiment is self-contained is 

one rule of creating thought experiments that Cohen (2005) presents. Cohen ' s rules 

are discussed in detail in chapter four. 

ii. Brown's Psycho-Linguistic Thought Experiments 

The controversial genre of psycho-linguistic thought experiments is 

discussed by Brown ( 1991 ). The genre is controversial , because Brown does not 

see the genre as meeting his definitional expectations of a thought experiment. The 
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missing element of the controversial genre of psycho-linguistic thought 

experiments is that the psycho-linguistic thought experiment is not used to learn 

about a theory external to the scenario presented in the thought experiment. 

Brown (1991) presents a typology of scientific thought experiments. 

Brown's typology is discussed in detail in chapter four. In outlining his typology, 

Brown (1991) also discusses what he terms non-examples of thought experiments. 

One of the non-examples includes a psycho-linguistic thought experiment. 

There are things which are called thought experiments, but aren 't, at least 
not in my sense. Often in psychology or linguistics people are asked what 
they think about such and such. For example, someone might be asked to 
consider the sentence 

Colourless green ideas sleep furiously. 

and to decide whether it is grammatically in order. Such a process, naturally 
enough, is often called a thought experiment. However, it is not a thought 
experiment as I am considering them here; rather it is a real experiment 
about thinking. The object of the psycho-linguistic experiment is thought 
itself, whereas the object of a thought experiment (in my sense) is the 
external world and thinking is the method of learning something about it. 

Of course, psycho-linguistic thought experiments are legitimate and 
important-the issue is merely terminological. No one has a monopoly on 
the expression ' thought experiment', but let's be sure to keep these distinct 
uses apart. [Emphasis in original] (Brown, 1991 , pp. 14-15) 

From the statements above, it is clear that any experiment using thinking 

could be termed a thought experiment. A researcher could label any form of 

thought or any form of hypothetical a thought experiment, depending on how that 

researcher defined the term thought experiment. Brown chooses to define a thought 

experiment in a particular way. Brown' s definition of a thought experiment is the 
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definition of a thought experiment that I have chosen to use as one of the 

underlying foundations of a utopian/dystopian thought experiment. 

Brown (1991) defines a thought experiment as a method to learn something 

that is conceptually external to the words used in the thought experiment. A 

psycho-linguistic thought experiment is not a thought experiment in this sense. 

Instead, it is an experiment in thought. A psycho-linguistic thought experiment is 

directed at the process of thought and language, specifically the thought and 

language used in the particular psycho-linguistic thought experiment. The 

experimental factor is missing from psycho-linguistic thought experiments. In 

Brown' s definition of a thought experiment, thinking is the instrument used to get 

the result. The result is a new/different understanding of a particular 

concept/theory. For example, Galileo was not attempting to think about the color, 

exact weight, or appropriate material of his weighted balls. Nor was Galileo trying 

to think about the social/economic/political impacts of dropping weighted balls off 

a building. Galileo did not say: "Imagine there are two weighted balls. Imagine that 

if those balls were dropped from a tower, those balls hit a person. Imagine what 

would happen as a result of this action?" Galileo was using the mental maneuver 

(thinking) that occurred when someone imagined the balls falling to learn about the 

laws of motion, a concept that has no inherent connection to weighted balls. Galileo 

could have used blocks or rocks. The purpose of the thought experiment was not to 

think, the purpose of the thought experiment was to understand in a different or 

more complete fashion, the laws of motion. 
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As Brown (1991) points out, the controversial genre of psycho-linguistic 

thought experiments "are legitimate and important" (p. 15). Psycho-linguistic 

thought experiments may provide an interesting way to learn about how we think. 

However, psycho-linguistic thought experiments may not meet the definitional 

requirements of thought experiments for all users of thought experiments. Because 

psycho-linguistic thought experiments may not meet some users definitional 

requirements, psycho-linguistic thought experiments remain a controversial genre 

of thought experiments. 

iii. Things Mistaken as Thought Experiments: The United States 

Constitution 

In discussing psycho-linguistic thought experiments, Brown (1991) presents 

the idea that a psycho-linguistic thought experiment may be a real experiment in 

thought. Some thought experiments might, at first glance, appear to be thought 

experiments, but end up being experiments in something else. This is the 

controversial genre of "things mistaken as thought experiments" or TMTEs. A 

prime example of a TMTE is found in some assertions about the United States 

Constitution. 

The United States Constitution, as a written document, was brought 

together in thought for the purpose of experimenting with political form. The 

United States Constitution could be considered by some to be a type of thought 

experiment. However, the United States Constitution is better considered an actual 

experiment in democracy. At one time, the United States Constitution may have 

been understood as a thought experiment, but upon its adoption as a guiding 
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document, and today, it functions as an experiment in democracy. As with the other 

controversial genres of thought experiments, the genre of mistaken as thought 

experiments is controversial based on how thought experiments are defined. 

TMTEs consist of experiments that at first glance, or at one time, may have been 

considered thought experiments, but are better understood as actual experiments. 

While the controversial genres of thought experiments discussed above may 

be of interest to a number of readers, they are not genres focused on in this 

dissertation. However, they deserve mention as they help to show how potential 

genres of thought experiments that do not fall within the traditional 

scientific/philosophical distinction could emerge. 

d. Conclusion 

Lowe understands thought experiments as controlled exercises of the 

imagination. However, definitive definitions of existing types of thought 

experiments cannot be provided. No clear dimensions appear to exist for types of 

thought experiments other than the purpose for which they are used. Based on 

current literature regarding thought experiments, thought experiments can generally 

be divided into two main categories: scientific and philosophical. Scientific thought 

experiments are usually applied to physical phenomena and are used in traditional 

and new science disciplines. Examples of scientific thought experiments include 

Galilee's weighted balls and Maxwell's demon. By contrast, philosophical thought 

experiments are generally applied to philosophical, ethical, and political types of 

questions. Philosophical thought experiments tend to be used in the social sciences 

and the humanities. Examples of philosophical thought experiments include 
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Putnam' s twin Earth and Searle ' s silicon and brains. Controversial genres of 

thought experiments include thought experiments requiring external assumptions, 

Brown' s psycho-linguistic thought experiments, and things mistaken as thought 

experiments. While both scientific and philosophical thought experiments are 

useful in public administration, scientific thought experiments are used as a 

building block for a utopian/dystopian thought experiment created in this 

dissertation. The existence of controversial genres of thought experiments helps to 

show that the common two-category distinction of scientific and philosophical 

thought experiments could be expanded to include other categories of thought 

experiments. The next chapter discusses scientific thought experiments in more 

detail and presents reasons for the decision to base a utopian/dystopian thought 

experiment on scientific thought experiments. 
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IV: Development, Use and Criticisms of Scientific Thought Experiments 

Scientific thought experiments are used as a building block for a 

utopian/dystopian thought experiment as developed in this dissertation. This 

chapter presents a detailed discussion of scientific thought experiments and 

addresses the following issues. First is a discussion of the historical background of 

the use of scientific thought experiments in the traditional sciences. Second is a 

discussion of types (Brown's typology) of scientific thought experiments focused 

on in this dissertation. Third is a presentation of Cohen' s (2005) elements and rules 

on the use of scientific thought experiments. Fourth, I discuss the reasons why I 

will rely on scientific thought experiments in formulating my utopian/dystopian 

thought experiments. Finally a discussion of criticisms of scientific thought 

experiments found in the literature is provided. 

a. Historical Background 

Thomas Kuhn (1977) explains that while scientific thought experiments 

have played important roles in the scientific process, it can be difficult to 

understand why. In discussing the changes in scientific methods since the 

seventeenth century, Kuhn (1977) notes that 

Within the ancient and medieval tradition, many experiments prove on 
examination to have been ' thought experiments,' the construction in mind 
of potential experimental situations the outcome of which could safely be 
foretold from previous everyday experience. Others were performed, 
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especially in optics, but it is often extremely difficult fo r the historian to 
decide whether a particular experiment discovered in the literature was 
mental or real. Sometimes the results reported are not what they would be 
now; on other occasions the apparatus required could not have been 
produced with existing materials and techniques. Real problems of 
historical decision result, and they also haunt students of Galileo. Surely he 
did experiments, but he is even more noteworthy as the man who brought 
the medieval thought-experimental tradition to its highest form. 
Unfortunately, it is not always clear in which guise he appears.11 (p. 42) 

Continuing with discussion of the changes in scientific modes of analysis, Kuhn 

(1977) points out that within the Baconian movement of the seventeenth century, 

scientific thought experiments were not held in high regard. This led to problems 

between the Baconian movement and the traditional movement in the sciences. He 

continues by saying: 

Granting the qualitative novelty of the Baconian movement, how did its 
existence affect the development of science? To the conceptual 
transformations of the classical sciences, the contributions of Baconianism 
were very small. Some experiments did play a role, but they all have deep 
roots in the older tradition. The prism Newton purchased to examine 'the 
celebrated phenomena of colors ' descends from medieval experiments with 
water-filled globes. (Kuhn, 1977, p. 45) 

For Kuhn, the traditions of scientific thought experiments that were popular during 

the time of Galileo, had a profound effect on scientific modes of analysis that were 

used after the Baconian movement. This brief history is important because it shows 

how the scientific thought experiment has been used as an analytical tool to 

enhance knowledge, and the effect of this knowledge on later efforts at scientific 

understanding. In addition, it shows the importance of thought experiments to 

scientists today, scientists such as Thomas Kuhn . The scientific thought experiment 

has been used throughout history in a number of ways and for a number of reasons. 
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b. Brown's Typology of Scientific Thought Experiments 

Brown's typology of scientific thought experiments provides a piece ofthe 

foundation for a utopianldystopian thought experiment developed in chapter six of 

this dissertation. Brown (1991) explains the difficulty in providing a concrete, 

specific definition of scientific thought experiments. 

We recognize them when we see them: they are visualizable; they involve 
mental manipulations; they are not the mere consequence of a theory-based 
calculation; they are often (but not always) impossible to implement as real 
experiments either because we lack the relevant technology or because they 
are simply impossible in principle. (Brown, 1991 , p. 1) 

Brown' s (1991) typology asserts three main subcategories of scientific 

thought experiments, destructive, constructive, and Platonic. Beginning with the 

"destructive thought experiment", Brown (1991) says: The 

Destructive thought experiment is an argument directed against a theory. It 
is a picturesque reductio ad absurdum; it destroys or at least presents 
serious problems for a theory, usually by pointing out a shortcoming in its 
general framework. Such a problem may be anything from a minor tension 
with other well-entrenched theories to an outright contradiction within the 
theory itself. [Emphasis in original] (p. 34) 

In discussing destructive thought experiments, Brown points out that scientific 

thought experiments are fallible. A scientific thought experiment that once showed 

something, can then be turned on its head by another scientific thought experiment. 

The example Brown uses of a set of destructive thought experiments to 

show this point has to do with whether the Earth is actually in motion. The first 

scientific thought experiment points out the absurdity of the idea of the Earth being 

in motion where "if the earth really were moving then a cannon ball dropped from a 

tower would not fall to the base of the tower but would fall well behind (since the 
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tower which is attached to the spinning earth would move away)" (Brown, 1991, p. 

35). Brown (1991) points out that when this scientific thought experiment was first 

created it made sense at that particular time. 

Galileo, however, used another scientific thought experiment to show the 

opposite idea about the Earth being in motion. Galileo's scientific thought 

experiment instructs an individual to go to a cabin on the bottom of a ship and 

bring various items, such as a bowl offish or some butterflies. First observe the fish 

and butterflies while the ship is at a standstill. Next, have the ship move in any 

uniform direction, and observe the same fish and butterflies. The movement of the 

fish and butterflies stays the same. Their movement does not change simply 

because the ship is now in motion in a constant direction. This latter scientific 

thought experiment has destroyed a particular theory by showing the fallibility in 

the prior scientific thought experiment (Brown, 1991 ). 

Returning to Brown's typology of scientific thought experiments, the next 

subtype discussed is the "constructive thought experiment" . Constructive thought 

experiments help to further or expand on a theory in some way. Brown (1991) next 

chooses to detail various brands of constructive thought experiments. 

Within the type of scientific thought experiment Brown calls "constructive" 

are three brands: mediative, conjectural, and direct. "A mediative thought 

experiment is one which facilitates a conclusion drawn from a specific, well

articulated theory" [Emphasis in original] (Brown, 1991, p. 36). The mediative 

thought experiment can function in a number of ways by helping scientists to 

understand a theory more clearly. Maxwell's demon, presented in chapter three, is 
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an example Brown uses of a mediative thought experiment. Figure 1 below might 

aid the reader in visually understanding Brown 's meditative thought experiment 

where a theory that is already well articulated is better understood by a researcher 

when the researcher uses the theory to reach the conclusion of a thought 

experiment. 

Figure 1 Brown's Mediative Thought Experiment 

Theory Conclusion of thought experiment 

Brown's second brand of constructive thought experiment, the conjectural 

thought experiment, does "not start from a given theory. The point of such a 

thought experiment is to establish some (thought-experimental) phenomenon; we 

then hypothesize a theory to explain that phenomenon" (Brown, 1991 , p. 40). 

Conjectural thought experiments hypothesize theory based on how the physical 

phenomena in the scientific thought experiment behaves when the physical 

phenomena is mentally manipulated. Figure 2 below might aid the reader in 

visually understanding Brown's conjectural thought experiment where a thought 

experiment is used to aid in explaining further a theory that is not yet clearly 

articulated. 

Figure 2 Brown's Conjectural Thought Experiment 

Thought experiment Theory 

55 



Brown uses a scientific thought experiment conducted by Isaac Newton as 

an example of a conjectural thought experiment. Newton conducted a scientific 

thought experiment to hypothesize theories on absolute space (see Brown 1991 ; 

Cohen 2005). In the scientific thought experiment, a bucket is filled with water and 

is then spun around. Based on the behavior of the water, Newton hypothesizes a 

theory of absolute space. Brown (1991) "stress[ es] that absolute space is not 

derived from the thought-experimental phenomenon; it is postulated to explain it" 

(p. 40). 

Finally, Brown' s third brand of constructive thought experiments, direct 

thought experiments, are similar to mediative thought experiments, "in that they 

start with unproblematic (thought-experimental) phenomena, rather than 

conjectured phenomena. On the other hand, direct thought experiments, like 

conjectural ones, do not start from a given well-articulated theory- they end with 

one" [Emphasis in original] (Brown, 1991 , p. 41 ). Figure 3 below might aid the 

reader in visually understanding Brown's direct thought experiment where a theory 

that is well articulated is re-understood andre-explained by a researcher using the 

thought experiment. 

Figure 3 Brown's Direct Thought Experiment 

i l 
Theory Conclusion of thought experiment 

Understood & Explained 
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An example Brown (1991) provides of a direct thought experiment is 

Stevin ' s inclined plane thought experiment. "Consider a prism-like pair of inclined 

(frictionless) planes with linked weights such as a chain draped over it. How will 

the chain move?" (Brown, 1991 , p. 3 ). Based on the potential outcomes, Brown 

states that the following conclusion can be drawn. "The grand conclusion for 

mechanics drawn from this thought experiment is that when we have inclined 

planes of equal height then equal weights will act inversely proportional to the 

lengths of the planes" (Brown, 1991 , p. 4 ). 

Brown (1991) points out that some people think the difference between 

mediative thought experiments and direct thought experiments is slight. Brown 

(1991) sees the difference between meditative thought experiments and direct 

thought experiments as being based on the "logical relation" between the theory 

and conclusion ofthe scientific thought experiments. In the meditative, it is clear 

from the beginning what the logical relation is between the theory and the 

conclusion ofthe scientific thought experiment. In the direct thought experiment, 

"the logical relation between vague general principle and conclusion simply does 

not exist" (Brown, 1991 , p. 43). 

Having distinguished destructive and constructive scientific thought 

experiments, the final category of scientific thought experiments that Brown (1991) 

discusses is the "platonic thought experiment". For Brown, the platonic thought 

experiment crosses the boundaries of both destructive thought experiments and the 

direct brand of constructive thought experiments. 
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A plutonic thought experiment is a single thought experiment which 
destroys an old or existing theory and simultaneously generates a new one; 
it is a priori in that it is not based on new empirical evidence nor is it 
merely logically derived from old data; and it is an advance in that the 
resulting theory is better than the predecessor theory. [Emphasis in original] 
(Brown, 1991 , p. 77) 

One example that has been discussed in this dissertation and is discussed by 

Brown is Galileo's experiment concerning weighted balls. "Galileo ' s account of 

free fall did two distinct things: first, it destroyed Aristotle ' s view that heavier 

objects fall faster; and second, it established a new account that all objects fall at 

the same speed" (Brown, 1991 , p. 43). Galileo' s weighted balls thought experiment 

is a platonic thought experiment, because Galileo ' s weighted balls thought 

experiment simultaneously destroyed one theory while generating a theory with a 

better fit to the physical phenomenon (motion) that was under examination. 

Brown' s typology of scientific thought experiments contains three main 

types: destructive, constructive, and platonic. I return to Brown' s typology in 

chapter six, as it is a main element pulled from scientific thought experiment 

literature used to develop a utopian/dystopian thought experiment. 

c. Cohen' s Elements and Rules for Scientific Thought Experiments 

It is important not only to understand what scientific thought experiments 

are, but also, how to use scientific thought experiments. Cohen (2005) provides a 

discussion of what constitutes a • good ' thought experiment as well as a general set 

of rules that thought experiments should follow. Although Cohen discusses a range 

of thought experiments, he focuses most on scientific thought experiments. Cohen 

examines a number of different thought experiments, and from the examination, 
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develops elements and rules to follow when attempting to conduct a thought 

experiment. 

Cohen ' s rules are listed as "laboratory rules" (Cohen, 2005, p. 1 03) and 

Cohen refers to the " laboratory of the mind", a phrase also used by Brown 

regarding Brown's typology of scientific thought experiments. A number of the 

elements and rules that Cohen presents will be modified and used later in this 

dissertation when I outline the functioning of a utopian/dystopian thought 

experiment. Therefore, it is important to now discuss Cohen' s (2005) elements and 

rules in detail. 

Cohen (2005) lists three elements he believes constitute a 'good ' thought 

experiment. The first is that it is "short and immediately comprehensible", second 

that it is "transparent, its workings open to scrutiny", and third, it "should be 

possible to repeat without different results sometimes occurring" (Cohen, 2005, p. 

103). Cohen (2005) uses Galilee ' s weighted balls scientific thought experiment as a 

premier example of a scientific thought experiment that satisfies all of these three 

elements. 

Cohen (2005) goes on to list a number of rules to follow when conducting 

thought experiments. The first rule is that the thought experiment should be kept as 

simple as possible in order to avoid obscure language that can lead to confusion 

within the logic of the thought experiment. Based on this rule, thought experiments 

should be "instantly comprehensible" (Cohen, 2005, p. 1 05). 

The second rule "is that they must be possible to imagine" (Cohen, 2005, p. 

105). Cohen does not discuss this rule in much detail. His example is focused on a 
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thought experiment that is difficult to imagine, such as a world made only of sound. 

He does not explain whether his use of 'imagine ' refers to experiments such as 

those with ' other worlds ' . The most detail Cohen provides is in the following 

statement. 

The concern with thought experiments like the 'world of sounds', is simply 
that they are already confusing and untidy - before any conclusions have 
even started to be drawn. Amidst wrangling about the ' reality ' or more 
precisely the 'conceivability ' , they begin to fall apart. For philosophers 
know only too well that to be ' inconceivable ' is to be doomed, like 'round 
squares ' and ' selfless politicians', to non-existence. (Cohen, 2005, p. 105) 

Some thought experiments are difficult to 'imagine' altogether, but others that may 

seem inconceivable are imaginable, or may become so in the future. Whether 

something is imaginable can change with time. This goes back to the fallibility of 

the thought experiment discussed by Brown ( 1991 ). 

The third rule focuses on the need for a thought experiment to "contain a 

complete argument" (Cohen, 2005, p. I 09). In discussing this rule, Cohen briefly 

explains why thought experiments are distinct from analogies and illustrations. 

Regarding analogies, Cohen (2005) says: " But analogies are ill-defined things that 

bear some resemblance to other things, yet only in some respects. They can provide 

illustrations or examples, never real insights" (p. I 09). For Cohen, thought 

experiments should not need to have additional information introduced in order for 

them to be understood and for their conclusion to be reached. They should be self-

contained. Being self-contained is what Cohen is referring to when saying that 

thought experiments should contain complete arguments. The issue of analogies is 

returned to in chapter six, where I discuss how my interpretation of self-
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containment as a rule for use of a utopian/dystopian thought experiment differs 

from Cohen' s interpretation of self-containment as a rule for the use of scientific 

thought experiments. 

The fourth rule is "that things must be consistent. No one likes 

discrepancies" (Cohen, 2005, p. 11 0). This rule is referring to the idea that if an 

issue is addressed and discarded in one part of the thought experiment, then the 

idea should not arise again later in the thought experiment. It is important that the 

ideas presented in the thought experiment are in accord. 

The next rule states that it is important not to allow the narrative of the 

thought experiment to overpower the purpose behind the thought experiment. In 

addressing this rule it is important to ask questions like "do such experiments offer 

real, or merely misleading, simplifications? Do the experiments take us nearer or 

further from understanding the issue?" (Cohen, 2005, p. 11 0) . These two questions 

refer to the plot of the scenario of the thought experiment. Galilee ' s weighted balls 

thought experiment provided a real, rather than a misleading, simplification of the 

theory and aided in understanding the issue of motion. If Galilee ' s weighted balls 

thought experiment included miscellaneous detail, such as the color of the balls or 

the time of day, the narrative would have overpowered the thought experiment by 

containing misleading information and not provided a more clear understanding of 

the issue of motion. 

The final rule states that it is important to pay attention to the language used 

in the thought experiment. The way a question in a thought experiment is framed 

may affect the results of the thought experiment. In designing a thought 
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experiment, ·'you must be careful about the words you choose" (Cohen, 2005, p. 

Ill). This final rule has been widely recognized in the literature on thought 

experiments. l return to this rule later in this chapter. 

Cohen' s (2005) elements and rules provide a solid foundation for 

understanding how to use thought experiments as a strategy of inquiry. These 

elements and rules are modified into requirements and guidelines for a 

utopianldystopian thought experiment as developed in chapter six. Having 

requirements and guidelines built on Cohen's (2005) elements and rules wi ll 

provide a consistency for users of a utopianldystopian thought experiment as well 

as a way to examine whether a utopian/dystopian thought experiment is being used 

in a way that helps to further its prospects. 

d. Reasons for Basing a Utopian/Dystopian Thought Experiment on Scientific 

Thought Experiments 

There is one major reason, and several subsidiary reasons, why I have 

chosen to focus on scientific thought experiment literature to build one part of the 

conceptual foundation for the development and creation of a utopian/dystopian 

thought experiment. The main reason is that while I was examining literature on 

thought experiments, the literature pertaining to scientific thought experiments 

appeared to have been more fully developed than literature pertaining to 

philosophical thought experiments. Scientific thought experiment literature appears 

to contain more in depth discussion on pertinent illustrations of scientific thought 

experiments, how to use and develop scientific thought experiments, and scholarly 

debate on the merits of scientific thought experimentation. While discussion on 
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philosophical thought experimentation exists, it does not appear to be as developed 

as the discussion on scientific thought experimentation. 

There are two subsidiary reasons why I chose to focus on scientific thought 

experiment literature to build a conceptual element of a utopian/dystopian thought 

experiment. The subsidiary reasons are: ( l) the perceived relationship between the 

new sciences and public administration, and (2) the potential relationship between 

scientific thought experiments and utopia. 

The first subsidiary reason to focus on scientific thought experiments for the 

basis of development of a utopian/dystopian thought experiment is recognition of 

the perceived relationship between the new sciences and public administration. 

This reason requires an explanation of the distinction between traditional and new 

sciences. Then a discussion of two scholars who have presented information on the 

relationship between the new sciences and public administration is provided. 

Traditional sciences presented the world with specific ways of thinking and 

theorizing. 

Based on the ideas of men like Newton and Maxwell or Darwin and 
Linnacus, science developed and refined not just specific theories of gravity 
and electricity or evolution and classification, but large-scale ways of 
thinking upon which we base our inquiries in many other disciplines, 
including the social, political , and administrative sciences. (Overman, 
1996a, p. 487) 

The new sciences, areas such as physics and quantum mechanics, challenge the 

traditional sciences. "New science is a general term for the theories and ideas being 

generated in separate scientific disciplines like physics and biology that do not 

exactly conform to classic Newtonian scientific explanations" (Overman, 1996a, p. 

63 



487). The new sciences represent a new way of thinking and theorizing where "the 

new sciences challenge not just the assumptions of our older, established scientific 

theories, such as evolution and atomism, but also our logic and assumptions about 

the nature of reality and life" (Overman, 1996a, p. 487). It is in the new sciences 

that some growth in the use and discussion of thought experiments has taken place 

(see Brown, 1991). 

Behn ( 1992) and Overman (1996a, 1996b) have both discussed the 

relationship between public administration and the new sciences. Behn (1992) 

believes public administration and the new sciences should be examined in a 

similar way. Overman (1996a, 1996b) has applied the results of scientific thought 

experiments used in the new sciences to public administration. I believe the work 

conducted by Behn and Overman helps to show the relationship between public 

administration, the new sciences, and a strategy of inquiry (the scientific thought 

experiment) used in the new sciences. 

The second subsidiary reason for basing a utopian/dystopian thought 

experiment on scientific thought experiments revolves around the nature of a great 

deal of utopian literature. While utopian literature is discussed in detail in chapter 

five, a brief point concerning it is worth making here. A number of literary utopias 

(fictional stories depicting a perfected place) focus on technological and scientific 

aspects of the utopian/dystopian place as a means of control. Behavior of members 

of the utopia is not altered using philosophical, ethical, or political methods, but 

instead is modified using various techniques of scientific behavior modification and 

control. While these elements do sometimes involve aspects of philosophy, ethics, 
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and politics, in these types ofwritings control is generally exerted in a technical 

and standardized way by altering various administrative activities. This issue will 

become clearer after the discussion of utopia is presented in chapter five. 

The main reason along with two subsidiary reasons for focusing on 

scientific thought experiments have now been discussed. The reasons were 

seemingly more developed literature concerning scientific thought experiments, the 

connection between the new sciences and public administration, and potential 

connections between utopian literature and scientific thought experiment literature. 

The next section briefly discusses criticisms posed against the use of scientific 

thought experiments. 

e. Criticisms of Scientific Thought Experiments 

Scientific thought experiments are not highly regarded by all scholars and 

have been criticized on a number of levels. Some of the criticisms that are 

discussed here are that scientific thought experiments are just another form of 

argument, scientific thought experiments are not concrete experiments, scientific 

thought experiments face problems of language choice, and scientific thought 

experiments are conducted in 'other' worlds. 

i. Scientific Thought Experiments Are Just Another Form of Argument 

Norton (2002) presents a discussion of why scientific thought experiments 

are arguments rather than some distinct strategy of inquiry. Much of his own 

argument is based on the idea that scientific thought experiments do not actually 

provide new knowledge, as there is no source that can be found for any type of new 

knowledge. He sees this issue of ' where does the knowledge come from' as 
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representing "the epistemological problem of thought experiments in science" 

(Norton, 2002, p. l ). 

Norton' s (2002) first step is to discuss the idea of "thought experiment-anti 

thought experiment pairs". These are "cases in which one thought experiment 

supports a result and another thought experiment supports the negation of the same 

result" (Norton, 2002, p. 2). In order for researchers to have faith in their scientific 

thought experiments, reasons must exist as to why one of the scientific thought 

experiments is false. Norton' s (2002) "concern is to ask how different 

epistemologies diagnose the existence of the competing pairs; how they explain 

why one succeeds and the other fails; and how the epistemologies can do this while 

still preserving the reliability of thought experiments as instruments of inquiry" (p. 

6) . After presenting this concern, Norton (2002) explains that his 

Account of thought experiments is based on the presumption that pure 
thought cannot conjure up knowledge, aside, perhaps, from logical truths. 
All pure thought can do is transform what we already know. This is the case 
with thought experiments: they can only transform existing knowledge. If 
thought experiments are to produce knowledge, then we must require that 
the transformations they effect preserve whatever truth is in our existing 
knowledge; or that there is at least a strong likelihood of its preservation. 
The only way I know of effecting this transformation is through 
argumentation; the first case is deductive and the second inductive. (p. 7) 

Norton then points out that even if scientific thought experiments do not produce 

new knowledge, failure of scientific thought experiments is still possible, much as 

arguments can fail. 

Several authors have addressed the objection Norton raises, that scientific 

thought experiments could be reconstructed as arguments . Gendler (1998) states 

that if a scientific thought experiment is reconstructed as an argument it loses much 
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of its persuasive or "demonstrative" force. Gendler (1998) distinguishes scientific 

thought experiments from arguments in the following manner: 

Thought experiments differ from non-thought-experimental arguments in 
two crucial respects: first, they are not presented as arguments, but rather as 
invitations to contemplate a way that the world might (have) be( en); and 
second, they make essential reference to particular hypothetical and 
counterfactual states of affairs. (p. 399) 

Gendler (1998) then goes through a detailed analysis using Galileo 's scientific 

thought experiment concerning the weights of falling objects and shows how 

reconstructing the thought experiment as a form of argument using premises and 

conclusions would cause the thought experiment to be less persuasive. Gendler 

points out that even if the thought experiment could be broken down into an 

argument format and 

That did almost perfectly capture the thought experiment 's demonstrative 
force, this would not show that the reason the thought experiment is 
successful is because, deep down, it is nothing more than an argument in 
disguise. I suggested that, to the contrary, the success of the thought 
experiment may be a result of the way in which in which it invites the 
reader's constructive participation, depicts particulars in ways that make 
manifest practical knowledge, and describes an imaginary scenario wherein 
relevant features can be separated from those that are inessential to the 
question at issue. [Emphasis in original] (Gendler, 1998, p. 420) 

Arthur (1999) also does not agree with Norton's interpretation of scientific 

thought experiments being mere arguments. Arthur ( 1999) states that "not only are 

they [scientific thought experiments) not reducible to formulated arguments 

without loss of vital pedagogical elements, they are paradigms of how scientific 

advances may be made a priori" (p. 215). Arthur (1999) goes through a detailed 

discussion of natural interpretation in respect to Galileo ' s scientific thought 

experiment, which does not need to be repeated here. It is just important to note 
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that "new knowledge has been achieved, an old theory has been undermined and a 

new one simultaneously generated to replace it, but without the addition of any new 

empirical data" (Arthur, 1999, p. 227). Arthur continues by saying that a priori 

knowledge was created but without falling into the traps of "Platonic perception" 

(Arthur, 1999, p. 227). 

After going through Galileo ' s scientific thought experiment involving 

falling bodies and reconstructing it as an argument, Arthur (1999) sees the 

scientific thought experiment as resulting in "the construction of a new theory" (p. 

222). He goes on to point out that under Norton's theory, the result of Galileo's 

scientific thought experiment, that bodies of different weights in the same medium 

fall at the same speed, is not a new theory, but instead is "a second argument, and 

thus not a direct perception of a universal law of nature" (Arthur, 1999, p. 222). 

Bishop (1999) presents another reason why scientific thought experiments 

are not just arguments when examining the conversations between Bohr and 

Einstein regarding the ' clock-in-the-box ' scientific thought experiment where 

multiple arguments exist that concern the same scientific thought experiment. 

Bishop (1999) argues that scientific thought experiments are not just arguments 

because an argument "cannot make sense of the historical trajectory of certain 

thought experiments. In particular, it cannot account for episodes in which different 

thinkers disagree about a thought experiment's results" (p. 535). 

The dialogue concerning whether scientific thought experiments are just 

another form of argument is ongoing. This dissertation takes the Brown/ Arthur 

view and understands scientific thought experiments to be a distinct strategy of 
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inquiry. Scientific thought experiments can provide new understandings, and 

something is lost in their translation into an argumentative form . 

ii. Scientific Thought Experiments Are Not Concrete Experiments 

Scientific thought experiments are mental experiments and are sometimes 

impossible to conduct as actual experiments (Brown, 2006). The inability to 

conduct scientific thought experiments as actual experiments makes them seem 

inapplicable in the real world. Some scholars have argued however that it is the 

shared features between scientific thought experiments and real experiments that 

make scientific thought experiments effective (Gooding, 1992). Another scholar 

has argued that because scientific thought experiments can provide evidence about 

the world in a way similar to how concrete experiments can provide evidence about 

the world, that both scientific thought experiments and concrete experiments should 

be considered valid types of experimentation (see McAllister, 1996). 

An additional issue arising out of the question of whether scientific thought 

experiments can be real experiments refers to how a scientific thought experiment 

can be validated. When showing how thought experiments support claims even 

when they have no empirical validation, Searle (1994) provides the example ofhow 

we know that animals, particularly dogs, have a consciousness. "Although in some 

cases we do not have equal access to certain empirical facts because of their 

intrinsic subjectivity, in general we have indirect methods of getting at the same 

empirical facts" (Searle, 1994, p. 73). Thus, empirical validity is not always 

necessary to show that a statement/experiment supports a claim. Searle (1994) 

continues this point by saying that: 
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It shouldn't be thought, however, that there is something second rate or 
imperfect about the third-person empirical methods for discovering these 
first-person subjective empirical facts. The methods rest on a rough-and
ready principle that we use elsewhere in science and in daily life: same 
causes-same effects, and similar causes-similar effects. We can readily see 
in the case of other human beings that the causal bases of their experiences 
are virtually identical with the causal bases of our experiences. This is why 
in real life there is no ' problem of other minds '. (p. 75) 

Scientific thought experiments are not the same as actual/concrete 

experiments. However, the debate is ongoing as to whether scientific thought 

experiments should be treated in a manner similar to actual/concrete experiments. 

iii. Scientific Thought Experiments Face Problems of Language Choice 

The next limitation discussed here involves objections to language choice. 

In this dissertation, I refer to the meaning and understanding behind words when I 

discuss language choice. Arguments surrounding scientific thought experiments 

often come down to the interpretation of words within the scientific thought 

experiment. Thus whether words have inherent meanings and some universality is 

an important issue. While the problem of language choice is widely discussed in a 

number of disciplines, this dissertation cannot provide a treatise on the issues it 

entails. Instead, a brief discussion ofHanson's (1961) work on language choice is 

provided below. Hanson's work concerns language choice regarding observations, 

facts, and causality in the sciences, specifically in the area of physics and scientific 

thought experimentation. 

Hanson (1961) discusses how language choice influences the way we make 

observations. Hanson focuses on the sciences, particularly physics, and relies on a 

number of scientific thought experiments when discussing issues of observation, 
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facts , causality, and theory. Hanson sees knowledge in science as being based in 

our linguistics. 

Physicists rely on 'know-how', on the 'feel' of things and the ' look' of a 
situation, for these control the direction of research. Such imponderables, 
however, rarely affect the corpus of physical truths. It is not Galileo's 
insight, Newton' s genius and Einstein's imagination which have per se 
changed our knowledge of what there is: it is the true things they have said. 
' Physical knowledge ', therefore, will mean 'what is reportable in the texts, 
reports and discussion of physics. ' [Emphasis in original] (Hanson, 1961 , p. 
26) 

Hanson goes on to describe how language is used to represent something else, and 

how there is a wide range of possibilities of representations. Pictures, recordings, 

i.e. observations ofthe physical kind, contain properties (spatial, audio-temporal) 

of what they are duplicating. Language made into sentences is different. 

They do not stand for things in virtue of possessing properties of the 
original; they do not stand for anything. They can state what is, or could be, 
the case. They can be used to make assertions, convey descriptions, supply 
narratives, accounts, etc. , none of which depend on the possession of some 
property in common with what the statement is about. We need not write 
'THE BEAR is bigger than ITS cuB' to show our meaning'. [Emphasis in 
original] (Hanson, 1961 , pp. 27-28) 

Hanson makes an excellent point regarding why language choice should be a 

concern in the sciences, particularly in fields such as physics. "When language and 

notation are ignored in studies of observation, physics is represented as resting on 

sensation and low-grade experiment ... But physical science is not just a 

systematic exposure of senses to the world; it is also a way of thinking about the 

world, a way of forming conceptions" (Hanson, 1961 , p. 30). Hanson has pointed 

out why, when a researcher is making and discussing an observation, language 
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choice must be taken into account. Language choice is also important, however, in 

understanding facts. 

Hanson (1961) makes the point that not all concepts can be transferred to 

other languages. Regarding scientific knowledge, Hanson asks whether the 

predecessors of a scientist who forms a particular theory would have been able to 

come up with that theory, if they did not have the language to do so. Hanson (1961) 

then responds in the following way: "the argument is simply that the formation of a 

concept x in a language not rich enough to express x (or in a language which 

explicitly rules out the expression of x), is always very difficult" [Emphasis in 

original] (p. 36). Hanson does not see the formation of a concept in a language that 

does not have the existing support for the concept as logically impossible. 

However, the lack of support within the language "is at least a practical limitation 

of the severest kind; and 'practical' does not mean ' conceptually unimportant' 

(Hanson, 1961, p. 36). Hanson then goes on to point out that even if language is 

agreed upon, that does not always lead to the correct, or to the same, conclusion. 

"Both Galileo and his formidable opponent, Descartes, made the same mistake in a 

certain calculation, despite their disagreement on every other point. What they did 

not disagree about was their physical ' language"' (Hanson, 1961, p. 36). 

Hanson understands the issue of causality to be affected by language 

choice. It is of course the concepts behind the language with which he is concerned. 

Causal connections are expressible only in languages that are many-leveled 
in explanatory power. This is why causal language is diagnostic and 
prognostic, and why the links-in-a-chain view is artificial. This is why 
within a context the cause-words are not 'parallel' to the effect-words, and 
why causes explain effects but not vice versa. For 'cause' -words are 

72 



charged: they carry a conceptual pattern with them. But 'effect ' -words, 
being, as it were, part of the charge, are less rich in theory, and hence less 
able to serve in explanations of causes. Galileo might explain the action of 
the clock hands by reference to the weight-driven main gear, the gear train, 
the escapement, the pendulum. (Note how 'theory-loaded' are each of these 
expressions; how extensive are their horological and dynamical 
implications.) He might say that the main gear, the train, escapement, and 
pendulum cause motion of the hands. Explanation would not proceed in the 
opposite way: Galileo would not explain the action of these parts by 
describing the motion of the hands. Neither the system of dynamics nor any 
system of horology unfolds in that order. (Hanson, 1961, p. 60) 

Hanson has made an interesting point regarding the use of language choice when a 

researcher attempts to formulate a cause-effect relationship. The cause statements 

are loaded with theory and thus can be used to explain the effects. However, effect 

statements cannot accomplish the same thing. 

Language choice is an issue in a number of disciplines. As stated earlier, 

this is not the appropriate venue for a treatise on language choice. Hanson's 

discussion of these issues provides insight into the problem of language choice and 

is a good source for a researcher to draw from when the researcher examines 

scientific thought experiments and forms a utopian/dystopian thought experiment. 

It is important for a researcher to consider Hanson's reservations about language 

use concerning observation, facts, theories, and causation. A focus on language can 

clarify what is meant by a particular concept and can lead to mutual understanding 

between the person conducting the thought experiment and outside observers. 

Thus, it can be helpful for a researcher to develop a clear language when the 

researcher discusses a strategy of inquiry for the purposes of engaging in dialogue 

concerning the use of that strategy of inquiry. 
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iv. Scientific Thought Experiments Are Conducted in 'Other' Worlds 

The final criticism discussed here regards the idea of "possible worlds" . A 

philosophical example was provided previously in this dissertation (Putnam's Twin 

Earth). Brown (1991) sees possible world scientific thought experiments as useful 

at a "vague level" but not as useful "when we push for details" (p. 93). Brown has 

two main reasons for this belief. The first is that while possible worlds need to be 

consistent, "this is what makes them inadequate for the analysis of a great deal of 

scientific reasoning. The simple fact is that many thought-experimental situations, 

like the scientific theories they deal with, are outright inconsistent" (Brown, 1991 , 

p. 94). The second reason is that the purpose of scientific thought experiments is to 

help understand theories pertaining to our own particular worlds, so why "should 

we think that reasoning about any possible world will tell us something important 

about our own? We must first be informed that the world we ' re thinking about is 

analogous to ours. And this, of course, is the one thing we don' t know and are 

trying very hard to find out" (Brown, 1991 , p. 95). This is an important point to 

remember, because the concept of utopia often relates to other worlds. However, a 

utopian/dystopian thought experiment as developed in this dissertation is not used 

to imagine an ' other' world, but rather the same world we are in, only in a different 

state. 

f. Conclusion 

This chapter has provided details on scientific thought experiments as a 

further resource. A brief historical background was provided, followed by a 

discussion ofBrown' s (1991) typology of scientific thought experiments. Rules and 
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elements delineated by Cohen (2005) were presented. I then presented the reasons 

why I will base a utopianldystopian thought experiment on scientific thought 

experiments. Finally, a number of criticisms of scientific thought experiments were 

discussed. Before developing a utopianldystopian thought experiment, a 

reinterpretation of utopian literature used to inform a utopian!dystopian thought 

experiment is required. The next chapter focuses on this reinterpretation. 
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V: Reinterpreting Utopian Writings and Writings About Utopia 

This chapter provides a reinterpretation of utopian literature that will be 

used to inform the utopianldystopian thought experiment to be developed in chapter 

six. It is a reinterpretation, because the term utopia is laden with preconceived 

notions. The term utopia generally connotes an image of a static blueprint for a 

perfectly structured society, sometimes in literary format, other times as an actual 

attempted experimental society. This image is closely connected to the dystopia, a 

society structured on a particular vision that is perfect only for the holder of that 

particular vision and that, in tum, leads to distorted consequences for everyone else. 

Utopia and dystopia sit at opposite ends regarding the outcomes for the societies 

that utopia and dystopia represent. 

While varying definitions of utopia and dystopia and types of utopias and 

dystopias exist, this dissertation creates a typology to provide the reader with a 

clear definition of types of utopian and dystopian works, and of terms used 

throughout. Table 2 contains a summary of the terms for the reader' s convenience. 

The term "utopia" refers, in a general sense, to an image of a perfected, yet 

static structure. This definition is based on the general connotation of the term 

"utopia," and is where the idea for this research began. Utopia is an underlying 

theme for a major component of the utopian/dystopian thought experiment created 
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and developed in this dissertation. " Dystopia" refers, in a general sense. to an 

image of a perfected structure that has distorted consequences. Dystopias are 

distorted versions of utopias. Because the literature does not always clearly 

distinguish between utopia and dystopia, the typology l create and use in this 

dissertation contains a singular reference to dystopia. Literary dystopias and 

writings about dystopia are captured within the utopian categories. 

"Experimental utopia" refers to an actual society that has attempted to base 

its structure on a utopian blueprint, such as the Fourier Phalanxes. Experimental 

utopias contribute very little to a utopian/dystopian thought experiment. However, 

in order to provide a well-rounded argument, it is necessary to discuss why they are 

not particularly influential. "Literary utopia" refers to a work of fiction, for 

example George Orwell ' s 1984. Literary utopias influence writings about utopia 

and provide some underlying concepts of utopian/dystopian thought experiments. 

"Writings about utopia" refers to works that are philosophical and theoretical 

interpretations of utopia and allow for a broader examination of the conceptual 

foundations underlying utopia. Writings about utopia include works by social 

scientists and philosophers, for example Karl Mannheim ' s Ideology and Utopia. 

Writings about utopia contribute to the development of utopian thinking. 

" Utopian thinking" is a way of looking at subject matter that bases 

interpretations of that subject matter on a utopian point of view, i.e. a viewpoint 

colored by the various types of utopia mentioned above. An example of utopian 

thinking is utopian reason which "applies a variety of styles of rationality to the 

critique of existing arrangements and to the design of alternative possibilities ... At 
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its best, utopian reason produces transformative criticism, ethical values and 

alternative scenarios for social and personal life" (Hudson, 2003 , p. 2). Utopian 

thinking provides a basis for reinterpreting the concept of utopia in a way that can 

be connected to public administration. 

Table 2 Types of Utopias 

Definition Sources and Importance to 
Examples U topian/Dystopian 

Thought 
Experiment 

Utopia Perfected General Underlying Theme 
Blueprint Connotation for Major Component 

of Thought 
Experiment 

Dystopia Distorted Utopian Balances Utopia 
Blueprint Writings 

Experimental Actual Attempt at Shaker Not Applicable 
Utopia Utopian Living Movement 
Literary Utopia Fictional Work More ' s Utopia Inform Writings 
(and Dystopia) Orwell's 198./ About Utopia; 

Connected to Public 
Administration 

Writings About Theoretical and Mannheim Foundation of 
Utopia Philosophical (1936) Utopian Thinking 
Utopian Thinking Using a Utopian Hudson (2003) Connected to Thought 

Viewpoint Experiments 

This portion of the dissertation provides a brief glimpse at the types of 

utopias discussed above. This chapter begins with a discussion of experimental 

utopias followed by a discussion of literary utopias. Writings about utopia are then 

used to describe and discuss utopian thinking. It should be emphasized here that an 

understanding of the fundamental concepts surrounding utopian works of all types 

is important in order to make the connections and distinctions between general 

understandings of utopia and the reinterpretation of utopia provided in this 
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dissertation. This chapter concludes with a discussion as to why the reinterpretation 

of utopia as developed in this chapter leads to the development of a type of thought 

experiment that could be relevant in public administration inquiry. 

a. Experimental Utopias 

Experimental utopia refers to an actual society that has attempted to base its 

structure on a utopian blueprint. Various forms of experimental utopias have been 

attempted throughout time. Some have been long lasting, for example the 

Mennonites discussed below, while others have had a rather short existence. There 

is no single blueprint for these experimental utopias. They operate on different 

assumptions and are based on different notions of human nature. While 

experimental utopias provide interesting case studies, they are not the focus of this 

dissertation. I do not want readers to think of experimental utopias when thinking 

of utopian thought experiments, therefore it is important to discuss them so they 

may be put out of the reader' s mind. Three experimental utopias are briefly 

discussed to acknowledge their existence, and also to point out that they are not a 

valid basis for the type of utopian thinking necessary to inform a utopian/dystopian 

thought experiment. As a result of the brevity of the discussion, the limited amount 

of information does not provide details on the beliefs and lifestyles of the three 

examples. Rather, broad important notions are pointed out. The examples may 

appear to be examples of communal living more than anything else. However, as 

will be pointed out following the discussion ofthe three examples, it is the strict 

reliance on form and vision that place them in the category of experimental utopias. 

Form and vision, along with the loss of the imaginary element of utopia, also serve 
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as the explanation as to why experimental utopias are uninformative for utopian 

thinking and a utopian/dystopian thought experiment. The three experimental 

utopias discussed are the Mennonites, the Shakers, and the Fourier Phalanxes. 

i. The Mennonites 

The Mennonites are an historic Anabaptist organization, with origins dating 

back to around 1536. One of the most recognized offshoots of the Mennonites is 

the Amish community. Mennonite beliefs center on the New Testament and the 

second coming of Christ, so Mennonites attempt to live in areas where they can 

prepare for the coming without interference from local governments (Friesen & 

Friesen, 2004). They strongly believe in the separation between church and state 

and refuse to take part in military service (Friesen & Friesen, 2004 ). 

The Mennonites are considered an experimental utopia. This is because 

Mennonite society is structured on a particular religious vision and on a specific 

form the leader feels will carry out this vision. Elements of specific form and 

particular vision are generally considered necessary for a planned society to be 

considered an experimental utopia. 

Even if a planned society is deemed to be an experimental utopia, as the 

Mennonites have (Friesen & Friesen, 2004), some readers may not understand why 

the society is deemed an experimental utopia and not simply a planned society. I 

argue here that when a utopia is put into practice and made into an experimental 

utopia, it loses an essential element of being a utopia. The essential element is that 

it is imaginary. The loss of the imaginary element is one reason why I argue that 

relying on experimental utopias is problematic when attempting to develop a 
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theoretical or philosophical understanding of utopia. The Mennonites help show 

why the reliance on experimental utopias to develop a broad theoretical concept of 

utopia is problematic. When the utopia, or imagined place, is put into practice, the 

utopia is no longer imaginary. The experimental utopia becomes an experiment in a 

particular type of living, in the case of the Mennonites, religious and communal. It 

is no longer an imagined place. The essence of utopia is lost in the creation of the 

actual place. 

The next two examples of the Shakers and the Fourier Phalanxes also aid in 

showing that reliance on experimental utopias to develop a theoretical and 

philosophical understanding is problematic. The presentation of these additional 

examples is necessary not only to support the loss of the imaginary element, but 

also to show the dilemma created by the strict reliance on form and vision that is 

found in experimental utopias. 

ii. The Shakers 

The Shakers were a religiously based community thought to have originated 

in England around the 1750s (Claeys & Sargent, 1999). Their official name was the 

United Society of Believers in Christ ' s Second Appearing, and they had a peak 

membership in 1830 of about 5,000 (Friesen & Friesen, 2004). The Shakers had a 

number of non-mainstream religious beliefs including strict celibacy, the belief that 

some familial bonds, particularly marriage, were un-Christian, and belief in the 

duality of God (Claeys & Sargent, 1999). 

The Shakers had a traditional agricultural economy and sold some goods to 

support their communities. Their daily lives were highly regimented. Tasks were 
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done in common, and those that could not were rotated among members. There was 

a religious hierarchy with few authoritative laws. However, as communities grew, 

laws became necessary (see Friesen & Friesen, 2004 ). 

The Shakers' numbers diminished largely due to changes that took place in 

the outside world, for example technological changes that enticed many members 

(Friesen & Friesen). But, as Friesen and Friesen (2004) point out, "perhaps the 

Shakers were not too deeply moved by the impending doom of their organization, 

as they believed that a cycle of growth and decay was common to all human 

institutions" (p. 113). 

iii. The Fourier Phalanxes 

Fourier Phalanxes were based on economic practices. Francois Marie 

Charles Fourier was the founder of the concept of the phalanxes. Fourier was 

optimistic about human nature and believed strongly in reason and the sciences. 

Fourier 

Proposed that society be divided into phalansteries or phalanxes, each with 
a common building housing approximately l ,600 individuals. Neighboring 
lands would be used for agricultural purposes and embellished with plenty 
of fruits and flowers. Community residents would be subdivided into 
smaller units of seven individuals (known as a group), and five such groups 
would form a 'series ' with specific responsibilities ... All individuals 
would be paid for their work and community income would be generated 
through shares. (Friesen & Friesen, 2004, p. 130) 

Fourier's ideas were based on "three properties, capital, labour, talent" 

[Emphasis in original] (Claeys & Sargent, 1999, p. 192). He hoped to use these 

principles to bring together large numbers of families from diverse backgrounds. 

Fourier's ideas were often followed in a general way (Claeys & Sargent, 1999), but 
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not to the extent he had hoped. Brook Farm, located in Massachusetts, was an 

American community built on Fourier' s ideas. 

iv. Why Experimental Utopias Are Uninformative 

Experimental utopias are interesting to examine. They often stand in stark 

contrast to the rest of society. The ability of many experimental utopias to co-exist 

with other societies can provide a wealth of information to researchers. However, 

experimental utopias do not add a great deal to the study of utopian thinking as it is 

used in this dissertation. Experimental utopias are difficult to generalize, because 

they do not provide a broad concept of utopia. There are three main reasons why 

experimental utopias are not a useful basis for a utopian/dystopian thought 

experiment: loss of the imaginary element, form and vision. Loss of the imaginary 

element, as discussed earlier in this chapter, refers to the utopia no longer being an 

imagined place when put into practice. Form, in this dissertation, refers to the form 

taken by the utopian society. Vision refers to the founding beliefs, both social and 

structural, that are created and maintained in the utopia. This section first discusses 

the issue of form, and then the issue of vision. The loss of the imaginary element 

was previously discussed in reference to the Mennonites. 

In an experimental utopia, the form of the society is highly important for its 

ability to function. Filley ( 1973) examined utopian organization form using utopian 

literature and studies of experimental utopias. Filley (1973) focused on 

organizational forms he labeled utopian, the choice of this label depending on 

Whether or not the organization would generally be regarded as 
unconventional, whether or not it is believed to foster the growth of human 
potential while achieving an acceptable level of productivity, and whether 
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or not characteristics described can be demonstrated to be, or are, 
potentially operational. (p. 3) 

Filley (1973) comes up with a set of assumptions/themes he sees in the utopian 

literature that help to show what types of organization are available to utopias. 

Filley (1973) goes through twelve assumptions. Each assumption states the original 

assumption and its opposite as being the possible assumption. For example, ' man' 

is basically good, or ' man ' is basically evil and 'man' can be molded or ' man ' is 

rigid. Other assumptions, or what I would term questions are: whether society is 

good for the individual, whether man can change his environment, whether there is 

a knowable future, what is the present state of man, whether utopian plans are 

universal, what is the association between structures and systems and people, 

whether work is the ends or the means, whether utopias return to better states or 

move towards them, and whether utopian membership should be homogenous. As 

well , certain important issues arise, such as leadership, social control, decision-

making and conflict resolution, competition and cooperation, organizational and 

personal goals, organization of work, and boundary relations. In using these 

assumptions/themes and the arising issues, Filley (1973) says 

To illustrate the possible applications of utopian design, one may envision a 
business form in which the principles of utopian organization are applied. 
Since what is selected here is obviously a matter of the author's own taste 
and preference, there is no suggestion that these are what anyone else might 
have chosen as the best principles. (pp. 36-37) 

Filley goes through the philosophy and many of the characteristics ofwhat he 

deems to be a utopian form of organization. These are based on the important 
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issues listed above and are focused on the organization rather than on overall 

society. 

The problem with focusing on utopian organization form, as Filley has, is 

that it does not get at the level of analysis for which a utopian/dystopian thought 

experiment aims. Form is focused on organization design (blueprint), but a 

utopian/dystopian thought experiment is not a design for a particular organization. 

A utopian/dystopian thought experiment is a strategy of inquiry, and may be useful 

in examining form, but is not a blueprint for organization. 

Another major reason why experimental utopias are not a useful basis for 

the type of utopian thinking used in this dissertation concerns the issue of vision. 

An experimental utopia is generally based on the vision of its founder and that 

vision must be maintained in order for the experimental utopia to succeed. When 

the singular vision of the experimental utopia is not maintained, the experiment can 

fail , as for example, with the Fourier Phalanxes. If the experimental utopia were 

used to inform the type of utopian thinking used in this dissertation to build the 

foundation of a utopian/dystopian thought experiment, then maintaining a singular 

vision would be an important element in the formation of a utopian/dystopian 

thought experiment. As such, it is important to consider whether it would be viable 

to institute a strategy of inquiry that would seek to maintain a singular vision within 

public administration, which is what a utopian/dystopian thought experiment would 

require if it were based on utopian thinking drawn from the experimental utopia. 

The experimental utopia, itself, is a very ' modern' idea. The concept of 

vision provided by the experimental utopia is connected to progress, scientific 
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methods, and to overall modernist conceptions. Modernity, has, however, come 

under criticism, as has the experimental utopia. If a utopianldystopian thought 

experiment were based on utopian thinking informed by the experimental utopia, 

then containing a singular, and largely modernist, vision of society would be 

considered important for a researcher engaging in a utopianldystopian thought 

experiment. However, numerous current arguments exist that discuss why public 

administration should not rely on modernist based notions. Using the experimental 

utopia to inform utopian thinking and thus, a utopian/dystopian thought 

experiment, might further a particular social vision, but it would not further the 

goal of expanding strategies of inquiry currently in use in public administration. 

While experimental utopias may help to understand issues that have 

occurred in a particular society or in the administration of a particular state, they 

are not a useful basis for a utopian!dystopian thought experiment. This is because 

they lose the imaginary element essential to a definition of utopia, and are confined 

to the specific contours of their existence, focusing on specific forms and visions 

that are unlikely to produce sound strategies of inquiry. 

b. Literary Utopias 

The literary utopia provides guidance towards understanding the conceptual 

foundations of utopia. The literary utopia, or "narrative utopia" as Wegner (2002) 

calls it, is "a machinery that enables its readers to perceive the world they occupy in 

a new way, providing them with some of the skills and dispositions necessary to 

inhabit an emerging social, political, and cultural environment" (Wegner, 2002, p. 

2). Literary utopias have their own forms and visions, but unlike experimental 
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utopias, their purposes are often to make the reader think outside the bounds of the 

utopia, or dystopia, created in the literary work. 

While the literary genre of utopias began in 1516 with the publication of 

Thomas More ' s Utopia, we can see the foundations of utopian thinking in the 

literary utopia stretched back to Plato 's Republic. Plato 's Republic is a major 

Western work, and has influenced numerous writings, and practices, of modern 

civilization. However, the focus in this dissertation is on later works largely 

influenced by Christian thought. 

Christianity is one ofthe dominating influences in the development of 
utopianism ... The originality and importance of Christianity in the utopian 
tradition is twofold-first, for the way it put the elements of utopia together 
into a more or less coherent pattern; and second, for the way it stressed 
utopian aspects in its eschatology. (Claeys & Sargent, 1999, p. 6) 

This influence can be seen in works both before and after More's advent of the 

literary genre. However, a number of utopian works including More's choose not to 

focus on ' organized' religion as a founding aspect of their societies. The lack of 

organized religion does not mean that Christian influence is lacking, but instead 

may be an attempt on the authors ' part, More being a prime example, to show the 

deficiencies of their own cultural and social settings, where organized religion 

played a large role. 

In the centuries that followed More ' s Utopia, other great literary utopian 

works emerged. In the seventeenth century there was William Shakespeare' s The 

Tempest and Tomasso Campanella' s City of the Sun; the eighteenth century brought 

Jonathan Swift' s Gulliver 's Travels; the nineteenth saw Samuel Butler' s Erewhon, 

Edward Bellamy's Looking Backward: 2000-1887, and William Morris ' News 
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From Nowhere; and the twentieth H.G. Wells ' A Modern Utopia, Yevgeny 

Zamiatin' s We, Aldous Huxley' s Brave New World, George Orwell 's Nineteen 

Eighty-four, and B.F. Skinner' s Walden Two (Claeys & Sargent, 1999). 

This section provides three examples of literary utopias whose common 

themes can be seen as influencing utopian thinking and a utopian/dystopian thought 

experiment. The three utopian works focused on are: Thomas More' s Utopia which 

began the literary genre and is the basis for a great deal of utopian literature, 

Edward Bellamy' s Looking Backward: 2000-1887whose publication is considered 

"one ofthe most influential events in the history of utopian literature" (Claeys & 

Sargent, 1999, p. 240), and George Orwell 's dystopian work Nineteen Eighty-four, 

"one of the single most influential narratives, utopian or otherwise, of the twentieth 

century" which "attempts to del ink the values of modernity from the very ongoing 

process of modernization which gave rise to these values in the first place" 

(Wegner, 2002, p. xxv). 

These three works have been chosen because while each comes from a 

different social and cultural time, their defining features, it will be argued, are very 

much the same. As well, they are each considered utopian texts of primary 

importance for their times. It is important to include a dystopian work, here 

Nineteen Eighty-four, because the concept of dystopia, the distorted extreme of a 

perfected blueprint, is used to balance the concept of utopia that informs a 

utopian/dystopian thought experiment. These three literary utopias helps show the 

consistency in the historical foundations leading to writings about utopia and thus 

to utopian thinking and a utopian/dystopian thought experiment. As well, the 
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narrative format of literary utopias provides excellent illustrations of how the 

concept of utopia became formulated as it is today, and also how utopia is 

continuously reinterpreted. Foil owing the discussion of the three literary utopias is 

a summary of their common themes, and their connections to public administration. 

i. Thomas More' s Utopia 

Thomas More ' s (1965) Utopia, written in 1516, is the basis for a great deal 

of utopian literature. Interpretations of Utopia have seen More as mocking the 

England of his day, while others interpret Utopia as a template for a future 

perfected society. It should be pointed out here that the names More chooses for 

things within the novel, from the island to his main storyteller, have origins in 

ancient Greek (Turner, 1965). The words, while translated in similar ways by 

various readers, for example utopia meaning no place or not place, can be used to 

support multiple interpretations of Utopia. The novel is written from the point of 

view of a story told by a traveler, Raphael Hythlodaeus, who has recently returned 

from the island of Utopia, More ' s novel describes in detail the organizational and 

societal structure. In this dissertation, Utopia refers to the island described by More, 

and Utopiai refers to More ' s written product. 

The story of Utopia begins with a description of the physical island itself. 

The island is highly protected by natural rocks and harbors such that "without a 

Utopian pilot it's practically impossible for a foreign ship to enter the harbor" 

(More, 1965, p. 69). It is made apparent that many of these protections are man 

made and serve a useful purpose for Utopia. Within the confines of Utopia, the 

towns are structured in an exact manner. "There are fifty-four splendid big towns 
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on the island, all with the same language, laws, customs, and institutions. They're 

all built on the same plan, and, so far as the sites allow, they all look exactly alike" 

(More, 1965, p. 70). Each of the fifty-four towns contains six thousand households. 

These households are broken down into groups of thirty who elect one District 

Controller equaling two hundred District Controllers per town. These two hundred 

District Controllers elect one Mayor. There are twenty Senior District Controllers, 

one for every ten District Controllers. Thus the hierarchy in each town goes: 

households ( 6000), District Controllers (200), Senior District Controllers ( 1 0), and 

Mayor (1). "Mayor remains in office for life, unless he ' s suspected of wanting to 

establish a dictatorship. Bencheaters [Senior District Controllers] are elected 

annually, but they' re not normally changed. All other municipal appointments are 

for one year only" (More, 1965, p. 74). 

The system, while quite hierarchical and controlled continues to rely on 

elections and on the good intentions of those appointed, as is readily apparent in the 

following: Referring to District Controllers electing a Mayor, "they do it by secret 

ballot, after solemnly swearing to vote for the man that they consider best 

qualified" (More, 1965, p. 74). The Mayor meets with the Senior District 

Controllers at a minimum every three days, 

... (A]t which they discuss public affairs, and promptly settle any private 
disputes-though these are very rare ... there ' s a rule that no question 
affecting the general public may be finally decided until it has been debated 
for three days. It's a capital crime to discuss such questions anywhere 
except in the Council or the Assembly. Apparently this is to discourage the 
Mayor and Bencheaters from plotting to override the people ' s wishes and 
change the constitution. For the same reason any major issue is referred to 
the Assembly of Stywards [District Controllers], who explain it to all their 
households, talk it over among themselves, and then report their views to 
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the Council. Occasionally the matter is referred to Parliament. (More, 1965, 
p. 74) 

The rules regarding questions brought before the Councils also do not allow debate 

the first day the issue is brought forth because the "person is quite prepared to 

sacrifice the public to his own prestige" (More, 1965, p. 75). This is the basic 

governmental structure of each of the towns. 

In addition to towns there are agricultural houses used for food production 

where "town dwellers take it in turns to go and live in them. Each house 

accommodates at least forty adults, plus two slaves who are permanently attached 

to it, and is run by a reliable, elderly couple under the supervision of a District 

Controller, who' s responsible for thirty such houses" (More, 1965, p. 70). Workers, 

as distinguished from slaves, rotate on a yearly basis. In addition to all Utopians 

working in agriculture, workers have specific trades, with children generally 

continuing the trade of their parents. The main duty of the District Controller "is to 

see that nobody sits around doing nothing, but that everyone gets on with his job" 

(More, 1965, p. 75-76). The general day of a Utopian is very regimented where 

"they have a six-hour working day-three hours in the morning, then lunch-then a 

two-hour break- then three more hours in the afternoon, followed by supper. They 

go to bed at 8 p.m. , and sleep for eight hours" (More, 1965, p. 76). 

Great pride is taken in Utopia regarding the efficiency of its labor system. 

The claim is made that Utopians only have to work six hours per day because 

almost the entire population is employed and because they make only the essential 

goods required for a comfortable life. Regarding the unemployed in other countries, 
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the text states ''just think how few of these people are doing essential work-for 

where money is the only standard of value, there are bound to be dozens of 

unnecessary trades carried on, which merely supply luxury goods or entertainment" 

(More, 1965, p. 77). The text continues by stating that the "labour problem is also 

reduced by the fact that they tackle essential jobs with more economy of effort than 

we do" (More, 1965, p. 78). Examples are given to support the improved efficiency 

of labor. One example is that because housing and clothing are the same for all 

Utopians, there is no competition for those goods. The lack of competition leads to 

a more economical and efficient system. Discussion of the workforce is concluded 

however by explaining that workdays are shortened when possible. "They never 

force people to work unnecessarily, for the main purpose of their whole economy is 

to give each person as much time free from physical drudgery as the needs of the 

community will allow, so that he can cultivate his mind-which they regard as the 

secret of a happy life" (More, 1965, p. 79). 

Private property does not exist in Utopia. Houses within the towns, much 

like the people living in agricultural houses, are on rotation. It is pointed out 

however that there continues to be competition between households over the 

gardens behind the houses within the towns. "The people of Aircastle are keen 

gardeners not only because they enjoy it, but because there are inter-street 

competitions for the best-kept garden. Certainly it would be hard to find any feature 

of the town more calculated to give pleasure and profit to the community" (More, 

1965, p. 73). It is interesting to note this instance of competition and what it is 

acknowledged as giving to the citizens. 
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The households are akin to family units and are ordered in traditional 

patriarchal fashion. "Each household, as I said, comes under the authority of the 

oldest male. Wives are subordinate to their husbands, children to their parents, and 

younger people generally to their elders" (More, 1965, p. 80). Households are used 

to keep control of the population as they can only contain between ten to sixteen 

adults, however there is no limit on the number of children. When the population 

grows too large, the Utopians colonize, and the island of Utopia still has natives 

from before the time it was conquered by Utopos, the founder of Utopia. Ifthe 

colonizers are unable to co-opt the natives then the natives are 

Expelled from the area marked out for annexation. If they try to resist, the 
Utopians declare war- for they consider war perfectly justifiable, when one 
country denies another its natural right to derive nourishment from any soil 
which the original owners are not using themselves, but are merely holding 
on to as a worthless piece of property. (More, 1965, p. 80) 

Everything in Utopia serves a purpose. It is the purpose that provides importance. 

More continues to describe in detail the controlled and structured nature of 

everything in Utopia, including travel, marriage, and religion. It is not necessary to 

continue with these examples, however, except for one final note on the issue of 

slavery. Slaves in Utopia come from three classes: Utopian convicts, convicts from 

outside countries who have been bought by Utopia, and "the working-class 

foreigner who, rather than live in wretched poverty at home, volunteers for slavery 

in Utopia" (More, 1965, p. 1 02). There is little mention throughout Utopia of 

citizens convicted of crimes or how those citizens became criminals. As well, it 

should be noted that the text strongly downplays any negative images of Utopia, 

including the disparate treatment of women. 
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ii. Edward Bellamy' s Looking Backward: 2000-1887 

Edward Bellamy's (2000) Looking Backward: 2000-1887';, written in 1888, 

is considered a major influence on political writings (see Bowman, 1986; Patai, 

1988; Rogers, 2004). Throughout the novel there is a great deal of comparison 

between the actual nineteenth century and the imagined twentieth century. The 

twentieth century imagined by Bellamy has been influential in affecting the visions 

of political writers. The story begins with a man, Julian West, waking up in the 

distant future, much to his surprise. The majority of the novel involves dialogue 

between Julian and the owner of the house that he woke in, Dr. Leete. 

Looking Backward: 2000-1887 is situated in Boston, Massachusetts. In this 

discussion, old Boston refers to nineteenth century Boston, and new Boston to 

twentieth century Boston. Physically, new Boston appears cleaner and wealthier 

than old Boston. Julian inquires about these changes, and is told by Doctor Leete 

that wealth was created using costs saved by not losing labor. This was done by 

improving the overall health of the citizens, making fewer persons unable to work, 

and by altering the way that domestic chores were taken care of. Another method of 

reducing cost and waste was by removing the means of production from the hands 

of private individuals. 

·The wastes which resulted from leaving the conduct of industry to 
irresponsible individuals, wholly without mutual understanding or concert, 
were mainly four: first, the waste by mistaken undertakings; second, the 
waste from the competition and mutual hostility of those engaged in 
industry; third, the waste by periodical gluts and crises, with the consequent 
interruptions of industry; fourth, the waste from idle capital and labor, at all 
times ' . (Bellamy, 2000, p. 150) 
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Regarding wealth and the way it is spent in new Boston, and the importance placed 

on public interest, Doctor Leete says: 

' We might, indeed, have much larger incomes, individually, if we chose to 
use the surplus of our product, but we prefer to expend it upon public works 
and pleasures in which all share, upon public halls and buildings, art 
galleries, bridges, statuary, means of transit, and the conveniences of our 
cities, great musical and theatrical exhibitions, and on providing on a vast 
scale for the recreations of the people ' . (Bellamy, 2000, p. 159) 

In Bellamy's imagination, the labor and industrial system had changed 

dramatically from the nineteenth to the twentieth centuries. AJI industries 

consolidated into a few firms between the time that Julian fell asleep and the time 

he woke up. This was done through mergers, take-overs, buy outs, i.e. the 

traditional corporate, private methods of maneuvering businesses. In new Boston, 

all citizens are employees of the nation, as no other employers exist Doctor Leete 

states: 

' It was equaJiy the duty of every citizen to contribute his quota of industrial 
or inteJiectual services to the maintenance of the nation was equally evident, 
though it was not until the nation became the employer of labor that citizens 
were able to render this sort of service with any pretense either of 
universality or equity' . (Bellamy, 2000, p. 41) 

In order for citizens, who are all members of the industrial army, to choose 

their trades, the administration comes into play. Doctor Leete states: " ' It is the 

business of the administration to seek constantly to equalize the attractions of either 

of the trades, so far as the conditions oflabor in them are concerned, so that all 

trades shall be equally attractive to persons having natural tastes for them" 

(Bellamy, 2000, p. 44). Various ranks can be achieved within the industrial 

categories and applicants are chosen based on knowledge in their particular fields. 
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No trade is originally closed off to any individual, however tests are used based on 

knowledge and qualifications. A reserve force exists of individuals who are either 

in their first three years of service, where they remain in a type of general 

population and serve as "common laborers", or who have no special skills. " 'As 

for actual neglect of work, positively bad work, or other overt remissness on the 

part of men incapable of generous motives, the discipline of the industrial army is 

far too strict to allow anything whatever of the sort. A man able to duty, and 

persistently refusing, is sentenced to solitary imprisonment on bread and water till 

he consents'" (Bellamy, 2000, p. 83). There also exists an "invalid corps" for those 

who are unable to work on the same level as the average citizen. Regarding the role 

of women in the workplace, Doctor Leete says: ''Our women, as well as our men, 

are members of the industrial army, and leave it only when maternal duties claim 

them'" (Bellamy, 2000, p. 167). Women cannot serve in all of the same positions 

as men and have shorter working hours and other changes in conditions. While the 

women' s industrial army is separate from the men ' s, Doctor Leete explains that " 

'we have given them a world of their own, with its emulations, ambitions, and 

careers, and I assure you they are very happy in it"' (Bellamy, 2000, p. 169). As in 

More's Utopia, the disparate treatment of women is barely addressed. The 

traditional role of the President of the United States does not exist in new Boston. 

The President, instead, serves as general-in-chiefofthe industrial army. The 

President makes his way through the ranks of the industrial army just as any other 

citizen does. The hierarchy is set up much as the standard military grades of old 

Boston. 
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Legislation is not a concern in new Boston. Doctor Leete says the 

following: " ' if you will consider a moment, Mr. West, you will see that we have 

nothing to make laws about. The fundamental principles on which our society is 

founded settle for all time the strifes and misunderstandings which in your day 

called for legislation"' (Bellamy, 2000, p. 137). State governments have been 

eliminated in new Boston, but municipal governments continue to exist. When 

Julian inquires about these municipal governments, Doctor Leete explains" ' they 

have important and extensive functions in looking out for the public comfort and 

recreation, and the improvement and embellishment of the villages and cities'" and 

"'every town or city is conceded the right to retain, for its own public works, a 

certain proportion of the quota oflabor its citizens contribute to the nation"' 

(Bellamy, 2000, p. 137). 

While private property continues to exist in the form of small items, money 

does not exist, nor do centers for buying and selling. All goods are distributed via 

the nation's credit system. The system basically works where each citizen receives 

a credit card with a certain amount of funds on it at the beginning of the year 

(Bellamy, 2000, pp. 56-57). While the economy and organization ofthe nation is 

set up in a cooperative manner, some competition continues to exist for the ranks 

within industries as well as in areas such as athletics. 

While other aspects of new Boston are discussed, such as traveling using 

the monetary funds, religious openness and the availability of churches, and the 

placing of prisoners in hospitals instead of jails, a discussion arises concerning 

language. While More altered the understanding and use of language by naming 
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characters and places in certain interpretable ways, Bellamy provides explicit 

discussions of the alteration of language. Changes in language are discussed 

regularly throughout the text. Julian sometimes uses words common in his day that 

have either changed in meaning or no longer exist in new Boston. One example 

involves the credit system where the term dollar is still used to reflect the amount 

on an individual's account. Doctor Leete:" 'we have kept the old word, but not the 

substance. The term, as we use it, answers to no real thing, but merely serves as an 

algebraical symbol for comparing the values of products with one another"' 

(Bellamy, 2000, p. 57). Additional terms such as this are discussed throughout the 

text. 

iii. George Orwell ' s Nineteen Eighty-four 

George Orwell's (2003) Nineteen Eighty-fouriii' written in 1949, is set in the 

future nation of Oceania, one of three nations that exist in the world, in the year 

1984. Nineteen Eighty-four is a dystopian novel showing the negative side of 

utopian forms and utopian visions. The novel is an outcry against modern ideals of 

progress and order, and shows how a utopia can become distorted such that it 

becomes a dystopia. 

The main character of Nineteen Eighty-four is Winston Smith, a member of 

the Outer Party who worked at one of the large bureaucratic buildings in Oceania. 

The Inner Party was the class above him while the proles were the class below him. 

Oceania was at continuous war with either Eastasia or Eurasia, but it was 

always believed that whichever they were currently fighting, they had always been 
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fighting, and whichever they were currently allied with, they had always been allied 

with. The government of Oceania was split into four major departments: 

The Ministry of Truth, which concerned itself with news, entertainment, 
education, and the fine arts; the Ministry of Peace, which concerned itself 
with war; the Ministry of Love, which maintained law and order; and the 
Ministry of Plenty, which was responsible for economic affairs. Their 
names, in Newspeak: Minitrue, Minipax, Miniluv, and Miniplenty. (Orwell, 
2003,p.4) 

All four ministries had a similar foreboding appearance that was large and clean as 

compared with the majority of buildings in Oceania, most ofwhich were old, dirty, 

and damaged by continuous warfare. Rumors existed in Oceania of an organization 

called The Brotherhood that stood in defiance of the government, but no citizen 

was sure if they actually existed. 

Winston's job in the records department ofthe Ministry of Truth was to sit 

in a cubicle, and when slips of paper were sent to him, he would change the 

information they had contained in prior issues of the newspaper. "The messages he 

had received referred to articles or news items which for one reason or another it 

was thought necessary to alter, or, as the official phrase had it, to rectify" (Orwell, 

2003, p. 39). After Winston made the corrections, he would send all the documents 

he had received and all of his notes down a "memory hole" to be destroyed. This 

was done on a daily basis with anything that could be documented or recorded, and 

all old copies were destroyed and replaced by new ones. 

This process of continuous alteration was applied not only to newspapers, 
but to books, periodicals, pamphlets, posters, leaflets, films, sound tracks, 
cartoons, photographs-to every kind of literature or documentation which 
might conceivably hold any political or ideological significance. Day by 
day and almost minute by minute the past was brought up to date. (Orwell, 
2003, p. 41) 
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The Party had strict rules that members lived by, even though the rules were 

not ' laws.' Posters hung everywhere and were used to 'watch' citizens. Helicopters 

were used to look into people's windows, and most homes had telescreens used to 

watch citizens twenty-four hours per day. An organization called the Thought 

Police invaded all aspects of citizens' lives. For example, Winston bought an old, 

blank book from a junk shop, and began a diary. "This was not illegal (nothing was 

illegal, since there were no longer any laws), but if detected it was reasonably 

certain that it would be punished by death, or at least by twenty-five years in a 

forced-labor camp ... To mark the paper was the decisive act" (Orwell, 2003 , p. 7). 

When thinking about having written in the diary, Winston felt that it made no 

difference what he actually wrote down . 

The Thought Police would get him just the same. He had committed
would still have committed, even if he had never set pen to paper- the 
essential crime that contained all others in itself. Thoughtcrime, they called 
it. Thoughtcrime was not a thing that could be concealed forever. You 
might dodge successfully for a while, even for years, but sooner or later 
they were bound to get you. (Orwell, 2003, p. 19) 

The Party modified the behavior of citizens using various types of control 

mechanisms, mostly in social situations. For example, part of Winston's workday 

consisted of the "Two Minutes Hate" (Orwell , 2003, p. 1 0). The Two Minutes Hate 

was a meeting Party members attended in front oftelescreens that produced 

hideous noise along with pictures and speeches by those who were against the 

party. The people who were gathered in front of the telescreen generally broke out 

in screams and anger, in unison. Control came in the form of groupthink. 
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All party members wore uniforms and individuals had to call each other 

comrade. Marriages were regulated by the Party and were meant only to produce 

children for the Party. Children were encouraged to watch their parents and turn 

them in for any conceivable violation against the Party. "The family had become in 

effect an extension of the Thought Police. It was a device by means of which 

everyone could be surrounded night and day by informers who knew him 

intimately" (Orwell, 2003, p. 136). 

Newspeak was the language the Party attempted to institute as another 

method of control. The most we learn of the language, other than through the 

appendix at the end ofthe text, is from Syme, Winston's co-worker. Syme'sjob 

was to work on the newest edition of the dictionary ofNewspeak. Newspeak used a 

minimum amount of words and attempted to destroy numerous verbs, adjectives, 

and nouns that were part of"Oldspeak." 

'Don't you see that the whole aim ofNewspeak is to narrow the range of 
thought. In the end we shall make thoughtcrime literally impossible, 
because there will be no words in which to express it. Every concept that 
can ever be needed will be expressed by exactly one word, with its meaning 
rigidly defined and all its subsidiary meanings rubbed out and forgotten'. 
(Emphasis in original] (Orwell, 2003, pp. 53-54) 

In order to discuss the vision of the Party, it is necessary to relay some 

details of the plot. Winston and another Outer Party member, Julia, began a secret 

relationship. O'Brien, an Inner Party member, convinced Winston and Julia to join 

the so-called Brotherhood. In doing so, O'Brien gave Winston a copy of the book 

promoted by the Brotherhood. While Winston was reading the book in his and 

Julia's secret room above a shop, the Thought Police revealed themselves and took 
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both Winston and Julia away. Both O' Brien and the shopkeeper worked with the 

Thought Police and had been investigating Winston and Julia. Winston and Julia 

were taken away to the Ministry of Love where they were forced to submit to the 

vision of the Party. The vision of the Party comes through most clearly in the 

statements made by O'Brien to Winston and through Winston' s ensuing thoughts. 

O'Brien said: "All the confessions that are uttered here are true. We make them 

true" (Orwell, 2003, p. 262). "We are not content with negative obedience, nor 

even with the most abject submission. When finally you surrender to us, it must be 

of your own free will" (Orwell , 2003, p. 263). Winston thinking about O'Brien: 

"He had understood it all, weighed it all , and it made no difference: all was justified 

by the ultimate purpose" (Orwell, 2003, p. 271 ). After Winston is tortured into 

submission and betrays Julia, he is released to live back in Oceania, however he is 

changed completely from how he was before he entered the Ministry of Love. He 

now understood that it was necessary to believe in the Party ' s vision, that "2 + 2 = 

5" (Orwell, 2003, p. 300). The vision of the Party was of a society that was 

predictable, easy to manipulate, and under complete control of the Party. 

iv. Common Themes in Literary Utopias, and Their Connections to Public 

Administration 

Before beginning a discussion of the common themes pulled from literary 

utopias, I would like to point out that I have not had formal training as a literary 

critic. ln this dissertation, I use the literary utopia to aid in developing a theoretical 

and philosophical understanding of utopia and utopian thinking. I take the position 

that literary utopias were written to promote thought, not just to promote formal 
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literary analysis. Therefore, my analysis of literary utopias does not need to be 

based in formal literary techniques, but instead, should be based in an analysis that 

a typical reader would make. 

Common themes are pulled from literary utopias that aid in developing a 

broader understanding of utopia and utopian thinking. These themes focus on 

change, and are the following: storyteller & dilemma, structural issues (physical, 

social, economic, and political/administrative), and comparative time/space 

connection. It is the structural issues in particular that show how utopia can be 

reinterpreted from a public administration point of view. 

The first common theme is the use of a storyteller and a dilemma that 

involves change in understanding. In Utopia, Raphael explains the workings of 

Utopia to others. The same can be said of the main storytelling of Julian in Looking 

Backward: 2000-1887, and Winston (while narrated not from his mouth, but from 

his point of view) in Nineteen Eighty-four. It is through the storytelling that the 

characters come to see the changes between the prior (or other in the case of 

Utopia) society and the current society. Regarding the dilemmas, in each literary 

utopia, the dilemma focuses on the understanding that the reader has of the changes 

between the reader's society and the one in the text. While minor plot additions 

exist, such as the love stories in Looking Backward: 2000-1887 and Nineteen 

Eighty-four, they appear incidental to the main purposes of the texts. The 

storytellers and dilemmas provide a particular narrative perspective that focuses on 

understanding the utopia/dystopia by examining change based on the viewpoints of 
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the characters within the story compared to the viewpoints of the author and readers 

ofthe story. 

There are a number of structural similarities between the three texts. It is the 

structural similarities that are reminiscent of many issues considered important in 

public administration. The first structural similarity is physical. Each literary utopia 

focuses on the planned layouts of the countries/cities, wherein each layout has a 

particular purpose that supports the vision of the country/city. In Utopia each town 

is structured in the same way, giving an image of order and rationality. In Looking 

Backward: 2000-188 7, new Boston is structured to give off a feeling of wealth and 

prosperity for all. In Nineteen Eighty-four, war is kept continuous in order to keep 

the country in a state of despair. 

Physical space is also kept in a particular order in each imagined 

country/city. While the physical space appears different in each literary utopia, 

furthering a particular image helps to maintain the literary utopia, because it 

provides the utopian leaders with a means of control over the inhabitants. This 

control comes in the form of making the people of the utopia see the same thing, 

whether it is order, prosperity, or despair. In public administration, planning and 

urban development are often considered important elements to understand 

administrative and organizational functions. 

The second structural similarity is social. Social controls are used in each 

literary utopia to change the behavior of citizens to fit with the vision of the 

country/city. This is done by socially controlling everything from family structure 

to the taking away of privacy. In order to gain control over social elements, the 
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structure of each literary utopia contains mechanisms administered by the 

governing body of the utopia that are used for the purpose of maintaining control. 

Elements of the administrative state also serve, in some cases, as elements of social 

control. 

Economic structural elements are used as mechanisms of control, in a 

manner similar to the social elements, where that control is used to push for change 

in a particular direction. By rationing goods and controlling the flow of commerce, 

the governing bodies of the utopias are able to maintain the particular socio

economic status of the citizens of the utopias. In a public agency, it is generally 

understood that budgets and budgetary constraints also serve as mechanisms to 

control the agency. A specific balance between and among programs and 

departments is maintained by controlling the funding provided to the programs and 

departments. 

The last structural similarity is broadly termed political/administrative. 

Political/administrative elements common to the literary utopias are leadership, 

power, and human nature. Leadership, power, and human nature are topics found in 

both political science and public administration literature. Thus, the categorical title 

political/administrative. The connection between this literary utopian theme and 

public administration is found in the focus on topics found in public administration. 

The two utopian texts, Utopia and Looking Backward: 2000-1887, have no single 

source of leadership and power is spread throughout the citizens. In the dystopian 

literary novel, Nineteen Eighty-four, leadership comes from Big Brother and all 

power lies with the Party. The decentralized structures of the utopias seem to reflect 
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a positive attitude towards human nature and the ability of society to progress. 

Power is shared more evenly among the members of the utopia, much as in a 

decentralized workplace. The centralized structure in the dystopia reflects a rather 

negative view of human nature. Members of the utopia would not be able to handle 

power if they had it. Members of the utopia must be managed. The manner in 

which the literary utopias deal with issues of leadership and power reflect the view 

taken of human nature by the governing structure of the literary utopia. The 

mechanisms used to deal with leadership and power, reflect mechanisms promoted 

in some works of organization and management theory found in public 

administration (for example, see Weber, 1958; Pfeffer, 1981 ; Rainey, 1991). 

The final common theme found in literary utopias that serve to aid in 

developing a theoretical and philosophical understanding of utopia and utopian 

thinking concerns the issue of current versus imaginary time/space. It is important 

to understand that a literary utopia reflects a time and space that is not the current 

time and space that the author exists in. The literary utopia is an imagined place, 

but the imagined place has some connection to the literary utopia author's own time 

and space. Rather than being merely descriptive or simply examining particular 

societal elements for reform, literary utopias examine a current time and space by 

explicating an imaginary time and space. This is the comparative time/space 

connection and aids in distinguishing literary utopias from other types of literary 

works. The literary utopia is written in a manner that distinguishes the story such 

that it exists in a different state than the state in which the author and reader exist. 

The system as a whole is in a different state, not merely one minor activity being 
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changed. For example, had Bellamy's new Boston been exactly like old Boston 

except for the change from a monetary to a credit system, it is unlikely that the 

work would have been considered utopian. Literary utopias, through the use of a 

comparative time/space perspective, examine a larger number of factors in order to 

accomplish their goals . Literary utopias focus on a comparative change of the 

overall system not merely a change in one single aspect of the activity under 

examination. 

Literary utopias provide some of the fundamental concepts for 

understanding writings about utopia. Narrative perspectives provided through 

storytellers and dilemmas, examination based on changes in administrative 

activities, and comparative time/space situations are concepts drawn from these 

literary utopias that serve to influence utopian thinking and ultimately, the 

utopianldystopian thought experiment developed in chapter six. The concepts 

drawn from literary utopias that are used to develop the utopianldystopian thought 

experiment help to draw the focus of a utopian/dystopian thought experiment to 

administrative, rather than scientific or philosophical, questions. 

The common themes that are pulled from the literary utopias above are all 

topics of major importance in public administration. Themes of control, power, 

leadership, and standardization are found in a great deal of public administration 

literature. The themes are drawn from the way the state is administered in each of 

these literary utopias. Administration is controlled through the structuring of 

various systems (political, social, economic, political/administrative). As such, a 

reinterpretation of utopia using literary utopias that focus on administrative 
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concerns, should lead to writings about utopia and utopian thinking that can inform 

a type of thought experiment that is particular to public administration inquiry, i.e. 

a utopianldystopian thought experiment. 

c. Writings About Utopia 

Kogler (1995) provides a conceptual definition of utopia where utopianism 

is described as "critical and creative thinking projecting alternative social worlds 

that would realize the best possible way of being, based on rational and moral 

principles, accounts of human nature and history, or imagined technological 

possibilities" (Kogler, 1995, p. 892). Kogler lays out a set of characteristics helpful 

in understanding utopian philosophy. 

Accordingly, utopianism is limited neither to a literary genre nor to specific 
conceptions of the good life. It rather plays a genuine role in relation to 
possible or intended change in existing social conditions . .. Concrete and 
responsible utopian thinking may thus be an indispensable part of social 
criticism. First, the projection of alternative worlds helps to relativize the 
present; it creates distance and estrangement from the realm of assumed 
necessities of social life. Second, it explores concrete alternatives and 
realizable possibilities that could lead to practicable changes and 
improvements. And third, utopias seem indispensable for motivation. The 
sense of a better, realizable state of affairs not only gives meaning and 
significance to critical engagement, but also encourages interest in and hope 
of achieving real change in political action. (Kogler, 1995, p. 893) 

These three points concerning utopian thinking- relativizing the present, providing 

practical alternatives, and creating motivation and hope- support a more 

generalized notion of utopia. Kogler ( 1995) provides readers with a way to 

understand how literary utopias can be transformed into more general philosophical 

and theoretical concepts. 
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Writings about utopia can be understood as offering a more general notion 

of utopia. Writings about utopia are not attached to the experimental utopia, but 

encompass the desire for change that is a central component of the literary utopia. 

Writings about utopia have resulted from and have led to utopian thought and 

utopian thinking. This section provides a brief discussion of the development of 

utopian thought that has allowed for a reinterpretation of utopia as something 

beyond a mere static blueprint for an optimal society. 

Utopian thought has not developed on a singular path. Scholars such as Karl 

Mannheim and Ernst Bloch have written important pieces in the field of utopian 

thought. I have chosen to focus on three specific scholars regarding utopian 

thought: Hudson (2003), who presents a non-totalist version of utopia, Stillman 

(2001), who defines utopias as thought experiments, and briefly, Foucault (1998), 

who has taken utopian thought to the level of critical analysis by developing the 

concept of a heterotopia. 

i. Non-Totalist Utopianism 

Hudson (2003) states that utopianism is generally looked at from one point 

of view, that of "modem European utopianism", and if looked at from a different 

point of view, that utopianism can be seen in a "non-totalist" way (p. 1). Hudson' s 

purpose is to expand the understanding of utopianism beyond its modernist 

constructs. He does so by placing it in his historical rationalism and taking it out of 

its totalist constructs. Hudson (2003) argues 

That a non-totalist utopianism can contribute to social and cultural reform. 
Currently many useful point of views on reform tend to be ignored because 
they are imperfect or because they are not justified in rigorous 
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epistemological terms or because they are not immediately practical, given 
current arrangements and the balance of political and social forces. A non
totalist utopianism, however, directs attention to the purport of proposals for 
reform, rather than to their credibility in a na"lve sense. It shifts the focus of 
attention from a common sense realism to a more sophisticated realism of 
virtual possibilities. (p. 59) 

Hudson understands there are difficulties with his point of view, however 

he sees in them the ability to expand public dialogue on a number of issues in need 

of reform. In arguing for this, Hudson (2003) explains that a perfected vision of 

society is not necessary "nor does it require that proposals be legitimated by 

reference to Kantian universal validity" (p. 59). Hudson then argues for an 

expansion of the types of utopian proposals that are made. Hudson refers to this 

process as "dialogical exemplification". Hudson lists a number of proposals that 

could be made including changes in various laws and creations of different types of 

associations. While he notes that not all proposals he suggests are "practical", that 

"this is not the point because they are introduced here as proposals with purport 

derivable from the substantive moral and/or technical interest associated with 

them" (Hudson, 2003, p. 70). Hudson (2003) sees the change in the type of utopian 

proposals offered as placing "an emphasis on envisaging ethically strong 

institutions shifts the central focus of reform away from the modem cult of 

criticising existing institutions towards constructing and maintaining alternative 

institutions" (p. 71 ). 

Hudson (2003) is hoping to re-strategize for the purposes of social and 

cultural reform. While Hudson is looking towards large-scale reform, his focus on 

organizational and institutional aspects is useful in understanding utopian thinking. 
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Hudson (2003) recognizes the faults in utopian thinking but is still able to use it to 

propose change. Hudson' s version of a constructive utopianism is thus much 

broader, but yet more refined, than prior utopian thinking. 

Hudson has reinterpreted utopia using a non-totalist strategy so that utopian 

thinking can be used to develop proposals for reform. ln this dissertation, I seek to 

reinterpret utopian thinking to develop a type of thought experiment that will go 

beyond re-strategizing and allow the utopianldystopian thought experimenter to 

gain a new point of view by attempting to understand multiple viewpoints 

concerning potential outcomes of a proposed change in an administrative activity. 

A thought experiment that is informed by utopian thinking should allow the 

thought experimenter to imagine and evaluate possibilities that do not exist within 

the thought experimenter' s own rational system of values and experience. Literary 

utopias have accomplished this in a fictional sense, however, literary utopias were 

not necessarily experiments that followed particular rules and guidelines. 

Therefore, this dissertation uses reinterpreted utopian thinking to inform the 

thought experiment and develop a utopianldystopian thought experiment. 

ii. Defining Utopia As Thought Experiment 

P. Stillman (200 1) has provided a reinterpretation of utopia that defines 

utopia as a thought experiment. "As a thought experiment, a utopia tests a principle 

by asking how it works in practice, that is, in the (imaginary and imaginarily 

existing) society of the utopia" (Stillman, 2001 , p. 13). While this is a rather brief 

definition, Stillman continues his discussion of utopias as thought experiments 

when he refers to utopias as being more than simple dreams held by specific 
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individuals. Stillman sees utopias as going well beyond these simple dreams 

because of the principles on which the utopias are based. 

Elucidating the dream in detail (making its multiple principles clear and 
examining their instantiations to assure that they comport with human 
behavior, and then presenting it so that others can pursue the same goals) is 
what transforms dreams and desires into utopias, ' educates ' dreaming to 
social thought, makes the abstract into the concrete, and allows others to 
share in, be convinced by, and act according to the terms of the utopia. 
(Stillman, 2001, p. 15) 

Thus, a utopian vision is much more than a simple plan for a different world. For 

Stillman, utopias require some sort of theoretical construct (social thought) while at 

the same time they need to have some potential practicality (concreteness and acts). 

Utopian visions contain both theoretical and practical elements. 

Stillman (200 1) understands the utopia to be a "practical political 

philosophy, that is, as a kind of political thought that considers and assesses ideals, 

means, and circumstances in order to facilitate wise human action" (p. 10). Stillman 

goes on to discuss this practical political philosophy in detail. 

' Practical political philosophy ' contrasts with other forms of political 
thought on each term in its label. Unlike theoretical reason that aims to 
discover, contemplate, and present the true, the good, or the correct, utopias 
as ' practical ' are concerned with theory only as it has practical application 
in shaping the imagined instantiations of the utopia or in indicating 
possibilities for thoughtful action in contemporary society. Unlike apolitical 
thinking, utopias as 'political ' reflect on the possibilities and efficacy of 
hwnan judgment of and hwnan intervention in social processes and 
individual lives. As ' philosophy' , utopias consider ideals and principles as 
important components of hwnan life. (Stillman, 2001 , pp. 19-20) 

Stillman' s utopian thought experiment is a thought experiment concerning 

the realm of human behavior. This is made obvious when Stillman refers readers to 

Aristotle ' s discussion of phronesis for a more thorough understanding of practical 
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political philosophy. Stillman sees practical political philosophy as being a type of 

phronesis. Phronesis "is the complete excellence of the practical intellect . . . 

comprising a true conception of the good life and the deliberative excellence 

necessary to realize that conception is practice via choice" (Taylor, 1995, p. 679). 

Stillman' s utopian thought experiment is a phronetic instrument that focuses on 

putting theory into practice. Stillman' s utopian thought experiment is focused on 

choices, decisions, and judgments. Based on Stillman' s interpretation of the utopian 

thought experiment as practical political philosophy, Stillman' s utopian thought 

experiment appears to be a type of philosophical thought experiment that concerns 

human capacities, choices, and judgments. 

Regarding the ideas of theory, practice, and their relationship to change, 

Stillman (2001) states: 

The utopian author contrasts one (imagined) fully described, fully 
functioning society with its own set of principles and practices to another 
society, that of the author' s present; so, with utopias, the issue of change is 
the relationship between the complex theory-and-practice nexus portrayed 
in the imagined society and the complex theory-and-practice nexus of 
existing society. (p. 14) 

For Stillman, utopias represent a type of philosophical thought experiment that 

focuses on various alternative ways that problems can be conceptualized. These 

alternative ways are utopian but are not static plans for a perfect future. The utopia 

is used to create a story about what would happen if a particular theory were put 

into practice. This story is then compared with the current state of things. "To the 

perennial question asked of any theoretical proposal (that is, ' It seems good in 

theory, but will it work in practice?') the utopian claim is to hold up the utopia as 
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one imagined place or one narrative displaying that the theory with its practice does 

work" (Stillman, 2001 , p. 14 ). This concept of contrasting an optimal narrative with 

a current narrative, to see whether the theory with practice works, is also seen in the 

case of dystopias, which offer up the worst possibilities of a particular theory to 

show what could occur if the theory were put into practice. 

Stillman' s interpretation of the utopian thought experiment is not incorrect. 

Stillman' s interpretation leads to an understanding of the utopian thought 

experiment as a type of philosophical thought experiment. This interpretation is 

merely one way of interpreting utopian thought experiments. Sti II man ' s (200 1) 

utopian thought experiment is a point of departure for a utopian/dystopian thought 

experiment. This is because Stillman (2001) coined the term "utopian thought 

experiment" and originated the understanding of utopia as a thought experiment. 

However, rather than relying on Stillman' s interpretation of utopia as a thought 

experiment, the utopian/dystopian thought experiment developed in chapter six is 

based on a different approach to interpreting utopia. The approach to interpreting 

utopia/dystopia, as used in this dissertation, focuses less on the political aspects, 

and more on the administrative aspects of utopia/dystopia. In addition, the concept 

of utopia/dystopia is not assumed to be a thought experiment by itself, as 

interpreted in this dissertation. While Stillman (2001) defines utopia as a thought 

experiment, in this dissertation, utopia/dystopia is a conceptual term that may be 

used in many different ways. 
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iii. Heterotopias 

Foucault (I 998) provides another reinterpretation of utopian thinking when 

he examines the spaces that make up society. Foucault' s reinterpretation leads to 

the concept of a heterotopia. Foucault discussed heterotopias when describing the 

constantly changing spaces that occur in society. Foucault (1998) addresses outside 

space rather than internal space. 

The space in which we are living, by which we are drawn outside ourselves, 
in which, as a matter of fact, the erosion of our life, our time, and our 
history takes place, this space that eats and scrapes away at us, is also 
heterogeneous space in itself . . . we live inside an ensemble of relations that 
define emplacements that are irreducible to each other and absolutely 
nonsuperposable. (Foucault, 1998, pp. 177 -178) 

ln describing these spaces, Foucault (1998) focuses on spaces that are connected to 

other spaces but that are, at the same time, quite distinct from those other spaces. 

Foucault believes there are two types of spaces that are both connected and distinct: 

utopias and heterotopias. Utopias do not have true places. "They are society 

perfected or the reverse of society, but in any case these utopias are spaces that are 

fundamentally and essentially unreal" (Foucault, 1998, p. 178). Foucault chooses 

not to focus on utopias, as they are not real places. Instead, Foucault focuses on 

heterotopias. 

Heterotopias, unlike utopias, are 'real places ' that serve to analyze a current 

situation in a critical manner. For example, deviation heterotopias are 

Those in which individuals are put whose behavior is deviant with respect 
to the mean or the required norm. These are the rest homes, the psychiatric 
hospitals; they are also, of course, the prisons, to which we should probably 
add old people's homes, which are on the borderline, as it were, between 
the crisis heterotopia and the deviation heterotopia, since after all old age is 
a crisis and also a deviation, seeing that in our society, where leisure 
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activity is the rule, idleness forms a kind of deviation. (Foucault, 1998, p. 
180) 

Foucault's heterotopias are important to consider, as the reader should 

understand that a type of thought experiment could be developed from this 

interpretation of utopian thinking. 

The utopian/dystopian thought experiment developed in chapter six is not 

the only type of utopian thought experiment that could be developed from 

reinterpretations of utopian thinking. However, the utopian/dystopian thought 

experiment developed in chapter six is based on the particular reinterpretation of 

utopian thinking drawn from my discussion of literary utopias and my 

understanding of the potential to reinterpret utopian thinking in a broad manner that 

can be based in a public administration perspective. 

d. Conclusion 

This chapter has provided a discussion of various types of utopias. 

Experimental utopias are not considered as having an impact on the utopian 

thinking used in this dissertation due to their loss of the imaginary element and 

strict focus on form and vision. Literary utopias inform writings about utopia with 

their focus on change and structure and aid in developing an understanding of 

utopia from a public administration point of view. Writings about utopia influence 

utopian thinking by showing different ways that utopia can be interpreted. The 

ways include reinterpreting utopia to be used to evaluate and consider potentials for 

reform, how utopias have been used as thought experiments, and how utopia can be 
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reinterpreted as having a ' real place' , as in the case of a heterotopia. The next step 

in this dissertation is to develop a utopian/dystopian thought experiment. 

117 



VI: A New Type of Thought Experiment? Toward the Possibility of a 

Utopian/Dystopian Thought Experiment in Public Administration 

The purpose of this dissertation is to create, introduce, illustrate, and 

examine a ' new' strategy of inquiry, a utopianldystopian thought experiment 

(UDTE), in public administration. A UDTE should aid a researcher in altering the 

researcher' s original viewpoint such that the researcher can develop a new/different 

viewpoint. The original viewpoint consists of the researcher' s own educational, 

professional and personal experiences. After engaging in a UDTE the newly 

developed viewpoint should be a utopian/dystopian viewpoint that is used to 

examine an administrative activity from a position based on a recognition of the 

potential for change where the change could simultaneously result in 

perfected/distorted outcomes for different actors. The researcher enters the situation 

with an original viewpoint. The researcher engages in a utopian/dystopian thought 

experiment. The researcher may, after engaging in the utopian/dystopian thought 

experiment, have a utopian/dystopian viewpoint through which to view the 

situation. 

The previous chapters reviewed and connected literatures to build the 

foundation for a type of utopian thought experiment that could potentially be 

applicable in public administration. This chapter begins by pulling together 
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previously discussed elements from utopian literature with elements from scientific 

thought experiment literature. Pulling the elements together shows how a UDTE is 

created and developed. Next, the chapter presents the fundamental components of a 

UDTE. This is followed by a presentation of general steps that a researcher should 

follow when engaging in a UDTE. The fundamental components are essential to a 

UDTE, but the steps are broad based as the details of the steps may change from 

researcher to researcher. This is because, as pointed out earlier in this dissertation, 

researchers may have different thought processes and may use different mental 

maneuvers in reaching the conclusion of a UDTE. Following discussion ofthe 

fundamental components and steps ofthe UDTE, a set of requirements and 

guidelines that can be used to examine a UDTE is presented. Illustrations of 

UDTEs are provided in chapter seven. 

a. Bringing the Literature Together to Form the Utopian!Dystopian Thought 

Experiment 

This section describes how certain elements are drawn from two bases of 

literature in order to create a UDTE. The elements are pulled from literature that 

discusses scientific thought experiments and from conceptual foundations drawn 

from literary utopias and writings about utopia, because they connect most closely 

with concepts found in public administration, as pointed out in chapters four and 

five. The most pertinent elements of utopian literature surround its focus on 

comparative change and the narrative perspective found within utopian literature. 

The most pertinent elements drawn from scientific thought experiment literature are 

the characterization underlying Brown's typology of destructive, constructive, and 
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platonic thought experiments, and the manner of practice of scientific thought 

experiments. This section begins with a discussion of the elements garnered from 

utopian literature and then focuses on the elements pulled from scientific thought 

experiment literature. 

i. Elements Borrowed From Utopian Literature 

The elements of the UDTE under construction drawn from utopian 

literature are the utopian focus on comparative change and the narrative perspective 

found within utopian literature. These elements drawn from the utopian literature 

build the basis for a UDTE to focus on potential outcomes of proposed changes in 

administrative activities, and provide the foundation for the characterization of the 

type of viewpoint the researcher is seeking to develop when engaging in a UDTE. 

Literary utopias have had an historical and underlying effect on utopian 

thought and utopian thinkers. Literary utopias are useful in showing deficiencies of 

cultural and social settings and the positive and negative aspects of a scenario 

through dialogue and presentation of a narrative. The literary utopia, or "narrative 

utopia" as Wegner (2002) calls it, is "a machinery that enables its readers to 

perceive the world they occupy in a new way, providing them with some of the 

skills and dispositions necessary to inhabit an emerging social, political, and 

cultural environment" (Wegner, 2002, p. 2). The manner in which administrative 

activities are manipulated and changed within literary utopias is highly important in 

understanding the viewpoint of the creator of the literary utopia, as well as how 

other characters within the story feel/perceive/understand their situations. In literary 

utopias, change takes place through changes in the administrative activities that 
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control all aspects ofthe fictional or hypothetical society, i.e. administrative, 

political, social, cultural, and economic. The imagined place stands in contrast to 

the time and space from which the author of the literary utopia is writing. The 

literary utopia (or dystopia) provides a means by which the reader of the literary 

utopia can compare the real and imagined places. This comparison is based on 

changes made to administrative activities in the real world that are practiced in the 

imagined world. The comparison made regarding changes in administrative 

activities in real and imagined worlds is one major element pulled from utopian 

literature, specifically from literary utopiasiv, to build the foundation for a UDTE. 

The second major element pulled from utopian literature is the narrative 

perspective found within utopian literature. The narrative perspective focuses on 

the viewpoints concerning the dilemma (the change leading to perfected/distorted 

outcomes) held by actors in both the prior/other society and the actors in the current 

society in the utopian/dystopian work. This multiple way of looking at a scenario is 

also found in writings about utopia. Writings about utopia do not contain a 

storyteller viewpoint. However, numerous authors of writings about utopia refer to 

potential multiple viewpoints that utopian thinkers could have regarding the 

outcomes of the utopia/dystopia. For example, Hudson (2003) refers to the multiple 

types of reforms that could potentially be developed, and Kogler (1995) refers to 

alternative worlds and possibilities. Kogler also refers to best possible ways. 

However, a best possible way is not the understanding of utopia used in this 

dissertation. I reinterpret the multiple ways of looking at scenarios available from 

utopias and dystopias much as Hudson does, as being non-totalist. A 
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utopian!dystopian viewpoint provides a viewpoint that can be constantly 

reinterpreted and that contains an understanding of multiple viewpoints. This 

reinterpretation of utopia as non-totalist is discussed further in regards to the 

components of a UDTE. 

Both writings about utopia and literary utopias place importance on using 

different viewpoints to view outcomes and scenarios. Understanding different ways 

of looking at a scenario is a major component in the development of the viewpoint 

that a researcher using a UDTE is seeking to develop. This is discussed in more 

detail later in this chapter, when the fundamental components of a UDTE are 

discussed. 

In sum, the major elements pulled from utopian literature to help create and 

develop a UDTE are the utopian focus on comparative change and the narrative 

perspective found within utopian literature. These two elements aid in focusing and 

characterizing the viewpoint that a researcher attempts to create when the 

researcher engages in a UDTE. 

ii. Elements Borrowed From Scientit1c Thought Experiment Literature 

This section describes two major elements garnered from scientific thought 

experiment literature used to create a UDTE for potential application in public 

administration. The major elements are the characterization by Brown in 

formulating the destructive, constructive, and platonic typology and the manner of 

practice of scientific thought experiments. 
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The first major element drawn from scientific thought experiment literature 

is the characterization of Brown' s ( 1991) typology of scientific thought 

experiments. Recall Brown's definition of the platonic thought experiment. 

A platonic thought experiment is a single thought experiment which 
destroys an old or existing theory and simultaneously generates a new one; 
it is a priori in that it is not based on new empirical evidence nor is it 
merely logically derived from old data; and it is an advance in that the 
resulting theory is better than the predecessor theory. [Emphasis in original] 
(Brown, 1991, p. 77) 

The way in which Brown has characterized a platonic thought experiment as being 

both destructive and constructive is used as a basis for the characterization of a 

UDTE. If a researcher implements a UDTE, the researcher will imagine a proposed 

change in an administrative activity. The researcher enters the UDTE 

understanding that the researcher already has a particular way of looking at a 

scenario. When the researcher imagines the viewpoints of others and considers the 

researcher's viewpoint to be one among many viewpoints, the researcher should 

begin to destroy (to refer to Brown's language) some aspect of the researcher's pre-

existing viewpoint. The researcher should then begin to construct a new viewpoint 

by attempting to understand the imagined viewpoints of the various actors, 

including the researcher, affected by the proposed change. The mental maneuver 

that the researcher makes should take apart the researcher's current viewpoint and 

then propose a new/different viewpoint based on the understanding of imagined 

viewpoints. The newly developed viewpoint should provide a researcher with a 

way to examine an administrative activity in a new/different way. 
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Brown' s platonic thought experiment simultaneously destroys and 

constructs scientific theory in order to create a more advanced theory. A UDTE 

should simultaneously destroy and construct the viewpoint of the researcher 

concerning the administrative activity being examined using the UDTE, in order to 

create a viewpoint that includes an understanding of different ways of looking at a 

scenario that were not part of the researcher' s original viewpoint. 

At this point, it is important to discuss how the UDTE being developed here 

can be used to develop viewpoints and examine changes in administrative activities 

whereas scientific thought experiments focus on theory and physical phenomena. 

Two m~jor leaps are made here: analogizing theory to viewpoints, and physical 

phenomena to changes in administrative activities. 

Scientific thought experiments use mental maneuvers to inquire about 

theories concerning physical phenomena. The literature discussed in this 

dissertation clearly shows that. The theories provide explanatory models used to 

predict and explain why a particular physical phenomenon does or does not behave 

in a certain manner. A researcher uses a theory to understand, explain, or predict 

some aspect of the world by bringing knowledge together in some systematic way 

(see Ruse, 1995b ). UDTEs use mental maneuvers to inquire about viewpoints that 

can be used to view administrative activities. A researcher' s viewpoint is used to 

examine a scenario in a particular way. The viewpoint is the way the researcher 

understands the scenario. A viewpoint is not used as an explanatory model, 

whereas a theory, in the sense used by scientific thought experiments as understood 

in this dissertation, does. I am not arguing that a theory and a viewpoint are akin or 
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equal to one another. Viewpoints are not used for explanatory or predictive 

purposes. By analogizing theories to viewpoints in this dissertation, I hope to 

expand on the dialogue that a viewpoint can be as important in understanding 

administrative activities, as a theory is in understanding science, by attempting to 

use a similar strategy of inquiry to gain different viewpoints as have been used by 

scientific thought experimenters in gaining new/different theories. 

The next leap concerns analogizing physical phenomena to changes in 

administrative activities. Consider a traditional scientific thought experiment, 

Galilee ' s weighted balls. Galilee mentally manipulated weighted balls. The 

imagined physical behavior of the weighted balls is the physical manifestation of 

and produced the elements of the theory. The imagined behavior of the weighted 

balls was the theory in practice. In a UDTE that applies to public administration, a 

researcher would imaginatively manipulate administrative activities. The imagined 

administrative activities would be the physical manifestation the researcher is using 

to observe likely viewpoints regarding a particular aspect of public administration. 

Administrative activities can be considered physical manifestations because 

administrative activities, as used in this dissertation, are the manifestation of an 

aspect of public administration. Administrative activities can be considered one 

element of theory put into practice in public administration. Scientific thought 

experiments mentally manipulate physical phenomena whereas UDTEs mentally 

manipulate administrative activities. 

The second major element garnered from scientific thought experiment 

literature is the manner of practice of the scientific thought experiment. The manner 
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of practice is drawn largely from the work of Cohen (2005), who gathered together 

a collection of well-known thought experiments, focusing on scientific thought 

experiments and then discussed "rules" for using a thought experiment. However, 

some of the scientific thought experiment elements used to explicate the manner of 

practice of scientific thought experiments are drawn from Lowe ( 1995b ), Brown 

(1991), and Searle (1994). These elements are discussed in detail in section d below 

as they make up the elements used to examine a UDTE after its creation. 

b. Fundamental Components of a Utopian/Dystopian Thought Experiment 

The UDTE is a process used to develop and acquire a different viewpoint to 

examine an administrative activity. Presented below is a set of fundamental 

components of a UDTE. The fundamental components of the UDTE should 

provide the reader with a format that would allow the reader to make the jump from 

reader to potential researcher using a UDTE. Table 3 below provides a summary of 

each component. Following the table is a discussion of each fundamental 

component of a UDTE. 

Table 3 Utopian/Dystopian Thought Experiments: Fundamental Components 

FC I. Mental Maneuver (Brown, 1991) 
FC2. Controlled Exercise (Lowe, 1995b) 
FC3. Attempts at Appreciating Other Actors ' Viewpoints (Pressley, this 
manuscript) 
FC4. Narrative Perspective (Pressley, this manuscript) 
FC5. Non-Totalist (Hudson, 2003) 
FC6. External to Change (Brown, 1991) 
FC7. Challenge a Researcher's Assumptions (Pressley, this manuscript) 

The first fundamental component of a UDTE is that it is a mental maneuver. 

A UDTE is a type of thought experiment. Because the UDTE is a type of thought 
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experiment, a determining factor of a UDTE is that it is conducted in the 

'laboratory of the mind.' This should understandably be the first fundamental 

component of a UDTE as it is a fundamental component of any thought 

experiment. Being an actual mental maneuver means that a UDTE is not simply a 

calculation or the running of a game or simulation. Some mental exercise must 

have occurred in order to reach the conclusion. It should not be able to be reached 

by simply hitting the execute function on the computer. The mental maneuver is the 

imaginary element of the UDTE that provides the researcher with the ability to 

think through the scenario. Unlike a hypothetical situation that hypothesizes a 

maneuver, a mental maneuver, as used as a component of a UDTE, does not offer a 

way to speculate on the solution to the scenario, as there is no ' solution' for the 

creation of a different viewpoint. The reader should recall that a UDTE is used to 

create viewpoints, not to create an explanation for why the change has or has not 

resulted in a particular outcome. This component is drawn from Brown' s (1991) 

work on scientific thought experiments. 

The second fundamental component of a UDTE is that it is a controlled 

exercise. This component is pulled from Lowe ' s (1995b) definition of a thought 

experiment. A ' controlled exercise' means that it is essential that a UDTE is set 

between mental boundaries created by the researcher. Before a researcher chooses 

to engage in a UDTE, the researcher must be consciously aware that the researcher 

has created boundaries to control the mental exercise of the UDTE. A UDTE is not 

all encompassing and must be restricted to the boundaries ofthe particular 

administrative activity under examination . The narrative of the UDTE has clear 
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boundaries and should not provide tangential storylines that would cause confusion 

as to the administrative activity that is potentially being changed. This component 

is especially important, because the control that the researcher has over the exercise 

should help the researcher to see the researcher' s own viewpoint as compared to the 

viewpoints of others affected by the change. 

The third fundamental component is that a researcher using a UDTE should 

be making attempts at appreciating the potential viewpoints of actors concerned 

with and/or affected by the proposed change in the administrative activity. The 

other viewpoints should provide the researcher with different ways to examine the 

particular change and to understand potential viewpoints that may consider the 

change to be both perfected and distorted. The utopian/dystopian viewpoint that is 

developed at the conclusion ofthe UDTE should be constructed based partially on 

the recognition of the researcher' s original viewpoint and partially on the other 

viewpoints the researcher was able to understand based on this component. Thus, 

one component in a researcher' s process of building a utopianldystopian viewpoint 

to examine an administrative activity with is making attempts at appreciating the 

viewpoints held by others concerning a potential change to the administrative 

activity where those viewpoints could perceive the change to be perfected and/or 

distorted. 

The fourth fundamental component of a UDTE concerns the narrative 

perspective. The importance of the narrative perspective is drawn from literary 

utopias. In creating the narrative in a UDTE, a researcher writes the narrative from 

the researcher's perspective. However, the viewpoint created using the UDTE also 
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takes into account the potential viewpoints of the actors in the prior/other scenarios 

and the actors in the current scenario. The viewpoints taken into account are not 

just those of present day actors affected by the change, but of anyone who has been 

or could be affected by the change. An essential aspect of a UDTE is that it takes 

into account multiple viewpoints regarding the potential outcome of the proposed 

change in the administrative activity. 

The fifth fundamental component of a UDTE is that it is non-totalist. This 

refers back to Hudson' s (2003) interpretation of utopian thinking. A researcher 

using a non-totalist utopia is not seeking to find the best, final solution to the 

situation at hand. Unlike Kogler' s ( 1995) version of utopia, and more like 

Hudson' s version of utopia, the purpose of utopia is not to realize the best possible 

way, but to expand public dialogue and realize virtual possibilities. A researcher 

engaging in a UDTE should not hope to find a final viewpoint to see all 

administrative activities. It is essential that a UDTE not be considered a strategy 

used for the purposes of finding a static blueprint. As an element of the UDTE in 

this dissertation, utopia should allow the researcher to recognize the potential for 

the existence of other viewpoints and the recognition that while particular 

viewpoints may consider an outcome to be perfected, that for others, they may, in 

actuality, be considered distorted. Utopia/dystopia should allow for the recognition 

of potentialities. 

The sixth fundamental element of a UDTE is that a UDTE is used to 

develop a viewpoint that is external to the scenario. This component is drawn from 

Brown's (1991) work on thought experiments. This means that the deveioped 
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viewpoint should aid in creating a way to view the administrative activity as a 

whole, not just the particular potential change being illustrated. For example, in 

regards to a traditional scientific thought experiment, we were not concerned with 

the weighted balls in Galileo' s thought experiment, but rather with Aristotle ' s laws 

of motion, which was the theory Galileo was examining. In a UDTE, a researcher 

should be concerned with the viewpoint used to examine the particular 

administrative activity. The researcher should not be focused only on the outcome 

of the particular change. Strategies of inquiry other than a UDTE are currently 

available in public administration that may be better suited to predicting or 

examining outcomes. If a researcher is seeking to determine the outcome to a 

particular problem, a strategy other than a UDTE may be more appropriate. The 

determining factor for a researcher engaging in a UDTE is the development of the 

viewpoint that is external to the potential change, and can be used to look at other 

aspects of the administrative activity. 

The seventh and final fundamental component of a UDTE is that it must 

challenge a researcher's assumptions. A researcher will begin engaging in a UDTE 

with certain assumptions. The researcher will have his/her original viewpoint. As 

the researcher engages in the UDTE, the researcher should begin to imagine 

additional viewpoints. When the researcher reaches the final stages of engagement 

in the UDTE, the researcher should have challenged the researcher's original 

viewpoint and the assumptions that underlie the researcher' s original viewpoint. 

The researcher challenges histber assumptions by becoming aware of the 

researcher' s own viewpoint and recognizing the multiple other potential viewpoints 
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that could be used. The awareness that the researcher gains of the researcher ' s own 

assumptions and of the potential viewpoints that could be used by others should 

challenge the researcher by making the researcher aware of what the researcher 

brings to the table. In a UDTE, the viewpoint that the researcher brings to the table 

should be recognized as one among many other potential viewpoints that could be 

used to view the administrative activity. It is not necessary for the researcher to 

determine whether one viewpoint is 'better' than the other. It is necessary for the 

researcher to recognize the researcher' s own viewpoint as well as the possibility of 

multiple viewpoints. The researcher' s original viewpoint remains essential and 

important to creating the new/different viewpoint. However, the researcher must 

understand that in a UDTE, the likely viewpoints of other actors that the researcher 

is imagining are also used to develop the new/different viewpoint. It is fundamental 

that the researcher understands that he/she is attempting to challenge his/her current 

assumptions by engaging in a UDTE. 

A researcher' s exploration of multiple ways of looking at a scenario using a 

UDTE should lead the researcher to a utopian/dystopian viewpoint to examine an 

administrative activity in a way that recognizes the possibility that a particular 

administrative activity could be understood in perfected and/or distorted ways. 

Developing a utopianldystopian viewpoint should be the goal of the strategy of 

inquiry called a UDTE. Unlike other strategies of inquiry that may rely on forms of 

data collection and empirical observation, a researcher using a UDTE is relying on 

his/her ability to imagine and understand viewpoints that may challenge a 

researcher' s own assumptions. A researcher's mental maneuvering should lead the 
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researcher to attempts at appreciating other actors' imagined viewpoints regarding 

potential outcomes of proposed changes to administrative activities. The developed 

viewpoint should be a tool the researcher can use to examine the administrative 

activity in a new/different way. 

c. General Steps to Engage in a Utopian/Dystopian Thought Experiment 

The research process used in this dissertation to create, introduce, illustrate, 

and examine a 'new' strategy of inquiry is the three-phase process discussed in 

chapter two, reviewing and connecting literatures, using imagination and writing to 

create a UDTE, and illustrating and examining a UDTE in public administration. 

The three-phase process is the process r have used as a research approach in the 

dissertation. This section discusses the steps that a researcher should use when 

engaging in a UDTE. It is important for the reader not to confuse the steps 

discussed in this section with the research approach I used to create and introduce 

the UDTE as a strategy of inquiry. 

There are five broad, general steps that a researcher should follow when 

engaging in a UDTE. Figure 4 below provides an illustration ofthese steps. 

Following the illustration, each step is discussed. 

Figure 4 Utopian/Dystopian Thought Experiments: Steps in Illustration 

Consider ---+ Visualize ---+ Imagine ---+ Understand ---+ Examine 

The first step in the process of engaging in a UDTE is for a researcher to 

consider a situation regarding an administrative activity that concerns a physical, 
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social, economic, or political/administrative problem. These concerns reflect the 

common themes pulled from literary utopias. It is important for a researcher to 

understand the intricacies of the administrative activity and to recognize the main 

issues surrounding the administrative activity. It is in considering the administrative 

activity that the researcher will be able to formulate in more detail what the change 

the researcher will propose to implement in the administrative activity will concern. 

This is not the change itself, as the researcher has not yet drafted the UDTE, but it 

is the aspect of the activity on which the researcher will focus. Once the researcher 

has determined what the potential change in the administrative activity in the 

UDTE will concern, the researcher may proceed to the second step. 

The second step requires the researcher to visualize the administrative 

activity in practice. The visualization should imagine the administrative activity in 

the researcher's world, only in a different state. This step should allow the 

researcher to formulate an appropriate narrative that contains the main elements of 

the administrative activity. The researcher should then attempt to draft the UDTE 

and determine what the proposed change in administrative activity in the UDTE 

will be. 

In the third step of engaging in a UDTE, a researcher should imagine the 

potential outcomes of a proposed change in the administrative activity. The 

researcher should try to imagine the viewpoints used by actors potentially affected 

by the proposed change. The researcher should consciously recognize that the 

researcher's own viewpoint is just one of many potential ways of looking at the 

scenano. 
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The fourth step is that a researcher should attempt to form a different 

viewpoint by understanding the viewpoints that the researcher was able to 

recognize when the researcher considered the different ways of looking at the 

scenario in step three. This is the mental maneuver where the researcher brings 

together different ways of looking at a scenario to develop a utopian/dystopian 

viewpoint from which the researcher began to examine the administrative activity. 

The final step requires the researcher to ask whether the UDTE meets the 

requirements/guidelines for a UDTE. These requirements and guidelines are 

presented in the next section of this chapter. If the UDTE does not meet the 

requirements and guidelines, the researcher may need to revise the UDTE. 

The five-step process discussed in this section should be a useful guide for a 

researcher hoping to engage in a UDTE. 

d. Requirements and Guidelines to Examine a Utopian/Dystopian Thought 

Experiment 

I create requirements and guidelines that a user of a UDTE should follow. 

The source for each requirement and guideline is provided in Table 4 and in the 

relevant portion of the discussion that concerns the requirements and guidelines. 

The first requirement is that a UDTE should be concise, short enough to be 

presented in a brief discussion or written work. This requirement is drawn from 

Cohen (2005). While no specific time or page limit is spelled out, the length of time 

it takes to read through or listen to a UDTE should be reasonable. 

The second requirement is that a UDTE should be consistent and not 

change strategy or language within itself. This requirement means that if an issue is 
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addressed and discarded in one part of the thought experiment, then the idea should 

not arise again later in the thought experiment. It is important that concepts 

presented in the thought experiment do not contradict one another. This 

requirement is drawn from Cohen (2005). 

Table 4 Utopian/Dystopian Thought Experiments: Requirements and 
Guidelines 

Requirements: 
R I. Concise (Cohen, 2005) 
R2. Consistent (Cohen, 2005) 
R3. Self-contained (Cohen, 2005) 
R4. Transparent (Cohen, 2005) 
R5 . Clear, definable language (Cohen, 2005) 
R6. Comparative change element (Pressley, this manuscript) 

Guidelines: 
01. Repeatable (Cohen, 2005) 
02. Variations available (Searle, 1994; Hudson, 2003) 
03. Potentially difficult to implement (Brown, 1991) 

Third, a UDTE should be self-contained in that no additional empirical 

functions or research should be necessary on the part of a researcher to reach the 

conclusion of a UDTE. This requirement is drawn from Cohen (2005). This does 

not mean that an individual outside of the discipline to which a UDTE is being 

applied could necessarily understand the entire thought experiment, as some prior 

knowledge may be required. It simply means that the information necessary to 

understand a UDTE should be found within a UDTE itself. For example, I do not 

need to understand mass and composition in order to understand Oalileo's weighted 

balls; however an understanding of the laws of motion may be required before 

one/1 can understand the thought experiment. 
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The fourth requirement is that a UDTE should be transparent. This 

requirement is drawn from Cohen (2005). This means that a UDTE should offer a 

clear path of understanding. Again, using Galilee's weighted balls as an example, 

the thought experiment made it clear that the path went from the balls tied together 

to the balls being dropped. Without an understanding that the balls were tied 

together, the thought experiment would not have made much sense. 

The fifth requirement is that a UDTE contain clear, definable language. 

This requirement is drawn from Cohen (2005) who argues that it is necessary to 

pay close attention to language in thought experiments. The language should be 

free of jargon. As well, any language without a clear definition should be defined 

within a UDTE itself. 

The final requirement is that a UDTE should have a comparative change 

element. I have created this requirement specifically for a UDTE. A UDTE should 

stand in contrast to the current time/space of the narrative situation. While this 

element does not have to be explicitly stated in a UDTE, it should be apparent from 

the narrative. This is because literary utopias (recall Orwell ' s dystopian nations) 

and writings about utopia (recall Hudson' s non-totalist utopianism) contain 

comparative elements that lead readers to a comparison between the current 

time/space of the reader and the imaginary utopia or dystopia the author is 

presenting. Recall that in a utopia, the system as a whole is in a different state, not 

merely one minor activity being changed. For example, had Orwell's Oceania been 

exactly like the United States except for the change from English to Newspeak, it is 

unlikely that the work would have been considered dystopian. It is the relationship 
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between the imagined time/space (the UDTE) and the current time/space of the 

researcher that constitutes the comparative change element. While no exact formula 

can be presented that shows whether a change is comparative in the sense used in 

this dissertation, the researcher who is examining whether a UDTE meets the 

comparative change element requirement is urged to recall the nature of the 

comparisons made when reading a literary utopia between the imagined time/space 

and the reader's time/space. The comparative change should refer to the overall 

relationship between the imagined and current time/space, not to the particular 

change being implemented within the UDTE. A UDTE should lead a researcher to 

compare the current time/space of the researcher with the imaginary time/space 

being presented in the UDTE. 

The guidelines that a UDTE should follow cannot be defined as 

requirements, because they are not necessarily conditions that a UDTE must 

satisfy. Instead, they are used to strengthen a UDTE by limiting the range of 

application of a UDTE to scenarios that are repeatable, open to variation, and may 

be difficult to implement as concrete experiments. The extent to which a UDTE 

must satisfy the guidelines cannot be clearly stated, as the strength of the guidelines 

will change depending on the particular situation to which the UDTE is being 

applied. 

The first guideline is that a UDTE should be repeatable. This guideline is 

drawn from Cohen (2005) who specifically points to repeatability. A researcher 

other than the first one who conducted a UDTE should be able to come in and think 

through that UDTE again, and be able to understand that there are different ways of 
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looking at the scenario. While this is, in a sense, a correct guideline to follow, a 

UDTE will not necessarily lead to the same understanding for different researchers. 

ln general, understanding multiple viewpoints from a UDTE should occur, but the 

specific viewpoints that are understood by each individual researcher may be very 

different, especially if the system that a UDTE is being applied to has changed 

considerably. For example, a UDTE conducted by a researcher in Alabama in 1951 

that concerned a change in a rule regarding school segregation would likely result 

in different viewpoints than if the researcher was conducting the UDTE in Alabama 

in 2001. A UDTE remains repeatable even though the understanding of what the 

multiple viewpoints are, may be different for different researchers. A UDTE is still 

repeatable in that a UDTE should lead to understanding that there are many ways to 

look at a change in an administrative activity. 

The second guideline is that the researcher should be able to vary the UDTE 

in a minor way that does not destroy the viewpoint the researcher has created by 

using the UDTE. This guideline is drawn from thought experiments conducted by 

Searle (1994) and discussion of alternatives provided by Hudson (2003). Multiple 

ways of looking at a scenario and a different viewpoint should result even if slight 

changes were made to the story itself. Searle accomplished this in some of his 

thought experiments. An example for a UDTE, as it applies to organizations, is that 

a researcher should still be able to understand multiple viewpoints, if, say, the type 

of leader of the organization went from a charismatic leader to a transformational 

leader. 
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The next guideline to discuss is that a UDTE may be potentially difficult to 

implement as a concrete experiment. This guideline is drawn from Brown ( 1991) 

who discussed how scientific thought experiments are often impossible to 

implement as concrete experiments. In Brown's discussion, scientific thought 

experiments may be impossible to implement because the necessary instruments 

may not exist or because of the ethical implications of implementation. For 

example, conducting Schrodinger's catv as a concrete experiment would not be 

considered humane, nor would a number of philosophical thought experiments that 

force subjects to make decisions on which person or groups of persons live or die. 

Slightly different reasons explain why it may be difficult to implement a 

UDTE as a concrete experiment, especially in a discipline such as public 

administration. Concrete experiments are often considered a premier way to 

examine a problem. However, using a concrete experiment is not viable in every 

situation that a researcher is hoping to examine. In public administration, a 

researcher often seeks to examine a problem that is difficult to examine using a 

concrete experiment. The difficulties may be due to legal constraints, the high risk 

of the situation, and/or budgetary constraints. These are situations where a 

researcher may choose an alternative method of experimentation, such as a UDTE, 

in order to examine a problem. Returning to the basis in scientific thought 

experiments, if Galileo had a viable means of measurement to test Aristotle's laws 

of motion, he would not have needed to use Salviato, Sagredo, and Simplicia to 

explain his 'experiment.' This guideline places a major limitation on a UDTE. The 

limitation is that a UDTE might not be useful when conducting a concrete 
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experiment is possible. Thus, a UDTE should be potentially difficult to implement 

as a concrete experiment. Otherwise, the most appropriate strategy of inquiry may 

not have been chosen to examine the problem. 

In sum, a UDTE is a strategy of inquiry that combines the utopian focus on 

comparative change, administrative activities and narrative perspectives with the 

language and manner of practice of scientific thought experiments. A UDTE is a 

tool a researcher can use to develop a utopian/dystopian viewpoint with which to 

examine an administrative activity. After a researcher has engaged in a UDTE, a 

researcher should examine whether the UDTE contains the components of and 

meets the requirements and guidelines for a UDTE as presented in this section. 

e. Conclusion 

A UDTE is a strategy of inquiry that combines the focus on comparative 

change, administrative activities and narrative perspectives pulled from utopian 

literature with the types and manner of practice of scientific thought experiments. A 

UDTE is a controlled exercise, requiring a mental maneuver, and attempts at 

appreciating the potential viewpoints of other actors. A UDTE contains a narrative 

perspective that is non-totalist and is directed at an administrative activity external 

to just the particular change being examined. A UDTE should challenge the 

assumptions that underlie a researcher' s original viewpoint. 

When engaging in a UDTE, a researcher should consider the administrative 

activity, visualize a change, and imagine multiple viewpoints. The researcher 

should then attempt to understand these multiple viewpoints. This should lead the 

researcher to develop a utopian/dystopian viewpoint to use to examine the 
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administrative activity. A UDTE should be conducted following the set of 

requirements and guidelines outlined in this chapter. The change, if it occurs, will 

occur in the future. 

A UDTE is not the only or always the most appropriate strategy of inquiry 

to use. A UDTE may be appropriate to use in some areas of public administration 

inquiry. The next chapter provides potential illustrations of UDTEs. 
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VII: Attempts to Illustrate Utopian/Dystopian Thought Experiments in Public 

Administration 

In this chapter, I attempt to provide illustrations of utopian/dystopian 

thought experiments in public administration. Illustrating thought experiments and 

determining whether the thought experiment is a UDTE could aid in showing the 

potential and liabilities of using a UDTE in public administration. This chapter 

presents nine illustrations of thought experiments in public administration. I created 

the first four illustrations in an attempt to create UDTEs. The five following 

illustrations are thought experiments created by other authors. These five are used 

to determine whether prior thought experiments could be reinterpreted as UDTEs. 

The first section of this chapter contains the four thought experiments 

created specifically for this dissertation. The first thought experiment concerns 

administrative rulemaking in Florida specifically in the area of regulation of citrus 

canker disease in Florida' s citrus industry. This illustration was chosen because I 

have pre-existing knowledge of administrative rulemaking in Florida as well as 

personal knowledge of citrus canker disease. The second thought experiment 

concerns a change in the degree seeking process that doctoral students must follow 

in obtaining their degrees at a state university. This illustration was chosen because 

as a doctoral candidate, I have gained firsthand knowledge of university guidelines 

regarding doctoral students. The third thought experiment focuses on change and 
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technology in the public workplace. This illustration was chosen because I have an 

interest in how technology can affect the public workplace. The fourth thought 

experiment concerns city management and the 'greening' of a city. This illustration 

was chosen due to the current popularity of the greening trend. 

The second section of this chapter contains the five thought experiments 

that I attempt to reinterpret as UDTEs. The first thought experiment is Overman' s 

policy physics. Overman' s policy physics was chosen because Overman labels his 

creation of policy physics a thought experiment. The second thought experiment is 

the United States Constitution and the third thought experiment is Thomson' s 

violinist. Both of these illustrations were chosen because they were discussed 

previously in this dissertation. The fourth thought experiment is Deborah Stone' s 

chocolate cake example used to discuss equality and equity in distribution. This 

illustration was chosen because, while Stone does not label it as a thought 

experiment, it can be interpreted as a thought experiment. The final thought 

experiment looks at policies of punishment. This illustration was chosen because it 

is an illustration of a utopian thought experiment that is in the vein of a political 

philosophical thought experiment that I attempt to reinterpret as a UDTE. 

Each illustration begins with a brief discussion of the thought experiment 

and information concerning the background of the thought experiment. The 

background information is provided to familiarize the reader with the particular 

administrative activity that a researcher using the thought experiment is proposing 

to change. While a researcher who is using a particular thought experiment may 

already have background knowledge of the situation, the reader of this dissertation 
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may not. Therefore, providing background information for the reader of this 

dissertation seems necessary in order for the reader of this dissertation to 

comprehend the thought experiment. Presentation of each thought experiment is 

followed with a discussion of the thought experiment to determine whether the 

thought experiment meets the components, requirements and guidelines presented 

in chapter six for the thought experiment to be considered a UDTE. Within each 

discussion, a checklist for a thought experiment to be considered a UDTE is 

provided. This should aid the reader in quickly recognizing what the thought 

experiment is lacking such that the thought experiment cannot be considered a 

UDTE. 

As the reader will notice, none of the nine illustrations meets all of the 

components, requirements and guidelines of a UDTE as presented in chapter six. 

As a result, the chapter concludes with a discussion of the difficulty of creating 

complete UDTE's and the effect this has on the outcome of this dissertation. It 

should be pointed out here that the judgment used to consider whether the thought 

experiments meet each component, requirement and guideline was made in a 

conservative manner in an attempt to reduce the potential personal bias I could 

have regarding each thought experiment. The potential and liabilities of using a 

UDTE, if a researcher were able to create one, are discussed in the final chapter of 

this dissertation. 
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a. Original Illustrations of Potential Utopian/Dystopian Thought Experiments in 

Public Administration 

This section provides illustrations of four thought experiments created in an 

attempt to illustrate a UDTE in public administration. Each illustration begins with 

background information and is followed by the thought experiment. The 

illustrations conclude with a UDTE checklist and a discussion of whether the 

thought experiment fulfills the components, requirements, and guidelines of a 

UDTE as presented in chapter six of this dissertation. 

i. Administrative Rulemaking and Citrus in Florida 

The illustration presented in this section concerns a change in an 

administrative rule that is used to implement the statutory framework for the 

control of citrus canker disease in the state of Florida. This section begins by 

providing some background information on citrus canker in the state of Florida to 

familiarize the reader with citrus canker and why it is a concern. 

1. Background for Administrative Rulemaking and Citrus in Florida 

The citrus industry is a major component of Florida agribusiness. In 2005, 

Florida produced 67% of the citrus in the United States (Florida Department of 

Agriculture and Consumer Services, 2006a). A current problem facing the citrus 

industry in Florida is a bacterial disease called citrus canker that causes lesions on 

leaves and fruit, and causes premature fruit to fall from trees. While citrus canker 

does not affect humans, animals, or other types of plants, it is highly contagious to 

other citrus and can be easily spread by rain, interaction with other infected plant 

materials, and equipment or humans who may be carrying the infection on their 
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apparatus (Florida Department of Agriculture and Consumer Services, n.d). 

Widespread infestations of citrus canker could cause serious damage to Florida's 

agribusiness industry (Florida Department of Agriculture and Consumer Services, 

n.d). 

The statutory framework regarding citrus canker in Florida is found in the 

2006 Florida statutes under chapter 581 that concerns the plant industry. A 

particularly applicable statute is section four of ' 581.184 Adoption of rules; citrus 

disease management'. 

The department shall develop by rule, pursuant toss. 120.536(1) and 
120.54. a statewide program of decontamination to prevent and limit the 
spread of citrus canker disease. Such program shall address the application 
of decontamination procedures and practices to all citrus plants and plant 
products, vehicles, equipment, machinery, tools, objects, and persons who 
could in any way spread or aid in the spreading of citrus canker in this state. 
In order to prevent contamination of soil and water, such rules shall be 
developed in consultation with the Department of Environmental 
Protection. The department may develop compliance and other agreements 
which it determines can aid in the carrying out of the purposes of this 
section, and enter into such agreements with any person or entity. (Florida 
Statute 581.184(4), 2006) 

Under the Florida Rules, Chapter 58 deals with the Division of Plant 

Industry and includes rules on citrus canker. 58-58.00 I deals directly with citrus 

canker eradication. The purpose of the rule is stated as the following: 

This rule is enacted to prevent the spread of citrus canker and to eradicate 
citrus canker within the state of Florida. To accomplish that purpose, this 
rule declares citrus canker to be a plant pest and a nuisance, established a 
quarantine areas, established eradication and control procedures, prohibits 
the removal of citrus nursery stock or citrus nursery plants or plant products 
from the quarantine areas, regulates the sale of citrus fruit originating in the 
quarantine areas, identifies regulated articles, and provides for entry of 
authorized representatives upon properties where citrus canker is known to 
exist or upon properties which have been exposed to citrus canker. (Florida 
Department of Agriculture & Consumer Services, 2006b) 

146 



Another important rule concerning the control of citrus canker disease concerns 

risk and risk assessment. 

The department shall perform risk assessment procedures to determine the 
steps necessary to eradicate, control, and prevent the dissemination of citrus 
canker. The Director shall evaluate the risk assessment requests in 
consultation with the Citrus Canker Risk Assessment Group Leader to 
determine the need to engage the services of the Citrus Canker Risk 
Assessment Group to conduct a full risk assessment. All citrus trees which 
are infected or infested shall be removed. The decision to remove exposed 
trees will take into consideration the recommendations of the Citrus Canker 
Risk Assessment Group. In developing the recommendations, the Citrus 
Canker Risk Assessment Group will take the following variables into 
consideration: property type, cultivar, cultivar susceptibility, tree size and 
age, size of block, tree spraying, horticultural condition, tree distribution, 
tree density, weather events, wind breaks, movement factors , disease strain, 
exposure, infection age, infection distribution, disease incidence, Asian 
citrus leafminer damage, survey access, security of property, sanitation, 
management practices, closeness of other host properties, and closeness of 
other infected properties. (Florida Department of Agriculture & Consumer 
Services, 2006c) 

These rules were last amended in February of 2001. These are the rules that are 

changed in the illustration of a thought experiment provided here. 

The general process of changing administrative rules in the state of Florida 

is the following. 

(1) Drafting the rule or rule amendment; (2) Approval of the rule or rule 
amendment by the appropriate agency official ; (3) Publishing a Notice of 
Proposed Rule Development in the Florida Administrative Weekly; ( 4) 
Publishing a Notice of Proposed Rulemaking in the FA. W.; (5) An 
opportunity for public participation by means of notice, a 21-day public 
comment period, and public hearing, if requested by an affected party or at 
the discretion of the originating agency; (6) A hearing before the Division 
of Administrative Hearings on the validity of a rule may be required if a 
proper petition challenging the rule is filed by a substantially affected 
person; (7) If necessary, changes in the rule or rule amendment by the 
originating agency following the Notice of Proposed Rulemaking, based on 
comments and materials received during the public comment period or 
hearing, or in response to comments or objections from the Joint 
Administrative Procedures Committee. Notice of these changes must be 
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published in the F.A.W. at least 21 days prior to adoption and shall be filed 
with J.A.P.C. If no changes are made or only technical changes are made, 
the originating agency shall notify J .A.P. C. of that fact at least 7 days before 
adoption; (8) Preparing the rule or rule amendment for adoption with 
A.C.S.; (9) Filing the rule or rule amendment for adoption with the A.C.S., 
which becomes effective 20 days after filing, or at a later date specified in 
the rule. (Florida Department of State, 2005, pp. 2-3) 

2. 'Sick Oranges' 

The thought experiment entitled ' Sick Oranges' is presented below and 

addresses a proposed change to rules regarding citrus canker disease using the 

process of administrative rulemaking listed above. 

Sick Oranges 

Imagine that in the next legislative session, the Florida legislature would try 

to tackle the problem of citrus canker. In that imaginary session, the 

legislature would alter the statutory scheme such that the Florida 

Department of Agriculture and Consumer Services (FDACS) would have to 

create a system of rules regarding the exact values of the variables that the 

Citrus Canker Risk Assessment Group would have to take into 

consideration when conducting risk assessments of potential areas of citrus 

canker infestation. The FDACS would have to hire a team of biologists and 

citrus specializing horticulturalists to examine the problem. This team 

would provide the FDACS with a report that would inform them of the most 

appropriate values that the Citrus Canker Risk Assessment Group would 

have to take into account. The FDACS would have to formulate a system of 

rules based on the recommendations found within the report. Imagine also 

that the report would contain numerous incorrect calculations regarding tree 

distribution, tree density, exposure, and disease incidence. The system of 

rules would be approved by the appropriate agency official, a Notice of 

Proposed Rulemaking Development and subsequently a Notice of Proposed 

Rulemaking would be published in the Florida Administrative Weekly. 

During the public comment period, a number of comments would be 
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received concerning the incorrect calculations. FDACS would have to 

amend the system of rules and the rules would have to be found to be in 

agreement with the issues presented by the commentators. Notice of the 

changes would have to be filed 21 days prior to adoption. FDACS would 

prepare the system of rules for adoption. 

The system of rules would be filed and would be effective after 20 days. 

Based on the new system of rules, the Citrus Canker Risk Assessment 

Group would then be able to examine, in a quick manner, the various 

locations of citrus trees throughout Florida. The new system of rules would 

present a simple method for the Citrus Canker Risk Assessment Group to 

assess nurseries and individual homeowners ' needs regarding their citrus. 

The new system of rules would lead to the decrease of citrus canker and 

would aid in stopping citrus canker from ever having a negative effect on 

citrus in the state of Florida ever again. Florida would be considered the 

premier seller of citrus and would take over a large portion of the citrus 

export business from other current citrus exporting states. The agribusiness 

industry in Florida would flourish. 

3. Discussion of 'Sick Oranges' 

This section examines whether the ' sick oranges' thought experiment 

contains the components and meets the requirements and guidelines such that the 

thought experiment could be deemed a UDTE. A checklist of each component, 

requirement and guideline is provided first, followed by a brief discussion of each. 

Table 5 UDTE Checklist for 'Sick Oranges' 

Fundamental Components 

FC 1. Mental maneuver X 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors' X 
viewpoints 
FC4. Narrative perspective X 
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FC5. Non-totalist 
FC6. External to change X 
FC7. Challenge a researcher's assumptions X 

Re_quirements 
R1. Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5. Clear, definable language X 
R6. Comparative change element X 

Guidelines 
G 1. Repeatable X 
02. Variations available X 
03. Potentially difficult to implement X 

' Sick oranges ' shows that a thought experiment might be viable for a 

researcher to use in gaining a new idea for the process of regulatory rules regarding 

citrus canker in Florida. However, the illustration does not contain all of the 

fundamental components of a UDTE. This section begins by discussing the 

components the thought experiment does contain, and then discusses what 

component the thought experiment does not contain. This is followed by a 

discussion of the requirements and guidelines, all of which are met in this thought 

experiment. 

The illustration contains a mental maneuver (FC 1) wherein the researcher 

thinks through the change in the administrative rule, and must determine, in the 

researcher' s mind, what the potential viewpoints could be concerning the proposed 

rule change. It does not rely on a calculation. The illustration is a controlled 

exercise (FC2), in that there are boundaries regarding what the thought experiment 

affects, in this case the eradication of citrus canker disease. While engaging in the 
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thought experiment, a researcher could be making attempts at appreciating the 

viewpoints of others (FC3). In this thought experiment, the other viewpoints could 

be those of nursery owners, homeowners, and scientists. The narrative perspective 

(FC4) is present because viewpoints of actors in this scenario could be understood 

along with viewpoints of actors in the current scenario, for example the viewpoints 

of sellers in other states currently and the viewpoints of sellers in other states 

within the imaginary scenario. The illustration reflects on the change in 

administrative rulemaking procedures regarding Florida citrus, not only on 

controlling citrus canker, and thus looks at an issue that is external to the change 

presented in the narrative (FC6). The thought experiment may challenge a 

researcher's assumptions (FC7) in that the researcher may come to recognize that 

the complete eradication of citrus canker (an outcome the researcher understands as 

perfected) is an assumption underlying the researcher's original viewpoint, and that 

there may be other viewpoints that see this complete eradication as a distorted 

outcome. 

The thought experiment contains most of the components of a 

utopian/dystopian thought experiment. However, it is a totalist, rather than non

totalist (FC5) thought experiment. Recall that the interpretation of utopia in this 

dissertation is partially based on Hudson's concept of utopia as non-totalist, 

meaning that there is no ideal , final solution. The thought experiment should be 

non-totalist and thus aid in seeing possibilities, not aid in discovering the best 

solution, in this thought experiment the best solution being the complete 

eradication of citrus canker disease. 

151 



The thought experiment of the thought experiment presented above meets 

the requirements that a UDTE should follow as set out in chapter six. The thought 

experiment was concise and brief (R I) . The thought experiment remained 

consistent (R2) in language and purpose, focusing on citrus canker. It was self

contained (R3) where a practitioner would be able to gather the appropriate 

information from the thought experiment without conducting additional research. 

The background information was provided only to familiarize the reader with the 

situation. A researcher conducting the thought experiment would have been 

previously familiar with the situation. The thought experiment had a clear path and 

was thus transparent (R4). The language used was clear and definable (R5). The 

final requirement that there be a comparative change (R6) element was also met, 

because the current time/space scenario is distinct from that provided in the thought 

experiment. The scenario presented in the thought experiment could not co-exist 

with current time/space as the scenario illustrated contained a separate system of 

rules than currently exist. 

The illustration also follows the general guidelines presented in chapter six. 

The first guideline concerning repeatability (G I) seems to be met, because another 

researcher could read through the thought experiment and recognize the potential 

for understanding different ways of looking at the scenario. The second guideline is 

that variations (G2) are available. In this illustration, the substance of the rule could 

concern a range of different narrative features, such as incorrect calculations in 

cultivar and infection age rather than in tree distribution and exposure (recall the 

unimportance of the narrative feature of the colors ofGalileo's weighted balls). 

I 52 



Finally, the illustration would be difficult to implement as a concrete experiment 

(G3), because ofthe time-consuming nature of administrative rulemaking, legal 

concerns with experimenting with administrative rules, and the potential 

ramifications of negatively affecting the citrus industry in the state of Florida. 

' Sick oranges ' comes very close to being deemed a UDTE. The thought 

experiment meets the requirements and guidelines of a UDTE. However, the 

thought experiment leads a researcher towards a totalist conclusion. Because of 

this, it may be difficult for a researcher to construct a utopian/dystopian viewpoint 

based on the thought experiment, as a utopian/dystopian viewpoint should contain a 

recognition for the possibility of scenarios that could be considered simultaneously 

perfected/distorted, and not focus on a final, best solution. 

ii. Graduate Guidelines 

The illustration presented in this section concerns a change in the process 

that doctoral students must follow to ensure that they are making progress towards 

their degrees at a state university. This section begins by providing some 

background information on the requirements of the specific doctoral program being 

examined. Because the topic of the illustration is likely familiar to most readers, 

this discussion is kept brief. 

1. Background for Graduate Guidelines 

The program requires students to complete forty-five hours of coursework, 

sixty-six if the student does not already have a Master's degree. The student must 

complete eighteen hours of dissertation work. Each student must first pass a written 

comprehensive examination and must then complete a qualifying paper. Upon 
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successful completion of the coursework, comprehensive examination, and 

qualifying paper, the student may then go on to doctoral candidacy. The student 

would first present a proposal and would then complete and defend his/her 

dissertation in order to complete the requirements for his/her doctoral degree. 

Current students may use the process contained in the catalog prevailing at the time 

they began their degrees or they may choose to follow the new process, if the 

process is changed. This is a fairly common process for completing a doctoral 

degree and should be familiar to many readers. 

2. 'Graduate Coursework' 

The thought experiment presented in this section concerns a prospective 

change in the process that could be instituted by the department. 

Graduate Coursework 

Imagine that the department of a state university will change its process for 

doctoral students to reach their degrees. Current students will be allowed to 

follow the process listed in the manuals for the year in which they started 

their doctoral programs, however, new students will be required to follow 

the new process. The new process will alter the credit requirements of 

obtaining the doctoral degree for students already holding a Master ' s 

degree. New students will be required to have a total of sixty hours of 

coursework, rather than the forty-five hours of coursework for students 

already holding a Master's degree, before being able to take their 

comprehensive examinations and present a qualifying paper, steps 

necessary for students to obtain doctoral candidacy. The additional fifteen 

hours will amount to an average of five additional required courses, an 

additional two semesters for new students. The majority of current students 

will continue with the process outlined in their own catalogs of forty-five 

hours of required coursework. New students who choose to attend the state 
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university will remain at the state university for a longer time period than 

most current students will have done, as they will be required to take the 

additional coursework. 

3. Discussion of ' Graduate Coursework' 

This section examines whether ' graduate coursework' contains the 

components and meets the requirements and guidelines so that the thought 

experiment could be deemed a UDTE. A checklist of each component, requirement 

and guideline is provided first, followed by a brief discussion of each. 

Table 6 UDTE Checklist for 'Graduate Coursework' 

Fundamental Components 

FC 1. Mental maneuver 
FC2. Controlled exercise X 
FC3 . Attempts at appreciating other actors ' X 
viewpoints 
FC4. Narrative perspective X 
FC5. Non-totalist X 
FC6. External to change X 
FC7. Challenge a researcher' s assumptions 

Requirements 
Rl. Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5. Clear, definable language X 
R6. Comparative change element 

Guidelines 
G I. Repeatable X 
G2. Variations available X 
G3. Potentially difficult to implement 
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' Graduate coursework' contains some, but not all of the fundamental 

components of a UDTE. The thought experiment was a controlled exercise (FC2) 

in that there were specific boundaries for the program being affected. A researcher 

engaging in the thought experiment may attempt to understand the viewpoints of 

other actors (FC3) affected by the change in the dissertation process, such as 

students, professors and administrators. The thought experiment contained a 

narrative perspective (FC4) where the viewpoints of the actors prior to the change 

occurring and after the change has occurred could be understood. For example, the 

changing viewpoints of a professor who may be concerned with additional courses 

he/she will be required to teach after the change has taken place. The illustration is 

non-totalist (FC5) in that it does not lead to a final , best solution. The thought 

experiment offered options for some of the actors within the scenario. The thought 

experiment looked at an issue external to the change (FC6) in that the focus of the 

illustration was on the change in a process, not just the study of graduate students. 

The illustration is not a complete UDTE because it lacked a mental 

maneuver and does not challenge a researcher's assumptions. The illustration did 

not require a mental maneuver (FC 1 ). The viewpoints discussed using this 

illustration could possibly have been found by running statistical information 

regarding students, employers, administrators, and professors. Where the UDTE 

may provide similar information as is found running statistical data, the UDTE may 

not be considered the most appropriate strategy to use. As discussed in chapter six, 

if a concrete experiment is available, it is often the more appropriate strategy to use. 

Running statistical data may be more akin to a concrete experiment, in this 
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particular situation. The thought experiment did not challenge a researcher' s 

assumptions (FC7). The thought experiment does not focus on why the dissertation 

process is being altered. The thought experiment merely invokes a change. There 

may be many underlying reasons that do not concern assumptions regarding the 

process. The assumptions underlying the researcher' s original viewpoint regarding 

the dissertation process are not clearly challenged in the thought experiment. 

With respect to the requirements for a UDTE, the thought experiment was 

concise (Rl) and remained consistent in language and purpose throughout (R2). It 

was self-contained (R3) where a researcher would be able to gather the appropriate 

information from the thought experiment without conducting additional research. 

The stages of the thought experiment were transparent (R4). The language used 

was clear (R5). However, the requirement that there be a comparative change 

element (R6) is not met. While the scenario provided in the thought experiment 

compares the current process with a potential future process, it is possible for the 

scenarios to co-exist. As pointed out in the thought experiment itself, the process in 

the current scenario is in place concurrently with the new process used in the 

thought experiment. The imagined time/space is not clearly distinguishable from 

current time/space. 

The thought experiment follows two of the general guidelines presented in 

chapter six. The thought experiment is repeatable (G 1 ), as a different researcher 

could understand that different viewpoints can be used to examine the scenario. 

The second guideline is that variations are available (02). This thought experiment 

could change a number of different elements of the process and potentially reach 
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similar viewpoints. The final guideline is not met, however, as the changes could 

be made simultaneously with the current process and examined as to whether the 

changes have the desired affect. The thought experiment may not be difficult to 

implement as a concrete experiment (03). 

' Graduate coursework' is a thought experiment, but is not a UDTE. The 

thought experiment does not meet all of the components, requirements and 

guidelines necessary to be deemed a UDTE. 

iii. Technology and Change in the Public Workplace 

The third illustration of a thought experiment created for the purpose of this 

dissertation concerns how technology could affect the public workplace. This 

section begins by providing some background information on the particular type of 

technology that is used to institute change. 

1. Background for Technology and Change in the Public Workplace 

Technology is both a process and a means to implement a process. 

Organizations often fight to keep up with the newest and latest trends in gadgets 

and devices that can be used to ' improve efficiency ' and make for a ' friendlier ' 

workplace. However, the introduction of technology, while often presented as a 

way to enhance efficiency and ease the workload of employees, may be 

implemented for other underlying reasons . Rachleff ( 1994) discusses how 

technological change can be a tool of managers used to exert control over 

employees. 

The availability, development, and introduction of new technologies has 
long provided management with a powerful weapon in its quest to control 
workplaces. The implementation of various machine technologies has 
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helped management disrupt workers ' informal workplace organization, 
reorganize production, routinize work, increase the office' s control over the 
shop, and undermine trade unionism. (Rachleff, 1994, p. 120) 

Thus, technology is not always a benign way to enhance an organization. 

The specific type of technological change addressed here is the introduction 

ofwork extending technology (Towers, et al. , 2006) such as laptops, cellular 

phones, and BlackBerries in the public sector organization. Work extending 

technology often skews the boundaries of the family-work (work-non-work, work-

life) dichotomy. This is because new technology can lead to an employee being in a 

constant state of work, with no clear boundaries ofthe time spent at work or the 

arena in which work is done. Like many technological changes, this alteration has 

led to some difficulties for members ofthe public organization. 

2. ' Professor and the Cell Phone' 

The thought experiment provided in this section addresses the introduction 

ofwork extending technology in a public university. 

Professor and the Cell Phone 

A University Provost issues a memo that states that the University will pay 

for cellular phones for faculty and all service and maintenance for the 

phones. Full-time University professors, whether tenured or not, will carry 

these cellular phones and keep them on as much as possible. The purpose of 

the cellular phones would be for students to be able to contact professors at 

all times. Office hours will be decreased as a result of the cellular phone 

policy, but additional compensation will not be given for the time needed to 

answer calls. As students become acquainted with the policy, they will 

begin to contact professors on a regular basis. Professors will always be 

willing to answer students ' questions. If the professors do not have the 

material in front of them, they would promptly find the information and 
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would contact the student with a response. The improved interaction will 

enhance students' experiences and lead to higher GP A's and higher 

graduation rates. The introduction of cellular phones will change the way 

members interact and increase the overall productivity of the organization. 

Professor X has a young child with leukemia. He chooses to teach classes at 

night so he may be home during the day to take care of his child when his 

wife is at work. The child requires constant care. Based on the new cellular 

phone policy, Student A will begin to call Professor X several times a week 

during daytime hours. Student A will know the Provost wants professors to 

be available at all times and thus will expect Professor X to always be 

available to answer the calls. Professor X's child will begin to have 

complications with her illness. Professor X will begin to tum his cellular 

phone off when in the special care unit of the hospital. As a result, Student 

A would not be able to reach Professor X on a regular basis. Student A 

would then become frustrated and will begin to make complaints 

concerning Professor X's violation of the policy. The Provost will 

eventually become aware of these complaints and will take disciplinary 

action against Professor X. Professor X would then respond with a legal suit 

against the university and the Provost for violations of the Family Medical 

Leave Act. 

3. Discussion of 'Professor and the Cell Phone' 

This section examines whether the 'professor and the cell phone' thought 

experiment has the necessary components and follows the requirements and 

guidelines such that the 'professor and the cell phone' could be deemed a UDTE. 

The UDTE checklist is provided below, followed by a discussion of the 

components, requirements and guidelines. 
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Table 7 UDTE Checklist for 'Professor and the Cell Phone' 

Fundamental Components 

FC 1. Mental maneuver X 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors ' X 
viewpoints 
FC4. Narrative perspective X 
FC5. Non-totalist 
FC6. External to change X 
FC7. Challenge a researcher ' s assumptions X 

Requirements 
Rl. Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5 . Clear, definable language X 
R6. Comparative change element X 

Guidelines 
0 1 . Repeatable X 
0 2. Variations available X 
03. Potentially difficult to implement X 

The 'professor and the cell phone ' thought experiment comes very close to 

being a UDTE. However, it does not quite reach the point of being a UDTE. The 

'professor and the cell phone ' thought experiment may be considered a different 

type of utopian thought experiment. This is briefly discussed at the end of this 

section. 

The 'professor and the cell phone ' requires a mental maneuver (FCl) to 

determine the potential outcomes based on the interaction of the various actors in 

the narrative. The 'professor and the cell phone ' was a controlled exercise (FC2) 

that focused on a broad technological change external (FC6) to the narrative, not 

simply the use of cell phones in a university. A researcher engaging in the thought 
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experiment could make attempts at understanding the viewpoints of the provost, 

students, and professors (FC3). The thought experiment contains a narrative 

perspective (FC4) where the scenario takes into account viewpoints of the prior 

scenario and the current scenario, for example the viewpoint of the Provost. The 

'professor and the cell phone ' could be seen as challenging a researcher' s 

assumptions (FC7), as it shows how a potentially positive change could deviate and 

lead to a crisis in the public workplace. 

The component that the thought experiment does not contain is that the 

thought experiment is non-totalist (FC5). The thought experiment is totalist in that 

the focus is on the final , distorted solution. The thought experiment leads to 

dystopia, rather than to the realization of possibilities. 

The thought experiment meets all of the requirements of a UDTE in that it 

is brief and concise (R 1 ), consistent in showing the potential outcomes of the 

change (R2), and self-contained (R3) where no additional research is needed to 

comprehend the thought experiment. The thought experiment is transparent (R4), 

and the language used is clear and definable (R5). The comparative change element 

(R6) is present because the thought experiment shows a potential situation that 

could occur due to the imagined change that takes place in regards to cell phone 

policies at the university. The imagined time/space is distinct from current 

time/space where the two scenarios could not co-exist. 

The thought experiment fulfills the guidelines as well. Another researcher 

could read through the thought experiment and be able to see that various 

viewpoints could be used to examine the scenario (G 1 ). The thought experiment 
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could contain minor changes, such as the disease the child has (G2). Finally, the 

thought experiment is potentially difficult to implement (G3) due to the potential 

cost of new technology. 

While the 'professor and the cell phone ' does not constitute a complete 

UDTE, it may be considered another type of utopian thought experiment. The 

' professor and the cell phone ' could be interpreted as a heterotopian thought 

experiment. Returning briefly to the concept of a heterotopian thought 

experimentvi, discussed in chapter five, a heterotopian thought experiment could be 

distinguished from a UDTE, because the types of thought experiments serve very 

different purposes. A UDTE is used for understanding potential outcomes and 

potential viewpoints concerning a proposed change in a rule in order to construct a 

different viewpoint whereas a heterotopian thought experiment critically analyzes 

the present scenario using an imagined scenario. 

iv. Greening the Public Sector 

The final thought experiment created specifically for this dissertation looks 

at a potential policy concern that a city manager could be facing, how to make a 

city more environmentally friendly . This section begins by providing some 

background information on the greening trend in local government. 

1. Background Information for Greening the Public Sector 

Environmental consciousness has grown at the local level of government. 

Officials and administrators in cities such as San Francisco, Portland, Denver, and 

Austin have taken steps to initiate programs that will help to create more 

environmentally friendly cities (see Green City Project, n.d.; Green City Austin, 
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n.d.; Karlenzig, n.d.). Green programs focus on creating relationships between the 

community and the local government in order to enhance the sustainability of the 

environment. Green programs include activities such as encouraging citizens to 

purchase hybrid vehicles and to replace old appliances with more environmentally 

friendly appliances. The thought experiment presented below addresses this trend 

of local governments going green. 

2. ' Greening the City' 

This thought experiment attempts to discern viewpoints of city residents in 

regard to creating a proposal for making a city more environmentally friendly . 

Greening the City 

Imagine that you will be hired as the new city manager for a large city in 

the state of Florida. Imagine that you will receive a memo from the 

governor requiring you to submit a proposal for how you plan to 'green' 

your city. Your imagined city relies on two main sources for revenue: 

tourism to major theme parks and agricultural production of citrus. The 

following are the imagined main actors who will be concerned with the 

potential greening: political appointees, local environmental activists, 

owners/operators of theme parks, owners/operators of agribusiness, small 

business owners, local citizens, tourists. Imagine that the affected groups 

will have the following as main concerns. Political appointees will want to 

satisfy as many ofthe voting constituents as possible. Local environmental 

activists will want to see no more harm done to the environment and will 

like to see those who have harmed the environment pay for the damage they 

would have committed. Owners/operators of theme parks will hope to sell 

the greening theme, but only to the extent that the benefits will outweigh the 

costs. Owners/operators of agribusiness will not want to diminish their use 

of pesticides, fertilizers, and water resources. They believe the theme parks 
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have committed more environmental damage than they would have done. 

Small business owners will want to see the theme parks remain open, as the 

theme parks will bring in clients. Local citizens will like to see the city take 

more care of the environment and will hold both theme parks and 

agribusiness more accountable. The local citizens will not want the greening 

to affect job opportunities. Tourists will see greening as important and will 

prefer to attend spots that are greener. However, tourism will not hinge on 

being green. Based on these multiple viewpoints, you will devise a proposal 

that will consist of a rebate system that will reward the various actors 

concerned with the greening ofthe city. You will require the current 

statutory framework to be enforced more strongly, but you will not require 

additional regulation. You will promote the greening program as an 

incentive based program. The greening program you propose will be widely 

accepted, because the imagined actors concerned with the situation will 

understand that rewards and incentives will work better to influence a 

greener city but will not alter the functioning of businesses to an extent that 

will cause the businesses to lose revenue and will not create a situation that 

will require businesses to decrease employment. 

3. Discussion of 'Greening the City ' 

This section discusses whether the thought experiment presented above 

fulfills the components and meets the requirements and guidelines to be deemed a 

UDTE. 

Table 8 UDTE Checklist for 'Greening the City' 

Fundamental Components 

FCl. Mental maneuver X 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors' X 
viewpoints 
FC4. Narrative perspective X 
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FC5. Non-totalist 
FC6. External to change 
FC7. Challenge a researcher's assumptions 

Requirements 
Rl. Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent 
R5. Clear, definable language 
R6. Comparative change element 

Guidelines 
G 1. Repeatable X 
G2. Variations available X 
G3. Potentially difficult to implement 

The ' greening the city ' thought experiment does not constitute a UDTE. 

' Greening the city' required a mental maneuver (FC l) where the researcher was 

required to think through the various ways that each actor concerned with the 

situation would look at the change. The thought experiment was a controlled 

exercise (FC2) that was limited by the city and the administrative activity that was 

being changed. The thought experiment clearly presented the viewpoints of other 

actors (FC3) such that the researcher should attempt to appreciate those viewpoints. 

The thought experiment contained a narrative perspective (FC4) that looked at 

viewpoints of the actors concerned with the situation in various times. 

The thought experiment provided a totalist solution (FC5) in that the best 

way was to create a 'greener' city, and the way to do this was through incentives. 

'Greening the city' did not focus on an issue external to the narrative (FC6) told in 

the thought experiment. The focus was on the process of implementation of 

greening, rather than on the concept of greening. 'Greening the city' did not 
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challenge the researcher' s assumptions (FC7) as the thought experiment looked at 

the assumed attitudes of each actor concerned. The thought experiment did not aid 

a researcher in recognizing a researcher ' s assumption underlying the researcher' s 

original viewpoint on greening. 

Regarding the requirements of a UDTE, 'greening the city ' was concise 

(Rl), consistent (R2), and self-contained (R3). However, in the thought experiment, 

it is not clear how the proposal is implemented so the thought experiment is not 

transparent (R4). The thought experiment does not clearly define what the term 

' greening ' refers to. The language used in the thought experiment is not defined in 

a way that a researcher would understand the goals of the thought experiment (R5). 

The final requirement of a comparative change element (R6) is also lacking. In the 

thought experiment, the proposal of the greening plan is the major change that has 

taken place. The imaginary time/space is not clearly distinguishable from current 

time/space as the proposal has merely been accepted and not implemented. No 

major change has actually taken place and the imaginary time/space could co-exist 

with current time/space. 

The thought experiment meets two of the guidelines for a UDTE. The 

thought experiment is repeatable (G 1) where other researchers could understand the 

various viewpoints, and variations (G2) could be made, most notably in regards to 

the types of businesses represented in the thought experiment. The thought 

experiment is not, however, difficult to implement (G3), as numerous cities have 

engaged in similar activities. The city manager in the thought experiment has 

studies and other examples to rely on that would aid the city manager in easily 
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creating a proposal to meet the situation in a cost efficient and well thought out 

program. 

'Greening the city' is an interesting hypothetical and a potentially useful 

thought experiment in certain settings, for example in a classroom setting. 

'Greening the city ' is not, however, a UDTE. 

b. Attempts at Reinterpreting Thought Experiments as UDTEs 

This section contains five illustrations of thought experiments. These five 

illustrations are used to determine whether previously categorized thought 

experiments can be reinterpreted as UDTEs. Each illustration begins with 

background information and is followed by the thought experiment. The 

illustrations conclude with a UDTE checklist and a discussion of whether the 

thought experiment fulfills the components, requirements, and guidelines of a 

UDTE as presented in chapter six of this dissertation. 

i. Overman' s Policy Physics 

The illustration presented in this section is a thought experiment created by 

Overman (1991) that attempts to link theories of quantum science with public 

policy science. I examine Overman' s policy physics using the criteria I developed 

for a UDTE to determine whether Overman' s policy physics can be reinterpreted as 

a UDTE. This illustration is used because Overman terms the illustration a thought 

experiment. 

1. Background Information for Overman ' s Policy Physics 

Overman has written a number of pieces concerning thought experiments 

and public administration. Overman' s presentation of the thought experiment is in 
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much the same tradition as that of Galileo regarding the weighted balls, where the 

actors in the thought experiment are in an imagined dialogue with one another. 

Overman (199 1) creates a thought experiment using an imagined dialogue between 

two different types of scientists, Niels Bohr who worked in quantum theory and 

Harold Lasswell who worked in political science. 

The dialogue between Bohr and Lasswell develops into a set of five 
principles that appear to be true for both disciplines. Auguste Cornte, who 
attends the meeting, disagrees very strongly with their unpositivist and 
clearly radical, even 'flqky' principles and conclusions, but he reluctantly 
concedes and dubs their new invention 'policy physics.' Policy physics, 
then, is a theory of dynamic systems in which dynamic variables are 
represented by complex structures and behaviors in the formulation of 
public policy. (Overman, 1991 , p. 152) 

Overman uses the thought experiment to show the reader of the thought experiment 

how policy science can be understood using quantum theory. 

2. 'Overman's Policy Physics ' 

The dialogue Overman presents begins with the presentation of the 

principles under consideration. The principles include complementarity, 

uncertainty, measurement, non-local causation, and participatory collusion. 

Overman begins the thought experiment by presenting the complementarity 

principle that allows for the existence of multiple explanations for a given 

phenomenon. A statement made by Bohr, as imagined by Overman, is presented 

concerning the principle. In the imagined statement, Bohr uses an example of light 

being both a wave and a particle. The imagined statement of Lasswell follows. 

Lasswell uses the example of policy debate on issues such as abortion and 
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information control to support the complementarity principle as used in policy 

science. 

The thought experiment follows the same pattern for each principle. Each 

principle is presented, followed by an imagined statement attributed to Bohr and 

then an imagined statement attributed to Lasswell, who each support the principle 

with dialogue and example in quantum science and policy science respectivellii. 

The thought experiment concludes with an imagined statement attributed to Comte 

who points out that not all of the principles discussed are widely accepted, and that 

a scientist of any type should not simply discard the influential role of traditional 

methodologies. 

3. Discussion of 'Overman's Policy Physics' 

This section discusses whether the thought experiment presented above 

could be reinterpreted as a UDTE. The UDTE checklist is used to make this 

determination. Following the UDTE checklist is a discussion as to why Overman's 

policy physics does not meet all of the criteria of a UDTE. 

Table 9 Checklist for 'Overman's Policy Physics' 

Fundamental Components 

FC 1. Mental maneuver 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors' X 
viewpoints 
FC4. Narrative perspective X 
FC5. Non-totalist X 
FC6. External to change 
FC7. Challenge a researcher's assumptions X 

Requirements 
Rl. Concise jx 
R2. Consistent IX 
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R3. Self-contained X 
R4. Trqnsparent X 
R5. Clear, definable language 
R6. Comparative change element 

Guidelines 
G 1. Repeatable X 
G2. Variations available X 
G3. Potentially difficult to implement X 

Overman' s policy physics is a thought experiment, but it cannot be 

reinterpreted as a UDTE. While it contains some of the essential components of a 

UDTE, it does not contain all of them. Nor does the thought experiment meet all of 

the requirements of a UDTE. 

Overman' s policy physics is a controlled exercise (FC2) that focuses on 

specific principles of quantum theory and policy science. A researcher engaging in 

the thought experiment could make attempts at appreciating the viewpoints of other 

actors (FC3) such as the various theorists in the thought experiment, as well as 

theorists the researcher may be aware of who agree/disagree with the viewpoints of 

actors within the scenario. The narrative perspective (FC4) is present in the thought 

experiment in that the imagined dialogue is between scientists from different times 

bringing together various ideas. The thought experiment is non-totalist (FC5) and 

concludes with an imagined statement attributed to Comte that shows that the 

thought experiment is not the only or best interpretation that could be used. The 

thought experiment does challenge a researcher' s assumptions (FC7) regarding 

policy sciences. By challenging a researcher's assumptions through dialogue and 

new interpretation, the thought experiment could lead a researcher to challenge 
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his/her assumptions regarding policy science and construct a different viewpoint 

regarding policy science that is based on multiple principles of quantum theory. 

Overman ' s policy physics does not require a mental maneuver (FCl ), 

because the dialogue presents the interpretation through imagined dialogue. A 

researcher need only understand the dialogue, rather than make a mental leap to 

understand the thought experiment. The thought experiment is a theoretical 

explanation more than a mental exercise. The thought experiment does not examine 

a situation external to the change at hand (FC7). The thought experiment focuses 

specifically on the application of quantum theory to policy science. 

Overman' s policy physics meets some of the requirements of a UDTE. 

Overman' s policy physics is concise (Rl), controlled (R2), self-contained (R3), and 

transparent (R4). However, the language used in the thought experiment is not 

clearly defined (R5). The scientific language may be difficult for a researcher to 

understand, if that researcher has not had scientific training. For the last 

requirement, the thought experiment does not contain a comparative change 

element (R6) in that the thought experiment does not provide any comparison 

between one scenario and another. While the thought experiment is imaginary in 

that the theorists used in the thought experiment could not be speaking in this 

manner to one another, it is possible to imagine current theorists holding this same 

conversation. 

The thought experiment does meet all of the guidelines of a UDTE. The 

thought experiment is repeatable (G 1) and variations are available (G2), such as 

altering the scientists used in the dialogue. As well, the thought experiment is 
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potentially difficult to implement as a concrete experiment (G3). The ideas in the 

thought experiment are not developed to the point where they could be easily 

implemented. 

Overman' s policy physics contains some ofthe essential components of a 

UDTE. It does not, however, contain all of the components or reach all ofthe 

requirements of a UDTE. As a thought experiment, Overman' s policy physics 

remains useful in understanding policy science in a different way. 

ii. The United States Constitution 

The illustration presented in this section is the United States Constitution. 

This illustration was used previously in this dissertation. The reader should recall 

that it was pointed out that the United States Constitution, based on previous 

literature, would be categorized as a thing mistaken as a thought experiment. 

Because I have attempted to create a new type of thought experiment, this 

illustration will be used to determine if something that may not have been 

considered a thought experiment previously, could be reinterpreted as a UDTE. 

1. Background Information for the United States Constitution 

Constitutions serve a number of purposes. Constitutions are meant to create 

the framework for political systems. However, "constitutions come to be objects of 

political debate and consequently are within the very politics they claim to create 

and control" (R. Bellamy, 1995, p. 159). The United States Constitution, as a 

written document, was brought together in thought for the purpose of 

experimenting with political form. The United States Constitution was drafted in 

response to recognition by the Founding Fathers of the inadequacy of the Articles 
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of Confederation. As discussed previously in this dissertation, the United States 

Constitution could at one time have been considered a thought experiment. 

However, it was argued previously that the United States Constitution is better 

considered an actual experiment in democracy. The question addressed here is 

whether something that was formerly categorized as mistaken as a thought 

experiment, can be reinterpreted as a UDTE. 

2. Elements of the United States Constitution 

Certain aspects ofthe United States Constitution are interesting to consider 

when determining whether the United States Constitution is a thought experiment. 

Some ofthese elements are: separation of powers, checks and balances, federalism, 

amendment procedures, the preamble and the Bill of Rights. It is assumed in this 

dissertation that the reader of this dissertation has an understanding of these 

elements of the United States Constitution. For the purposes of brevity, I do not 

believe it is necessary to provide a detailed discussion of these elements ofthe 

United States Constitution in order for the reader to understand the discussion of 

the United States Constitution in the following section. 

3. Discussion of the United States Constitution 

This section discusses whether the United States Constitution could be 

reinterpreted as a UDTE. 

Table 10 Checklist for 'United States Constitution' 

Fundamental Components 

FC 1. Mental maneuver 
FC2. Controlled exercise 
FC3. Attempts at appreciating other actors' X 
viewpoints 
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FC4. Narrative perspective 
FC5 . Non-totalist 
FC6. External to change X 
FC7. Challenge a researcher' s assumptions X 

Requirements 
Rl. Concise X 
R2. Consistent 
R3. Self-contained X 
R4. Transparent X 
R5 . Clear, definable language 
R6. Comparative change element X 

Guidelines 
0 1. Repeatable 
02. Variations available X 
03. Potentially difficult to implement X 

The United States Constitution is a document that at one time challenged a 

researcher' s assumptions about systems of government (FC7) and aided researchers 

in appreciating different viewpoints (FC3) through which to view government. The 

United States Constitution focused on the overall governing of society and not just 

on the written document (FC6). These three essential components of a UDTE 

appear to have been present when the United States Constitution was originally 

drafted and implemented. While it is arguable that the United States Constitution 

fulfills these elements due to the change in popular political systems over time, the 

United States Constitution does fail to fulfill other essential elements of a UDTE. 

The United States Constitution does not contain the other essential components of a 

UDTE. The United States Constitution was an actual document to be applied. It did 

not require a mental maneuver (FC 1) as it was being used in a physical sense. The 

United States Constitution was not limited or controlled (FC2) in that it could be 
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applied in unforeseen ways. It did not contain a narrative perspective (FC4) in that 

it provides its reader with a single point of view, and was totalist (FC5) in that it 

presented one way in which to structure the government. While the United States 

Constitution at one time led to different viewpoints, it cannot be considered a 

UDTE, as it does not contain all of the essential components of a UDTE. 

Regarding the requirements of a UDTE, the United States Constitution was 

a concise document (Rl) that was self-contained (R3), transparent (R4), and 

contained a comparative change element (R6) at the time it was drafted that is 

reflected in its differences from the Articles of Confederation. The United States 

Constitution was not consistent (R2), nor was the language used always clear and 

definable (R5). This can be seen most notably from the multiple interpretations of 

issues such as equality and slavery. While these issues were dealt with by the 

ability to amend the United States Constitution, the ability to amend refers back to 

the United States Constitution not being a controlled exercise. 

As a thought experiment, the United States Constitution fulfilled some but 

not all of the guidelines of a UDTE. The two guidelines the United States 

Constitution does fulfill are that variations (G2) are available and that it was 

difficult to implement as a concrete experiment (G3). First, the United States 

Constitution can be found in various forms over time. Second, the United States 

Constitution has faced particular historical and political situations making the 

creation of the United States a difficult task. Because the United States Constitution 

was written in specific historical and political circumstances, the United States 

Constitution does not fulfill the final guideline of repeatability (G 1 ). This makes it 
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difficult to repeat the original United States Constitution and have the same/similar 

results. The United States Constitution was written to allow changes to the 

Constitution. The Framers accomplished this by allowing amendments. 

Amendments that have been added to the United States Constitution have 

drastically altered the original Constitution. For example, the Thirteenth 

Amendment banned slavery in the United States. This led to drastic changes in how 

the United States Constitution was interpreted and implemented. It would be 

difficult to repeat the United States Constitution as originally drafted due to the fact 

that its current interpretation is based on changes made to the United States 

Constitution through the addition of amendments. 

The United States Constitution is not a UDTE, and is better understood as 

an actual experiment in democracy. At one time, the United States Constitution 

may have been understood as a thought experiment, but upon its adoption as a 

guiding document, and today, it functions as an experiment in democracy. 

iii. Thomson's Violinist 

Thomson' s violinist is used as the illustration in this section to determine 

whether a philosophical thought experiment that could be used in public policy 

debate, could be reinterpreted as a UDTE. Since the thought experiment was 

presented earlier in this dissertation, the background information and presentation 

of the thought experiment are kept brief. 

1. Background Information for Thomson' s Violinist 

Recall the discussion in chapter three concerning Thomson' s violinist, the 

philosophical thought experiment that concerns abortion and can be used to 
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examine issues surrounding morality (see McMahan, 1995). Thomson's violinist 

can be used to examine policy issues surrounding abortion. Thomson's violinist is 

repeated below (see page 41 of this dissertation). 

2. 'Thomson' s Violinist' 

The philosophical thought experiment asks the thinker to imagine that she 

wakes up one morning to find that she has been medically attached to a famous 

comatose musician. The comatose musician has a disease that can only be cured if 

the musician stays attached to her for nine months. If she detaches herself, the 

musician will not survive. She is the only person with the correct medical 

conditions to be attached to the musician. She must decide whether or not to stay 

attached to the musician, who is considered innocent, as the musician was in a 

coma and friends of the musician attached her to the individual. 

3. Discussion of Thomson' s Violinist 

This section determines whether Thomson's violinist could be reinterpreted 

as a UDTE. Following the UDTE checklist is a discussion of why Thomson' s 

violinist cannot be reinterpreted as a UDTE. 

Table 11 Checklist for 'Thomson's Violinist' 

I Fundamental Components 

FC 1. Mental maneuver lx 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors ' X 
viewpoints 
FC4. Narrative perspective X 
FC5. Non-totalist X 
FC6. External to change X 
FC7. Challenge a researcher' s assumptions X 
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Requirements 
Rl . Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5. Clear, definable language X 
R6. Comparative change element 

Guidelines 
G 1. Repeatable X 
G2. Variations available X 
G3. Potentially difficult to implement X 

Thomson's violinist is a useful thought experiment to examine abortion 

policy. However, it does not constitute a UDTE. 

Thomson' s violinist requires a mental maneuver (FC I) in relating the 

imagined scenario to that of abortion policy. Thomson' s violinist is a controlled 

exercise (FC2), limited to a particular area of public policy that focuses on an issue 

that is external (FC6) to the situation of the violinist. A researcher using Thomson ' s 

violinist could make attempts at appreciating the viewpoints of actors (FC3) 

affected by and/or concerned with the issue of abortion policy. The thought 

experiment has a narrative perspective (FC4) that looks at viewpoints from various 

actors in the scenario from before and after the time when the thinker and musician 

have been attached. Thomson ' s violinist is non-totalist (FC5), and can be used to 

challenge a researcher' s assumptions (FC7) on the morality concerns of abortion. 

Thomson' s violinist contains the fundamental components of a UDTE. 

While Thomson ' s violinist contains the fundamental components of a 

UDTE, it does not meet all of the requirements of a U DTE. The thought 

experiment is concise (Rl), consistent (R2), self-contained (R3), transparent (R4), 

179 



and uses clear, definable language (R5). Thomson's violinist does not contain a 

particular decision is to be made, not on an imagined outcome. Recall that a UDTE 

should focus on imagined time/space and the imagined viewpoints concerning 

potential outcomes of proposed changes. Whjle the scenario provided in the 

thought experiment contains a potential future change, it is possible for the 

imagined and current scenarios to co-exist. As pointed out in the thought 

experiment itself, the scenario is placed in current time/space. The imagined 

time/space is not clearly distinguishable from current time/space, so the thought 

experiment does not contain the comparative change element. 

Thomson's violinist does meet all of the guidelines of a UDTE. Thomson's 

violinist is repeatable (G 1) and variations are available (G2) (the musician could be 

a tuba player). The thought experiment is also difficult to implement (03), as there 

are humane and legal consequences to actually implementing the thought 

experiment. 

Thomson's violinist is a useful thought experiment in examining policy 

concerning abortion, but it is not a UDTE. Thomson's violinist does contain all of 

the components of a UDTE but does not meet all of the requirements of a UDTE. 

iv. Stone's Chocolate Cake 

In this section I examine Stone's chocolate cake example concerning 

equality and equity in the distribution of goods using the criteria I developed for a 

UDTE to determine whether Stone ' s chocolate cake example can be reinterpreted 
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as a UDTE. This illustration was chosen, because Stone ' s chocolate cake example 

appears to constitute a thought experiment. 

1. Background for Stone's Chocolate Cake 

Deborah Stone (2002) wrote about policy paradoxes and about a new way 

to interpret and analyze public policy. Stone looked at public policy in terms of 

goals, problems, and solutions. Stone took an innovative approach to reinterpreting 

public policy using a particular lens. It is because Stone uses a different approach 

than what is often seen in public policy analysis, that she is able to use various 

modes of inquiry in her work. Stone uses an example of a chocolate cake being 

divided in a classroom for the purpose of discussing notions of equality and equity 

in the distribution of goods. Stone ' s chocolate cake problem is a thought 

experiment that has been used to understand particular aspects of public policy. 

Stone does not state that it is a thought experiment. However, based on the previous 

discussion of thought experimentation provided in this dissertation, the example 

can be interpreted as a thought experiment. The main concern for this dissertation 

is whether Stone's chocolate cake example could be reinterpreted as a UDTE. 

2. ' Stone' s Chocolate Cake' 

Deborah Stone (2002) presents a thought experiment in her discussion of 

equitable distribution in regards to public policy. 

To see how it is possible to have competing visions of an equitable 
distribution, let's imagine we have a mouthwatering bittersweet chocolate 
cake to distribute in a public policy class.2 We agree that the cake should be 
divided equally. The intuitively obvious solution is to count the number of 
people in the classroom, cut the cake into that number of equal-sized slices, 
and pass them out. (Stone, 2002, p. 39) 
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Stone then presents eight potential challenges to this method of equal distribution 

by students, such as those from students who feel it is inequitable because the 

students were not in the class, or because the students were not hungry when the 

cake was available. Stone points out that the challenges lead the reader to observe a 

paradox in the concept of equitable distribution. "Equality may in fact mean 

inequality; equal treatment may require unequal treatment; and the same 

distribution may be seen as equal or unequal , depending on one's point of view" 

(Stone, 2002, p. 42). Stone then goes on to describe her distinction between 

equality and equity and points out that by using the challenges that were seen in the 

"chocolate cake problem," the reader can come to see "some tools we can apply in 

policy analysis. In any distribution, there are three important dimensions: the 

recipients (who gets something?), the item (what is being distributed?), and the 

process (how is the distribution to be decided upon and carried out?)" (Stone, 2002, 

p. 42). 

3. Discussion of ' Stone 's Chocolate Cake' 

This section discusses whether Stone' s chocolate cake example contains the 

components and meets the requirements and guidelines to constitute a UDTE. 

Table 12 Checklist for 'Stone's Chocolate Cake' 

Fundamental Components 

FC 1. Mental maneuver X 
FC2. Controlled exercise X 
FC3. Attempts at appreciating other actors ' X 
viewpoints 
FC4. Narrative perspective X 
FC5. Non-totalist X 
FC6. External to change X 
FC7. Challenge a researcher's assumptions X 
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Requirements 
Rl. Concise X 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5. Clear, definable language X 
R6. Comparative change element 

Guidelines 
G 1. Repeatable X 
G2. Variations available X 
G3. Potentially difficult to implement 

Deborah Stone's chocolate cake example is a valid thought experiment in 

public administration. However, it does not constitute a UDTE. 

The thought experiment requires a mental maneuver (FC 1) in order to 

understand the distinction between equality and equity. The thought experiment is 

controlled (FC2) in what it applies to, and focuses on external issues (FC6) of 

equality and equity that are not simply the division of the chocolate cake. A 

researcher engaged in the thought experiment could attempt to appreciate the 

various viewpoints of actors (FC3) affected by the division and distribution ofthe 

cake, whether those actors are students, bakers, or other professors. Stone's 

chocolate cake example contains a narrative perspective (FC4) that allows for 

numerous viewpoints from before and after the division of the cake. The thought 

experiment is non-totalist (FC5) in that it does not present a final , best way to 

understand equality and equity. Finally, the thought experiment presents challenges 

to the researcher' s assumptions (FC7) regarding the researcher's original 

viewpoint. The challenges to the researcher's assumptions can be found in the 
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manner in which the students provide questions about the original method chosen 

for distribution. 

Stone's chocolate cake example meets almost all ofthe requirements of a 

UDTE. Stone ' s chocolate cake example is concise (Rl), consistent (R2), self

contained (R3), transparent (R4), and contains clear, definable language (R5). The 

requirement that Stone' s chocolate cake example does not meet is the comparative 

change element (R6). The thought experiment does not present an imagined 

time/space that is distinct from current time/space. The thought experiment could 

easily co-exist with multiple current scenarios. 

The thought experiment meets two of the three guidelines for a UDTE in 

that the thought experiment is repeatable (G I) and variations (G2) in the thought 

experiment are available, such as in the type of cake or the number of responses by 

students. The thought experiment is not, however, difficult to implement as an 

actual experiment (G3). 

Deborah Stone ' s chocolate cake example is a valid thought experiment in 

public administration. While it cannot be wholly reinterpreted as a UDTE, it comes 

close to being reinterpreted as a UDTE. 

v. Policies of Punishment 

The final illustration presented in this dissertation concerns criminal justice, 

specifically, policies of punishment. The illustration is used because it can be 

considered a philosophical utopian thought experiment based on previous literature. 
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1. Background for Policies of Punishment 

The philosophical utopian thought experiment was discussed by Stillman 

(2001), who defined utopia as a thought experiment. Stillman considers some 

fictional utopias and writings about utopia to be thought experiments. Stillman' s 

examples of utopian thought experiments are works of literature and political 

philosophy. Using Stillman' s discussion of a utopian thought experiment, I can 

examine policies of punishment using a philosophical utopian thought experiment 

and then determine whether the philosophical utopian thought experiment could be 

reinterpreted as a UDTE. The work used as a philosophical utopian thought 

experiment is Beccaria's On Crimes and Punishment originally published in 1764 

and considered a piece of utopian writing in the field of criminal justice and 

policies of punishment. viii 

2. Beccaria's On Crimes and Punishment 

Beccaria' s On Crimes and Punishments is a landmark work in the area of 

criminal justice policy. Banner (2002) notes a number of American figures 

influenced by Beccaria' s work, including Thomas Jefferson, George Washington, 

and John Adams (p. 91). Beccaria discussed a number of criminal justice issues in a 

very broad, societal light such as the ' right to punish ' , ' obscurity oflaws ' , and the 

'proportion between crimes and punishments' as well as more specific topics such 

as ' theft', ' debtors ', and 'magistrates'. While Beccaria' s discussion of each ofthe 

topics is rather brief, the ideas he set forth led to widespread dialogue concerning 

how changes could or should be made. 
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Beccaria devoted a chapter of On Crimes and Punishments to the issue of 

capital punishment. Beccaria argued against the use of capital punishment as 

unnecessary and unjust in all cases, save two. The first instance is "if he still has 

sufficient connections and such power that he can threaten the security of the nation 

even though he be deprived of his liberty, if his mere existence can produce a 

revolution dangerous to the established form of government, then his death is 

required" (Beccaria, 1986, p. 48). The second situation would be if the only way to 

stop other people from committing crimes would be the execution ofthe prisoner. 

Beccaria 's main argument is based on the idea that capital punishment, in the time 

of his writing, was generally seen as a deterrent to keep others from committing 

crimes. However, Beccaria saw an extended term of confined labor as just as much 

of a deterrent. 

In order to be just, a penalty should have only the degree of intensity needed 
to deter other men from the crime. Now there is no one who, on reflection, 
would choose the total and permanent loss of his own liberty, no matter 
how advantageous a crime might be. Therefore, the intensity of a sentence 
of servitude for life, substituted for the death penalty, has everything needed 
to deter the most determined spirit . .. And this is the advantage of life at 
hard labor: it frightens the spectator more than the victim, for the former 
considers the entire sum of unhappy moments, and the latter is distracted 
from the future by the misery of the present moment. (Beccaria, 1986, pp. 
49-50) 

While Beccaria was not the only writer to critique the death penalty in the 

eighteenth century, he "was the first to organize this pervasive discomfort with 

capital punishment into a coherent framework encompassing virtually all that could 

be said in opposition to it" (Banner, 2002, p. 93). 
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3. Discussion of Beccaria's On Crimes and Punishments 

This section provides the UDTE checklist for Beccaria' s On Crimes and 

Punishments and is followed with a discussion as to why the thought experiment 

does not constitute a UDTE. 

Table 13 Checklist for 'Beccaria's On Crimes and Punishments' 

Fundamental Components 

FC 1. Mental maneuver 
FC2. Controlled exercise 
FC3. Attempts at appreciating other actors' X 
viewpoints 
FC4. Narrative perspective 
FC5. Non-totalist X 
FC6. External to change 
FC7. Challenge a researcher 's assumptions X 

Requirements 
Rl. Concise 
R2. Consistent X 
R3. Self-contained X 
R4. Transparent X 
R5. Clear, definable language 
R6. Comparative change element X 

Guidelines 
G 1. Repeatable X 
G2. Variations available 
G3. Potentially difficult to implement 

Beccaria's On Crimes and Punishments is a work that presents new ideas 

that can be used to appreciate various viewpoints concerning the criminal justice 

system (FC3) and is not written in a manner that provides totalist solutions to the 

problems found within policies of punishment (FC5). The thought experiment 

challenges a researcher's assumptions (FC7) underlying the researcher's original 

viewpoint concerning the way punishment is administered in a criminal justice 
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system. While these are some ofthe components of a UDTE, they are not all ofthe 

components of a UDTE. Beccaria's On Crimes and Punishments does not require a 

mental maneuver (FCl) and is not a controlled exercise (FC2) as it can be 

continually expanded to include criminal activities other than those specifically 

discussed in the work. The work does not contain a narrative perspective (FC4). It 

focuses on the perspective of the author at a particular period oftime. Finally, the 

focus of the work is not on an issue external (FC6) to the scenarios presented in the 

work. 

Beccaria's On Crimes and Punishments is consistent (R2) in its point of 

view on punishment. It is self-contained (R3) and transparent (R4). Beccaria's On 

Crimes and Punishments contains a comparative change element in that the 

scenarios Beccaria presents are much different than the current and past scenarios 

Beccaria experienced. For Beccaria, the imagined time/space of the thought 

experiment was clearly distinguishable from his then current time/space scenario 

(R6). However, it is not concise (R I) and many of the crimes are not clearly 

defined (R5). 

Beccaria's On Crimes and Punishments is repeatable (Gl) in that it is still 

used and understood today in much the same manner as when it was when written. 

However, variations (G2) to the scenarios would cause variations in how the 

researcher is to understand the outcomes and could affect the consistency of the 

work. Finally, many of the changes Beccaria discusses have been implemented 

somewhat smoothly over time in numerous countries (03). 
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Beccaria's work, while considered utopian, is not a UDTE. It may be 

useful, however, in formulating other types of thought experiments in regards to 

policies of punishment. 

In sum, nine illustrations of thought experiments were presented in an 

attempt to create a utopian/dystopian thought experiment, or to reinterpret an 

existing thought experiment as a utopian/dystopian thought experiment. No 

illustration fulfilled all of the components and all of the requirements and 

guidelines for the thought experiment to be deemed a utopian/dystopian thought 

experiment. The following section discusses whether the inability to create or 

reinterpret a viable utopian/dystopian thought experiment in public administration 

affects the outcome of this dissertation. 

c. Difficulty of Creating a Utopian/Dystopian Thought Experiment 

Each of the nine thought experiments illustrated in the prior two sections 

contained some of the essential components, requirements and guidelines of a 

UDTE. However, none of the nine illustrations contained all of the components, 

requirements and guidelines. 

In attempting to illustrate a complete UDTE in public administration, I 

chose to examine a variety of scenarios and thought experiments. Those I created 

concerned administrative activities in the fields of administrative rulemaking, 

organization procedures, organization technology, and local government policy. 

The thought experiments I attempted to reinterpret were in the fields of theoretical 

policy science, government structure, specific public policy (abortion), policy 

problems (distribution), and criminal justice. While none of the nine thought 
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experiments constituted actual UDTEs, several of the thought experiments came 

close. However, that some of the thought experiments came close to being UDTEs, 

shows that there is some potential for a viable UDTE to be created in public 

administration inquiry. 

The inability to create a complete illustration of a UDTE in public 

administration shows the difficulty an individual researcher may face in attempting 

to use a tool that is meant to aid the researcher in constructing a utopian/dystopian 

viewpoint through which to examine an administrative activity. The difficulty faced 

in creating a complete illustration of a UDTE in public administration is a looming 

problem faced by a researcher hoping to engage in a UDTE as a strategy of inquiry. 

I believe one of the biggest dilemmas faced by a researcher attempting to use a 

UDTE, is the creativity of the researcher. This problem occurs largely in the third 

step of the process of a UDTE, i.e. the imagining step. A researcher's ability to 

imagine and create may serve as the largest hindrance to the researcher's use of a 

UDTE. However, I do believe that the creation of a complete UDTE in public 

administration may be possible. 

d. Conclusion 

The illustrations of a UDTE provided in this chapter show the difficulty of 

creating a complete UDTE in public administration. The table below shows a 

comparison of the nine thought experiments and what they did and did not contain 

regarding a UDTE. 

190 



Table 14 Summary of UDTE Checklist for Illustrated Thought Experiments 

FCl FC2 FC3 FC4 FC5 FC6 FC7 

Sick Oranges X X X X X X 
Graduate Coursework X X X X X 
Professor & Cell Phone X X X X X X 
Greening the City X X X X 
Overman's Policy Physics X X X X X 
US Constitution X X X 
Thomson's Violinist X X X X X X X 
Stone's Chocolate Cake X X X X X X X 
Policies of Punishment X X X 

Rl R2 R3 R4 R5 R6 Gl G2 G3 

Sick Oranges X X X X X X X X X 
Graduate Coursework X X X X X X X 
Professor & Cell Phone X X X X X X X X X 
Greening the City X X X X X 
Overman's Policy Physics X X X X X X X 
US Constitution X X X X X X 
Thomson's Violinist X X X X X X X X 
Stone's Chocolate Cake X X X X X X X 
Policies of Punishment X X X X X 

When a researcher attempts to engage in a UDTE, it is important to 

examine each component, requirement and guideline. Discussing each component, 

requirement and guideline will show that while a thought experiment may appear, 

at its conclusion, to have satisfied each aspect necessary for the thought experiment 

to constitute a UDTE, upon examination it may not. Even though a complete 

UDTE was not created in this dissertation, the idea that several thought 

experiments came close shows that the UDTE may have some potential for 

creation. The final chapter of this dissertation addresses the potential and 
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limitations of a UDTE, if one could be created, and provides a recapitulation of the 

theoretical foundations used to build the UDTE as a strategy of inquiry. 
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Vlll: Closing 

The research problem that was addressed in thi s dissertation was whether a 

strategy of inquiry could be developed and illustrated in public administration that 

would aid a researcher in developing a new/different viewpoint with which to 

examine an administrative activity. A utopian/dystopian thought experiment was 

created and developed in this dissertation as a tool a researcher could use to 

transform the researcher' s original viewpoint into a utopian/dystopian viewpoint. 

However, a complete illustration of a utopian/dystopian thought experiment in 

public administration inquiry was not created. This final chapter brings the 

information presented in prior chapters together, discusses the potential and 

limitations of a utopian/dystopian thought experiment in public administration 

inquiry, and addresses future potential areas of research that could be based on this 

research project. 

a. Summarizing the Dissertation 

Researchers in public administration utilize various methods, modes, tools, 

and strategies while engaged in inquiry. One strategy of inquiry that had not been 

widely discussed in public administration was the thought experiment. Thought 

experiments are a type of experiment where a researcher uses mental maneuvers to 
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examine some phenomenon. Traditional categories of thought experiments that can 

be found in literature are scientific thought experiments and philosophical thought 

experiments. In addition, there are other, more controversial genres of thought 

experiments. In this dissertation, I have attempted to expand the dialogue on the use 

of thought experiments as a strategy of inquiry in public administration. In order to 

accomplish this task, I have created a new type of thought experiment, a 

utopianldystopian thought experiment. While scientific thought experiments focus 

on theories concerned with physical phenomenon in the traditional and new 

sciences, and philosophical thought experiments focus on questions in philosophy, 

ethics and politics, a utopian!dystopian thought experiment should focus on 

viewpoints used to view administrative activities. 

I have created a utopian!dystopian thought experiment by pulling together 

elements from utopian literature and scientific thought experiment literature. From 

the utopian literature, I gathered ideas concerning administrative activities, notions 

of comparative change, and narrative perspectives. While I pulled together a 

typology of thought experiments from general thought experiment literature, I used 

specific elements that I found in scientific thought experiment literature to add to 

my concept of a utopianldystopian thought experiment. These elements were the 

characterization of Brown' s understanding of scientific thought experiments and 

the practice of scientific thought experiments. The elements gathered from each 

basis of literature were chosen because of the connections I saw between concepts 

found in utopian literature and concepts found in public administration literature, 
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and because of perceived connections between the practices of scientific thought 

experiments and the practice of public administration. 

The utopian/dystopian thought experiment created in this dissertation is a 

strategy a researcher uses to acquire a particular type of knowledge. The particular 

type of knowledge the researcher is seeking to acquire is a utopian/dystopian 

viewpoint to examine an administrative activity. A utopian/dystopian viewpoint 

should be used to evaluate an administrative activity from a point of view based on 

the recognition that actors affected byiconcemed with a change in the 

administrative activity could simultaneously view the outcomes of the change as 

being perfectedidistorted. The researcher's acquisition of the utopian/dystopian 

viewpoint develops from the researcher engaging in a utopian/dystopian thought 

experiment. The general steps in the process of engaging in a utopian/dystopian 

thought experiment are reiterated in Table 8.1 below. 

After pulling together the literature, I developed a set of fundamental 

components that a utopian/dystopian thought experiment should contain and 

provided a set of requirements and guidelines a researcher should follow in 

executing a utopian/dystopian thought experiment. The components, requirements 

and guidelines are repeated in Table 15 below. 

Once the utopian/dystopian thought experiment was developed, I attempted 

to illustrate a utopian/dystopian thought experiment in public administration. I 

provided potential illustrations that I created for the purpose of this dissertation as 

well as several thought experiments that I attempted to reinterpret as 

utopian/dystopian thought experiments. Table 14 is repeated below as Table 16. It 
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contains a summary of the attempted illustrations at utopianldystopian thought 

experiments in public administration. 

Table 15 Utopian/Dystopian Thought Experiment Summarized 

Steps to Engage in a Utopian/Dystopian Thought Experiment: 

Consider ~ Visualize ~ Imagine ~ Understand ~ Examine 

Fundamental Components: 

FC 1. Mental Maneuver (Brown, 1 991) 
FC2. Controlled Exercise (Lowe, 1995b) 
FC3 . Attempts at Appreciating Other Actors ' Viewpoints (Pressley, this 
manuscript) 
FC4. Narrative Perspective (Pressley, this manuscript) 
FC5. Non-Totalist (Hudson, 2003) 
FC6. External to Change (Brown, 1991) 
FC7. Challenge a Researcher' s Assumptions (Pressley, this manuscript) 

Requirements: 

Rl. Concise (Cohen, 2005) 
R2. Consistent (Cohen, 2005) 
R3 . Self-contained (Cohen, 2005) 
R4. Transparent (Cohen, 2005) 
R5 . Clear, definable language (Cohen, 2005) 
R6. Comparative change element (Pressley, this manuscript) 

Guidelines: 

G 1. Repeatable (Cohen, 2005) 
02. Variations available (Searle, 1994; Hudson, 2003) 
03. Potentially difficult to implement (Brown, 1991) 

Table 16 Summary of Checklist for Illustrated Utopian/Dystopian Thought 
Experiments 

FCI FC2 FC3 FC4 FC5 FC6 FC7 

Sick Oranges X X X X X X 
Graduate Coursework X X X X X 
Professor & Cell Phone X X X X X X 
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Greening the City X X X X I 

Overman' s Policy Physics X X X X X 
US Constitution X X X 
Thomson's Violinist X X X X X X X 
Stone ' s Chocolate Cake X X X X X X X 
Policies of Punishment X X X 

Rl R2 R3 R4 R5 R6 Gl G2 G3 

Sick Oranges X X X X X X X X X 
Graduate Coursework X X X X X X X 
Professor & Cell Phone X X X X X X X X X 
Greening the City X X X X X 
Overman's Policy Physics X X X X X X X 
US Constitution X X X X X X i 

Thomson 's Violinist X X X X X X X X 
Stone's Chocolate Cake X X X X X X X 
Policies of Punishment X X X X X 

None of the attempted illustrations of utopian/dystopian thought 

experiments fulfilled all of the components, requirements and guidelines of a 

utopian/dystopian thought experiment. The second element of the research problem 

this dissertation is addressing is that an illustration of a utopian/dystopian thought 

experiment in public administration could be provided. Because a complete 

illustration of a utopian/dystopian thought experiment was not created, the second 

element of the research problem addressed in this dissertation has not been 

resolved. However, that several illustrations came close to constituting a 

utopian/dystopian thought experiment shows that there is some potential for the 

illustration of a utopian/dystopian thought experiment in public administration. 

In sum, this dissertation pulled together elements from different genres of 

literature and developed a new strategy of inquiry that has the potential to be 
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illustrated in public administration. The utopian/dystopian thought experiment 

developed in this dissertation is a strategy of inquiry that a researcher can use to 

understand potential viewpoints concerning proposed changes in an administrative 

activity and to develop a utopian/dystopian viewpoint through which to view the 

administrative activity. 

b. Potential and Limitations of a Utopian/Dystopian Thought Experiment 

A utopian/dystopian thought experiment has the potential to aid a researcher 

in developing a different viewpoint through which to view an administrative 

activity. Areas of inquiry where the illustrated thought experiments came close to 

constituting a utopian/dystopian thought experiment were the examination of how 

technological change introduced to an organization can affect the family/work 

dichotomy (Professor and Cell Phone), changes in administrative rules (Sick 

Oranges), and broad debates in public policy (Thomson ' s Violinist, Stone' s 

Chocolate Cake). It is possible that a researcher who has the creative capacity could 

illustrate a viable utopian/dystopian thought experiment in public administration 

mqmry. 

Even if a thought experiment does not constitute a utopian/dystopian 

thought experiment, attempting to create a utopian/dystopian thought experiment 

could aid a researcher in understanding multiple viewpoints or in challenging the 

researcher' s own assumptions. Outcomes other than the creation of a 

utopian/dystopian viewpoint could still be useful for a researcher to gain a different 

understanding of the administrative activity . Thus, while the thought experiment 

198 



may not strictly be a utopian/dystopian thought experiment, the act of engaging in a 

new form of inquiry may, in itself, be useful in public administration inquiry. 

One potential of a utopian/dystopian thought experiment that may also be a 

limitation is that a utopian/dystopian thought experiment might lead to almost 

limitless alternative viewpoints. While having so many viewpoints may aid a 

researcher in understanding an issue, it can also lead to mental overload. A 

researcher may become overwhelmed by the varying viewpoints and may not see 

any way to address the problem the researcher is hoping to tackle. 

A major limitation of a utopian/dystopian thought experiment concerns 

researcher bias. Researcher bias in using a utopian/dystopian thought experiment 

could come in two forms. First, the researcher may be overly biased towards the 

outcome of his/her utopian/dystopian thought experiment. As was discussed in 

chapter two, the researcher should take heed and be prepared to examine the 

outcome of his/her utopianldystopian thought experiment as it applies to the 

researcher' s problem as a whole. 

The second form of researcher bias concerns a researcher who may use a 

utopian/dystopian thought experiment and the mindset that researcher may already 

have concerning alternative viewpoints . If the researcher does not make a serious 

attempt to use a utopian/dystopian thought experiment in the manner in which it 

has been fashioned, the researcher may take too few viewpoints into consideration 

to work through the issue the researcher is examining. The researcher must have an 

open mind and be willing to think about the viewpoints of others if the researcher is 

going to use a utopian/dystopian thought experiment. This is a major limitation of 

199 



using a utopian/dystopian thought experiment, because a utopianldystopian thought 

experiment cannot aid a researcher in seeing alternative viewpoints if a researcher 

does not already accept the importance of alternative viewpoints. 

A caution should be noted here regarding the use of thought experiments, in 

general, in public administration inquiry. In teaching public administration, an 

instructor will often use a case study. In this instance I am not referring to the 

qualitative method of case study. Rather, I am referring to case examples, snippets 

of stories, largely fictional , but often based on true events, that are used to 

encourage thought by those who read them. These are useful classroom tools and 

while they tell a story, they do not necessarily have an end. They are unfinished, 

and it is up to the reader to finish them. Some cases are included in scholarly 

journals and serve as useful tools in considering the wide variety of situations that 

may appear in public administration. These cases provide the reader with an 

opportunity to consider decisions they will make in situations and the potential 

outcomes of those decisions. 

For example, Joseph (2001) presents a case involving a man who has just 

been appointed as the commissioner for a Public Service Department. The newly 

appointed commissioner did not view many of the complaints he heard regarding 

the department before his arrival as worthy of much attention, because the 

complaints were unsigned and the department had strong whistle blower 

protections. After he arrived he received several signed complaints that raised 

serious concerns about violations of personnel rules and fiscal policies. The new 

commissioner set up a meeting with the Governor to discuss the situation. The case 
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ends with the following: "He felt that he needed a plan of action to present, but 

what should it be? Now he really wished he had taken those early rumors more 

seriously" (Joseph, 2001, p. 287). 

This type of case study is commonly used in teaching public administration. 

It provides a somewhat detailed and interesting story for the reader to follow in 

order to make a decision in the particular character' s shoes. It could not, however, 

be considered a type of thought experiment. While the case study is an interesting 

tool, it is generally useful only for the situation to which it applies or to situations 

very much like the one it describes. 

A thought experiment should get at something deeper. For example, if the 

case focused more on the general ethics behind decision-making, it might be 

considered a philosophical thought experiment. This is because the focus is on 

something external to the narrative where the narrative is not so overpowering to 

make the underlying issues not seem important. As well, the purpose behind these 

types of case studies is to understand the narrative itself. It is important for a 

researcher to distinguish between thought experiments as strategies of inquiry and 

narrative teaching techniques that may be useful for understanding an issue, but in 

the end serve different purposes than a thought experiment. 

Utopian/dystopian thought experiments have the potential to aid researchers 

in developing utopian/dystopian viewpoints through which to examine 

administrative activities, if the researchers can create complete illustrations of 

utopian/dystopian thought experiments. Even if illustrations created do not 

constitute utopian/dystopian thought experiments, the process of engaging in the 
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strategy of inquiry of a utopian/dystopian thought experiment may lead the 

researcher to viewpoints other than utopian/dystopian viewpoints . While the 

purpose of a utopian/dystopian thought experiment is to acquire a 

utopian/dystopian viewpoint, other types of knowledge may be no less important 

for many researchers. Utopian/dystopian thought experiments do have some 

limitations, most notably limitations based in researcher bias. As was noted in 

chapter seven, a researcher's creative capacity is an additional limitation. Finally, a 

researcher must be aware when using any form of thought experiment that the 

researcher is engaging in a strategy of inquiry, and not just using a narrative 

technique. A thought experiment should be more than a hypothetical scenario in 

that a thought experiment should be based on components, requirements and 

guidelines. 

c. Possible Areas of Research 

Three areas of future research come forth as a result of the research 

conducted in this dissertation. The three areas of future research are: 

standardization, types of thought experiments, and the new sciences. 

The first area is the concept of standardization seen throughout the utopian 

literature. For example, in the literary utopias used as examples in this dissertation, 

I pointed out a number of areas where elements in the societies were manipulated 

and standardized in order for control to be exerted by the dominant power in the 

utopia. The elements that were manipulated were largely administrative elements 

such as distribution of goods and the handling of public affairs. This concept of 

standardization can be seen throughout some bodies of public administration 
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literature. The connections and dissimilarities between utopian literature and public 

administration literature in regards to the use of standardization to exert control are 

ripe for examination based on the common themes discussed in chapter five of this 

dissertation. 

The second area of research concerns types of thought experiments. Other 

types of utopian thought experiments, besides a utopian!dystopian thought 

experiment, could be more clearly developed using other interpretations of utopian 

literature and by relying on literature concerning philosophical thought 

experiments. Other types of thought experiments could be examined regarding their 

application to public administration inquiry. This could include scientific thought 

experiments, philosophical thought experiments, or the other, more controversial 

types of thought experiments. Additional types of thought experiments could be 

developed that specifically apply to public administration inquiry. 

The final area of research concerns literature in the new sciences that could 

be examined more in depth. This could provide additional strategies of inquiry that 

have been used in the new sciences that could then be applied in public 

administration inquiry. 

d. Conclusion 

The outcome of this dissertation hinges on two questions presented in 

chapter two of this dissertation. First, whether a utopian/dystopian thought 

experiment could be understood as something new, and second, whether a 

utopian!dystopian thought experiment has some potential for use in public 
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administration inquiry. These are the questions of ' new-ness' and relevance of a 

utopianfdystopian thought experiment. Each question is addressed in turn. 

The invention of a new strategy of inquiry called the utopianfdystopian 

thought experiment appears to have been accomplished in this dissertation. A 

utopianfdystopian thought experiment does appear to be something new. A 

utopianfdystopian thought experiment appears new because it can be distinguished 

from other types of thought experiments currently discussed in literature on thought 

experiments. Even though Stillman (2001) coined the phrase utopian thought 

experiment, the utopianfdystopian thought experiment developed in this 

dissertation is distinct, based on the manner in which I interpreted utopian literature 

as connected to administrative activities. Second, a utopianfdystopian thought 

experiment is distinct, because in this dissertation, the utopianfdystopian thought 

experiment is based in scientific thought experiment literature, rather than 

philosophical thought experiment literature. The manner in which the elements of 

the utopianfdystopian thought experiment were pulled together is a reason for its 

distinctiveness. Because the utopianfdystopian thought experiment could be 

distinguished from other types of thought experiments, it appears to meet the ' new

ness ' qualification. 

The utopianfdystopian thought experiment appears to be relevant in public 

administration inquiry. The attempted illustrations of utopian!dystopian thought 

experiments provided in this dissertation concerned a broad range of topics in 

public administration. While a utopian!dystopian thought experiment in public 

administration inquiry was not illustrated in this dissertation, the attempted 
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illustrations show that if a complete utopian/dystopian thought experiment could be 

created, that the thought experiment could be useful in developing 

utopianldystopian viewpoints in public administration. In addition, engaging in the 

process of attempting to develop a utopianldystopian thought experiment could 

have relevance in areas of knowledge acquisition in public administration other 

than developing a different viewpoint, such as in challenging a researcher's 

assumptions. Lastly, the development of the strategy of inquiry of a 

utopianldystopian thought experiment, created for the purpose of examining public 

administration in particular, is relevant in the overall sense of a researcher' s ability 

to develop and create a strategy of inquiry specifically for use in public 

administration. 

Overall, I believe this dissertation has aided in expanding the dialogue on 

strategies of inquiry, most notably thought experiments, in public administration 

inquiry. Any attempt to invent something new is difficult. The invention of the 

utopian/dystopian thought experiment went through many stages. As stated by 

Ladd (1987): 

The kind of imagination of most concern in science is productive or creative 
... This type of imagination involves taking bits of experience and putting 
them together into new forms. The new form is invention . . . It may be a 
new concept, new idea, or new model. Frequently, in research the product 
of the imagination is a link between things that were not formerly seen to be 
connected in any way. (pp. 15-16) 

The utopian/dystopian thought experiment created in this dissertation is a new 

invention formed by linking together notions from multiple disciplines using an 

imaginative process. 
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